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Abstract 
There is growing evidence that microfinance institutions (MFIs) have substantial benefits for consumers, 

especially women in financial inclusion. Several attempts have been made to explain why MFIs have not been 

able to bridge to financial inclusion. Prior research has addressed the reasons why globally; two-thirds of adults 

do not have an account. However, little is known about the role of financial education that leads to financial literacy 

especially regarding the method, mode, form and subject. This study proposes Global Financial Education 

(GFE)that would lead to financial literacy among MFI clients in order to empower them to select appropriate MFIs, 

MFI products and services, right channels for greater financial inclusion. We propose a practical mode of 

implementing GFE. This is likely to propel financial inclusion as opposed to merely access to credit through 

informal financial institutions where clients are caught in a vicious cycle of poverty, unable to transition to middle 

class status.  
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1. Introduction 
Microfinance industry has grown sustainably over the past two decades with the goal of helping reduce if not 

eradicate poverty (UFA2020). From the emergence of micro-credit reaching large numbers of people to 

advancement from microcredit into microfinance then into the concept of building entire financial systems that 

serve the poor and low-income populations—financial systems that are “inclusive (Helms, Littlefield, & Porteous, 

2015).” This new, more ambitious and complex vision captured the attention of governments, international 

financial institutions, philanthropists, social investors, mainstream bankers, and even some royalty and celebrities 

(Helms et al., 2015). Consultative Group to Assist the Poor (CGAP) identified over 750 million savings and loan 

accounts in institutions that cater to the lower economic strata; 74% of these were in state-owned savings, 

development, and postal banks. Second study by Peachy and Roe identified over 1.4 billion accessible (low average 

balance, low-cost) accounts in developing and transition economies (Helms et al., 2015). We now understand that 

poor and low-income people can fruitfully use and pay for a range of financial services. Financial services for the 

poor are delivered by banks and other retail organizations as well as NGOs. A few years ago, CGAP research 

identified well over 750 million savings and loan accounts in institutions that cater to the lower economic strata; 

74 percent of these were in state-owned savings, development, and postal banks.1 A second study by Peachy and 

Roe identified over 1.4 billion accessible (low average balance, low-cost) accounts in developing and transition 

economies (Helms et al., 2015).  
In 2015 the World Bank Group and public and private sector partners adopted measurable commitments to 

achieve Universal Financial Access by 2020 (UFA2020) and help promote financial inclusion. These were through 

creating a regulatory environment to enable access to transaction accounts, expanding access points, improving 

financial capability, driving scale and viability through high-volume government programs, such as social transfers, 

into those transaction accounts, focusing on reaching disadvantaged populations, such as women and rural 

producers, encouraging use of financial services, to move from access to finance to account use working through 

critical value chains in priority countries to digitize payments, and creating access to other financial services such 

as savings, insurance, and credit. Yet we are now in 2020 and that promise has not yet been delivered.  The situation 

remains like it was in the late 1990s when Microfinance Institutions (MFIs) and programs have not been able to 

deliver that promise (Morduch, 1998; 1999). This suggests that microfinance revolution as it is today may not be 

enough for the task and additional innovations are required. Adults in all income groups around the world use a 

variety of financial services, ranging from digital payments and savings accounts to loans and insurance. Many 

low-income adults, however, rely largely on informal financial services — 2 billion adults worldwide, or 38 

percent, reported not having an account at a formal institution in 2014, according to Global Findex data (Asli 

Demirguc-Kunt, 2017). This is despite the improvements in financial access brought about by MFIs and Mobile 
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Money; two-thirds of the world’s adults still do not have a basic bank account. Access to a bank account is only 

one dimension of financial inclusion, but it is a critical one. A basic bank account is the entry point that allows 

customers to save money outside the household, make loan or premium payments, or transfer funds within their 

country or across borders. More than 80 percept of households have bank accounts in high-income countries, 

compared to well below 20 percent in low-income countries.  

MFI practitioners around the world are actively pursuing innovations that can help augment their contribution 

to the welfare of their clients. A strong trend in these innovations is the combination of microfinance with other 

non-financial services, including business training or financial education (Dunford, 2002). This trend has caused 

tension in the development finance community with questions about whether lenders should specialize in financial 

services only, or should integrate non-financial services into their program (MkNelly, Watetip et al. 1996). Even 

more worrying could be the fact that MIFs that integrate financial services and other non-financial services, 

especially financial education could only be doing it for their selfish benefits, that is, customer retention and loyalty.  

This forces them to carry out financial education so selectively without even empowering their clients or potential 

clients with the knowledge they need to make informed decisions not just on the available financial products and 

services on offer but also which MFIs are suitable for them and how they can build their portfolio in order to 

transition to Middle class from vicious cycle of poverty of low income status. Since key items to poverty alleviation 

are capital, knowledge and opportunity (Khumawala, 2009), only offering capital (micro-credit) but no or poor 

knowledge (selective education) does not enable the poor use well the capital and the opportunity before them to 

come out of cycle of poverty.  

In fact, since more than one MFIs exist in a country; micro-finance clients also need to be educated about the 

different financial products that are on offer by the many MFIs. This calls for financial education 

(“microfinliteracy”) that enables the microfinance clients or potential clients to know at least essential elements of 

every of MFIs and their products and services in a market rather than know only everything of one particular MFI 

or MFI product.  The recognition by the World Bank that awareness and financial literacy is one of the catalytic 

pillars toward financial inclusion affirms this position (Bank, 2018).  The maxim should be that “micro-clients” 

get be micro-finliterate before consuming micro-finance in order be successful micro-entrepreneurs.  

This study postulates that such financial education leading to microfinliteracy, which we call Global Financial 

Education (GFE), has not yet been given proper attention. This is partly the reason why the World Bank goal has 

not been delivered in 2020 that has even been disrupted by covid19 pandemic.  This is because MFIs still tend to 

only provide Selective Financial Education (SFE). With SFE, clients or potential clients are only educated based 

on the products and services provided by a particular MFI.  In fact, according to Kazmin (2010), the regulatory 

backlash has highlighted the risk of pushing credit to the poorly educated borrowers or uncertain financial literacy. 

Consequently, SFE binds these people to the respective MFIs and thus trapped in a never-ending cycle of debt 

hence unable to attain financial stability. This stands in strict contrast to the essential goal of Microfinance that 

was promoted by the Grameen Bank as the first MFI in the world and the institutions that followed, that is, to 

enable the poor to escape from the vicious cycle of poverty. Frisancho, Karlan & Valdivia (2008) reported that 

supply of MFI products and services is greater than demand due to several reasons, among them being low financial 

literacy that does not enable the poor perceive the value of micro-credit. This could be partly because currently, 

MFIs offer financial literacy program only to their clients or in condition that one has accepted to be a client. 

Therefore, there is a need for financial education that offers financial education irrespective of whether the 

participants needs micro-credit or not. It is envisaged that this financial education program based on GFE model 

could create demand as the poor will get financial literacy uncondionally (whether they take credit or not from a 

particular MFI).  

GFE is a mechanism, which allows the poor, who are operating closer at the margin than anybody else, to 

receive information about their options in Microfinance. It empowers them to make smart choices and to select 

the most appropriate products at the right time from those MFIs that offer a portfolio of products and services 

which best suits their needs. This is what Ogola (2011) refers as expansion of financial freedom in his framework 

for analysing the social responsibility of financial institutions in developing countries. GFE, therefore, becomes 

important tool in aiding this financial freedom.  

The structure of this article is as follows. First, we present the concept of microfinance, its origin and 

underlying purpose. Second, we highlight the importance of financial education as an essential component of 

Microfinance Institutions (MFIs). This is followed by clarifying terms such as Financial Education (FE) and 

Financial Literacy (FL). Then we present previous literature leading to the knowledge gap. This leads to 

introducing of Global Financial Education as a novel concept and its urgent need. Next, the research questions are 

formulated and an appropriate method to respond to the research questions are presented. This is followed by the 

analysis and presentation of the findings. The article finally concludes giving the theoretical and managerial 

implications, limitations and recommendations for future research into GFE.  
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2. An Education in Microfinance 
To enable the transition from Bottom Of Pyramid (BOP) to financial (economic) stability, there is a need for a 

mechanism, which enables the poor to identify the “black sheep” in the finance industry. As more and more MFIs 

are being founded, the poor need to be able to stay away from those MFIs, which have disadvantageous offerings 

for them and select only those microfinance-products and MFIs, which suit them, their needs and their abilities 

and match their opportunities. This can be achieved, the current study proposes, by enhancing the poor’s financial 

literacy through GFE.  In fact many of them that emerged pre-covid19 pandemic are now pushing their clients to 

forget about “brick and mortar” they mean banks and fully embrace digital solutions which for them is more micro-

credit than savings yet we know that Financial inclusion means that adults have access to and can use a range of 

appropriate financial services. At its most basic level, formal financial inclusion starts with having a deposit or 

transaction account at a bank or other financial institution or through a mobile money service provider. The account 

can be used to make and receive payments and to store or save money. Financial inclusion also involves access to 

appropriate credit from formal financial institutions, as well as the use of insurance products that allow people to 

better manage financial risks such as crop damage (Asli Demirguc-Kunt, 2017). In fact, empirical evidence shows 

that financial inclusion allows people to make many everyday financial transactions more efficiently and safely. 

Use of the formal financial system also expands their investment and financial risk-management options. This is 

especially relevant for people living in the poorest households (Asli Demirguc-Kunt, 2017). This is the kind of 

knowledge or aware that the poor needs to get through non-selective financial education by financial institutions.  

In that regard, we first differentiate the terms Financial Education and Financial Literacy. We then introduce the 

novel concept of Global Financial Education (GFE) and finally define and explain the two main research questions 

of this study. 

 

2.1 Financial Education vs. Financial Literacy 
The current developments in the finance sector and the financial crisis have demonstrated how important it is for 

consumers of all backgrounds to understand the products and their options in the field of finance. As consumers 

gain access to more and more different and increasingly complex financial products, they have to be able to gain 

much knowledge about existing financial products to safeguard them against exploitation and also enable make 

better use their opportunities (Jappelli, 2009) and mitigate against risks (Miller, Godfrey, Levesque, & Stark, 2009). 

Financial Literacy is the ability to understand financial concepts and products and to appreciate risks and 

opportunities in order to make informed choices and take effective actions (Miller, Godfrey, Levesque, & Stark, 

2009). Financial Education on the other hand, describes the process of teaching knowledge, skills and actions that 

enable individual consumers to make better financial choices. Financial education is therefore a process that results 

in Financial Literacy (Cohen, Stack, & McGuiness, 2004).  

 
2.2 Why Financial Education for the Poor? 
Financial literacy differs widely across demographic groups. Especially members of less educated, poor 

households tend to possess rather limited financial skills (Jappelli, 2009). There is evidence that on overall, levels 

of financial literacy are particularly low in developing countries where many individuals are poor and lack basic 

general education (Miller, Godfrey, Levesque, & Stark, 2009). However, it in these countries that financial literacy 

may have greater impact against poverty and in expanding financial inclusion  

The poor share the same goals as the non-poor. They aim to reach financial stability in order to protect 

themselves and their families in the long term. However, what differentiates them is the lack of money and that 

many of them live in unstable, unpredictable environments (Sebstad & Cohen, 2003). They operate at the margin 

every day hence they have financial instability. In fact, they have so limited belongings hence their margin of error 

is almost nill. For this reason not being able to make smart choices with regard to selecting appropriate financial 

institutions and products and services can have severe impacts on the poor and low-income earners. Therefore 

some form of financial education is critical for these groups.  

In addition, it needs to be highlighted that, in recent years, more and more MFIs and with that more and more 

MFI products and services have entered and are entering the market. By 2010, the Microfinance Information 

Exchange lists e.g. as many as 149 MFIs in India, 110 MFIs in the Philippines and 101 MFIs in Russia 

(Microfinance Information Exchange, 2010 ). Thus, micro-finance clients face numerous choices, which are 

increasing every day. However choosing the best financial product and services and MFI among such a great 

number of choices requires a lot of knowledge and skill. The chances that the poor would make the right choices 

could be enhanced through financially literacy, that is, being able to calculate costs and benefits as well as weigh 

alternatives, an ability seldom possessed by the poor (Sebstad & Cohen, 2003). They also need to be educated as 

entrepreneurs which MFI products gives them lower cost of capital, better cash flow management and liquidity 

hence much these with their immediate business needs when seeking for credit solutions.  

In fact, from an MFIs perspective an increasing customer base and a high customer loyalty are among the 

highest priority. First, since the loans they distribute are usually small in value, the operating costs of MFIs are 
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rather high. Furthermore, the more customers an MFI has, the more it can benefit from economies of scale. Thus, 

it will be the major aim of an MFI to rapidly increase its customer base as well as to increase the loyalty of its 

customers in order to become financially sustainable and profitable in the long term. Therefore, MFIs are very 

much likely to only educate their clients selectively about the products they offer in order to increase their customer 

base and maintain customer loyalty without referring to some potential clients and existing clients to other MFIs 

that could be more appropriate for the respective clients. 

 

3. The concept of Global Financial Education 
One effective mechanism that would enable micro-finance clients or/and potential clients become financial 

literates, the current study proposes, is Global Financial Education (GFE). The current study assumes that MFIs 

are still carrying out Selective Financial education. The underlying idea is that the poor need to be provided with 

a form of financial education that gives them a relevant, sufficient and comprehensive understanding of the options 

and choices they have with regard to MFIs and their financial products and services. 

The term Global refers to the concept that some mechanism needs to be developed which educates the poor 

in a neutral and comprehensive manner, providing them with a holistic understanding of the scope of the different 

financial products and institutions they can take advantage of.  

The term Global Financial Education rather than Global Microfinance Education has been selected because 

not only do micro-finance clients need to possess abilities to judge amongst micro-finance products, they need to 

have an understanding about the subject of Finance in general in order to select the appropriate MFI or Financial 

Institution for them in the first place. In addition to that, it is also likely that MFIs exit the market at some point 

(because of insolvency etc.). In this case, micro-finance clients need to be able to select among the other MFIs and 

Financial institutions which are still existing in the market. Furthermore, it is likely that, at some point with regard 

to the goal of microfinance, a micro-finance client might have accumulated enough earnings so that they escape 

poverty. At this stage, it is likely that they do not need the service of an MFI but a formal Financial Institution. 

This will transition the poor and low income earners into financial inclusion hence escape the vicious cycle of 

poverty. With full financial inclusion there will be both credit but also savings and investments due to bank 

accounts. The transition that could be propelled by proper financial education is key since in spite of the 

improvements in financial access brought about by MFIs and Mobile Money, two-thirds of the world’s adults still 

do not have a basic bank account. Access to a bank account is only one dimension of financial inclusion, but it is 

a critical one. A basic bank account is the entry point that allows customers to save money outside the household, 

make loan or premium payments, or transfer funds within their country or across borders and be able to invest.  

Moreover, Savings drive more development than credit since investments equal savings, which is only possible 

under financial inclusion not just access to credit. 

 

3.1 The Impact of Global Financial Education 
The impact of Global Financial Education is illustrated in Figure 1. Suppose there is a micro-client who falls in 

the group X, those who have not received GFE. They are customers of MFI 1 in the first place and they only 

possess a selective financial education provided by their respective MFI, that is, they only know about products 

from MFI 1. Eventually MFI 1 exits the market and micro-client X needs to identify a new MFI or a mainstream 

Financial Institution for their needs. In this example, suppose that MFI 2 would be the best option for them because 

it had a product portfolio, which was most likely to address the needs of client X comprehensively. Also suppose 

that MFI 3 would be the worst option for our respective micro-client X because its product offering would not be 

able to fulfil their needs. Further, suppose that there were a mainstream FI, which would be a better choice than 

MFI 3 for client X but a worse choice than MFI 2 in terms of its ability to fulfil the needs of client X.  

(Insert figure 1 about here)  

Since client X is only selectively educated they are not able to judge among the different offerings of the 

various MFIs and Financial Institutions within their country. Therefore, X is most likely to choose the next-best 

option, which would be MFI 3 in this example. MFI 3, however, is not the best option for them but the worst and 

in the long term client X will not have many benefits from this relationship. If client X had had GFE they would 

have understood that MFI 3 had the product portfolio, which would fulfil their needs in the worst possible manner, 

that FI would be a semi-optimal choice and that MFI 2 would be the best choice as it offered the best product 

portfolio for their interests. 

If micro-clients are able to select the products that suit them, MFIs will also profit in the long term. This is 

because  when a client only depends on one or two products from one or two MFIs their commitment to the 

institution(s) is likely to be very high. Thus, repayment rates are also likely to increase as clients who have a better 

overview of the few financial products they are using are more conscious about the respective product features 

and can record positive results faster and more easily. As MFIs usually have higher transaction costs (see chapter 

2.4.1), they need to decrease default rates. If they only attract highly committed clients, who have a good 

understanding of the product they are using, a higher commitment to the MFI and who are more likely to repay 
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their loans MFIs can also benefit in that respect to a great extent. 

 

3.2 The Wider Impact of Global Financial Education 
Financial Literacy is not only important for individuals and individual institutions; it can also have deep impacts 

on the respective community or country economy. If micro-clients are able to select appropriate MFIs ad their 

products and services, positive multiplier effects are very much likely to result within their community on a long-

term perspective. Following Woller and Parsons, if there is an exogenous change in the environment (e.g. caused 

by a change in investment, government spending, etc.), the term income multiplier refers to the total change in 

income earned by all workers in the local economy (Woller & Parsons, 2002).  

This means, that if a person is able to select appropriately MFIs and financial products and services, which 

enables them to create a sustainable microenterprise, this person could contribute to the local economy in various 

ways. First, person A might buy raw materials for their business, thus creating income for an additional person B 

of the local economy, who provides these raw materials. In addition, person B might then spend their profits made 

through the purchase from A on some service or product within the local economy, creating more demand which 

might then result in a new workplace for C who will eventually also have expenditures within the local community 

and so on. Consequently, a certain amount of the expenditures is being saved or spent on other communities. Such 

expenditures to other communities or savings are referred to as leakage (Woller & Parsons, 2002). This process 

continues until the community is saturated and no additional money for spending is being generated.  

Thus, if micro-clients are able to select proper finance-products that enable them to create sustainable 

microbusinesses, the income-multiplier effects are very much likely to result in a positive development of the local 

community, that is, the micro-economy. If spill-over-effects occur, that is, spending within other local 

communities nearby or leakage, these communities are positively affected as well. 

(insert figure 2 about here) 

Finally, the overall area or country could benefit to a great extent, as their overall economy is likely to develop. 

If the overall local economy is developing and more and more legal microenterprises exist and as profits of these 

enterprises are increasing, private expenditures are increasing as well. Therefore taxes, which are paid to the state, 

are increasing too. Also, private expenditures for health services are likely to increase which decreases the need 

for public health expenditures by the state as the overall health of the population increases. Finally, if the state has 

more tax income the overall welfare is increasing as it can then be invested into education, infrastructure and much 

more. Figure 2 illustrates these wider impacts of Microfinance enhanced through GFE. 

Furthermore, following Michael E. Porter’s model of “The 5 Forces that shape Strategy” Global Financial 

Education has the power to increase the bargaining power of customers. In the model, Porter describes five forces 

that define the competitiveness in an industry and affect the profitability of companies. The five forces described 

in his model are: bargaining power of suppliers, bargaining power of customers, rivalry among existing 

competitions, threat of substitutes, and the threat of new entrants (Porter, 1979). GFE can influence the bargaining 

power of customers. Financially literate customers would be able to select the most advantageous MFIs for them. 

This would then pose a threat on MFIs with disadvantageous offerings because their customer base would decrease. 

In that regard, choosing the right financial products on an individual basis may result in a positive 

development of the local economy, the local economies nearby and finally the overall economy of a country caused 

by positive income-multiplier effects. Furthermore, GFE could also affect the Microfinance industry of a country. 

As the power of buyers increases, buyers are more and more able to select appropriate MFIs for themselves and 

the customer bases of MFIs with rather inappropriate offerings diminish. 

 

3.3 Formulation of RQ1a, RQ1b and RQ2 
The three research questions RQ1a, RQ1b and RQ2 that shall be investigated in this study are now developed and 

explained. Key to the formulation of these questions are the following two underlying postulations:  

➢ Global Financial Education is important  

➢ A comprehensive Global Financial Education not yet exist  

The first postulation posits that Global Financial Education is important and is based on the fact that globally 

financially educated micro-clients are able to escape the vicious cycle of poverty by making smart and reasonable 

choices.  

As more and more MFIs are commercializing and more and more MFIs are entering the market which do not 

follow a social mission but solely focus on profit (Greeley, 2006) and their investors’ interests (Nair, 2010), the 

poor need to be enabled to select carefully the proper product or products from the proper institution or institutions. 

This will be possible through Global Financial Education. In addition, microfinance clients that have received GFE 

are more likely to select only a few but very appropriate products from only one or a few MFIs rather than loosing 

themselves in numerous different loan-products from numerous different institutions which could render them less 

efficient as entrepreneurs.  

The second underlying assumption, a comprehensive Global Financial Education does not yet exist, is based 
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on the fact that, whereas some MFIs teach entrepreneurial skills (Khandker, 2005), it is expected that the findings 

of this study support that none of MFIs provide, GFE SFE. Thus it is likely that MFIs do not provide their clients 

with an overall picture of the choices, which exist for them in the market but try to bind them to their institution 

by only educating them about what they have to offer and maybe even using persuasive tactics to attract more 

customers. It is worth noting that RQ2 will build on the findings of RQ1a and RQ1b. 

The first research question was focused on investigating whether there is any MFI that provides GFE, therefore 

we ask; 

• RQ1a: Are MFIs providing Global Financial Education to their clients or potential clients? 

Earlier the study illustrated that, whereas some MFIs provide a kind of “Entrepreneurial Education”, the concept 

of “GFE” is a novel concept in the field of microfinance. However, there is an urgent need for such an education 

for the poor and, in particular, for micro-clients.  

It has been discovered that MFIs do provide education for their clients. However, Global Financial Education 

is a novel concept. In that regard, it is most unlikely that there is evidence to support the present existence of a 

comprehensive Global Financial Education. This is in line with the second underlying assumption that was 

explained in part 3.4, namely that Global Financial Education does not exist. This answers RQ1a. This takes us to 

RQ1b; 

• RQ1b: What Types of Financial Education are currently provided by MFIs? 

This part has classified the forms and kinds of education, which were found to exist in the Microfinance sector. 

Not only was the subject of the education to be classified, it was also to be differentiated as well in what manner 

the respective education was being provided. It was expected that evidence for entrepreneurial education as well 

as for an education in health or social empowerment would be found. This leads to RQ2: 

• RQ2: Can Global Financial Education have a better impact than selective education? 

This part of the study has concentrated on possible impacts that would result from the introduction of GFE. RQ1a 

was expected to illustrate the existing types of financial education while RQ1b is expected to give insights into the 

limitations of the specific classifications. Therefore, findings of RQ2 are expected to contrast the possible impacts 

and advantages micro-clients and MFIs compared to the impacts of the existing SFE. 

In brief, chapter 3 has introduced the term Global Financial Education and has justified the introduction of this 

concept for the poor. Furthermore, possible closer and wider impacts of Global Financial Education have been 

illustrated and the three research questions of the following study have been developed and their expected 

outcomes have been described. 

 

4. Research Design 
4.1. Sample 
As reported earlier, in 2010, the number of MFIs listed by the Microfinance Information Exchange is around1800 

and some estimation have listed numbers much higher than that. Since it is nearly impossible to study all of these 

MFIs, the sample that was used for this study is the list of the Top 50 MFIs from the Forbes Magazine. The 

Magazine had ranked the Top 50 MFIs in 2007  according to four categories: scale, efficiency, risk and return by 

evaluating data from over 640 MFIs provided by the Microfinance Information Exchange (Swibel, 2007). The two 

institutions are very well known; on the one hand, the Forbes Magazine is a renowned American business magazine 

with publications in many different countries of the world, on the other hand, the Microfinance Information 

Exchange is known to provide comprehensive data in Microfinance Sector. 

The Top 50 MFIs of the sample, which have been used for this study (Table 1), are from 24 different countries 

and represent a very good distribution over four different continents with 10 of them being from Africa, 16 from 

Asia, 12 from Europe and 13 from South America. With regards to the country of origin, the majority of MFIs are 

from India (7), Bangladesh (7) and Bosnia Herzegovina (5). In the overall ranking, ASA from Bangladesh is on 

the top followed by Badhan (Society and NBFC) from India and Banco de Nordeste from Brazil on rank two and 

three. In terms of scale, that is the gross loan portfolio, the Grameen Bank of Bangladesh ranks first. The 

Microcredit Foundation of India is ranked most efficient. The first place of portfolio risk is shared by 28 MFIs and 

as most profitable are Banco Compartamos, S.A., Institutción de Banca Múltiple of Mexico. Also, rank 23 of the 

overall ranking is shared by Caja Municipal de Ahorro y Crédito de Trujillo and the Sharada's Women's 

Association for Weaker Section which lead to a number of 51 MFIs in the overall sample. 

It has to be highlighted that the ranking does not contain any measure that evaluates the social benefits of the 

respective MFIs (Swibel, 2007). Still, it was considered to provide a relevant sample for this study as it listed those 

51 MFIs in the world, which are the most efficient from a financial perspective.  

Naturally, for a bank to exist and be sustainable in the long term, it is a relevant condition to be financially 

sustainable. In the Microfinance sector being financially sustainable is even more relevant and difficult to achieve 

as loans are usually very small and transaction costs are high. Thus, the Top 51 MFIs from this sample can be seen 

as role models because they have functioning financial structures and are the ones that shape the emerging 

Microfinance-industry. These MFIs, being considered among the most successful in the industry are most likely 
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to have implemented best practices and to act as first movers in the industry. In addition, the sample consists of 

MFIs from many different countries on various continents, which is expected to further benefit the predictability 

of the existence of a GFE. Therefore, these 51 MFIs are studied in order to investigate whether GFE is being 

provided to give valuable conclusions for the entire industry. 

 

4.2 Analysis 
Now that the sample has been defined, there are several methods, which can be used to investigate whether a GFE 

exists, and what could be its impact as compared to SFE. 

To answer RQ1a and RQ1b, conducting a web-based research on the websites of the 51 MFIs of the sample 

has been selected as a first method.  

As a second step, selected interviews via phone or Email with industry insiders and people who work for or 

have related with these MFIs was undertaken to enrich and better interpret the findings of the web-based research.  

First, the Grameen Creative Lab was contacted. This organization, which is situated in Wiesbaden, Germany, 

is a joint venture of he Yunus Center of Bangladesh and Circ Responsibility of Wiesbaden, Germany. The aim of 

this joint venture is to accelerate social business in order to alleviate poverty. Because of the nature of this Creative 

Lab where innovation in social business is fostered and the close relationships to the Grameen Bank as the most 

prominent role model in the Microfinance Industry, this Lab is considered a great source of information.  

Second, Mr. Karl Strempel was contacted to serve as a second interview partner. He has worked for 

Muhammad Yunus and the Grameen Bank for some years. During his work for the Grameen Bank, he was able to 

learn about the work of the bank in all different levels. He visited and worked in the local villages and the local 

branches as well as for Yunus directly, serving as one of his country managers for Grameen. He was lastly placed 

in Haiti where he worked as country manager, supporting the reconstruction through the foundation of social 

businesses of all kinds after the earthquake in 2010. Currently he works as a consultant for Bain & Company. He 

is considered as an important interview partner because he had gained deep insights into Grameen in various 

countries and had worked at different levels within the company. Moreover, he is a strategy consultant and is 

expected to give relevant insights into the practical and strategic implementation of a GFE. 

4.2.1. Analysis of the web-based research with regard to RQ1a and RQ1b 
Table 2 illustrates the overall results of the web-based research. The final sample of this study consisted of 48 

MFIs. The sample decreased because the websites of three MFIs (all three from Eastern Europe) could not be 

found or accessed. In addition, two institutions shared rank 23 of the TOP 50 MFIs, which lead to a final sample 

of 48 MFIs. Furthermore, it shall be noted that, two of the MFIs from the Forbes ranking of 2007 had changed 

their name in the meantime because another institution acquired them.  

Most of the websites were available in English or Spanish, both languages of which the authors are proficient. 

However, all websites, which were not available in English, Spanish or German, were translated with the Google 

Translate Bar, which is integrated in the browser Google Chrome. The Google Translate bar allows users to 

translate a website into a different language. Although the grammar of the translated text was not always perfectly 

correct, it was considered to give an understanding of the website, valid enough to judge whether the MFI offers 

education or not and in what form this education is being provided. The exact information of all websites of the 

Top 48 MFIs of the Forbes Ranking, which were investigated in this study, is listed in Appendix 2.  

Of the total sample, evidence found that 37% (18) MFIs offered some sort of active education program for 

their micro-clients.  

Figure 4a and 4b contrast the regional distribution of the overall sample with the regional distribution of those 

MFIs that offer education in general for their clients. Whereas the overall sample is very much balanced in terms 

of its regional distribution, with a smallest share of 19% of the studied MFIs being based in Europe and a biggest 

share of 33% of the MFIs based in Asia (Figure 3a), the dispersion of educational offerings for micro-clients is 

highly skewed towards the Asian continent. Figure 3b illustrates that 67% (12) of the 18 MFIs, which offer active 

education for their clients, are from Asia. Second it does demonstrate that 22% (4) of the educational offers for 

micro-clients are provided by South American MFIs. Finally it illustrates that only 5% and 6% of education offered 

by MFIs are being provided by MFIs from Africa and Europe respectively. 

It has to be noted that whenever an MFI was recorded to offer education, this refers to active methods and 

involvement of the clients in education programs as opposed to including clients into passive methods that might 

also improve their knowledge or consciousness about various topics.  

Active methods are mechanisms that actively involve customers into regular educational activities with the 

MFI, for example training seminars, or group workshops. An example for a passive mechanism, on the other hand, 

would be the 16 Decisions of the Grameen Bank (see chapter 2.3.1, appendix 1). Here, the micro-clients commit 

to behave according to the 16 rules that were appointed by the bank in order to become clients of the institution. 

These rules incorporate educational topics, which are likely to raise the consciousness, and awareness of the micro-

clients on certain issues, such as improving sanitary standards or improving the rights of women. However, 

Grameen clients are not being actively involved into regular educational activities such as training sessions because 
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Grameen believes that the power to engage in and benefit from entrepreneurial activities is inherent in every person 

(Yunus, 1997).  

Furthermore the active education, which has been reported in table 2, refers to direct education as opposed to 

indirect education. Direct education consist of the direct communication of the respective educational topic which 

are taught, for instance, in a training session which is called “how to create a cash-flow-analysis”. Indirect 

education could, for instance, consist of weekly group meetings where people would, for example, see how well 

the businesses of their peers functioned and therefore felt the pressure or became more conscious to create a 

functioning business.  

To gain a better overview and a more detailed understanding of the different subjects of education that are 

being provided by MFIs, the various subjects which were found to be provided by the studied MFIs were classified 

into six different categories: 

• Financial Education 

(Setting up a bank account, taking a loan, importance of saving etc.) 

• Entrepreneurial Education 

(Creating a business plan, cash flow analysis, marketing strategies etc.) 

• Social Education 

(Awareness of human rights, female empowerment, renewable energies etc.) 

• Health Education 

(HIV Prevention, importance of sanitary standards etc.) 

• School Education 

(Primary, Graduate and Post-graduate education) 

As Table 2 and Figure 5 illustrate, some MFIs offer more than one type of education at the same time. Table 

2 shows in detail which types of education are being offered by which MFI. Figure 4 illustrates graphically the 

proportion of the different subjects of education, which are offered by the 18 MFIs. It becomes clear that 

Entrepreneurial Education is the most common subject, which is offered by the MFIs (83% (15) of the reviewed 

MFIs). The second most common subject of education is Health Education, which is offered by 44% (8) of the 

MFIs that offer educational programs. School and Social education are each offered by 28% (5) of the MFIs that 

were studied. Finally, evidence of active Financial Education was only found among 22% or 4 of the 18 MFIs, 

which were found to offer active education for their clients.  

Active education is offered by the MFIs through different activities. The most common forms of education 

were either group workshops or training. Usually those MFIs, which offer group lending, such as the Grameen 

bank did in earlier years (see chapter 2.2), either require or ask their members to attend regular group meetings. 

For example Asmitha Microfin Ltd. from India asks its members to attend weekly meetings in order to share and 

exchange their individual and group experiences with the other members of the bank. Through these activities, 

they are supposed to generate a better understanding and confidence about their options and achievements 

(Asmitha Microfin Limited, 2004). Other banks offer education through workshops or training on an individual 

basis. For example, Grameen Koota offers regularly workshops and training, which is very much community based 

and can be attended voluntarily (Grameen Koota, 2009). 

The four MFIs, which were found to offer some form of Financial Education, are Banco Compartamos, S.A., 

Institución de Banca Múltiple from Mexico, Bangladesh Rural Advancement Committee (BRAC) from 

Bangladesh, Crédito con Educación Rural from Bolivia and Fundacion Para La Promocion y el Desarrollo from 

Nicaragua. It shall be highlighted, that three of them are based on the South American continent and that one is 

based in Asia. 

On their website, the Mexican MFI Banco Compartamos, S.A., Institución de Banca Múltiple claims to 

develop close customer contact through personal meetings with their clients (see appendix 3). Furthermore, they 

state that Banco Compartamos supports its clients in the creation of microbusinesses along with teaching them 

about their opportunities in saving. Also, they describe to develop a “culture of savings” among their clients by 

stressing the importance of savings and developing individual strategies for paying back loans and saving money 

in individual meetings with their customers (Compartamos Banco, 2011).  

Bangladesh Rural Advancement Committee (BRAC) from Bangladesh, on the other hand, offers an initiative 

called Social and Financial Empowerment of Adolescents (SOFEA) (see appendix 3). According to BRAC, this 

initiative aligns training components from different fields with each other and is solely focused at women. BRAC 

states that the aim of this program is to teach adolescent girls social awareness, business topics, such as how to 

create income-generating activities as well as a sense of respect and support from the community they live in. For 

BRAC, financial literacy training goes along with the education of the above-described topics and consists of 

business-related topics such as how to take a loan in order to create a business or how to save earnings. BRAC 

also describes that it offers “a secure place to socialize” (BRAC, 2011). 

Crédito con Educación Rural (CRECER) from Bolivia offers a different perspective of Financial Education, 

which is solely aligned with Entrepreneurial Education (see appendix 3). Their clients can take advantage of 
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Entrepreneurial Education programs in the form of group workshops, which help them to improve their business 

and cover topics such as budget planning, the direction of a business. Along with that, the MFI offers what they 

refer to as Financial Education, that is, education in budget planning and the use of banking services (CRECER, 

2011). 

The fourth MFI, which was found to offer some form of Financial Education, is Fundacion Para La Promocion 

y el Desarrollo from Nicaragua (see appendix 3). This MFI uses games, videos and other “entertainment-media” 

as mechanisms to educate its clients about the basic administration of money and topics such as how to spend 

money carefully, how to pay for one’s debt and how to save money (ASOMIF, 2011).  

 

5. Findings  
The finding section is divided into two parts. The first part is the results obtained from the data collected from the 

websites of the MFIs in the sample while the second part results from the interviews carried especially to enable 

the author better interpret the web-based findings.  

 

5. 1. Finding from web-based data 
With regard to RQ1a, the findings support the previous assumption that a GFE does not exist in any form. 8% of 

the MFIs of the total sample or 22% of the MFIs, which do offer education for their clients, were found to offer 

some type of Financial Education. However, these types of Financial Education differ from GFE. In three of the 

four cases, the Financial Education, which was found to exist, consisted of an education focused on the proper use 

and functioning of basic Financial Products along with Entrepreneurial Education. In one case, Financial Education 

was mentioned to consist of increasing the awareness of the importance of savings.  

Furthermore, with regard to RQ1b several types of education can be classified. Figure 5 summarizes and 

illustrates the findings of the previous research with regard to this second research question. Here the methods or 

education is differentiated, first, passive and active methods of education.  

Second, direct and indirect modes of education are differentiated. Third, group and individual education is 

differentiated. Some MFIs offer education in the form of group workshops and activities whereas other MFIs offer 

education on an individual basis. Both forms have been recorded and both have been considered valid and 

beneficial methods. On the one hand, group meetings can build trust within a community and are likely to generate 

mutual support. Furthermore, as the group members all have different experiences, a great diversity of educational 

aspects can arise which can further enrich the intensity of the education. However, this is likely to lead to better 

results if there is high cohesion among the community and if the community is relatively small. In certain cases, 

individuals might also feel pressured or ashamed to share their experiences with their community. At this point as 

well as in more developed, bigger communities, an individual education is likely to be a more appropriate way to 

teach individuals. 

Finally, the subject of the education is classified as well. As described previously, the outcome of this research 

supports the assumption that Entrepreneurial Education is the most prominent subject of education, which is being 

provided in the sector. 8% of the total sample or 22% of MFIs in the sample, which offer education provide on 

Entrepreneurial education. 

Banco Compartamos S.A., for instance, offers an education, which is active, direct, and individual and covers 

the subjects of Financial and Entrepreneurial education. This bank also seems to operate in more developed areas 

and bigger communities which support the previous statement that individual education is likely to be more 

appropriate for bigger cities where no complete communities would become member of an MFI. 

Bangladesh Rural Advancement Committee, Crédito con Educación Rural and Fundacion Para La Promocion 

y el Desarrollo all offer active, direct, and group education in the subject of Finance. Bangladesh Rural 

Advancement Committee offers additional Entrepreneurial and School education and Crédito con Educación Rural 

also offers Entrepreneurial, Social and Health education. 

Therefore, according to the outcomes of the web-based research all Financial Education offered have their 

limitations as they only consist of selective methods, modes, forms and incorporate only selective financial topics 

bound to the respective MFI. 

 

5.2. Findings from the interviews  
We present the interview with Karl Strempel who has worked as a project manager for Muhammad Yunus provided 

valuable insights into financial education practices of MFIs. The Grameen lab also provided deep insights but there 

was nothing new that all the guys interviewed from Grameen lad added to what Karl Strempel gave especially as 

regards the topic of the study. This suggested a theoretical saturation especially upon talking to Karl who not only 

worked for Grammed but also worked for several MFIs in South America, those in top 50. He also consulted with 

the regulators in Bangladesh, India and South America so he had really in-depth insights into the topic of financial 

education, financial literacy and the connection with financial inclusion. I also had deep insights from Kiva 

Microfinance Kenya who co-opt other MFIs to carry out the financial education on their behalf across the globe. 
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The findings were still very much similar to the experience of Karl and Grameen lab.  

First, the outcomes of the interview support the assumption that GFE does not yet exist in practice. According 

to the interview findings, there is no formal program that directly and actively provides GFE for the poor. Having 

worked for Grameen, he said that they only provided weekly group meetings where customers had to pay back 

their rates as opposed to a formal education system. If somebody could not pay back their rate, the village 

community would discuss what could be done to address the issue (Strempel, 2019). Therefore, it can be concluded 

that this is an indirect and passive mechanism of group education, because the micro-clients only learn from actual 

case studies of their peers and are taught to behave in a certain way because of peer pressure that is to produce 

high repayment rate.  

Furthermore, the interview found out that even though MFIs had a social aim they were still businesses as 

well, which needed to create certain revenue in order to be sustainable in the long term. Therefore, according to 

Strempel who has direct insights into the structure and actions of the Grameen bank, this institution would never 

give information or education to its customers that would enable them realize other appropriate product offerings 

from other MFIs (Strempel, 2019). 

All in all, these statements strongly support the existence of SFE in the industry which is shaped by the self-

interest of the respective MFIs to gain and retain as much customers as possible in order to become a sustainable 

institution in the long term. The study also supports the existence of different methods, modes, forms and subjects 

of education provided by MFIs. 

With these insights, it can be concluded that GFE is very much likely to lead to better results for the poor 

than SFE if practiced in a proper manner.  

 
6. Discussion 
This chapter has been dedicated to discuss the findings of the study. It has specifically focused on the implications 

of the findings for academia and practice. Finally limitations and implications and questions for future research 

have been elaborated before giving the conclusion for the study rather than the other way round due to the nature 

of the study.  

 
6.1 Theoretical Implications 
This study has led to some implications for researchers. It has provided a novel concept of GFE to scholars in the 

field of microfinance. The study has also distinguished Financial Literacy from Financial Education and illustrated 

the financial education may not necessarily lead to financial literacy particularly if SFE adopted at the expense of 

GFE.  

In particular, the results of this study stress the urgency for an in-depth research into how financial education 

in microfinance can be improved. This is because it has been illustrated that the Microfinance industry has been 

flooded with commercial investors in recent years that focuses more on profit rather than the alleviation of poverty 

(Greeley, 2006). It is even worse now with the Emergence of Fintech which is worrying since both World bank 

and Microfinance Exchange, a renowned US based NGO are now giving less attention to MFIS but not providing 

data about micro-finance as they used to do but shift focus and attention to Fintech. In that regard, since the poor 

operate very closely at the margin, the need for a mechanism which allows them make informed financial decisions 

with regards to financial products and appropriate financial institutions is paramount and urgent.  

Furthermore, this study has shed new light on the issue of Financial Education by elaborating the different 

types of education that are being provided in the industry. The results of the web-based research served as a basis 

to introduce a framework with which the different types of education can be classified according to method, mode, 

form and the subject of the respective education type. Also, advantages and disadvantages of each sub-type of 

financial education have been identified.  

Basically, this study was only a first step that introduced Global Financial Education. The concept has been 

introduced and a typology of financial education has been identified. However, there is a lot of room and a great 

need for future research, which will further enrich the findings of this study. 

 
6.2 Managerial Implications 
The results of this study have some important implications for managers in the Microfinance sector as well as in 

other public and private sectors and NGOs that invest in microfinance. MFI managers who are involved in the 

Microfinance sector have to understand the urgent need for the provision of objective and sound financial 

education that enables micro-clients obtain optimum benefits from microfinance.  

Since the Microfinance industry is evolving, there is a lot of movement in the sector as many MFIs enter or 

leave the market. This increasing commercialization in the sector is threatening the essential purpose of 

Microfinance. Thus, it is very important that, as the industry further grows, MFIs that are true to their essential 

role in society penetrate more the market, diminishing possibilities for MFIs that subverts the goal of microfinance. 

For this to take place, the study suggests, there is a need for GFE. This is because through GFE, the bargaining 
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power of micro-clients will increase. Porter has described how this can work in his five forces model, bargaining 

power of informed customers. Through Global Financial Education micro-clients will be informed customers and 

therefore empowered to tell advantageous from disadvantageous MFIs. This process will increase the market share 

of advantageous MFIs and, on the other hand, pose a threat to disadvantageous MFIs. Eventually this process could 

force the disadvantageous MFIS out of the market. In that regard, institutions and /or organizations that fight 

towards poverty alleviation through microfinance ought to advocate for GFE.  

Microfinance ideals is based on the idea that individuals have access to microfinance (micro-credit + micro-

savings+micro-literacy in order to become micro-entrepreneurs. However, MFIs tend to overlook the necessity of 

micro-literacy. In fact the term is almost non-existent. However, before becoming micro-entrepreneurs they need 

to become micro-literates in the first place. Moreover, the education they need has to exist in topics, which are 

relevant to their micro-communities. Figure 6 suggests topics, which could comprise micro-literacy. Thus micro-

literates should understand which micro-products exist for them and how they can select the right products. Also, 

among other topics they should be able to understand appropriate interest rates and payback schemes as well as 

how to select an advantageous MFI and how to quit from an existing relationship with an MFI, in other words, 

their entry as well as their exit strategy.  

 

6.3 Limitations and Future Research 
This study was only a first step in creating an understanding of the need for GFE and its possible outcomes. The 

study has some limitations that that can be refined with further studies.  

First of all, the sample, which was used to conduct the research, was limited to 51 MFIs. Although it provided 

a good geographical distribution among the numerous continents and countries where MFIs exists, it only 

represents a very small fraction of about 3% of the 1900 MFIs which are being listed by the Microfinance 

Information Exchange (Microfinance Information Exchange, 2010).  

A further limitation of this study is that the investigation of RQ1 has mainly consisted of web-based research 

of whether and what form of education is currently being provided by the MFIs. The results and interpretations of 

this study therefore rely on the interpretations of the findings on the respective websites. Future research could 

conduct and investigate comprehensive interviews with the leaders of these MFIs in order to gain more in depth 

insight into their actions, their aim and their dedication in educating their clients. This could also create a better 

understanding of the MFI mangers themselves for the need for a Global Financial Education. Some of these 

managers are mislead by only focusing on the commercial gains of Microfinance. In depth interviews with MFI 

managers could also increase their consciousness of the social mission of Microfinance and support the essential 

developments of Microfinance. 

Moreover, according to the circumstances only one of the two intended interviews with the purpose of 

enhancing the research through perspectives of experienced practitioners was evaluated. As this was only one 

person, the findings might be skewed towards the respondent’s specific experiences. Future research could conduct 

a comprehensive set of interviews with industry leaders or specific leaders of MFIs to have a representative view.  

But since interview was done by an industry, the perspective was not that of only one microfinance but experience 

with several microfinance and regulator hence its validity.  

Another limitation of the research is that no ranking according to social measures and the social benefits of 

MFIs exist. Therefore, the sample, which was used for this study, consisted of the most successful MFIs from a 

financial perspective. However, in the future, as the social benefits of MFIs are becoming increasingly important 

and present, a ranking which does include measures for the social benefits of an MFIs is more likely to lead to 

significant results. 

Future Research needs to investigate the role of the proposed global financial education on the improvement 

of MFIs business models towards achievement of financial inclusion. It would also be important that future 

research investigates the impact of increased savings among MFI clients on their financial inclusion. An interesting 

avenue for future research could also be the creation of a more comprehensive and up-to-date ranking of the Top 

Microfinance Institutions in the market. This ranking could include financial as well as social measures and it 

could be sortable according to these different measures. Also, this database should include measures, which can 

be updated on a yearly basis in order to provide an updated list of the Top MFI institutions. Such a database could 

deeply enrich the present knowledge about the Microfinance industry and support individuals to better judge 

among the different MFIs. Furthermore, the more prominent it would become, this ranking could foster 

competition of all aspects in the industry. It is very much likely that as customers get informed about such a ranking, 

they would only want to become clients of those MFIs which provided the best service and programs for their 

customers. 

Another important path for future research is to develop a conceptual framework GFE. This study has only 

served as an introduction to the completely novel concept. However, a more comprehensive research is needed 

which would allow academia to better understand the exact type of GFE, which shall be introduced. Such a 

conceptual framework should take into account the scope of the education, the form in which it will be provided 
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and the possible outcomes and benefits for the customers which can take advantage of it. 

 

7.Conclusion 
This study sheds new light into the subject of education in Microfinance. It has introduced the novel concept of 

Global Financial Education to academia and it justified its relevance and the urgency for its introduction to micro-

clients.  

It has been shown that microfinance has the power to improve the life of the poor to a great extent. However, 

its power is being threatened by the commercialization of the sector. This recent trend has evolved into a danger 

for the poor now face many choices but lack the abilities to judge among them which will be beneficial and which 

will have negative results for them due to selective education by the MFIs and now Fintechs that are entering the 

MFIs space. Many micro-clients are already trapped in debt-cycles and depend on many loan sharks and MFIs. In 

Kenya, there is Fuliza product by Safaricom that is putting most of these micro-entrepreneurs in cycle of debt. In 

fact if you want to pay them with M-Pesa they refuse for fear that Safaricom will put that money into loan 

repayments directly. Global Financial Education is a mechanism to provide the poor with the relevant knowledge. 

By covering objective topics it gives them the knowledge to select among the various institutions and products 

only those, which are the most appropriate for them.  

Nobel peace price laureates, such as Muhammad Yunus or Kofi Annan argue that access to finance is a human 

right and that they believe in the power and abilities of the poor. We need to become more aware of the negative 

developments in the sector. If the poor are given access to finance, they should also be given access to the 

opportunity to learn about what institutions and products are advantageous or disadvantageous for them. 

Introducing Global Financial Education to practice will be the just and fair step to do so. 
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Notes 

End Notes: 

Purpose: The study’s aim is threefold. First, the study aims to justify that one of the reasons why Microfinance 

Institutions, throughout the globe, have not achieved its intended purpose, that is, help transition the poor and the 

low income earners into financial inclusion is their failure to offer the right financial education that provides 

financial literacy. Second the Study aimed at analysing the method, the mode, form and subject of financial 

education currently carried out by the Microfinance Institutions globally to determine if the kind of financial 

education they offer can lead to financial literacy that is equivalent to what the study term as Global Financial 

Education instead of Selective financial education. Selective financial education does not provide their clients with 

the knowledge that would empower them amid the opportunities they have with the capital they access through 

micro-credit. Finally aims to develop a practical way in which Global financial education can be achieved.  

Methodology: The study first reviewed the literature on impact studies to find out whether MFIs have achieved 

their intended purpose. The study then established the explanation from the literature with the hypothesis that it 

poor financial education that does not lead to financial literacy. The study then carried out a content analysis of 

the top 50 MFIs from 2,000 MFis ranked by Microfinance Exchange to determine the method, mode, form and 

subject of their financial education with the need to determine whether the financial education they offer can lead 

to financial literacy. The study also carried out interview with some of the key persons who have worked with 

several leading microfinance institutions and also worked at some of the regulatory bodies to interpret the results 

of content analysis.  

Findings:  First, from the review of the MFI body of knowledge, scholars generally agree that Micro-finance has 

not delivered its promise, at least in its current form hence needs for innovating its operations. In that regard, our 

proposition to change its mode of financial education is likely to add value to the impact of MFIs. Second, all the 

top 50 MFIs ranked by Microfinance Exchange offer Selective financial education that does not lead to financial 

literacy which is one of the reasons why MFIs as currently constituted may not realize its intended purpose. Third, 

8% of the MFIs of the total sample or 22% of the MFIs, which do offer education for their clients do only focus 

on education for their clients in away that enhance their loyalty, not necessarily with the perspective of 
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transforming from poor and low income into financial inclusion. The method, mode, form and subject of financial 

education offered by MFIs are insufficient as they are offered from the perspective of the MFI in question to its 

clients that cannot realize financial literacy hence a need to have a third party offer financial education to produce 

financially literate MFI clients who are able to reach the goal of financial inclusion.  

Unique contribution to theory, practice and policy: The study contributes to the body of knowledge of microfinance 

by suggesting a new concept termed as Global Financial education as unbiased, unselective financial education 

that is capable of producing financial literacy. In practice the study distinguishes financial education (input) from 

financial literacy (output, outcome) and suggest a practical means to which MFIs can achieve financial literacy 

through Global financial education to their clients and intended clients rather than just delivering financial 

education that leaves its clients only knowledgeable about products and services of one MFI or some products and 

services of a particular MFI. This is because there is evidence to suggest that some of the MFI clients haven’t 

achieved financial inclusion because they consume inappropriate financial product from inappropriate MFI, a 

challenge that can be addressed through Global Financial Education. The study recommends a more regulation for 

MFIs and the Fintech that have entered the MFIs space that keep the MFI clients in a vicious cycle of poverty due 

to the biased, selective financial education. The solution being setting up a school of Microfinance that anyone 

who needs to join any MFI needs to go in order to get generic financial literacy before being educated by the MFI 

in question. MFI colleges or education centres needs to be financed by key stakeholders in a partnership.  
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FIGURE 1: THE IMPACT OF GLOBAL FINANCIAL EDUCATION 
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FIGURE 2: THE WIDER IMPACT OF MICROFINANCE 

 
Source: Own  

 

 

 

 

MFI 1 FI MFI 3 MFI 2 

Client

X 

 

 

Best  

Op on 

 

 

Globally 

Educated X 

would 

choose this 

MFI 

 

Eventually 

exits the 

market 

 

 

 

X has to 

search new 

MFI/FI 

Worst 

Op on 

 

 

Selec vely 

Educated X 

chooses 

next-best 

MFI 

 

Medium  

Op on 

 

Globally 

Educated X 

would 

understand 

FI is be er 

than MFI3 

 

Na onal 
Economy 

Micro-

economy 

Micro-

client 

FIGURE 3A : OVERALL SAMPLE BY REGION 



Journal of Poverty, Investment and Development                                                                                                                             www.iiste.org 

ISSN 2422-846X     An International Peer-reviewed Journal  

Vol.55, 2020 

 

55 

 
 

Source: Table 2 

 

 

 

 
Source: Table 2 

 

FIGURE 4: DISTRIBUTION OF THE DIFFERENT TYPES OF EDUCATION OFFERED 
 

21% 

33% 19% 

27% 

Africa 

Asia 

Europe  

South America 

5% 

67% 

6% 

22% 

Africa 

Asia  

Europe 

South America 
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Source: Table 2 

 

FIGURE 5: TYPOLOGIES OF EDUCATION OFFERED BY MFIS 
 

 
Source: Own 

FIGURE 6: MICRO LITERACY IN PRACTICE 
 

 

Source: Own 
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Micro literacy is to understand: 

 

• Which micro-products exist  

• How to select the right micro-products  

• How to use micro-products responsibly 

• What is an appropriate interest rate (loan) 

• What are appropriate payback schemes (loan) 

• How to exit rela onship with MFI 

• How to search for an appropriate MFI 
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Hard work – in all walks of our lives. 

2. Prosperity we shall bring to our families. 

3. We shall not live in dilapidated houses. We shall repair our houses and work towards constructing new 

houses at the earliest. 

4. We shall grow vegetables all the year round. We shall eat plenty of them and sell the surplus. 

5. During the plantation seasons, we shall plant as many seedlings as possible. 

6. We shall plan to keep our families small. We shall minimize our expenditures. We shall look after our 

health. 

7. We shall educate our children and ensure that they can earn to pay for their education. 

8. We shall always keep our children and the environment clean. 

9. We shall build and use pit-latrines. 

10. We shall drink water from tube wells. If it is not available, we shall boil water or use alum. 

11. We shall not take any dowry at our sons' weddings; neither shall we give any dowry at our daughters 

wedding. We shall keep our center free from the curse of dowry. We shall not practice child marriage. 

12. We shall not inflict any injustice on anyone; neither shall we allow anyone to do so. 

13. We shall collectively undertake bigger investments for higher incomes. 

14. We shall always be ready to help each other. If anyone is in difficulty, we shall all help him or her. 

15. If we come to know of any breach of discipline in any center, we shall all go there and help restore 

discipline. 

16. We shall take part in all social activities collectively. 

 

Source: http://www.grameen-info.org/index.php?option=com_content&task=view&id=22&Itemid=109 
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Appendix 3: Financial Education – Findings of the web-based research  
FIGURE A1 BANCO COMPARTAMOS, S.A. 
 

 
Source:http://www.compartamos.com/wps/portal/!ut/p/c1/04_SB8K8xLLM9MSSzPy8xBz9CP0os_gADwNLcw93

IwN3p0BXA08LV2NTRzNvA7MgU6B8JG55J3MCusNB9uHXjyLvHruYmBk7OgUZORlauxtbAaRN8ABHA30_Tz

yc1P1g1Pz9AtyIwwyA9IVAdx3vkg!/dl2/d1/L2dJQSEvUUt3QS9ZQnB3LzZfUEgwOTdIRzIwR0JRRTBJOEUzNU

E2SzA2UjQ!/?mosHist=1  
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FIGURE A2 BANGLADESH RURAL ADVANCEMENT COMMITEE (BRAC) 

 
Source:http://www.brac.net/content/bangladesh-education-social-and-financial-empowerment-adolescents 
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FIGURE A3 CRÉDITO CON EDUCACIÓN RURAL (CRECER) 

 
Source: http://www.crecer.org.bo/index.php?mc=7 

 

FIGURE A4 FUNDACION PARA LA PROMOCION Y EL DESARROLLO (ASMOIF) 
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