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Abstract

Recent research reveals that students’ attitudes amademic achievement improve when learning
experiences revolve around their interests, talants needs. In order to facilitate learning, teeshor
language educators have to provide highly engalgiagqiing experiences, which are both motivating and
challenging to learners. Language acquisition @aathing strategies are key terms that are significa
language learning and teaching. Success in leafaigish is due to many factors such as motivation,
classroom management, methodology, teachers’ effort skills, students’ interests, teaching mdtgria
lesson plans and so on. Students become very éxglien lesson games and drama activities are iedlud
in their lessons. They learn English naturally angbyably.
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1. Factors that Influence Language Learning
1.1 Motivation and Learning Srategies

Motivation is a significant factor because it isiaternal drive that inspires somebody to pursaewse of
action. Goals are also crucial for students anduage learners may possess different targets. Lteng-
goals may be linked to students’ desire of acqgiarbetter job. On the other hand, short-term goely
include the urge to pass a test or examinatiometehd of a term or semester. Harmer (2003) arel Lil
(2002) maintain that teacher’s role is the mostificant factor affecting students’ motivation. Tteacher
has to be dedicated and make the vast knowledtirpersonal event as well as the teaching amditea
process. In addition, the teacher has to transraikhowledge mass he possess before, during agrotfadt
event, and make it part of his students’ knowledgevesque et al. (2011) defined the two types of
motivation namely aitrinsic andextrinsic. Intrinsic motivation is considered as the most-determined
and autonomous form of motivation. It exists whepeason works due to an inner desire to accomplish
task successfully. That is, those who are intradsianotivated, choose to engage in activities fastheir
own pleasure, enjoyment, interest and satisfacteived from doing those very activities.

On the other hand, extrinsic motivation is dividatb integrative and instrumental motivation. Thestf
involves the desire to identify with and integréite target-language culture and the latter is tieh o
learn the language for purpose of study or cardarrfier 2003; Ur 1996). It is found that the inteiyea
motivation was more characteristic of the succéssécond language learner than the instrumental
motivation. Integrative motivation is firmly based the personality of the learner. This is morelikto
sustain learning efforts over time to attain larggsearning achievement. Hence, teachers needdw kn
how to aid their students to move from extrinsicintysinsic motivational orientation (Spaulding 1992
Teachers also have to consider psychological ao@lsiactors which affect the students. Personbéfse
and attitudes of both teachers and students acecalgial. Consequently, the teacher can teach more
effectively and inspire the students to learn sssfudly.

Students’ learning strategies are determined byreat factors such as task requirements, teacher
expectations, teaching methods and assessmenftsn@aiation is an internal factor and is highlycral
(Oxford & Nyikos 1989). Biggs (1993) and Entwis{E988) described strategies with motivation. Fyrstl
there are learning strategies related to instruahembtivation. For instance, passing a course iresl
limiting the effort to focus attention on literab@ects of a task and the requirements of the sdlab
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Secondly, intrinsic motivation is related to stgaés which focus on meaning and studying indepethden
Here, a student has to relate the subject to alements in one’s knowledge and experience. Thirdly
strategies associated with the achievement of mtidiv including organizing time and effort to acqaish
tasks that will enhance the student’s ego. Thus,téacher has to facilitate learning and be awéare o
motivation and strategies.

It is evident that different students will havefeient motivation. Students can be categorizedchtlaren,
adolescents, adult beginners, adult intermediadeadnlt advanced students etc. Generally, childequoire
constant change in activities and they cannotilised concentrate for long. Adolescents mayhmerhost
interesting to teach for they may be less inhibitedi more enthusiastic. However, this may present
problems for they need to be seen in good lighthleyr peers. Peer approval is vital. As a resuteacher
has to plan lessons well and carry out the taskk amtivities effectively. Proper planning, teaching
techniques, assessing students, and suitable ngactaterials are all important issues for the teadhpart
from motivation and learning strategies, studenis definitely be more motivated if lesson gamedan
drama activities are introduced in language tearhin

1.2 Physical Conditions

Students’ motivation is affected by physical coimdis. The atmosphere in which a language is leaised
important. Badly-lit classrooms, classrooms withfauts or with inadequate furniture can be de-mditiga
for students and teachers. Thus, if a teachernf@ated with the problem of negative physical dtiod,
then he has to include language games or dramatiastito inspire students to learn English.

1.3 The Teacher

For class management, the teacher must be awédnis wérious roles (Harmer 2003). As a controllee t
teacher is in charge of the class and controls tigastudents do. His objective is to encouragestihdents

to write, listen or speak well. He has to be aresssr to evaluate the students’ performance. As an
organizer, he has to make sure that the activitieshe students are successful. The teacher hibs the
prompter to enable shy or weak students to speakite.

The qualities of a competent and committed teaehervital. He must make his course interesting;htea
good pronunciation, make sure all students padteipuse an audio-lingual method or eclectic aproa
and exhibit great patience. The eclectic approaatefined as “an approach which adopts any tecbriqu
procedure, so long as it ensures successful legr(ifubbard 1987, p. 327). The teacher must alstaive
and treats his students equally. He must offer @gnodel as the target language user. Besidesg laein
good technician is necessary. His students haventterstand what is required from them, be able to
pronounce words properly and be stimulated in thiiies. Characteristically, the teacher musiabgood
model as a speaker of the target language andsasestudents’ abilities. Hence, the latter isthwith

the right degree of challenge.

2. Teaching Methods: Classroom Techniques

Generally, teachers may use the grammar-translatiethod when teaching. Here, students should learn
grammatical rule system and vocabulary and memanizkuse them when translating literature works and
sentences from the target language into their matmgue and vice versa (Kong 2011). The audiodatg
method consists of habitualizing language patteikmawing a language involved knowing its elements
and components and being able to put them intathuseigh all language skills (Dabaghi & Goharimehr
2011). Mechanical drilling of speaking correcthaynbecome boring when one does practice exercises.
Teachers must endeavor to be innovative and stimutéerest for language learning. Teachers fretyen
fall back upon a traditional classroom role of imjpey knowledge about grammar rules or improving
vocabulary. This is a more teacher-centered apprtetby the teacher. Lecturing students may bagor
We need to diversify the repertoire of classroomcpdures to encourage students’ own responses and
stimulate their desire to improve their readingitiwg and listening skills.

2.1 Teaching through Drama
Many teachers feel that they are restricted byctreditions in schools and resort to dry teachinest
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However, severe conditions in a learning environmanst not dampen the teacher’s spirit. Teaching
language in a creative drama context can providextéansive range for language activities. Krast@rb)
states that language acquisition through ‘creatieestruction’ is a situation where learning takésce
naturally. An informal approach such as drama #gtallows students to participate actively andiach
language acquisition (Ellis 1982). Choral readingsthools also encourages students to learn English
actively. Students have to memorize words and lamesreproduce speeches.

There are benefits of drama activities. Firstnitreases students’ self-esteem. The effective ¢eamdm
select drama activities that put students at e8saple role plays or writing a simple dialogue is a
enjoyable activity for both weak and advanced sttgleTeachers do not have to correct every ermr th
weak student makes. The shy student is encouragguetk with another partner. Secondly, many stsden
enjoy making dialogues whether they are in pairgrggroups. Drama activities are fun and facilittte
acquisition of meaningful, fluent interaction iretkarget language. Other benefits include the alssion

of a whole range of pronunciation and prosodicuiezt in a fully contextualized and interactionalnmex,
the fully contextualized acquisition of new vocadmyl and structure, and an improved sense of camfiele
in the student’s ability to learn English (WessE392).

2.1.1 Role Play

The objective of role play is to enable studentspgeak confidently, pronounce words accurately, tand
speak with correct intonation and expression (Ladeul 988). A wide variety of experience can be dginbu
into the classroom through role play. It is onglaf whole collections of communicative techniquégch
develops fluency in language students. Peer legiigialso encouraged by it. Fundamentally, memabfkeas
group can act out parts in a play or a given sinatSituations can be created by the teachereostiidents
themselves if the latter are advanced. When stadauttthemselves in someone’s shoes and imagine how
characters would react to certain real life situadj it gives them an experience that is diffefesrh mere
reading or writing. Drama can be a means of undedsthg a range of behaviors, feelings and conflicts

In role plays, students love reading dialogues @liouclass. They may not act well but role plays fam.
Situations for group work can be created. For imsta students can be divided into groups and tatkia
topics such as pollution, hobbies, movies and ath&hen, they write the dialogue and submit to the
teacher to be marked.

2.1.2 Miming

This is to enable students to comprehend a stotgxdmore fully. This is useful for literature dents who
need to remember a plot in a novel. It can alsauged to teach languages. When a teacher teaches
‘procedures and processes’ in class, miming caeny@oyed. For example, a group of students cafnact
front of the class, to show the other students ateoseated, how to borrow a book in the librarym&o
materials can be prepared or brought to the cBase cooking utensils can be placed on a tableoaad
student can show how to cook a simple dish. Therattudents in class will have to describe the gge®f
cooking the dish. The audience/other students ltlaee to describe the student’s/actor’s actions.

2.2 Lesson Games

All games have rules which have to be understootheystudents. Games can reinforce particular akas
grammar or improve the student’s vocabulary. Byngeinvolved in lesson games, students learn to
improve their writing, speaking or listening skilBome of such games are as follows.

2.2.1 Describing People

In this lesson, game hand-outs are given. Noteadjectives and descriptive phrases are also gioen t
students. Students have to use adjectives andnsestéo describe a famous person. This person man b
international film star, a political leader or angrld renowned individual. His name is not stafEde rest

of the class should guess who this person is.

2.2.2 Describing Things/Objects
Students are taught adjectives, nouns, parts afckpand the tenses involved in describing things an
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objects. Afterwards, each student will describ@lject. The rest of the class then guess whathfexbis.
2.2.3 Shipwreck

Students are divided into groups of four to fivesoms. The students are told that they should ingatiat
they are on a raft in the ocean. They are all sargi of a sunken ship. Student A is the captaithefship.
Student B is the Prime Minister of a country, sttd€ is a mother of three children, student D faraous
heart surgeon and student E is a brilliant professence, the captain of the ship has to decidme only
2 persons because only three people can stay aafth&ach student in each group will explain viteyor
she should be saved.

2.2.4 Pronunciation Game

Pronunciation is significant when one studies Bigllanguage. In this activity, students are given
hand-outs. They are taught to pronounce a numberoods accurately. Then, each student chooses and
reads a word out loud and the rest of the classiftks this word. For example, “ship” or “sheepdshto be
distinguished in pronunciation.

2.2.5 Interview Survey

Interview techniques have been taught in schoalisuaiversities because interviewing is a cruciat p&
our everyday life. In all kinds of professions, dres to interview candidates for job vacanciegntti and
people. The students are divided into pairs. Eaghqgd students write down five questions and techer
checks these questions. A topic is given to eaobgof students. Thus, the students have to irderten
people after the class lesson. Then, they makelusions and present their findings about a topiclass.
Examples of topics are the eating habits of unityerstudents, the problems of their friends or matu
conservation. The teacher has to guide them ontbgnresent their findings to the class.

2.2.6 Ten Questions

This game can be played in class or as a sociak gaparties and homes. One student or persorkéslas
to stand up. He thinks of a famous person. Thea,rédst of the students or people ask questions, for
instance, “Is this famous person male?” or “Is harf Britain?” The person who is standing can only
answer “Yes” or “No”. Only TEN questions can be egly the other students to find out who the famous
person is.

2.2.7. Alphabet Game

This is a vocabulary game. The teacher can aslestsido keep an exercise book for improving vocatyul
Table 1 indicates a sample of such exercise book.

2.2.8 Where is the Other Half?
Its objectives are:

» to promote the skill of asking questions,

» to create a sense of confidence among the students,
» tolearnto act and respond fast, and

* to practice making sentences.

Vocabulary building and making sentences are thmyuage components which are practiced here.
Moreover, speaking, listening and reading are tfaetired language skills. This activity which isnéo
individually involves an interactive and communigat approach. This will encourage intermediate
students of English language to improve their votaly. The teacher prepares cards or papers with a
written word or sentence that have been cut inth &eor exampleuncon/scious orimpuls/ive

The procedure is in this form that the teacherge&ch student a piece of cut card. Then, the stuesks
around the class and finds the other half of threl.cafter finding the correct half, the student lwsothe
word. Finally, the student writes the new wordshis vocabulary book. The variation can be met as th
beginners can be given easier words and intermeediad advanced students are given more difficuttds.o
Synonyms, antonyms, adjectives, verbs and othes jpérspeech can also be explained and given to the
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students. Sentences can also be given. These sesitare written on cards and cut. For instance:

»  While George was watching television/
» thebell rang.

3. Conclusion

Using drama activities and lesson games can entiverclassroom atmosphere. Teachers need to devise
activities to help students acquire the confidaoogevelop, express and value their own resporsgseat

deal of our learning comes from play instead ohbdorced to learn or study. Role play activitisglrama

and games help to generate a richer learning exuawi in students. More significantly, language
acquisition takes place naturally. Studying Englishdifferent from learning factual subjects such a
Mathematics. Learning a language is more intergséind drama encourages brainstorming sessions,
speech abilities, literacy and self-esteem. Votadents learn leadership skills, organize groupkward

lead their group members in role plays. Shy stuglemt encouraged to speak aloud when they are
supported by their group members. More importattig,creativity levels of our students are boosteda
consequence, a balanced activities approach (Ha26@3) has a more human aspect which is bound up
with concerns of intrinsic motivation. A variety afctivities in the classroom can ensure the stgdent
continuing interest in learning English language.
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Table 1. Sample of Exercise Book
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Names of people Names pfNames of fruits| Names of| Names of creatures
countries and flowers Professions

Alan Algeria apple auditor ant

Betty Burma berry beautician bee

Carson China cherry cashier caterpillar




This academic article was published by The International Institute for Science,
Technology and Education (IISTE). The IISTE is a pioneer in the Open Access
Publishing service based in the U.S. and Europe. The aim of the institute is
Accelerating Global Knowledge Sharing.

More information about the publisher can be found in the IISTE’s homepage:
http://www.iiste.org

The 1ISTE is currently hosting more than 30 peer-reviewed academic journals and
collaborating with academic institutions around the world. Prospective authors of
IISTE journals can find the submission instruction on the following page:
http://www.iiste.org/Journals/

The IISTE editorial team promises to the review and publish all the qualified
submissions in a fast manner. All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than
those inseparable from gaining access to the internet itself. Printed version of the
journals is also available upon request of readers and authors.

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalITOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische
Zeitschriftenbibliothek EZB, Open J-Gate, OCLC WorldCat, Universe Digtial
Library , NewJour, Google Scholar

m EB O INDEX (\@‘ COPERNICUS
I N T E RN A TTITIT ON AL

INFORMATION SERVICES
ULRICHSWES,  JournalTOCs @

N A ;
. E'z B Elektronische
lBAS(E T— Q0@ Zeitschriftenbibliothek O

open
> )
OCLC v)

The world’s libraries. — U cDigitalLibrary —
Connected. WorldCat e

Ny

'- ¥
GEORGETOWN UNIVERSITY
LIBRARY



http://www.iiste.org/
http://www.iiste.org/Journals/

