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Abstract

The objective of this study is to examine univerdével teachers’ perceptions and practices of @LTwo
selected higher institutions in Ethiopia: WollegadaAmbo Universities. To this end, twenty five Efdachers
were selected through census survey and includdteistudy. Moreover, the study used mixed resemethod
with descriptive design to collect and analyze jaryn data. The data were collected through multiple
instruments: questionnaires, interviews and clagarobservation. The instruments were intended itit ¢he
opinion of respondent teachers. Questionnaire dmsmom observations were analyzed quantitatiusiyg
percentages and mean counts, while classroom cltgsrvwas analysed qualitatively based on emerging
themes. Thus the findings of the study revealed: thp the majorities of informant teachers have djoo
perceptions of CLT principles. 2)the degree of ficas of the principles of CLT in the sampled ingtons were
found to be very weak as a result of: a) large<lsize, b) lack of appropriate educational ressu@nd
facilities, c)learners’ lack of interests in thepapach. Thus, the researcher concluded that Uriiye¢eachers do
not have perception problems, but a short of regitheir perception to their respective classesnds, it was
recommended that policies and regulations whichmpte learners English proficiencies from grass fteegls
should be put in place; the government, the pubhd stockholders should equip schools with required
educational facilities; the faculty and the depantis should keep balance between student allocpépiclass

as per the existing resources; and should followthgppractices at closer range with thrift utilinat of the
available educational resources and facilities.

Index Terms: Teachers, perceptions, practices, communicativguiage teaching, EFL

1. INTRODUCTION

The failure of traditional[teacher cantered] apptees and methods of language instruction to contedeners’
learning needs, interests and motivations nec¢ssithe emergence of the most eclectic and libeethod of
language teaching commonly referred to as commtimcéanguage teaching[Communicative Approach] einc
early 1970s. As a result, educational policies ahynouter and expanded circle countries of the dvheve
promptly shifted towards communicative approachniyasince 1990s (Richards, 2006, p. 9)& (Littlewood
2007).

Communicative approach to language teaching idcpatly an intellectual property of European coilird
experts emanated from the changes in the Britislatsbnal language teaching approach dating froenlaie
1960s (Richard & Rodgers, 2001). Communicative aagh stemmed on psycho-linguistic and socio-cultura
theory with an emphasis on meaning communicatioth &ith a goal to develop learners’ communicative
competence. The approach emerged as a promingnutdge teaching method all over the world and giadua
replaced the previous traditional methods of laggugaching. The concept of communicative competevas
introduced by Hymes for the first time in the migléDs, and many researchers and practitioners hake m
special contributions to the development of theo@ad practices of communicative approach to laggua
teaching. These may subsume: (Savignon, 1972),al€ar1983); (Littlewood, 1981); (Nunan, 1989)and
(Widdowson, 1990).

The issue of communicative competence has beeadréig Hymes in contrast to linguistic competencéctvh
was initially used by Noam Chomsky. In its compmediee sense, competence represents proficienty atoist
abstract and psychologically deepest sense (St88%2). Thus Chomsky indicated that at the grouncootrete
language utilization for communication, there existn abstract rule system which inspires knowledfye
grammar of the language used by the native speaksish is termed as speakers’ linguistic competema
contrast, Hymes argue that in addition to lingaistompetence, the native speakers have anothesystem
which is more comprehensive. As to Hymes’ viewglaage is considered as a social and cognitive phenon
so that syntax and language forms were understabdas autonomous contextual structures, but radkser
meaning resources used in particular conventioagkvand developed through social interaction ateyration

of others’ speech (Warschauer & Kern, 2000).

Therefore, speakers of a language are expecteavorhore than grammatical competence in order tbheto
communicate effectively in a language; they alsedn® know how language is used by members of actpe
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community to accomplish specific purposes (Hyme338). Based on this theory, Canale and Swine later
extended communicative competence, the underlyiggtesis of knowledge and skill required for
communication in to sub categories. Thus, they gsed that what language teachers supposed to ieach
longer just the knowledge of linguistic aspectsahhprioritize the careful mastery of phonemes, rherpes,
syntax, semantics and orthopaedic competence, lbat @ contemporized and interlinked communicative
competence categories at the same time (Canal8, pp87-11).

Communicative approach to language teaching waslynaremised on broader conceptual and theoretical
positions and as a matter of fact the term has besant different things to different scholars. Desghe fact,

the definition starts with a linguistic theory thainceives language as instrument of communicatizhits goal

is to enhance communicative competence (Richardoglgers, 2001). On the other way, Celce-Murcia also
defined CLT as an approach which focuses on deirgjolearners’ communicative competence in the targe
language (Celce-Murcia, 1991). Moreover, the apghmoeovers varieties of methods that focus on hglpin
learners to communicate meaningfully in the targeiguage. According to these three scholars, thn ma
relevance of communicative approach seems to peiearners’ communicative competence which enhances
meaningful communication in the target languageough carefully designed procedures of teaching the
integrated skills that grant interdependence batiaeguage and communication.

Moreover, Richards explained communicative approashspectrum of principles about goals of language
teaching, how learners learn a language, kind$asbmom activities that best facilitate learnimgl éhe roles of
learners and teachers in communicative classroaah@Rles, 2006, p. 2). As to Jack Richards, it sctvat the
concept of communicative competence embodies thevllenige of basic principles of rationales for laage
teaching, the methods, classroom practices, andoteeof both classroom participants, teachers sindents.
Thus teacher trainers at higher institutions shbaldware of the approach and consistently implérhéntheir
respective classes. This is mainly because if &vachiners do not train the prospective teachreraadern ELT
approach; it would be difficult to expect prospeetieachers to use a new methodology in their dagssmom

too and it would be difficult for respective stutteto have good communicative competence.

2. OBJECTIVES OF THE STUDY
The general objective of this study is to invesigperceptions and practices of communicative laggu
teaching in EFL classes of the two Universitiesarthe study. In line with the comprehensive olijes, the
following concrete and specific objectives haverbsiated:

% To examine EFL teachers’ perceptions of CLT

« To assess EFL teachers’ practices of CLT

« To explore factors (if any) obstructing the praesiof the approach

3. RESEARCH QUESTIONS
+ How do EFL teachers perceive CLT?
« To what extent EFL teachers practice CLT in thieissroom?
% What are the factors that obstruct teacher nox¢écute CLT?
4. SIGNIFICANCE OF THE STUDY
This research is intended to carefully and sciiesatify investigate teachers’ perceptions and peastiof CLT in
EFL classes in the selected Universities. Henegfitldings of this study may have the followingrsfgcance:
It may help policy makers to design feasible sgii®to enhance CLT
It could contributes to improve EFL teaching metblody
It could contribute in strengthening/ modifying tiies on CLT
It may develop instructors’ awareness on the ugeLdf approach.
It may stirrup researchers’ motivation and could/sas an input for further studies.
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5. METHODOLOGY

The purpose of the current investigation was ta fiut EFL teachers perceptions and practices of @hd
factors that obstruct the realization of the apphoan EFL classes of Wollega and Ambo Universitads
Ethiopia. The study was conducted from 15 June22@115 January, 2014. To this effect, the resesrch
designed a questionnaire containing 74 Likert tigpms. The questionnaire contains four parts: Tist part
deals with demographic characteristics of respotsieghe second part stress on perception issuesthttd
aspect deals with Practice dimensions and theskxgion deals with factors that detract the apptioaof the
approach in EFL classes. In order to get more lgetanformation regarding the problem under consitien,
interviews were made with selected respondents.cbéent of the interview is the same with the eatg of
other instruments. Moreover, to assess the extemhich the respondents substantiate principleSLdf in their
respective classroom and to identify observabléofac classroom observations were made using stedt
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observation checklist. Observation data has beatemdgth a well trained co observer and the meanevef the
scores has been taken in the calculations of whétleg really practice it or not. Hence, the daillected from

the respondents through questionnaire and panttipebservations were analysed quantitatively using
frequency, percentage, mean and grand mean, wigledata obtained through respondents interview were
analysed qualitatively according to the emergiragrhbs.

6. DATA ANALYSIS AND INTERPRETATION

6.1 QUESTIONNAIRE ANALYSIS

6.1.1 DEMOGRAPHIC CHARACTERISTICS

The first section of the questionnaire contains es@meliminary characteristics related to the regigots. These
may include: teachers’ qualification, gender arathéng experience which may directly and indireatfjuence
the participants’ realization of the instructioa@lproaches.

Table 1: Teachers Qualifications

Qualifications Frequency Percentage
PhD 6 24
M.A 15 60
B.A 4 16
Total 25 100

Thus, as contained in the above table, among tta tmachers included in the investigation, onlye&chers
which account for 20 percent of the respondentgwdD (English) degree holders, while quite theomitgj, 15

teachers which accounts for 60 percent of the @diou were M.A degree holders in English. Howe®ewhich

account for 20 percent of the teachers hold B.Argegn foreign language and literature [EnglishhisT
indicates that the majority of the population aréAMolders and only few PhD holders. But still therst part is
B.A degree holders are still teaching at under gagal level without having the minimum requiremeantdach
in the university. The figure plainly confirms thaniversities are left much in having sufficientdawell

qualified teachers.

Table 2: Gender Ratios of Teachers

Gender Frequency Percentage
Male 20 80
Female 5 20
Total 25 100

In terms of sex composition, among 25 teachersuded in the study, the majority 20 teachers whiotoant
for 80 percent of the entire population were madsile very few, 5 teachers which constitute onlyfercent
of the samples were female respondents. As caadrefsom the above table there is complete digpbetween
the number of male and female teachers. The datassthat the participation of female in the uniitgrtevel

teaching is unsatisfactory. In addition, the figateo explicates that the government and the usityelhas to do
much to empower females to take part in ELT teaghirhigher institutions and universities.

Table 3: Teaching Experience of Teachers

Age Range Frequency Percentage
0-5 4 16
6-10 10 40
11-20 8 32
More than 20 years 3 12
Total 100

The figures in table 3 above show that, the majaitteachers which account for 40 percent taugigligh as a
foreign language for 6 to 10 years, while 8 of theitlhh 32 percent reported that they taught the laigg for 11-
20 years. 4 of the respondents which account fopet6ent taught the language for 0-5 years, whilea8hers
which account for 12 percent have taught Englishrfore than 20 years. These data, therefore, shatatmost
all of the instructors who filled the questionnaltad adequate experience in teaching English aszeagh

language in Ethiopian context.

6.1.2 PERSEPTION DIMENSIONS

6.1.2.1 ANALYSIS AND INTERPRETATION OF CONCEPTUAL P ERSPECTIVES

To assess instructors’ conceptual perspectivesLdf &proach, six items which contain four favousabhd
two unfavourable statements were presented toegmondent teachers. The analysis of the resporadkitems

revealed that the majority of the respective teexhdth an average mean value of (3.7), which isbiayond
average mean value 3.0, have sound conceptualpperns of the approach.
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Table: 4 Analyses and Interpretation of ConcepReakpectives

No Fr& 5 4 3 2 1 Total Mean
Statements % [ [2] [3] [41 [5]
1 CLT is a good approach in EFL instruction Fr 8 7 4 3 3 25 3.6
% 32 28 16 12 12 100
2 CLT fairly treats receptive and productive skills Fr 8 8 3 3 3 25 3.6
% 32 32 12 12 12 100
3 CLT approach help learners to take respons#slitf their Fr 8 7 4 3 3 25 3.6
own learning than teachers centred approach % 32 28 16 12 12 100
[4] CLT produces fluent but in accurate learners Fr 3 3 4 8 7 25 35
% 8 12 16 32 28 100
5 CLT techniques promote learners to take risk @denxelop Fr 11 8 0 3 3 25 3.8
self confidence and full potential % 44 32 0 12 12 100
[6] It is unlikely to teach English where it has lindtsocial Fr 3 3 1 9 9 25 3.7
functions % 12 12 4 36 36 100
Average fr&% for favourable items Fr 8.8 7.5 2.8 3 3 25 3.7
% 35 30 11 12 12 100
Average fr&% for unfavourable items Fr 3 3 25 85 8 25 3.6
% 12 12 10 34 32 100
Average fr&% for all items Fr 6 5.3 2.7 58 55 25 3.7

% 24 21 11 23 22 100
[1 unfavourable statements and their corresponding scale value
Hence, when the analysis is observed in terms p&ge quite the majority, 65 percent of the respond
teachers have shown strong agreement with the misned favourable statements raised in the quesdioe.
Moreover, concerning the responses for unfavouréblas indicated in the questionnaire, the majorég
percent of the respondents rejected the conceptafaf/ourable items presented on the questionnaimes the
analysis of all the items seems to reveal thaterathe majority, which accounts for 66 percent loé t
respondents, with a mean value of (3.7), have gmodteptual perceptions regarding communicativedagg
teaching principles.
6.1.2.2 ANALYSIS AND INTERPRETATION OF STUDENTS’ LE ARNING PERSPECTIVES
In order to measure teachers’ perceptions regatindents’ learning perspectives in communicatjwereach,
six items containing five favourable and one unfaable statements have been presented to the rb=misn
Hence, the analysis of the respondents’ responsadb item has shown a promising result as predémtthe
preceding table:
Table: 5 Analyses and Interpretation of Studenésiining Perspectives

No Fr 5 4 3 2 1 Total Mean
Statements LW E B @B
(1)
1 The application of communicative approach in Effasses Fr 8 11 0 3 3 25 3.7
better promote students achievement of Englishigienicy % 32 4 0 12 12 100
2 Students’ involvement is well promoted in commutiia Fr 11 11 0 1 2 25 4.1
EFL classroom % 44 4 0 4 8 100
3 CLT consecrate much responsibility on languagenkers than Fr 13 10 O 1 1 25 4.4
on teachers % 52 40 O 4 4 100
4 Students’ social development is best promoted Fr 12 11 0 1 1 25 4.3
communicative EFL classroom % 48 44 0 4 4 100
5 Students’ problem solving capacity could besplmoted in Fr 15 7 1 1 1 25 4.4
communicative EFL classroom % 60 28 4 4 4 100
[6] Students’ communicative competence could be welmpoted Fr 1 2 0 9 13 25 4.2
when much attention is given to language forms foantion % 4 8 0 36 52 100
Average fr&% for favourable items Fr 128 10 O 1.4 1.6 25 4.2
% 472 40 O 5.6 6.4 100
Average fr&% for unfavourable items Fr 1 2 0 9 13 25 4.2
% 4 8 0 36 52 100
Average fr&% for all items Fr 6.4 6 0 5.2 7.3 25 4.2
% 256 24 O 20.8 29.2 100

[1 unfavourable statements and their corresponding scale value

As shown above on Table-5, the majority, which acts for 87 percent of the respondent teacherg shown
very strong positive perceptions to items whichoaase with learners’ learning perspectives in djeci
communicative classroom. Similarly, for items thdissonant the principles of communicative language
teaching, 88 percent of the respondents have egjaht concepts of unfavourable item. Generallalsipg, the
information contained in the table signifies that tmajority, 88 percent of the respondent teachélsa mean
value of 4.2 have strong positive understandingcenoring learners’ learning perspectives in comnatiie
approach. Thus the average mean value 4.2 indithtesthe respondents have high positive percepfon
learners learning perspectives in communicative ElBkses.
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6.1.2.3 ANALYSIS AND INTERPRETATION OF LEARNERS’ RO LES

So as to observe teachers understanding conceiméngle students must play in communicative apgrpaix
items with one unfavourable and five favourabldaestents were presented to the respective respandemt
analysis of the response given to each item isagoed in the following table.

Table: 6 Analyses and Interpretation of LearneiseR

No Fr 5 4 3 2 1 Tot Mean
Statements 30 ) 2 @ @ B al
[1] Students come to classroom knowing nothing,tlsey cant Fr 3 3 2 7 10 25 37
suggest the content of the lessons and actifdrethem selves % 12 12 8 28 40 100
2 Providing wider opportunities to learners to taksponsibility Fr 11 11 1 1 1 25 42
for their own learning promotes their languagereay % 44 4 4 4 4 100
3 CLT approach to ELT encourages students to teeonsibility Fr 15 5 2 2 1 25 43
for their own learning, self discipline and alloeach studentto % 60 20 8 8 4 100
develop his/her self potential
4 In CLT students are expected to pay equal attettidanguage Fr 15 7 1 1 1 25 44
form and meanings % 60 28 4 4 4 100
5 Independent learning could be promoted when ézarare given Fr 10 8 3 2 2 25 3.9
opportunities to negotiate between self, the lemymrocess and % 40 32 12 8 8 100
the object of learning
6 In CLT classes students are expected to interiletesch other, Fr 8 9 3 3 2 25 3.7
their teachers, learning environment and instraetionaterials % 32 36 12 12 8 100
Average fr&% for favourable items Fr 11.8 8 2 1.8 14 25 41
% 472 32 8 7.2 5.6 100
Average fr&% for unfavourable items Fr 3 3 2 7 10 25 37
% 12 12 8 28 40 100
Average fr&% for all items Fr 7.4 55 2 4.4 5.7 25 39
% 296 22 8 176 228 100

[1 unfavourable statements and their corresponding scale value

As table-6 indicates, 79 percent of the respontiatthers have shown positive perceptions to itbatsfavour
learners’ roles in CLT classroom. Thus the suml witgercentages of positive response for favowrdteims is
four times much higher than the sum of unfavourae$ponses for favourable items which only accofort21
percent of the respondents. In addition, the respdor unfavourable items, quite the majority, @cent of the
respondents have indicated their unfavourable pémes to an item that discord students’ role in
communicative classroom. Hence the cumulative stithe percentage of respondents who have rejebied t
unfavourable items exceeds the sum of percentdgesmondents who favourably agreed with the unisaiole
items, which accounts for only 24 percent of thepomdents. This implies that the great majoritypédcent of
the respondent instructors with mean value of Z@&hhigh positive perceptions concerning CLT witkdfic
reference to roles students are supposed to playThclassroom.

6.1.2.4 ANALYSIS AND INTERPRETATION OF TEACHERS' RO LES

Teachers have numerous roles to play in CLT confiextis to test teachers’ understanding with regtodhe
same, six items which contain two unfavourable(itei® 5) and four favourable items(1, 2, 3 & 6) haween
presented to the respondents and the responsestatstcally analysed as contained in Tabele-#lows:
Table: 7 Analyses and Interpretation of TeachedeR

No Fr 5 4 3 2 1 Total Mean
Statements w @ @ B @ B
1 Teachers as authority and instructor is no loagscribes teachersFr 11 8 1 3 2 25 3.8
role in EFL classes % 44 32 4 12 8 100
2 Teachers should act as an independent co participéimn the Fr 10 10 2 2 1 25 4.0
learning group in EFL classes % 40 40 8 8 4 100
3 providing extended lecture in a class is only ohehe different Fr 11 10 1 1 2 25 4.1
roles teachers must play during the course ofebsoin % 44 40 4 4 8 100
[4] Provisions of extended lectures, writing notes exaimples are the Fr 1 1 1 11 11 25 4.2
only roles of ELT teachers % 4 4 4 44 44 100
5 Apart from class instruction teachers must suppl the Fr 12 12 0 1 0 25 4.4
instructional materials, tasks and activities infGllasses % 48 48 O 4 0 100
[6] It is unlikely for teachers to organize languagestms to suit the Fr 2 1 1 10 11 25 3.4
needs and interest of students % 8 4 4 40 44 100
Average fr&% for favourable items Fr 11 10 1 1.8 1.3 25 4.1
% 44 40 4 7 5 100
Average fr&% for unfavourable items Fr 15 1 1 105 11 25 3.8
% 6 4 4 42 44 100
Average fr&% for all items Fr 63 55 1 6.2 6.2 25 4.0
% 25 22 4 248 246 100

[1 unfavourable statements and their corresponding scale value
As contained in Table-7 above, the result fromahalysis of the responses for favourable items shbat 84
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percent of the respondent teachers with mean vdldel have agreed with positive statements anpe8éent of
the respondents with mean value of 3.8 have disdgréth unfavourable items. This shows that theagre
majority of the instructors perceived that EngliEmguage teachers have varieties of roles to phay i
communicative language classroom. In addition nithh wnderstanding, very few 16 percent of the resiemts
have rejected the concepts of favourable staten@mtsonly 14 percent of the informants are in favofuthe
unfavourable items stated under Table-7 above. Ti&cates that only smaller portion of the respanmtd
teachers have misconceptions with regards to temchies in CLT classroom. In concise speech, thgrity
85 percent of the respondents with grand mean &l 0) have shown sound positive perceptiorteashers’
roles in CLT classroom.

6.1.2.5 ANALYSIS AND INTERPRETATION OF ROLE OF GRAM MAR

For items related to role of grammar in communieatEFL classes, six items which contain one unfealole
and five favourable statements were presentedetoetspondents and the responses were descripsinalysed.
Thus, the analysis of the items revealed thatargebkt share, 84 percent of the respondents hareggiositive
perceptions regarding the favourable items statdtié questionnaire. This indicates that only 1&@et of the
population have confusions concerning role of gramim CLT classroom. Moreover, the majority that@mt
for 80 percent of the respondents have rejecteieams that opposes the role of grammar in commtiniga
approach and only 20 percent of the informants la@veed with the item.

Table: 8 Analyses and Interpretation of Role of iGmaar

No Fr 5 4 3 2 1 Total Mean
Statements W@ B W
0
1 Language forms with communicative purpose coddaught Fr 8 8 3 3 3 25 3.6
well in CLT classroom % 32 32 12 12 24 100
[2] Grammatical correctness is the best criteria t@gukarners Fr 1 1 3 10 10 25 4.1
language performance % 4 4 12 40 40 100
3 Grammar should be taught as a means to an endotiath end Fr 11 11 1 0 2 25 4.2
by itself % 44 44 4 0 8 100
4 Knowledge of rule of a language is not sufficiegtitself to Fr 15 8 0 1 1 25 4.4
enable students successfully interact in a givemiabc % 60 32 0 4 4 100
environment
5 Students learn a language most when it is usedragans of Fr 14 10 1 0 0 25 4.5
doing something than when it is plainly instructed! taught % 70 40 4 0 0 100
6 To enhance learners communicative efficiency dir Fr 13 7 1 2 2 25 4.1
instruction of the rules and terminologies of mgraar is not % 52 28 4 8 8 100
essential
Average fr&% for favourable items Fr 125 8.8 1.2 1.2 1.6 25 4.2
% 488 352 48 438 6.4 100
Average fr&% for unfavourable items Fr 1 1 3 10 10 25 4.1
% 4 4 12 40 40 100
Average fr&% for all items Fr 6.8 49 21 51 5.3 25 4.2

% 27 19.6 84 204 212 100
[1 unfavourable statements and their corresponding scale value
When the data is analysed in terms of mean sctresnajority of the respondents with an averagemwvedue,
4.2 have good perceptions of items that supportralee of grammar; while only negligible percentagfethe
informants with mean value of 0.8 have misconceptdout the place of grammar in CLT classroom. In
addition, the greatest shares of the informanth witmean value of 4.1 have rejected the item tisabdant the
role of grammar in communicative language teachiBgt only minor percentages of the population have
misconception concerning the point under discusdiorroncise representation, the majority, 82 parcd the
teachers with mean value of 4.2 have shown comsiptesitive perceptions with regards to roles afngmar and
its importance in communicative language teaching.
6.1.2.6 ANALYSIS AND INTERPRETATION OF ERROR CORRECTION
With respect to assessment and error correctiancipie in CLT approach, the instructors’ responsethte
favourable statements (item 1, 3 and 6) have shamwmean value 4.0; and an average mean value dbB.9
unfavourable statements which subsumed item nuifet and 5), which produced a grand mean valuk ®f
as has been illustrated in the table below:
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Table: 9 Analyses and Interpretation of Error Cotita

SV Fr 5 4 3 2 1 Total Mean
Statements Eomo@ B W o
(]
1 Since errors are natural process of languagelafgwent, Fr 8 13 1 2 1 25 4.0
much correction is a waste of time % 32 52 4 8 4 100
[2] Teachers frequent correction of learners’ errordigipful Fr 3 3 3 8 8 25 3.6
practice that shapes learners language learning % 12 12 12 32 32 100
3 Peer error correction is more important than heac Fr 8 9 4 2 2 25 3.8
corrections in promoting language learning % 32 36 40 8 8 100
[4] Language teachers are unlikely to use communiceé Fr 2 2 1 10 10 25 4.0
assessments for it is difficult to construct andnsmister % 8 8 4 40 40 100
such tests
[5] Performance evaluation could best be measureenwthe Fr 1 2 3 8 11 25 4.2
focus of the evaluation is on language forms % 4 8 12 32 44 100
6 Students’ performance should be based on d Fr 10 10 3 1 1 25 4.1
communicative activities than to relay on papergieeast % 40 40 12 4 4 100
Average fr&% for favourable items Fr 8.7 10.7 2.7 1.7 1.3 25 4.0
% 346 428 10.7 6.8 53 100
Average fr&% for unfavourable items Fr 2 2.3 2.3 8.7 9.7 25 3.9
% 8 9.3 9.3 347 38.7 100
Average fr&% for all items Fr 54 6.5 25 5.2 55 25 4.0

% 214 26 10 208 22 100
[1 unfavourable statements and their corresponding scale value
As presented in the Table-9 above, the responsethéofavourable items indicate that, 77 percenthaf
respondents have positive perceptions to assessamahterror correction principles in CLT approach.
Conversely, only 23 percent of the respondents haigs perceptions concerning assessment and error
correction principles in CLT. This shows that thajonity of the respondents have good perceptiorzitab
principle of CLT under discussion.
In addition to this, the result of the responses dafavourable statements shows that 73 percerthef
respondents rejected the concepts of statementdigsonant assessment and error corrections pl&scin
CLT. However, insignificant amount that account ## percent of the respondents favourably agreed wi
unfavourable statements. This indicates that thnitias of the respondents have good positive gq@ions to
assessment and error correction principles in Gkdnerally, the majority 75 percent of the respohdeachers
have very good perceptions to communicative priesivith respects to assessment and error comsotith a
grand mean value of 4.0, which is far higher tHanaverage mean score.
6.1.2.7 ANALYSIS AND INTERPRETATION OF INSTRUCTIONA L ACTIVITIES
There are a number of instructional activities thast facilitate learning in CLT approach. Thudrneestigate
teachers’ perceptions of the significance of comicative activities in CLT, six items which contafive
favourable and one unfavourable statements have peesented to them. The statistical analysis ef th
responses was presented in the table below:
Table: 10 Analyses and Interpretation of InstruzdioActivities

SV Fr 5 4 3 2 1 Tot Mean
Statements 3 1 2l [3] [4] [5] al
0

1 Group work activities are essential in providimgportunities Fr 8 10 3 2 2 25 38
for cooperative relationship and genuine interactamong % 32 40 12 8 8 100
students

2 Cooperative learning activities enable studentsexplore Fr 10 11 2 1 1 25 4.2
forms for themselves& have some measures of cootret % 40 44 8 4 4 100

their own learning

[3] Group work activities take too long to organemed is a waste Fr 1 2 3 10 9 25 40
of available teaching time % 4 8 12 40 36 100

4 Tasks and activities should be negotiated and edajot suit Fr 13 8 2 1 1 25 42
learners’ needs rather than imposing on them % 52 32 8 4 4 100

5 Through group work teachers can monitor students 10 10 1 2 2 25 4.0
performances % 40 40 4 8 8 100

6 Fluency and accuracy could easily be achieved tirdthe use Fr 8 7 4 3 3 25 36
of various communicative activities used in CLTsslaoom % 32 28 16 12 12 100

Average fr&% for favourable items Fr 9.8 9.2 2.4 1.8 1.8 25 40
% 392 368 96 7.2 7.2 100

Average fr&% for unfavourable items Fr 1 2 3 10 9 25 40
% 4 8 12 40 36 100

Average fr&% for all items Fr 5.4 5.6 2.7 5.4 5.9 25 4.0

% 216 224 108 236 196 100
[1 unfavourable statements and their corresponding scale value
As shown in Table-10 above, the great portions @6cgnt of the respondent teachers have favourable
perceptions to items that favour instructionahatiéis in CLT classrooms. On contrary to this, omgignificant
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percent of the respondents have misunderstandirgpmimunicative instructional activities under faxethie
items and appreciated the traditional activitiedainguage teaching. With regards to unfavouraldmst the
majority of the respondents have rejected the itesh dissonant instructional activities in commuaitivce EFL
classes. Meanwhile, 24 percent of the respondents favourably agreed with unfavourable statemeaised
in the table above. This shows that most of thepaedents have rejected the statements that violate
communicative instructional activities in CLT class Generally, almost all respondent teachers wdiclunts
for 76 percent with a total mean score of 4.0, higy@rous positive perception concerning the pples of CLT
with specific reference to the roles of communigainstructional activities.

In a comprehensive style, the sum totals of regmwbtained from the whole CLT principles includedhe
questionnaire (conceptual perspectives, studeatsiteg perspectives, learners’ roles, teacherg'sigblace and
roles of grammar, assessment and error correctidrirsstructional activities) have shown a mean @aiti4.0.
This value indicates that the majority, 78 peragfrthe respondent instructors have high positivegmions to
the principles of CLT under discussion. Thus theulteimplies that EFL teachers of the universitieduded in
the investigation can put the principles of CLTtanactual practice in their respective classroamthé context
of Ethiopian higher institutions unless constraingd unanticipated extraneous factors like unavditgbof
appropriate learning environment, poor educatidiaallities, students rejection of the approach,cheas
personal negligence and other related factors.

6.1.3 ANALYSIS AND INTERPRETATION OF CLASSROOM PRAC TICE

To test the extent to which the informant teachmnactice the principles and activities of CLT apgub,
twenty(20) practice items that contain seven (#) ocommunicative activities and thirteen (13) comioative
activities were presented to the teachers. They, fleachers] have expressed their degree of pescthrough
ticking on the alternatives given on the questiaravhich was designed in Liker style where: alg=ly,
often=4, sometimes=3, rarely=2 and never=1 for comioative items; and the reverse for the non
communicative items.
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Table: 11 Analyses and Interpretation of Classr&attice

No Fr 5 4 3 2 1 Total Mea
Statements ;&A) 12 3] 4] 5] n
[1] Explain new language items, forms and patterand let the Fr 2 3 5 5 10 25 35
learners engaged in doing exercises individually % 8 12 20 20 40 100
[2] Explain new dictions, terminologies, phrases andhe learners Fr 5 7 3 5 5 25 2.9
do the exercises on the reference book. % 20 28 12 20 20 100
[3] Use teacher led-classroom discussion where estisd have Fr 3 4 5 5 8 25 3.4
limited control over their learning % 12 16 20 20 32 100
[4] Give students explanation of rules with model set#s to Fr 5 7 3 5 5 25 2.9
illustrate their form, meaning and functions % 20 28 12 20 20 100
[5] Use tasks and activities that requires stuslerto work in Fr 3 3 4 7 8 25 3.6
isolated form independently of peer help % 12 12 16 28 32 100
[6] Evaluate students performance in paper and pesstilon terms/ Fr 7 6 4 4 4 25 2.7
semesters bases % 28 24 16 16 16 100
[7] Let learners do assignments at home and giedlfack on other Fr 3 3 3 8 8 25 3.2
days for the whole class % 12 12 12 32 32 100
8 Introduce new language item in context, demonstiite Fr 2 3 6 6 8 25 2.4
meaning and use and let the learners reproduceanthunicate % 8 12 24 24 32 100
with the it
9 Encourage and motivate students in questioanthanswering Fr 6 4 5 5 5 25 3.0
activities % 24 16 20 20 20 100
10 Involve learners in role play, simulation or anpdiof drama. Fr 5 5 6 ® 4 25 3.1
% 20 20 24 20 16 100
11  Encourage and help learners practice in prosielving Fr 5 4 7 4 5 25 3.0
activities % 20 16 28 16 20 100
12 Involve learners in information sharing activitiekke Fr 3 3 4 ® 10 25 2.4
presentations, reports and games and others % 12 12 16 20 40 100
13  Encourage learners to participate in convesatnd discussion Fr 4 4 4 6 7 25 2.7
on some authentic issues % 16 16 16 24 28 100
14  Make the learners exchange letters, write repadsertisements Fr 3 3 4 5 10 25 2.4
etc. in a cooperative style % 12 12 16 20 40 100
15 Use educational technologies like language laosicational Fr 5 3 4 6 7 25 2.7
media and other technologies to support thetess % 20 12 16 24 28 100
16 Use pictures ,objects and realia to convey thenngaof Fr 5 5 2 6 7 25 2.8
structure % 20 20 8 24 28 100
17  Make use of pair work in which two studentskvon a given Fr 5 4 7 4 5 25 3.0
task % 20 16 28 16 20 100
18 Use of group work in which more than two studentskwona Fr 5 7 1 5 7 25 29
given task % 20 28 4 20 28 100
19 Help learners correct their errors in their pamd group Fr 7 5 7 4 2 25 34
discussion % 28 20 28 16 8 100
20 Evaluate students’ progress on the basis of thailyc Fr 4 5 3 5 8 25 2.7
communicative performance rather than teacher resie % 16 20 12 20 32 100
Average fr&% for favourable items Fr 45 4.2 4.6 5.0 6.5 25 2.8
% 18 169 184 203 26.1 100
Average fr&% for unfavourable items Fr 4 4.7 4 5.6 6.9 25 3.2
% 16 189 16 223 274 100
Average fr&% for all items Fr 43 45 4.3 5.3 6.7 25 3.0

% 17 178 172 212 26.8 100
[1 unfavourable statements and their corresponding scale value
In general, the result of the analysis of instrtgtoesponse with regards to classroom activitielcates that,
quite the majorities of the teachers practice Ckfivdies in a very limited situation. Their exteot practice
roles between the scales ‘rarely’ and ‘sometimegh wiotal mean score of 3.0 which indicates that th
perspective instructors are not in a position tosgantiate their high positives perceptions of Gitihciples in
their respective EFL classes as expected of them.
6.1.4 ANALYSIS AND INTERPRETATION OF FACTORS OBSTRUCTING CLT
The proceeding part of the analysis related tohtetst perceived difficulties in implementing thaérmiples of
communicative approach in Ethiopian context witkafic reference of Wollega and Ambo Universitighis
part has been further sub divided into three subgeaies: teachers related factors, student rel@tetdrs and
factors related to educational system of the cquihtreach of these case, respondents were requeséxpress
their feeling through ticking on the alternativdstt represent their feeling most (very serious=siosis=4,
neutral=3, not serious=2 and not very serious=lgretscores for ‘very serious’ and ‘serious’ wereetl up
together; and ‘not serious’ and ‘not very seriougre summed up together. Therefore, the analysehkeof
responses were presented in the following tables.
6.1.4.1TEACHERS’ RELATED FACTORS
There are many teachers’ related factors that wdisthe application of CLT principles in EFL classdo
identify the most serious ones, teachers’ prefergmndt traditional methods, lack of interest in #pproach, lack
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of training, shortage of time were presented toré@spondents. Hence, statistical analyses of goreses were
presented below as follows:
Table: 12 Teachers’ Related Factors

N Fr& 5 4 3 2 1 Tot Mean

0 Statements % al

1 Teachers preference of traditional methods Fr 12 10 1 1 1 25 4.2
teaching % 36 40 4 4 4 100

2 Teachers lack interest in communicative approach Fr 8 10 3 2 2 25 38

% 32 40 12 8 8 100

3 Teachers’ lack of training and understanding Fr 8 7 5 3 2 25 36
communicative approach % 40 28 20 12 8 100

4  Teachers lack of resource and enough time fer 7 7 2 4 5 25 33
material preparations % 28 28 8 16 20 100
[Grand mean] 3.7

As to the analysis of teachers’ response relatethdtors obstructing the practices of the approschigeir
preference of traditional method of teaching aruk laf interest in the approach are the two majotdis that
account for the highest shares. With regards ts, thé percent of the instructors confirmed thatcheas
preference of teacher centred instructional appréaiees the highest share, while 72 percent ofttbin attested
that teachers’ lack of interest to the approadifitonstitutes for the second highest share iardeg the actual
implementation of communicative approach in thpeafic EFL context.

(Interview) most of the interviewees underlined the roleshess play in implementing CLT approach in their
respective classroom. The respondents stressegbribatto the implementation teachers must haveougate
awareness of the recent working approach and shioaNeé intrinsic motivation to use it in their class
Concisely, there was a common consensus that stude@ being taught in a more communicative style i
higher levels than in others. However, T1 explaifidtlis obvious that students are supposed taaught target
languages in communicative way at all levels ofrdeay, but most of us [university teachers] prefer
communicative methods and activities rarely, farters’ lack the required proficiency in the tartgatguage
and as a matter of fact learners lack the willimgni® participate in communicative activities wedrto use in
our classrooms.” The respondents also underlinadhers’ lack of interest in substantiating commaitine
approach in EFL classrooms, because of numerogsmeaT2 mentioned that “most of the ELT teachenseh
sufficient theoretical knowledge and practical Iskilf application of communicative approaches. Heavewith
lack of interest in the approach, the teachers weesn extensively using lecture method to accomtedtiair
methods with learners’ learning needs and interegigch is the major problem in most universitiasgeneral
and our university in particular.”

6.1.4.2 STUDENTS RELATED FACTORS

Students’ interest, confidence, resistance, pmficy in English and their willingness and motivatito
participate in communicative classroom activitiesrevthe points discussed under this heading. Ttngs,
analysis of teachers’ responses was presenteé iioftbwing table:

Table: 13 Students Related Factors

N Fr 5 4 3 2 1 Total Mean

0 Statements %

1  Students’ lack of interest in communicatir Fr 11 10 1 1 2 25 4.0
approach % 44 40 4 4 8 100

2 Students’ lack of confidence and preparedndss 8 8 0 5 4 25 3.4
for communicative approach and tasks i 32 32 0 20 16 100
classroom situation

3  Students resistance to active participation Fr 10 7 3 2 3 25 3.8
CLT activities % 40 28 12 8 12 100

4 Students misconceptions of communicativer 5 5 5 5 5 25 3.0
approach % 20 20 20 20 20 100
[Grand mean] 3.6

The statistical analysis of teachers’ response wifards to students’ related factors which ddterréalization
of CLT principles in the classroom shows that, tigjority of the respondents, which accounts fop@dcent
agreed that students’ lack of interest in the appincaccounts for the highest share. The second impsttant
factor the respondents stressed with regards tiests’ related factors was students’ resistangetticipate in
communicative activities in the classroom. Herestuf the teachers which accounts for 68 percerthef
respondents, confirmed that students’ lack of @gem taking part in communicative activities aatis for the
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highest share.

(Interview) the majorities of the respondent teasheonfirmed that students’ willingness in takingrtpin
communicative activities were regarded as an ingmbrspring ground in foreign language pedagogysfated
that “students’ motivation language teaching meshcah strongly influence teachers’ applicationhef inethod.
If students are motivated and willing to learn theget language in communicative approach, it eridlate an
environment of the use of the target language whiithresult in improved communicative competendete
learners, and will also help teachers to be morévated and may use the approach too.”

Moreover, T5 and T2 stressed that students’ matimdbr learning which may stem from different soes can
change the mode of classroom instruction. But fiknewn reason, most of their students were les$vatet! to
learn the language in a more communicative mode fEspondents also complained about students’ low
proficiency in English as the cause for their ditdttention to the approach. T4 argued that “thpritya of our
students mainly at their freshman studies lackptfediciency of using English particularly for onadfbal form
of communication. Though the students successfas high and low stack exams, their knowledges&itidof
English is still unsatisfactory and they [studemtisd not confident enough to use English for comoation and
to participate in communicative activities.”

6.1.4.3 FACTORS RELATED TO EDUCATIONAL SYSTEM

The items in the table below addresses some coterfarelated to educational system of a certaiallstate.
Under this heading, examination system, conveni@fdel T syllabus, classroom facilities and clasesivere
the major points basically included in the investign.

Table: 14 Factors Related To Educational System

SV Fr& 5 4 3 2 1 Tot Mean
. Statements % al
1 CLT is unsuitable for existing examinations Fr 5 5 5 5 5 25 30
% 200 20 20 20 20 100
2 Lack of educational resources and facilities Frl3 10 0 1 1 25 43
% 52 40 0 4 4 100
3 Large class size is a problem for CLT Fr 13 11 0 0 1 25 44
% 52 44 0 0 4 100
4 The existing syllabus is not suitable for CLFr 8 8 4 4 1 25 37
activities % 32 32 16 16 10 100
Grand mean 3.9

The analysis of teachers’ response concerning actdated educational system, almost all, 96 peroéthe
instructors attested that large class size accofamtshe greatest share in deterring the implentamtaof
communicative principles in their specific instiocal context. In addition to this, 92 percent ¢ tteachers
indicated that lack of educational resources amilitfas is the major constraints in the realizatiof CLT
theories and principles.

(Interview) with regards to educational system, tbgpondents have a general understanding thatxibgng
examination systems, the syllabus, school fadiliind class size are the major constraints inftheatization of
the approach. However, they believe that classaiklack of educational resources were the mdisteintial
factors for the application of communicative priples within their specific context. T3 gravely cled that
“the number of students suggested in communicatizsesroom is not possible in the current contexbouwf
university, for we teach more than 60-65 studenterie class. Hence, this situation does not allsvtouuse
communicative approaches.” Another more seriousiraegt which constrains the practices of communieati
tasks and activities was unavailability of suffitiénstructional resources and school facilitiestdgards to this,
T4 &T1 earnestly mentioned that shortage of edoaati resources like hard and software materialugtiol:
authentic print publications and electronic materibke satellite TVs, various application prograni®Cs,
sufficient web facilities and other educationalhtieslogies were the major challenges which constralive
realization of communicative principles in specifistructional context.

In concise speech, with regards to factors thatrotisthe implementation of CLT in EFL context s@@tin the
guestionnaire: teachers related, students relatedfactors related to educational systems, theorefgmts
indicated that factors related to teachers ancestigcare the most sever ones, i.e. when this vgedeén terms of
mean value, it accounts for 3.7 and 3.8 respegtivel

6.2 OBSERVATION DATA ANALYSIS

Presentation and analysis of the response forrolassobservation were made in terms of descripgtadistics
including frequency, percentage and mean countss The scales that refer to the practices of tiwciptes
were categorized in to two strata: ‘very much’ dntlich’ which align with the practices were added up
together; while, ‘very little’ and 'little’ were sumed up to show low practices. Moreover, the chistkontains
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two item categories: those that favour the prirespdf CLT: Items[1.1-1.4],[2.1,2.4],[3.1,3.2,3.4Band items
[4.1-4.4]; and those that contradict with princg22,2.3 and 3.3]. The communicative items wervemgicodes:
very much=5, much=4, average=3, rarely=2, nevewhkre as the non communicative items were givearsev
codes: very much=1, much=2, average=3, little=4\agt little =5. Thus the descriptive analysis hasn made
in accordance with observation checklist whichyglan 12 observations made. The extent of practidhe
items is based on how the instructors used thesit@npoint within a period of [50 minutes]: 0-10xydittle,
10-20 little, 20-30=average, 30-40=much and 40-80ywnuch. On the bases of these intervals, Tableeldv
presents the considerations given to each items.

Table: 15 Frequencies, Percentage and Mean ofrGtassObservation Reports

Activities observed Duration of class time:50’
Item 5 4 3 2 1 total Mean
S 11 2] (3] [4] [5]
1 Instructional activities
1.1  Classroom activities focus on language asla 2 3 3 3 12 2.6
means of communication 8 17 25 25 25 100
1.2 Classroom activities welcome cooperati 1 3 2 3 3 12 2.7
learning activities 8 25 17 25 25 100
1.3 Classroom activities facilitates  students 2 3 3 3 12 2.6
autonomous learning 8 17 25 25 25 100
1.4 Balanced attention to accuracy and fluency 1 2 325 2 4 12 2.5
8 17 17 33 100
Average percentage 8 19 25 23 27 100 5
2 Teachers Roles
2.1  Organize per work 1 3 2 2 4 12 2.6
8 25 17 17 33 100
2.2  Group work organizer 2 2 1 4 3 12 2.7
17 17 8 33 25 100
[2.3] Instructor 4 3 1 2 2 12 2.6
33 25 8 17 17 100
2.4  Facilitator and supervisor of class activities 1 2 3 2 4 12 2.5
8 17 25 17 33 100
2.5  Co participant within the learning group 12 3 3 3 12 2.6
17 25 25 25 100
2.6  Use instructional material to support the lessc 1 2 2 3 4 12 2.4
8 17 17 25 25 100

Average percentage 14 20 17 22 26 100 5
3 Learners Roles
3.1 Participant in cooperative class works 12 2 4 3 12 2.5
8 17 17 33 25 100
3.2  Takes note down 3 4 2 2 1 12 2.5
25 33 17 17 8 100
3.3  Attentive attendant to class lecture 4 3 2 2 1 12 2.4
33 25 17 17 8 100
3.4  Ask and answer question 3 2 2 3 2 12 3.1
25 17 17 25 17 100
Average percentage 23 23 17 23 11 100 5
4 Assessment and error correction
4.1 Tolerance to learners errors 33 2 2 2 12 3.3
25 25 17 17 17 25
4.2 Give grades for students’ participation 1 2 3 2 4 12 2.5
individual and group work activates 8 17 25 17 33 100
4.3 Evaluate students on the bases of thé&r 2 2 4 3 12 2.5
communicative performance 8 17 17 33 25 100
4.4 The teacher checks and provides correc 3 4 2 2 1 12 3.5
feedbacks when needed 25 33 17 17 8 100
Average percentage 17 23 19 21 21 100 5

With regards to communicative instructional actest[1.1-1.4] as presented in Table 15 above, th@nity 50
percent of teachers were observed implementing aomuative activities ‘little’ and ‘very little’, whe, 25
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percent of the teachers were seen using commurecatitivities on average bases. But, 27 percernhef
remaining teachers use communicative activitiescimand ‘very much’. This indicates that in mosassless of
the teachers observed, the extent of applicatiamoofmunicative activities is so limited and non coumicative
practices were prevalent. The result of the obsienvavith regards to teachers’ roles [2.1-2.6] gades that the
majorities which account for 48 percent of the bems were seen revealing non communicative tedctubes
in their classes. While 17 percent of them werersaeeragely acting in accordance to teachers rol€d T
classes. Yet, 34 percent of the teachers practicennicative teachers’ roles ‘much’ and ‘very much
Therefore, the result implies that there is a gefpvben teachers’ perceptions of learners’ rolgsLim and their
actual classroom practices. In addition, with redgato students’ roles [3.1-3.4], 46 percent of dfxserved
teachers were seen allowing students to play cormative roles ‘much’ in their respective classesiley 17
percent of the teachers were seen allowing studemtact in accordance with CLT principles at areage
level. But, 34 percent of teachers were not giveagners’ an opportunity to act in line with CLTingiples in
their classes. Thus the study shows that the itieppf teachers under the study allow studenectas to the
principles. Moreover, the result of the observatigth regards to assessment and error correcton [#t.1-4.4]
indicates that 42 percent of the teachers were applying CLT principles in error corrections arsb@ssment
‘little’ and ‘very little’, while 19 percent of the were seen applying the principle at average leBat the
remaining 40 percent of the instructors were segiamenting principles of error correction and ass®ent in
their respective classes ‘much’ and ‘very much.isTindicated that the teachers have a wider gaghén
implementing CLT principles in assessment and aeroorection cases.

In succinct speech, the majority of the teachetth &n average percentage of 44 attached credibbeirsnof
importance to non communicative principles and gaggligible amount of considerations to represérdgat
principles of CLT, while 24 percent of the observedchers were seen implementing the principleanat
average level. However, 37 percent of the teachesse seen implementing communicative principles
frequently. When the data is being interpretedeims of mean, the observation shows a mean val(@ gf
This indicates that the majorities of teachers vadrgerved practice communicative principles belovagerage
which is an indication of low practice as to thei@age scale [3]. Thus the result of classroom ebsien have
shown quite similar result with the practice settiof the questionnaire that there is a wide gapveen
participants theoretical perceptions and actuasttom practices of the principles of the appraamitained in
the check list in their respective EFL classes.

7. FINDINGS OF THE STUDY

Thus the results obtained from the current invesitg indicates that the majority 76 percent of thgpective
teachers of the two universities with mean valu&.8fhave good perception to the principles of Glpproach

(conceptual perspectives, learners’ learning petsms, learners’ roles, teachers’ roles, rolegrainmar, error
correction and assessment, and instructional #egyi However, the respondents were found to jpeache

principles of CLT only ‘sometimes’ which is belotet standard as to the instrument designed tohesidgree
of classroom practices. Moreover, the study alseaked that the respondents’ were not able tozedheir

perceptions in their respective classroom mainkyabee: a) large class size b) lack of educati@surces and
facilities, c¢) students’ lack of interest in thenmmunicative approach. In addition, the data obthiftem the

participants’ interview also revealed similar factskewise, the observation data obtained from oesient

observations also shows that classroom practictseadpproach by the respondents seem unpromising.

8. CONCLUSIONS

The current study has been attempting to find awan for three major research objectives whichudek: a)
examination of teachers’ perceptions of communieatapproach b) assessment of teachers’ practices of
principles of communicative approach c) explorat@nfactors obstructing the practices of the apphoéf
any?) in the pre specified research settings. Heheefindings of the study pointed out that thgarity of the
teachers included in this study have revealed pagitive perceptions of the major principles of Cafiproach.
However, the findings still denoted that the regfmms are reluctant in the realization of theircpetion in their
respective EFL classroom. The frequency of reatimadf their perceptions in their respective classn is only
‘sometimes’ which is below the standard as to tleasarement developed. With regards to the majdoriac
that obstruct the application of the approachagajd class size b) lack of educational resourcd<amilities, ¢)
students’ lack of interest in the approach werentlaén challenges that detract teachers from thetipes of the
principles of the approach. Therefore, the findio§ghe current study shows similar result with firevious
studies held by salient Ethiopian scholars thatroanicative language teaching principles were ffectually
practiced in Ethiopian school context in generadl @ime universities in particular. Thus, this couébult in
students’ poor and incompetent communicative coemmet Therefore, to reverse the situation, it was
recommended that policies and regulations whiclmpte learners’ English proficiencies from grasst lewels
should be put in place; the government, the pubhd stockholders should equip schools with required
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educational facilities; the government should kégpance between student allocation per class agheer
existing resources; the faculties and departmeete wecommended to follow up the practices at closege
with thrift utilization of available educationalseurces and facilities too.

9. IMPLICATIONS FOR FURTHER RESEARCH

The results of the current study imply that the arig of the teachers included in the investigatioeve
revealed high positive perceptions to the majangiples of CLT approach raised in the questionnadm@vever,
they [respondents] were so reluctant in the reédinaof their perception in their respective EFasdes because
of the supposed reasons. Here, the current ineistigconsiders only two research settings witlitichnumber
of participants and limited research methods. Henesearchers in the area of EFL are expected ridum
extensive inquiry on CLT in further places with elisified methods and participants so as to obtaimem
dependable results. Moreover, interested researdaer replicate the research and prove the validitiability
and trustworthiness of the current study too. Farrtiore, students’ perceptions and practices shaighl be
investigated in parallel line with teachers, ashimg has been said about it in this particular stigation.
Secondary school teachers and students shouldalgdensively and extensively investigated, far students
in the university and colleges are the direct potslof secondary schools. Lastly, the hypothetiektionship
between perception and practices of certain langteaching methods should also be carefully sépgiih
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