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Abstract

University for Development Studies (UDS) was essiidd in 1992 with an explicit mandate to blend its
academic work with that of the community in ordeiptovide constructive interaction for the totalelepment

of northern Ghana in particular, and the countra aghole. Past research has shown that UDS hasaglply
linked its teaching, research, and service rolébdasocio-economic needs of northern Ghana. Thit/sought

to illuminate the key factors constraining the @mgity in its community engagement programs. It leggd an
interpretive research paradigm through semi-stredtuinterviews and documentary analysis. In all 20
participants were purposefully drawn from specifiuts within the university for the study. Resuitsm the
study showed that inadequate funding of communitgagement activities by the national government and
regional authorities, inadequate infrastructuratled@ment in northern Ghana, lack of ability anddiaess of
the regional economy to absorb university knowledige graduates, lack of specific internal incensitrectures

to motivate academics to engage in activities gfomal nature and unwillingness of some acadeni@ngage

in activities of regional nature serve as the lagtdrs constraining the regional role of the ursitgr The study,
therefore, recommends that if UDS is recognized &sy player in the development of Northern Ghahern,
the national government, regional authorities, amdversity administrators need to create an engblin
environment and put in place appropriate policypsupstructures to stimulate an effective engageroéthe
university with its surrounding communities.

Keywords. Universities, community engagement, UniversityBavelopment Studies, Ghana

1. Introduction

Over the past few decades, academic interest irrdla¢ionship between knowledge production instig
within a region and the region’s socio-economicalepment has increased significantly (Gunaseksd@42;
Lester, 2005; OECD, 2007). It is increasingly retagd that universities perform important roleseasblers,
even leaders, of regional economic and social dpwveént and in regional innovation systems (Gunaseka
2005). Universities are therefore being forced dcefully reconsider their role in society and talenate the
relationships with their various constituencieskeholders, and communities (Jongbloed, Endersal&rio,
2008). While communities gain a wide range of bimehrough their productive interactions with ugrisities
which include enhanced human and social capitaleldpment, accelerated economic growth, improved
professional and intellectual infrastructure in coamities, universities also benefit from effectimegagement
with their communities (AUCEA, 2006). Students’ neimg outcomes of universities are enhanced through
curricula that are relevant to community issues @nidrities. University-community engagement furthe
provides the basis for improved research produgtias partnerships open up new research oppossretnd
new funding sources, permitting the appointmemnteat staff or the acquisition of infrastructure.

Realizing the potential contribution that higheruedtion institutions can and do play in the
development of their located regions, the goverrinténGhana established the University for Developime
Studies (UDS) with an explicit mandate to particiylanelp address and find solutions to the envirental
problems and socio-economic deprivation that havaracterized the people of northern Ghana. UDS was
established in May 1992 by the Provisional NatiobDafence Council (PNDC) Law 279 as a multi-campus
institution and it began academic work in Septent®93. Through the legislative instrument establigtihe
university, the policy makers enjoined upon UDSHhtend the academic world with that of the commuynit
order to provide constructive interaction betweba two for the total development of northern Ghama
particular, and Ghana as a whole” (Manuh, Garb8u&lu, 2007, p. 166). Thus, in addition to its cfunections
of teaching and research, UDS was given an addggongibility for the development of its surrounding
communities.

In responding to its development mandate, resehashshown that UDS has appreciably linked its
teaching, research, and service roles to the demedat needs of northern Ghana (Abonyi, 2016). Ngtd#DS
has initiated a policy that aims at promoting tleeruitment of students from northern Ghana, crgatin
opportunities for more females from northern Ghemae enrolled through their admission processaliniag
the curricula which integrate students into theirreunding communities, adapting existing programraad
establishing new ones in response to regional laboarket needs, introducing innovative practicet in
agriculture and engaging in community service tigtothe Third Trimester Field Practical Programme&KPP)
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to undertake practical field work in the local commities. Nonetheless, UDS has not made enough gssdn

linking its research activities to regional indidtactivities and stimulating local businessesiamthern Ghana
which contrasts how the regional role of higheraadion institutions is undertaken in most advaneeshomies
(Gunasekara, 2005; Lester, 2005; OECD, 2007). &¢tidd be explained by internal as well as extefaetors

that interact to shape the regional role of thevensity.

Research suggests that successful implementatithe aegional role of higher education institutiasms
not only determined by the higher education inSttubut also other complementary factors, botthiwitthe
region and the national level (Arbo & Bennewortt02; Puukka & Marmolejo, 2008). In other words,
universities are only one element of the technalmginfrastructure of innovation and hence if otfeators are
lacking, innovation is less likely to be completedahe area will not capture the benefits of praino the
research university (Feldman, 1994).While UDS remmais a unique higher education institution in Ghsince
it happens to be the only public university esti#id in the history of Ghana with such an exptiommunity
development focus right from its establishment;ah successfully engage in such a role when anliegab
environment is created. However, while the expamadf UDS to have a close relationship with itsreunding
communities is widely praised by policy makers asdsuch other higher education institutions calipdn to
equally link their activities to suit the developm@eeds of the Ghanaian society, little is knowouw the sort
of factors that constrain the university in exeegtits regional development mandate. The purposkittudy,
therefore, was to investigate the factors that waimsUDS in responding to its regional developmmandate in
Northern Ghana.

2. Literature Review

Universities are under increasing pressure to becomore relevant to the aspirations of their proxema
communities and to provide tangible support forioegl and community development initiatives (Gurkasa,
2004b; Jongbloedt al, 2008). Nonetheless, the extent to which highecation institutions are able to perform
their regional role depends on a number of circanmsts which include the characteristics of thatutgin, the
regions in which they are located and the natigealicy frameworks (Arbo & Benneworth, 2007). The
interactions of these factors can foster or hirtlercontribution of universities to their regiorgvelopment
(Boucher, Conway, & van der Meer, 2003; OECD, 2007)

The regional engagement of higher education inatits is influenced by the national funding
strategies and the way they are funded. In cemgdlisystems, core funding of public higher eduaatio
institutions is generally based on criteria that miat factor in regional engagement and in the atesenf
incentives, higher education institutions are marelined to place a high priority on their nationahd
international role (OECD, 2007). Gunasekara (200@her observes that while governments are enginga
universities to support the development of thegiors there are limited regional sources of fundmgupport
engagement activities by academics and that natsmh@me of funding is predicated on excellence spetific
national priorities, thereby creating little incimetto participate in regional work.

Moreover, the successful accomplishment of regienghgement of universities depends greatly on the
extent to which the funding of higher educationrégionalized and discretionary power transferredhi
regional government or higher education institwi¢Boucheet al, 2003; OECD, 2007). In countries where the
regional governments are responsible for highecatin, it is asserted that there may be a great@mitment
on the part of universities to participate in aitis of regional nature (Kitagawa, 2005). In anCQRE(2007)
study, an example is given of the federal goverrtnoérGermany with a long history of regional fungifor
universities shared evenly between the lander aedfé¢deral government. Gibb and Hannon (2006) éurth
observe that in the US the public universities thedir base funding from the state, rather than ridde
government and this makes them more sensitive esgbonsive to local needs. However, even if the ignd
responsibility is transferred to the regional goweent, it is no guarantee for the regional oriéotabf the
university as it partly depends on the extent tactvidiscretionary power is transferred to the ragio to the
universities (Boucheet al, 2003) or to the extent to which the regionalivéits of the universities are
incentivized and outcomes monitored (OECD, 2007).

The ability of the regional labor market or econotoyabsorb the graduates into the region upon
completion has also been highlighted in the litmat{ OECD, 2007; Puukka & Marmolejo, 2008). If thbor
market is not vibrant enough to retain graduatesset is likely to be a strong migratory pull of duates into
other regions. Feldman (1994) indicates that thktyalf a region to retain the graduates from th@versity
rests on the demand for their services, espediadlyemployment and advancement opportunities inatka.
Additionally, the ability of the regional economy absorb graduates depends on a greater extedegnee of
alignment between the university and the regiomahemy in terms of the programs offered by the ersity.
Relatedly, the nature of the demand for univer&ipwledge and expertise in the region has alsoegain
attention in the literature (Gunasekara, 2004bnhaSekara (2004b) found that the university wasdassessful
establishing linkages with private firms, espegi@ME’s. It was discovered that there was an unvgtiess on
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the part of some SME’s to engage with the univemsitd this was attributed to the lack of awaremssthe part
of the SME’s of how universities could assist thema also a gap in understanding the innovationgaic

At the institutional level, internal incentive sttures and criteria for promotion tend to limit
engagement activities of higher education instingi A number of studies have found that internaémtive
structures and criteria for promotions do not plgater weight on regional engagement activit@sn@sekara,
2006; Pinheiro, 2010). In his study in Australiayf@sekara (2004b) indicated that a key obstactenioedding
a focus on regional and community engagement wasitiversity’s promotion policy which was not peaves
as placing a high valence on regional engagemdna.KEy criteria for promotion centered on teactang the
production of refereed research publications, witmmunity service seen as a desirable requirerbantnot
critical in decision making. Similarly, in a study Nelson Mandela Metropolitan University (NMMU) Bouth
Africa, Pinheiro (2010) found out that internal @ structures followed traditional public fundingodels
based on student and research outputs. It is trerefdvocated that “if regional engagement is toobe
embedded in institutional cultures, it is importdhat the reward systems recognize the importaricini®
direction” (Gunasekara, 2006, 157).

Finally, the attitude of academic staff to actegtiof regional nature tend to hinder regional eagamt
activities as engagement in regional activitiesasfully accepted by all as a legitimate role @ftter education
institutions. Regional engagement is perceived dayies academics as a curious development that craates
dissonance with their constructed role identiti€sifasekara, 2006). Similarly, an OECD study suggtwit
there has been, and continuous to be, resistantbeiracademic community against regional engagement
because it is assumed that it may limit national iaternational engagement (Puukka & Marmolejo,800

3. Methodology

This study employed qualitative research paradiDemzin and Lincoln (2011) stress that qualitatigsearch
entails interpretive and naturalistic approach tte world and thus study things in their naturalisgt
attempting to make sense of, or interpret, phenamanterms of the meanings people bring to thene Th
interpretive paradigm was deemed appropriate fer shudy as it sought to explore the perspectives of
participants on the sort of factors that constridiem in undertaking community engagement programs i
Northern Ghana. The study employed the use of sémn¢tured interviews to gather the required dedanf
participants. This was supplemented by an extensview of some selected documents including usityer
reports on outreach programs and Vice Chancellouareports.

Purposive sampling technique was employed in salpthe participants for the study. In purposive
sampling, cases are selected because they arenatfon rich and illuminative because they both otfeeful
manifestations of the points of interest and alevent to the research questions (Bryman, 2008pRa2002).

In the case of this study, the researcher needsdl¢at respondents strategically from differeritsuwithin the
university that had direct links with the engagemadativities of the university so as to generatkeevant
information to answer the research problem. Paditis were, therefore, drawn from the universiggsitral
administration, Deans of Faculties and Heads ofabegents, unit in-charge of the university’s outtea
program, the Centre for Continuing Education andrifisciplinary Research (CCEIR), some senior atécke
and the Alumni office. In all 20 participants wesglected for the study.

Prior to the commencement of the data collectimtess, permission was sought from the university
administration and consequently permission wastgdam writing. Participants were then contactedséek
their consent to be interviewed. Upon expressiejy ttonsent, dates convenient to the interviewesr® viixed.

In line with advice offered by Creswell (2005), ttesearcher re-introduced himself, described theareh, its
purpose, categories of interviewees, steps beikiggato maintain confidentiality and their anonyyiand
notified them about the duration of the interviémterviews were held in the offices of the resparidand each
session lasted between 30 to 50 minutes. All ttexirews were audio-recorded after obtaining pesiois from
the respondents and were fully transcribed in pegjan for the analysis.

The analysis of the qualitative data consistedreparing and organizing the data for analysis, caay
the data into themes, and finally representingdhta through the researchers’ interpretation antight of
perspectives in the literature (Creswell, 2007; DE393). The process began with the transcriptiothe raw
data generated from the interviewees. Upon reattingugh several times to immerse himself in theadat
(Silverman, 2010), the researcher categorized #it@ idto themes which were informed by the labelsegated
through the literature as well as creating roomeimerging themes.

To enhance the data trustworthiness of the data,tdangulation was employed as the interviewsewer
complemented with documentary data. Also, partidipavere selected from different units of the ursitg so
that views on the same issues could be easily -ctossked to enhance the accuracy and credibilifindings.
Finally, the researcher complied with ethical pipfes by commencing the data collection procesy after an
approval had been sought and granted by the uitivadministration while the consent of all paniants was
sought.
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4. Findings

Results from the study revealed a number of factbas were perceived to be constraining the suégess
accomplishment of the regional role of UDS in Nerth Ghana. These factors were categorized intometi
regional, and institutional factors to facilitateetanalysis.

4.1 National Factors
Two major themes emerged as factors perceived tmbstraining the regional role of UDS in north&hana
from the national level. These were inadequateifghdf engagement activities by the national gowesnt and
lack of policy framework supporting the engagenaativities of the university.
First, inadequate funding for regional engagemetiviies by the national government emerged as a
key factor constraining the engagement activitildDS. Interviewees indicated that the annual fagdb UDS
by the national government was based on the numbéull-time students and did not make room for the
engagement activities. The university, thereforgjartakes community engagement programs usingnadter
generated funds. Participants reported that theeusity sets aside 30 percent of the academicfassrpaid by
students and 10 percent of funds generated fromséihe of application forms solely for the TTFPP.eTh
coordinator of the outreach program commented that:
The financing of our engagement activity is thegeist challenge. Supposing you have thousand stident
and you are to group them into tens and spread #tweass hundred communities, it is a large taskdidg
the students there is a logistic problem, monitph the program is a logistic problem. And we di n
have any special subvention from the national gowent. They see it as an academic program.
A respondent from CCEIR echoed that:
Except for commissioned research activities, aleotresearch activities are financed by individual
academic staffs and the university in some cashs. rEésearch center receives no specialized finlancia
package to be used for research activities frongtwernment.
However, it emerged that academic members at theensity received ‘book and research allowance’alihi
was meant for undertaken research. They explainad duch allowance was distributed to academicallin
universities in the country and there was no smetibn as to whether the research activity shddse a
regional relevance or not. Besides, there was ka daanonitoring to determine whether that money waen
used for research purposes or not, and more sh,alowvance was inadequate to be used for any mefuhi
research activity.
As a result, interviewees reported that due toitedequate funding, they had difficulty in disseating their
research findings to the local farmers and othemroanity members. One of the Heads of Department
commented that:
The farmers have problems and when we do researtieame out with findings which we think can help
them solve some of their problems then we do eidan8ut the extension component is not all thatyve
strong because of lack of appropriate funding. Stoainformation we have but we have it on ourges
Second, interviewees noted that while UDS has myohandate to engage in regional development itiesy
such a mandate has not been followed by the apptegrolicy support at the national level. Theylakped that
the university has not been actively involved ifigies aimed at eradicating poverty in northern @has well
as other development plans in the area. Thus,eiemral mandate of the university has not beenrapenied
by an appropriate funding scheme by the nationakgonent and lack appropriate policy framework gqmgd
the engagement programs. This could either mearthbaregional role of higher education instituspis not
well understood by national authorities or they rdi perceive the engagement activities of UDS &e\a
component to the development of northern Ghana.

4.2 Regional Factors

Four major themes emerged as factors perceived tmwbstraining the regional role of UDS in north&mana
at the regional level. These factors were inadeguatastructural development in Northern Ghanak laf
ability and readiness of community members to absgriversity knowledge, the capacity of the reglona
economy to retain graduates in the region, and ddclpecific role played by regional authorities.

One factor perceived to be constraining the rediosia of UDS at the regional level was inadequate
infrastructural development in northern Ghana. iBigants, for example, reported that the road nétvypmses a
challenge for their outreach program. They noteat there were communities that were sizeable endoigh
them to send students there but those communitielsl ®ot be reached by road and besides they dithane
portable water. Thus, even though the communitissdsin need and could benefit from the prograny tere
denied due to the lack of adequate social ameriitifsose areas. They also pointed out that folthheaasons,
students were sent to communities that had comsingitlth centers and thus several rural communities
northern Ghana did not equally benefit from thereath program since they had no healthcare fasilitit
further emerged that due to the low infrastructdeatelopment in northern Ghana, staffs felt reloicta accept
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postings to UDS. They reported that in most casafisslooked at the prospects they would have Ffairt
families in that deprived part of the country. lasvnoted that northern Ghana generally lacked gobdols,
proper housing, and poor medical facilities sofstabnsidered those before accepting postingsctpldrce.

Another challenge that was pointed out by participavas the lack of ability and readiness on thé pa
of community members to absorb scientific knowledgéerviewees indicated that even where the kndgde
will benefit the people they do not have the finahability and the technical know-how to tap i. éxplaining
this, they claimed that there are instances whardests and academics identify a new technique dhat
enhance the productivity of their farming activitibut due to financial challenges the farmers werable to
support those programs. A Heads of Department franfaculty of Agriculture commented that:

Students who are trained in agriculture technolggyo the community and identify a challenge okla€
agricultural technical know-how, lack of use of eces. The students with their technical know-how
knew that these communities can do dry season rigrnBiut the communities were not ready and capable
of financing the students to stay with them. Thewdedge of the students is needed by the commanitie
but they are not capable of retaining them. Thesimislink is that of finance.
Participants further reported that since many @ ¢ommunity members cannot read nor write they find
difficult to apply the new techniques that they &dween introduced. Additionally, it emerged tharéhare
instances where the acceptance of the communityb@ento new knowledge becomes very difficult sitrezy
are not ready to accept new ways of doing thingge @articipant shared his experience that in omenzonity
where the people hunt a certain type of rodentstriee organizing them to breed those rodents i
explanation that if measures are not put in placbreed them a time will come that they will beimott The
participant reported that the community membersngd that the rodents had been in their commungilese
the time of their forefathers so they do not see tbey will be extinct. Thus, in cases where sdfient
knowledge seemed to conflict with their indigendmswledge, community members were not ready togcce
the new knowledge.

Furthermore, the inability of the regional econotayretain graduates upon completion emerged as a
factor constraining the regional role of UDS. Respents noted that since northern Ghana is a debevea,
most graduates end up not getting jobs in the regipon completion. When asked if there is a mishmatc
between their academic programs offered and ther ladarket needs in northern Ghana, respondentsaitei
that their programs were well linked to the labarket needs, but only that very few job places vesalable.
The result showed that most of the students weieed to be employed in the public sector and V¥ewy job
places were available in the public institutionghia region. However, the past students intervieeadplained
about the lack of seed capital to start their owsitesses in the region. Thus there is a high nagraull of
students to other regions.

Finally, the study showed that the regional authesifor the three administrative regions of nomthe
Ghana have no specific role or policy focus on uhéversity’s regional role and engagement actigiti€hey
indicated that they do not receive any financidbgistical support from the regional authoritiagiursuance of
their regional development mandate. It further eyadrthat there exist poor coordination betweerRégional
Coordinating Council (RCC), which is the highestgming body of the region, and UDS. This could mteat
the function of the RCC is not clearly defined awhto integrate the higher education institutiont itheir
development plans or it could be that the regigmlernments do not see the university as a ceagyat in
regional development plans.

4.3 Institutional Factors
A number of constraining factors peculiar to UDSaasnstitution perceived to be hindering theirioegl role
emerged. These factors included internal structwiésh seemed not to promote regional activitied tre lack
of willingness of some academics to be involvedadtivities of regional nature.
First, interviewees commented that while the ursitgis internal requirement for promotion recogrize
‘community service’, it does not carry much weightthe career/promotion system. Many academics were
therefore not encouraged to engage in activitieeg@bnal nature. Interviewees reported that conitpservice
represented 15 percent in their promotion procEssvever, it was pointed out that the community merv
component of their job description was more of ratieg conferences to share research findings \iitle |
regional focus. One of the documents reviewed dBggrthe university’s promotion requirement confaunthe
concerns raised by the participants as it noted tha
List your activities outside normal University wosince last promotion/appointment that you consider
relevant and important to the University and them@unity. These include radio talks, television
appearances, newspaper publications, guest speddketbership of National Boards/Committees, and
Chairmanship of National and regional Professicmieties. (Promotion requirements for senior staff
uDS)

Throughout the entire document, the above statemastthe only one that dealt with engagement dietsvin

110



Research on Humanities and Social Sciences www.iiste.org
ISSN (Paper)2224-5766 ISSN (Online)2225-0484 (@)lin “—.i.l
Vol.6, No.22, 2016 ||$ E

the promotion system of the university and it isiobis that it is not directly linked to engagemaativities in
northern Ghana.
Second, participants reported that the universig hot internally instituted any incentive mechamito
motivate academics and students for engaging imitees$ of regional nature. While interviewees reted that
the university bears the transport cost of academiten they go to the field to supervise studenteddwork,
there was no any other special incentive packageldoe to motivate academics or students in engagem
activities. Most of the participants saw this gga@blem. One interviewee expressed that:
No special incentive package has been instituted. the normal civil or public servant thing thatyou
work out of your station, you are given a per-difamliving outside your normal place of residenttes
regarded as part of the normal work schedule dfisstais a problem.
When asked how the students are motivated in coritynengagement activities, interviewees reporteat th
there are no specific incentive packages for stisdém community engagement. They reported that the
university runs trimester system and students bligexl to participate in community activities tongplete the
academic year. The Coordinator of the Outreachr@mme remarked that:
We tell them that this is our agenda, so it is ahlyse who are ready to accept who join. When Hrey
given the admission letter, we tell them that theywe to engage in community activities in the third
trimester as part of their training process.
One of the Heads of Department at the Faculty afotfure, however, seems not to be bothered atheutack
of incentive schemes to motivate staffs to be wedlin activities of regional nature. He indicathalt:
As for the university, it is a profession so yoade and you are paid at the end of the month. Tisere
nothing like you need to be motivated before yowthat is expected of you.
The above comment demonstrates the level of uradetisty of some academics of the engagement aetiaff
universities as they do not regard it as a distieaole of the university.

Finally, the unwillingness of some academics toagmgin regional development activities emerged as
another factor at the institutional level perceitedbe hindering the regional role. Intervieweedidated that
some academics felt reluctant and even opposdtktavihole idea of community engagement activitiasiezh
out by the university since according to them tliey not believe in those ideals. One of the documen
reviewed confirmed this as it noted that “intermakssure also comes from academic staff members who
subscribe to traditional thinking that does notemtpuniversities to be engaged in this way with camities”.
The unwillingness on the part of some academics stay from the fact that the engagement activity ha
appropriate funding and incentive structures.

5. Discussion

The purpose of this study was to explore the keyofa perceived to be constraining the regionakiiggment
mandate of UDS in northern Ghana. An investigatadnthis nature was deemed relevant as UDS was
established in 1992 under the PNDC Law 279 witkexgplicit mandate to blend its academic work withttbf

the community in order to provide constructive iatgion between the two for the total developmdmtarthern
Ghana. Results from the study revealed a numbfactdrs perceived to be hindering the regional al&/DS.

The sources of these constraining factors wereepard to be at the national, regional, and theitinginal
levels. This supports the existing literature tha regional role of higher education institutiorsuld be
constrained or shaped by the characteristics ofirthitution, the region in which they are locatead the
national policy frameworks (Arbo & Benneworth, 20@bucheret al, 2003).

Findings from the study showed that UDS does no¢ive adequate financial and policy support from
both the national government and the regional aiitk®. The existing funding model is predicatedfelfrtime
student numbers and makes little room for engageaivities. This confirms the findings of othdudies in
Australia (Gunasekara, 2006) and South Africa (€irth 2010) which found that although national goweents
were encouraging universities to support the deraknt of their regions, there was little incentigethis and
national schemes of funding were predicated on llxe and specific national priorities. Pinhei2010)
recounted that in South Africa internal reward stinzes followed traditional public funding moduleased on
student numbers and research outputs. From a ppéicgpective, since UDS was established with aifipec
policy mandate to blend its academic work with tbhtthe community and considering the fact thatsit
established in an economically challenging are&lwdna, one would have expected that it would hegeived
the appropriate national as well as regional fugdand policy support. The lack of funding and appiate
policy support to promote engagement activitieshef university in Northern Ghana could be attridute the
fact that UDS is probably not seen as a key instntrin regional development or that the notion miersities
in regional development is conceived differentlyrtafional and regional governments in the Ghanedautext.

Findings from the study further showed that thewes iack of ability and capacity of the regional
economy to absorb university knowledge and gradua®esearch suggests that the ability of the redion
economy to absorb graduates depends, to a gredtat,eon the degree of alignment between the wsityeand
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the regional economy in terms of the program offdsg the university. Feldman (1994) further argtiegt the
ability of a region to retain the graduates from timiversity rests on the demand for their seryiespecially the
employment and advancement opportunities in tha aich is a function of the types and occupational
structure of industries located in the area. In ¢hee of northern Ghana, the main economic actiuitthe
regional economy is agriculture with few local isthies. Thus, the industrial, as well as the oVedasorptive
capacity of the region, is low. In that respecstranger alignment of the activities of the uniugrss likely to

be difficult. It is therefore not surprising thabst of the academic degree programs of the uniyeast oriented
more towards the public sector which has led t@h pull of graduates to other regions.

Also, inadequate infrastructural development intmern Ghana was also perceived as a problem. On
the one hand, it was seen that this makes it diffior UDS to attract the needed human resourceqitiires to
execute engagement activities. It was also poiotgtdthat many communities were not benefiting frima
engagement activities due the lack of some soomnities in those communities. Respondents indicttiat
for the sake of the health needs of students, Werg made to undertake the outreach program in coniti@s
with health facilities suggesting that those comities without health facilities were not benefitifigm the
outreach program. This challenge equally pointgsh fact that the regional role of the universityshnot
attracted the necessary policy support and nortBéama has not seen massive infrastructural deveopthat
could serve as a catalyst to promote engagemanitiastof UDS. Yet, universities are seen as antg element
of the technological infrastructure of innovatiamdaf other factors within the region are lackimgpovation is
less likely to be complete and the area will ngbtaee the benefits of proximity to the researchvarsity
(Feldman, 1994). This suggests that effective eti@tiwof engagement activities in UDS is partly degent
upon the state of development in Northern Ghana.

At the institutional level, lack of internal incéve structures to motivate academics to engagement
activities, the requirement for promotion for acailes not perceived to be carrying much weight ogagement
activities, and lack of commitment on the part ofng academics to participate in activities of raglonature
were perceived to be hindering the regional rolenunber of studies suggest that if regional engagens to
become embedded in institutional cultures, it ipontant that the reward systems recognize the itapoe of
this direction (Gunasekara, 2006; OECD, 2007; Rioh&010). This study found that while the critefor
promotion for academics recognizes ‘community sErvihe description given to it does not focus #edly
on regional activities in northern Ghana. Theretligrefore, a gap between UDS’s intentions on r&gio
development and what it actually does to incentiveuich engagements. Thus, the unwillingness of some
academics to participate in activities of regionature could, therefore, be explained by the lackxsting
incentive schemes and the internal promotion daitier academics.

6. Conclusion

The key lesson drawn from this study is that whilBS is established with a policy mandate to bletsd i
academic work with that of the community in ordefurther the development of Northern Ghana, suphblizy
mandate has not been accompanied by appropriagoitugtructures at the institutional, regional, ahd
national levels. The financial support that UDSeees from the national government does not cremim for
engagement activities but specifically focussesmembers of full-time students and this means tHagWas to
rely on internally generated funds to undertakéviiets of regional nature. Taking into accountttharthern
Ghana remains economically disadvantaged with fevallindustries, UDS may be handicapped in securing
adequate funding to undertake meaningful engageprejgcts in northern Ghana. The government anidmag
authorities would, therefore, need to set asidegecial fund and put in place appropriate policy psup
structures to offer support to its community engaget activities.

There are equally inadequate internal incentive haeisms that motivate the academics to readily
engage in activities of regional nature. Some améclstaff feel reluctant to pursue initiatives ianemunity
engagement because this type of work is not seéersficial for promotion, compared to work of oatl or
international significance. The university wouldedeto strengthen internal promotion procedurestringly
align with regional engagement and institute indérimcentive mechanisms to enhance the involvenoént
academics in engagement activities. Further, sWB§ is surrounded by rural communities with higteraf
illiteracy, community members may be hesitant tadiy absorb the products and knowledge from the
university due to the lack of awareness of how spidducts could stimulate their industrial actiedtiand
farming practices. Liaison offices could be createdome selected communities to showcase new ativev
practices from UDS and to undertake extensive conityj@education on how such new products could benef
the community members. On the whole, it appearsnittion of universities and regional development is
conceived differently by policy makers and regiomators who have not done enough to give UDS the
necessary support to realize its development mandatture research could, therefore, investigate tie
internal and external stakeholders associated Wl understand and/or perceive university-community
engagement. Further studies could equally explerekperiences of students in community engagearehthe
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challenges they face in participating in commueitigagements activities in northern Ghana.
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