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Abstract

The study aimed at investigating the effectiofmestic violence on the academic performanceunfesits
from the advisors' point of view, and also to knihw effect of experience, gender, qualificatioredficational
advisors and the students' financial level.

The sample of the study consisted of 90 edutatadvisors, 46 males and 44 females from Joadepublic
schools in Amman, Irbid and Karak. Means and stahdaviations and T-test were used to analyzedbelts.

Results showed that there are statisticafjgiicant differences in educational advisorstattes towards the
effect of domestic violence on students' achieveminalso shows that there are statistically digant
differences atd= 0.05) in their attitudes due to experience vdeigand no statistically significant differences at
(a= 0.05) in their attitudes due to gender varialtkeere are a clear statistically significant diffeces in
educational advisors' attitudes towards the efééctiomestic violence on students' achievement duthéir
qualification and the students' financial leveliabfes.
Key words: Educational Advisors, Domestic Violence, Academahigvement

Introduction

The developmental growth of children and ydathffected by their exposure to domestic violeexjgerience
whether emotional, mental, and social damage.dt) &ome children lose the ability to feel empdihyothers.
Others feel unable to make friends as easily dusotial discomfort or confusion over what is acebj#,
simply, they feel socially isolated. child welfapgrofessionals need to understand overwhelming $ssue
associated with domestic violence and know howdamniify them as well as assess and provide tredttoen
children and youth affected by domestic violence #mis must be done in order to respond to thewalveiming
issues associated with domestic violence.

Domestic violence was named as a primary cafis®melessness in nine of the 25 cities survdyethe
U.S. Conference of Mayors in 2003 ( U.S. Confereot®ayors,2003). These statistics were supported by
subjective accounts from legal service providerd a@tiner advocates, suggesting that a dispropotgéomamber
of women who seek emergency shelter—often withr thigiildren—do so because they are fleeing immediate
very recent experiences of domestic violence (Budalustice Statistics, 1994). In fact, in somgions of the
country, nearly one-third of all homeless childeme homeless at least in part due to domestic gbWuskler
Research Center, 2004)

In fact, many barriers were faced by childegrd youth who flee violent homes with a parent sarvand
who become homeless. Young people who flee violmres are at heightened risk for emotional and
behavioral problems.( Linda L. Baker et al., 200E)ey may be more likely than their peers to exgrare or to
participate in emotional or physical abuse themeslvLinda L. Baker et al., 2002) These effects lcave a
pronounced impact on children’s adjustment in sthoaluding their ability to learn and their comteation
levels.( Linda L. Baker et al., 2002)

Children exposed to domestic violence not dmye more disciplinary problems at school, thesfqom
considerably worse in math and reading than ottuelesits. They also have a negative effect on thagsroom
peers, resulting in decreased test scores andaseuedisciplinary problems according to a new sthgy
economists Scott Carrell of the University of Galifia—Davisand Mark Hoekstra of the University of
Pittsburgh, published in the summer issu&dfication Next.

Investigating the effects of domestic violemmee high school students is a study of significafureseveral
reasons. First, as educators, we are constamispred to enhance student achievement. This stoidlgd help
educators better understand students with low aehient, and would in turn help them to better nséadents’
needs and raise student achievement. Educatold gain a deeper understanding of students whatioadlly
might have “fallen between the cracks” and coutdrapt to educate the whole child if we knew moreuthow
certain factors affected achievement level. Ai§dow student achievement is indeed a result ofméstic
violence, that would provide educators with a “syomp” to watch for, thus enabling the educator tdtdye
watch out for student welfare and to get families help they need dealing with internal problem®ieeit is
too late. After reviewing the literature, the ndedstudying the effects of domestic violence ohaa students
became especially apparent because as Foreman) (28®mnts, few studies have been done on the sffect
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domestic violence on student achievement; rather, focus has been on studying the effects of daenest
violence on student behavior. This dearth of netem the area still holds true more than a dedaige.

Significance of the Study

In most homes where there is domestic violeaog, children are living there. ‘Research on chkildiho
witness family violence is a special case of cogthe hard-to-count and measuring the hard-to uneas’
(Fantuzzo, Boruch, Beriana, Atkins & Marcus, 1997.21), so, to be definitive about the number onhifes
affected is impossible. However, several studiesgtaund that children were present and childrenewalso
abused during the violent incident in about 50%hafse cases in 85-90% of the time when a violetitlent
took place in a domestic situation (Fleischer, 2000

In western culture as well as eastern culitiddhood is regarded as a period of special ptate@nd rights.

In order to have a perfect children’'s developmenhas to be happened within a secure and nurturing
environment.

All the normal tasks of growing up are likaty be adversely affected when the environmentfictad by
violence and fear. For example, ‘regressive’ sympsosuch as delayed language development, increased
bedwetting and more anxiety over separation fronemta can be resulted by exposure to violence (Marg:
Gordis, 2000).

These symptoms may affect children’s abililycbncentrate in school or to learn to get alonth wither
children.

Evidence has shown how strongly the experiencgodénce is associated with adverse outcomesHitdren’s
development and this evidence has been shown bydaspread survey of the research (Zeanah, Danis,
Hirshberg, Benoit, Miller & Heller, 1999; Margoli& Gordis, 2000). The strongest risk factor for bébeal
problems was found to be marital conflict (Marst&aWWatt, 1999). Marital conflict was extensivelyraeected
with externalizing and internalizing behaviors aswutial, attention and thought problems when childrere
assessed at the age of five. And the more frequrshintense episodes of inter parental conflicteywdre more
likely it was that children exhibited problem belms.

Problem of the Study

Children exposed to domestic violence perfoomsiderably worse in math and reading and othacsapan
other students. In addition, they have more digtpy problems at school. They also have a negafffext on
their classroom peers, resulting in decreasedstases and increased disciplinary problems accgritirsome
studies conducted by many researchers. The resgaradd to investigate the effect of domestic eiae on
students' achievement because this is a valuaplie to be studied and evidence from reports writbgn
Educational advisors shows that there is a corslidemumber of students' face violence in theiriliam The
researcher here hope that the results of this stoaly shed some light on problems facing abusedirehil
especially problems relating their academic perforce.
Purpose of the Study

The purpose of this study is to investigée ¢ffect of domestic violence on the academicopevéince of

students from educational advisors' point of vieamd also to know the effect of experience, gender,
qualification of educational advisors and the stigldinancial level.

Questions of the Study

1- What are the attitudes of the Educational Advisovgards the effect of domestic violence on students
achievement?

2- Are there any statistically significant differendeghe attitudes of Educational advisors towahds t
effect of domestic violence on students' achieverdaa to their gender (Male, Female)?

3- Are there any statistically significant differendaghe attitudes of educational advisors towahds t
effect of domestic violence on students' achieverdaa to their experience (less than 5 years, Esyea
or above)?

4-  Are there any statistically significant differendaghe attitudes of educational advisors towahas t
effect of domestic violence on students' achievardaa to their qualification (bachelor degree, mast
degree)?

5- Are there any statistically significant differendaghe attitudes of educational advisors towahds t
effect of domestic violence on students' achievardaa to the students' financial level (High, Mid,
Low)?

Operational Definitions:
Domestic violence: “an act carried out with the intention or perceiveténtion of physically hurting another

66



Research on Humanities and Social Sciences www.iiste.org
ISSN (Paper)2224-5766 ISSN (Online)2225-0484 (@)lin ﬁ-l-il
Vol.7, No.9, 2017 ||$ E

person. This violence refers to the classic foohwiolence towards wives, children, sibling viobenand
violence towards parents. Finally, violence cacuodetween those who share a domestic relatiofghifrtue
of sharing the same household”

Academic achievement: The operational definition of academic achievemsnperformance on academic
achievement tests (Cunningham, 2003).

Literature Review

Research on the effects of domestic violence odesit achievement has proved contradictory. Some
researchers have reported that domestic violerttedtiaffect a student’s cognitive level. Howewestudy on
the effectiveness of Head Start did report finditigeg parents who were experiencing domestic viaddn the
home tended to be more depressed, and childreepsésised parents were more problematic behavipratiye
aggressive, more hyperactive, and showed less tigymiutcomes in the areas of one-to-one couniagly
math activities, and creativity. Therefore, thedfhgs are inconsistent. If depression is coreeldab domestic
violence and if children of depressed families hboxger cognitive function, and then it follows thetildren
exposed to domestic violence may have lowered tiogrfunctions. Strauss (1990) proposed that childvho
witness domestic violence as a result experienamileg problems. Also, Wildin, Williamson, and &b
(1991) conducted a study that explored the acadewctieevement of primary grades children who witedss
domestic violence and found that “a high rate (46¥the parents reported academic problems, inctudrade
repetition, failing grades, and a need for spestaibol services” (p. 299). Foreman conducted @ystumiddle
school aimed at providing remediation for the fanahd the students who were victims of domestidevice
and to test the effects this remediation had odesttiachievement. She found that the 12-week ¢pérgo study
was conducted in was not enough time to make sigmif gains. However, the anecdotal evidence hetys
provided is that 12 of the 20 students identifieth&s metropolitan middle school as being victioislomestic
violence had a “D” or an ‘F” in at least one subjemterestingly, 20 out of 55 students referredrbreman for
low academic performance were victims of domestitence (1994).

Carrell and Hoekstra find that adding one Itted student to a classroom of 20 students desesisdent
reading and math test scores by more than twostofda percentile point and increases misbehavioong
other students in the classroom by 16 percent.

The researchers found that troubled peers ddame and statistically significant negativeeetfon the math
and reading achievement of higher income childben,only a small and statistically insignificanfesft on the
achievement of low-income children. The patteragposite for disciplinary outcomes. The presenciaubled
peers increases problem behavior of low-incomedodil, but does not significantly increase the gigtary
problems of higher income children.

Carrell and Hoekstra also found that the ¢fiitered by race and gender. The negative testeseffect is
large and statistically significant for white boysjt statistically insignificant for black boys. &hest-score
effects on girls are negligible regardless of rdaesciplinary problems, however, increase for albgroups
except white girls. The effects are largest forcklgirls. One troubled peer added to a classroo@0dftudents
increases the probability that a black girl comnaitdisciplinary infraction by as much as 10 percent

Carrell and Hoekstra also examined whether troublegs affect their peers differently than do trabbirls.
Across all outcome variables, both academic andaviehal, the negative peer effects appear to beedri
primarily by the troubled boys, and these effectslargest on other boys in the classroom.

The results indicate that adding one troulbleg to a classroom of 20 students increases tHzapiiity that a
boy will commit a disciplinary infraction by 17 pmmt and decreases boys’ test scores by nearlyc2niie
points — or 7 percent of a standard deviation —heesar.

Methodology
Population of the study
The population of the study consisted of dli@tional advisors at public schools in Jordan.
Sample of the study
The sample of the study consisted of 90 edutaltadvisors, 46 males and 44 females from puahools
in Amman, Irbid and Karak, a questionnaire wasrittisted among them.
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Instrument of the study

A questionnaire was distributed among the efiieal advisors in public schools in Jordan ang th
questionnaire was designed by the researcher heitsebnsisted of 25 items. Many variables wereluded
such as the gender of the educational advisor rexmue, qualification and the financial level oétstudent.

Reliability of the instrument

To ensure the questionnaire reliability, tasearcher applied it to a pilot sample of (20) etiooal advisors
excluded from the study sample in the same scHomis which the sample was chosen with a two-weekiod
between the first and second time it was distribufehe reliability of the questionnaire was caltethusing
correlation coefficient and it was found 0, 87 whis considered suitable to conduct such a study.
Procedures of the study

A questionnaire about educational advisorntiudes towards the effect of domestic violencestudents'
achievement was given to 90 educational advis@sridle, and 44 female). After that the researchéeaed
the questionnaires and collected data, and therd#ia was analyzed statistically.

Statistical analysis
The results were analyzed for each item in the tgpresaire using suitable statistical methods sucmaan and
standard deviation. The researcher also used fgarelarify the results more.

Findings of the study
The study aimed at investigating the educationalsads' attitudes towards the effect of domestalence on
students' achievement, and also to know the effeetperience, gender, qualification of educaticadvisors
and the students' financial level on the educaliadegisors' attitudes. A questionnaire was distgld among 90
educational advisors, 46 males and 44 females fréondanian public schools in Amman, Irbid and Karak
Means and standard deviations and T-test weretos@ohlyze the results
Table 1: educational advisors' attitudes towards tk effect of domestic violence on students' achievent

Mean Std. Deviation
Ql 461 .698
Q2 4.49 715
Q3 4.42 .805
Q4 4.49 .858
Q5 4.33 .848
Q6 4.32 767
Q7 4.59 .693
Q8 451 732
Q9 4.18 .907
Q10 4.43 .877
Q11 3.97 1.000
Q12 4.23 .884
Q13 4.47 .905
Q14 4.46 .880
Q15 4.30 .837
Q16 4.41 .806
Q17 4.47 .759
Q18 4.39 .879
Q19 4.54 741
Q20 4.44 .784
Q21 4.33 .945
Q22 4.63 .679
Q23 4.52 .755
Q24 4.54 672
Q25 4.42 812
QALL 4.42 .584
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To answer the first question about educatia¥isors' attitudes towards the effect of domestéence on
students' achievement at public scho@¥hat are the attitudes of the Educational Advitoveards the effect of
domestic violence on students' achievement? A mumestire was distributed among them and means and
standard deviation were calculated. Results wese/shn table 1

Table 1 shows there are statistically significaiffedences in educational advisors' attitudes towathe
effect of domestic violence on students' achievaminshows the results of the questionnaire whizds
distributed among (90) educational advisors abbair tattitudes towards the effect of domestic vicke on
students' achievement. Means and standard dewsatiere calculated and results show that questiogo22he
highest mean which was (4.63); questiorctiines next with a mean of (3.97).

Standard deviation for question 22 was (0.6%®jch is higher thana&0, 05) so it means that it is
statistically significant. Standard deviation faregtion 11 was nearly the same; it was (1.000) kviscalso
statistically significant.
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Diagram 1: educational advisors' attitudes towardsthe effect of domestic violence on students'
achievement

Itis clear in the diagram that the mean afsiion 22 was the highest mean, question 1 comésTiee mean
of the (4, 8, 19, and 24) are nearly the same,dsaional advisors' attitudes towards the efféalamestic
violence on students' achievement are positiveudés.
To answer the second question about educationasad' attitudes and gender: Are there any siediby
significant differences in the attitudes of Educa#il advisors towards the effect of domestic viogemon
students' achievement due to their gender (Malmaled?Means and standard deviations were computed and
table 2 shows the results.

Table 2: Means, standard deviations and t-test aceding to gender variable

Std. Sig. (2-
gender N Mean Deviation t df tailed)
Male 46 431 .685 -2.542 168 .012
Female 44 4.53 425

Table 2 shows there are statistically sigaificdifferences due to academic level variablshdiws the results
of the questionnaire which was distributed amon@) @ducational advisors about their attitudes towahe
effect of domestic violence on students' achievenidaans and standard deviations were calculatddesults
show that female educational advisors got a highesin than male educational advisors which was (4B
4.31) respectively; this indicates that the acaddeviel have an effect on educational advisorsudgs.

Standard deviation for female educational sahg was (0.425) which is higher tharx@, 05) so it means
that it is statistically significant. Standard detion for male educational advisors was highexyas (0.685)
which is also statistically significanBo, table 2 shows there are statistically significdifferences due to
gender variable in favor of females.
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Diagram 2: Means, standard deviations and t-test aording to gender variable

Diagram 2 shows that male educational advigotdower positive attitudes towards the effecdomestic
violence on students' achievement than female ¢idnehadvisors.
To answer the third question about educationalsads’ attitudes and experience: Are there anysttatlly
significant differences in the attitudes of edumadil advisors towards the effect of domestic viogermn
students' achievement due to their experience flems 5 years, 5 years or above)? Means and sthndar
deviations were computed and table 3 shows thdtsesu

Table 3: Means, standard deviations and t-test aceding to experience variable

Std.
Deviatio Sig. (2-
Experience N Mean n t Df tailed)
Less than 5 years 42 4.26 722 -3.387 168 .001
5 years or above 48 455 .385

Table 3 shows there are statistically sigaiffit differences due to experience variable. Itnshite results of
the questionnaire which was distributed among &fjcational advisors about their attitudes tow#ndseffect
of domestic violence on students' achievement. Meaaud standard deviations were calculated andtsesubw
that educational advisors whose experience less3hgars got a lower mean than educational advisbose
experience above 5 years which was (4.26, angd 4€spectively; this indicates that experience haveffect
on educational advisors' attitudes.

Standard deviation for educational advisore@sehexperience less than 5 years was (0.722) vidicigher
than (<0, 05) so it means that it is statistically sigrdint. Standard deviation for educational advisdnese
experience above 5 years was lower; it was (0.889h is also statistically significarbo, table 3 shows there
are statistically significant differences due t@esience variable in favor of five years or above.

wmean
wo s o ;g

N

Less than 5 years 5 years or above

Diagram 3: Means, standard deviations and t-test @ording to experience variable

Diagram 3 shows that educational advisors elegerience is 5 years or above got more positititeides
towards the effect of domestic violence on studeatthievement than educational advisors whose ey
less than 5 years.
To answer the fourth question about educationaisads' attitudes and their qualification: Are thesny
statistically significant differences in the attfs of educational advisors towards the effect afhebtic
violence on students' achievement due to theirifipation (bachelor degree, master degree)? Means a
standard deviations were computed and table 4 stimugsults.



Research on Humanities and Social Sciences www.iiste.org
ISSN (Paper)2224-5766 ISSN (Online)2225-0484 (@n)lin 5-'—,!ll
Vol.7, No.9, 2017 ||$ E

Table 4. Means, standard deviations and t-test aceding to qualification variable

Std. Sig. (2-
Qualification N Mean Deviation t Df tailed)
ga‘:he'or 20 4.22 853 -2.299 168 023
egree
Master degred 70 4.47 482

Table 4 shows there are statistically significaiffedences due to qualification variable. It shotlve results of
the questionnaire which was distributed among €&illjcational advisors about their attitudes towéndseffect
of domestic violence on students' achievement. Meaaud standard deviations were calculated andtsesubw
that educational advisors who hold master degréa gaher mean than educational advisors who hatdhelor
degree which was (4.47, and 4.22) respectively ithilicates that qualification have an effect oncadional
advisors' attitudes.

Standard deviation for educational advisor® Wwhld master degree was (0.482) which is highen <0,
05) so it means that it is statistically signifitaBtandard deviation for educational advisors Wbtz bachelor
degree was higher; it was (0.853) which is also statistically significant. So, table 4 shows theme
statistically significant differences due to quialition variable in favor of educational advisorsoahold master
degree.

So, table above shows there are statistisidjgificant differences in educational advisorsitades due to
qualification variable in favor of educational aslvis who hold master degree.

y
A v

Bachelor degree Master degree

N wmean
awo oo

Diagram 4: Means, standard deviations and t-test aording to qualification variable

Diagram 4 shows that educational advisors twld master degree got more positive attitudes itdsvéhe
effect of domestic violence on students' achievdriem educational advisors who hold bachelor degre
To answer the fifth question about educationalsmtg' attitudes and the students' financial lesed there any
statistically significant differences in the attis of educational advisors towards the effect afhebtic
violence on students' achievement due to the stsid@gmancial level (High, Mid, Low)? Means and refard
deviations were computed and table 4 shows thdtsesu

Table 5: Means, standard deviations and t-test aceding to students' financial level variable

Financial level N Mean Std. Deviation
High 46 4.30 .657
Mid 28 451 .509
Low 16 4.65 .296
Total 90 4.42 .584

Table 5 shows there are statistically significaiffedences due to students' financial level vagatl shows the
results of the questionnaire which was distribuaatbng (90) educational advisors about their agisudwards
the effect of domestic violence on students' aamngant in Jordanian public schools. Means and stdnda
deviations were calculated and results show thgtt financial level students got the lowest meaaxt momes
the Mid financial level students, and finally lowndncial level students got the highest mean whicts
(4.30,4.51 and 4.65) respectively; this indicatest tstudents' financial level have an effect oncational
advisors' attitudes.
Standard deviation for high financial studemts (0.657) which is higher tham<Q, 05) so it means that it is

not statistically significant. Standard deviatiar the Mid financial level students was lower; iasv(0.509)
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which is also not statistically significant. Standi@eviation for low financial level students wa® lowest; it
was (0.296) so, table 5 shows there are statiltisgnificant differences due to students' finahdevel variable
in favor of low financial level students.

| A
4.5
c
34
5s

; / /
2.5 +

High financial Mid financial level Low financial
level level

Diagram 5: Means, standard deviations and t-test @ording to students' financial level variable

Diagram 5 shows that low financial level stigegot the most positive attitudes towards theotfof
domestic violence on students' achievement.

The researcher also used post Hoc comparisoshow the difference between the three groupsh Hig
financial level, Mid financial level, Low financidvel. Table 6 shows the analysis

Table 6: Post Hoc comparison between the groups

Mean
Difference

Financial level Financial Level (1-9) Std. Error Sig.
High Mid -.21(%) .098 .030

Low -.35(*) 129 .008
Mid High 21(%) .098 .030

Low -13 138 329
Low High .35(*) 129 .008

Mid 13 .138 .329

Table 6 shows that the mean difference is signified the .05 level.

Conclusion

There is a great deal of research on children amdedtic violence, an increasing amount of it isdrared in
western countries, but in the Arab world there igek of such studies. Recently, professionals ryvabout
children who are livingvith domestic violence because they thought thdlyhgicome the partne@nd parents
of the future. The message from research, howévénatthe experience of living with domestic violence may
affect many children in future and can also givenscchildren and young people ansight into adult
relationships which other young people do not slaardeast in the short to medium terBducational advisers
felt this problem and indicated that it must belteéh as a great issue.
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