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Abstract

Many will agree that if one takes the general sgsan life as a journey, then self concept qusito be the
driving force towards that goal. Without self- cept then the work of counsellors would be a mird&ggrause

not unless one is able to answer the question “aol” and clearly define his perception or imagehaf
abilities and uniqueness; then it becomes a hask ta guide and counsel such a person. Professional
counsellors should therefore strive to understédmadrole of self concept in the essence of guidingents to
realise their dreams and goals. Counsellor edusatre emphasized the importance of counsellcrs@etept
development as a vital ingredient of counselloraication programs. However, challenges have been
encountered greatly in developing program elemeshish aid in desired outcome; individual counsgjlimas
been recommended as one of the most logical expedeto promote self —knowledge and to assistceelfept
develops. It is my intention in this paper to clgahade lights on the role of self-mastery as @rdek fodder

for counselling purpose.

1.0 Introduction

One'sself-concept (also calledself-construction, self-identity or self-perspective) is a collection of beliefs
about oneselhat includes elements such as academic performgeoeler roles and sexuality, racial identity,
and many others. Generally, self-concept embotiesmswer to "Who am 1?"

e "Self-concept is our perception or image of oulitiss and our uniqueness. At first one's self-apic
is very general and changeable... As we grow oltleese self-perceptions become much more
organized, detailed, and specific."(Pastorino & [@elortillo, 2013)

e "A self-concept is a collection of beliefs abouetnown nature, unique qualities, and typical bidrav
Your self-concept is your mental picture of youfsklis a collection of self-perceptions. For exae)
a self-concept might include such beliefs as 'l eamygoing' or 'l am pretty' or 'I am hardworking.™
(Weiten, Dunn, & Hammer, 2012)

With self-concept, virtues such as self drive dtiative are borne. These anchor an individual’'shottment.
According to the French writer victor Hugo, thisnply means doing the right thing without being taldost
people know what the right thing to do, but theyra unless prompted to do so. Therefore it talersgnal
responsibility for one to be accurately guided. Mavill agree if not all that in primary schools, gils do not
wake up early, dress up, go to school, and reathfsir own sake. Studies show that over 60% of thenso
only because their parents and teachers are slacnsellors, in their essence of encouraging @ieubf taking
initiative by students, must make them know whyytlaek it.

1.1 Components of self-concept necessary for counselling.

It is inarguable that self-concept includes pasgsent and future selves. Future or possible selmesent
individuals' ideas of what they might become, witety would like to become, or what they are afraid
becoming. These different selves correspond tosdrages, fears, standards, goals, and threathdrpresent
selves. Possible selves may function as incentiveduture behaviour and also provide an evaluatvel
interpretive context for the current view of séiat is used when one self-evaluates, contributingnie's self-
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esteem. The perception which people have about plast or future selves is related to the percapbitheir
current self. The temporal self-appraisal theorguas that people have a tendency to maintain diyosi
evaluation of the current self by distancing thedf-concepts from their negative selves and paymaye
attention to their positive selves. In additionppke have a tendency to perceive the past selfdessably (e.g.,
I'm better than | used to be) and the future selferpositively (e.g., | will be better than | amwjgorofessional
counsellors should therefore up-hold self-concegtemt deal on the part of their clients becaugerihs fodder
for their duty.

1.2 Isthe practical Aspect Of self-concept real?

Psychologists Carl Rogers and Abraham Maslow pévedvay for this concept. According to Rogers, goae
strives to become more like an "ideal self". Thesel one is to their ideal self, the happier onéhe. Rogers
also claimed that one factor in a person’s hapgiesinconditional positive regard, or UPR, frorharss. UPR
often occurs in close or familial relationshipsdanvolves a consistent level of affection regasdl®f the
recipient’s actions. Rogers explained UPR as neidipproving nor disapproving of someone based eir th
behaviors or characteristics but rather acceptiregnt without judgment. From a therapy frame of r=fiee,
Rogers identified the significance of a client géving a therapist's UPR towards them, so thatctlent would
not feel judged as they attempt to accurately esgppteemselves. Evidence of UPR in self-conceptarekeis
apparent in studies by Benner and Mistry (2007) Biedemann (2000). Research has indicated thaesckahts
whose mothers and teachers had high expectationthdéar future educational attainment experiencearem
academic success than those whose adult influenaéslower expectations. Adults’ high expectations f
children are also reported as being important losifiom the negative effects of other parties’ lexpectations
by developing feelings of positive regard in adoteds. In research about parent stereotypes, thelation
between parents’ beliefs about their early elemgnége children’s’ mathematics abilities and thédrbn’s
actual abilities increased as children aged. Tkisi@hstrates the strong relationship between adoékéfs
about children and children’s beliefs about theres| indicating the importance of developing undtowil
positive regard for students so they can develteinselves.

Research by Trautwein et al. (2009) indicates ¢hédtlren and adolescents begin integrating sodialgarison
information into their own self-concept in elemewgtachool by assessing their position among theérg. Gest
et al.’s (2008) research findings reveal that @@eeptance has a significant impact on one’s sgitept by age
5, affecting children’s behavior and academic sssc8oth of these research examples demonstrateotiial

influences on a person’s self-concept and how e#dsian be to guide someone who has mastered Himse

1.3 Congruence and I ncongruence

As elaborated above, our self-concepts are notyalverfectly aligned with reality. Some studentsgymhi
believe that they are great at academics, but flediool transcripts might tell a different storycofrding to Carl
Rogers, the degree to which a person's self-conoggithes up to reality is known as congruence and
incongruence. While we all tend to distort reatibtya certain degree, congruence occurs when setfeqt is
fairly well aligned to reality. Incongruence happewvhen reality does not match up to our self-coticep

Rogers believed that incongruence has its ean@sts in childhood. When parents place conditionstteeir
affection for their children (only expressing lo¥ehildren "earn it" through certain behaviourgldiving up to
the parents' expectations), children begin to distbe memories of experiences that leave theminigel
unworthy of their parents' love.

Unconditional love, on the other hand, helps tddosongruence. Children who experience such leet tio
need to continually distort their memories in orttebelieve that other people will love and acdépin as they
are.

2.0 Modd of self-concept, fodder for counseling.

Many counselors if not all will acknowledge the tridyution of self-concept as an internal modettuses
self-assessments in order to define one's selfrsahie Features such as personality, skills and tiabili
occupation(s) and hobbies, physical characteriséts are assessed and applied to self-schemash ate
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ideas one has of oneself in a particular dimenéog., students that considers themselves statsasgbciate
star-like qualities and be an expert on those tesg)i A collection of self-schemas make up oneerall self-
concept. For example, the statement "I am lazy4 iself-assessment that contributes to the selfepinc
Therefore, once we have self-concept taking roatunstudents then giving them professional dioectivould
not be a challenge.

2.1 Academic self-concept

Academic Self-Concept (ASC) refers to the perstmediefs someone develops about their academidiabilbr
skills. A person's ASC develops and evolves as Huygy Some research suggests that ASC begins gagla
early childhood, from age 3 to 5, due to pareraalify and early educators’ influences, while othesearch
contends that ASC does not develop until age 7,omnt&n children begin evaluating their own academic
abilities based on the feedback they receive framemts, teachers and their peers. By age 10 ocHiltyen
view their academic abilities by comparing themsslto their peers. These social comparisons aoeraflsrred

to as self-estimates. Self-estimates are frequeifiged to help one form an idea of oneself. Resk shows
that self-estimate of cognitive ability were mostuarate when numerical ability was estimated. Farrtiore,
research shows that self-estimates were more liteelpe poor in other areas of cognitive ability fsuas
reasoning speed that are considered less frequently

There are a variety of social factors that contébie development of an ASC and developing a pesifiSC
has been related to people’s behaviors and emoaitioather domains of their life, influencing hapess, self-
esteem, and anxiety levels to name a few. Duedgaitmificant impact ASC has on a person’s lifdhas been
argued that educational systems should fosteripesielf-concept development in children.

These research findings are important because liaeg practical implications for parents and teazher
Research indicates that parents and teachers a@edvide children with specific feedback that fees on their
particular skills or expressed abilities in order ihcrease ASC. Other research suggests that hgarni
opportunities should be conducted in a variety ofeat-ability and like-ability groupings that dowrtay social
comparison because too much of either type of gngupan have adverse effects on children’s ASGienway
they view themselves in relation to their peers.

2.2 Effects of successand Failure

Various studies have examined the effects thatemscand failure can have on an individual's seitept.

Individuals often form their self-concept basedpast experiences of success or failure, attributiegoutcome
to their own personal worth. By doing this, indivads can commit the fundamental attribution eritorthis

case, the error may arise when the person falsdigves that a specific aspect of who they arerdeéted the
positive or negative outcome. By attributing a riegaoutcome to oneself, self-concept can be urssaédy

harmed. However, attributing positive outcomesneself can increase self-concept. These attribsiian even
have an effect on self-perception, achievement \iefsmin the future, and expectancies. Austin anspbel

(1998) found strong links between where an indialdattributed success or failure and, specificaihysical

self-concept.

Changes in self-concept can be mediated and peedist various factors. One important factor in &caids is
evaluation of performance by peers, or peer acadeeputation (PAR). Gest, Rulison, Davidson, andsie
(2008) found evidence for the predictive abilityPAR with regard to Students' in upper grades avadself-
concept. If a student has a reputation for sucoegailure in the academic setting, the student meyelop a
negative self-concept. This shows that it is matyordy be the actual success or failure that hasffact, but
may also be the secondary effects of poor acadepigation among peers that influence studentisteaktept.

There are also effects that have been studyingbking at how self-concept can influence succeskiture
and attributions of success and failure. In a stofdyniversity undergraduate students, self-esteas studied
by examining students' attributions for their swscer failure after being given a word associatest. Dutton
and Brown (1997) found that self-esteem could mteplarticipants' attribution of their success dlufe in the
word test. Individuals with high self-esteem tendednake more self-serving attributions to outcories did
individuals with low self-esteem.
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2.3 Expectations, conditioning and gauging

According to Kathleen Berger, author ofie Developing Person, guilt plays a significant role in shaping a
young child's self-concept. As an example, sherdess a child that is coddled at home, and histioeially
unacceptable behavior is never thwarted by thenp@)e When the child is denied whatever they wamin
another child, he/she strikes out towards otheldami, not understanding that there will be consegas and
possible retaliation. If this kind of behavior weceoccur in a classroom environment, a teacheldoase guilt
in an attempt to shape the spoiled child's seleeph by reminding the student that hitting otheysnot
acceptable in most social situations. In essenc## ghapes behavior. Berger goes on to explaim thast
children over the age of 5 have some sense ofules and regulations that govern social behaviat they
learn from a guardian, thus shaping their self-ephevithout using guilt. In some cases, if malab@pbehavior
is left unchecked, the seeds of bullying couldtdtagerminate.

Self-concept is linked directly to a person's legélanxiety, according to the humanistic psychalodrarl
Rogers. According to Rogers, if a child feels hyghhlued and wanted, that person is more likelgrow up
with a positive self-image, with the possibility lsécoming self-actualized. Rogers describes thiwitual as a
fully functioning person with a low level of anxiety, which he attributes inconsistencies between self-
perceptions and possible-self. Here again, expentaplay a major role in shaping self-concept. Rogers
hypothesizes that psychologically healthy peoptevely move away from roles created by others' efqteoons
but instead look within themselves for validation.

To gauge a child's self-concept, Susan Harter dpeel the Self-Perception Profile for Adolescents.it)
domains such as scholastic competence, behavioducgnclose friendships, social acceptance, athleti
competence, romantic appeal, and physical appearare rated using a number of indicators. Somehef t
positive indicators include whether the child opledcent expresses their opinion, maintains eyéacbduring
conversion, works cooperatively in a group, maitgdad comfortable space between self and othersusesl
proper voice levels for various situation. Negatindicators could include teasing, gossiping, usiingmatic
gesturing, engaging in inappropriate touching ariéding physical contact, verbally putting down saifothers,
or bragging about achievements, skills, or appearan

2.4 Culturerecipefor self-concept

It is indisputable that culture affects ones chaoewho one becomes and what one can achieverniisfthe
whole set of standards that dictate ones way okihg and view of success. Many people miss whaigians to
think great because a backward culture trains th@ithink small A backward culture is harmful because it
chains the mind as opposed to a good one whicls giviense of assurance and belief in one’s Bedf Social
comparison theory states that people strive to rately define themselves and therefore utilize aoci
comparisons to accurately define the self durireg g8lf-evaluative process. Within these social ammspns,
one will find upward (e.g., positive) and downwgelg., negative) comparisons that can either erhanc
threaten our self-concept and self-esteem. In sasks where we feel threatened, it is not uncommanake
explanations for why we are not performing to thene degree as others, thereby preserving our cedept
and self-esteem.

2.5 The development per spective

Research by Tiedemann (2000) found that parentsl tmachers’ gender stereotypes about children’s
mathematical abilities influenced children’s sedficepts about their mathematical ability prior tavihg
extensive experience with math in school. Tiederisa(2000) research findings also indicate thatdbeelation
between adult’'s gendered stereotypes and childrbalgfs about themselves increased as childrem age
throughout elementary school. Additional researgtBbnner and Mistry (2007) indicates that pareititial
expectations for their children, during early chiddd, correlate with children’s academic succedsesé
findings highlight the influence of adult stereatgpand expectations on children’s self-concept é&ion.

Research by Maccoby (1990) found that boys and ginbose same-sex play partners by age 3 and imainta
their preferences until late elementary school.Baxyd girls become involved in different sociakmatctions and
relationships. Girls tend to prefer one-on-one dyatteraction, while boys prefer group activiti€srls tend to
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share secrets and form tight, intimate bonds with another. Furthermore, girls are more likely @itwheir

turn to speak, agree with others, and acknowledgecontributions of others. Boys, on the other hdndld

larger group relationships based on shared integesd activities. Boys are more likely to threateoast, and
call names, suggesting the importance of dominamnckhierarchy in groups of male friends. Subsedyetfie

social characteristics of boys and girls tend toycaver later in life as they become men and women

Researchers debate when self-concept developmeyitsbéut agree on the importance of person’s life.
Tiedemann (2000) indicates that parents’ gendeeatgpes and expectations for their children imghddren’s
understandings of themselves by approximately aQé@rs suggest that self-concept develops lateuna age

7 or 8, as children are developmentally preparedbegin interpreting their own feelings, abilitiesnd
interpretations of feedback they receive from ptreteachers, and peers about themselves. Desffgand)
opinions about the onset of self-concept developymesearchers agree on the importance of ond€setept,
which influences people’s behaviors and cognitivel @motional outcomes including (but not limited to
academic achievement, levels of happiness, anxdetyal integration, self-esteem, and life-satitsfac

3 conclusions

Professional counselors, psychologists, teachargnps and any other person who has been in thesetiog
field will yield to the agendum that self-conceptdaits components have laid vital ingredients whitgve
always formed the basis of guidance and counseldpgcially among students. The counseling fieldefbee,
cannot simply ignore its contribution in the esgent guidance. Undoubtedly, with self-concept otends a
chance to pursue their pledges to the end in tifeosg as you have realized that you are your oaptain and
ready to break free from culture that do not enagerself-drive. Franklin Delano Roosevelt th&*3#esident
of the United States, despite being paralyzed tanhder age, through his commitment and self-drieeaime a
president and made major and lasting impact orcaisitry. Harry Truman who was his successor, said,”
reading the lives of great men, | found that thstfvictory they won was over themselves-----s@Beeness
with all of them came first”. In this sense selfacept qualifies to be the common denominator feagpeople.
Take Jesus the best example of greatness. He tawlel chosen to avoid death but he did not, why? He
understood what he was and what he was meant for.

In conclusion, it is true that self-concept clotithnit vital virtues that are fodder for the geresaccessful
growth of a person. And; these are the bedrockeftbunselors work. Therefore it is necessarydbanselors
evaluate their ‘patients’, whether they know thelwesg before they can administer their right ‘dose’them.
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