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Abstract

Guidance counsellors are tutors officially appainte be in charge of the planning, development el
implementation of the guidance and counselling isesvin the college. These professionals need to be
appropriately equipped with skills and trainingoirder to carry out these responsibilities. Howewsgthout the
administrative support for their implementation andintenance, guidance and counselling services moay
survive in any institution. Moreover, the perceptiof these services by those who utilize it is atsocial.
Perception is the process which involves a respéosgensation. It results from an interaction ofvhan
individual expects the world to be and how it isgented to us through our senses. The aim of #gergs to
assess the perception, awareness and demand, eradithinistration support of guidance and counggllin
services in public teachers training colleges imy&e The paper is based on a study conductedeéntsel public
teachers training colleges in the Rift Valley regio Kenya. The study adopted a discipline suresgdting all
the 2,658 second year students. A random sampl&36fstudents was selected. Ten tutor-cousellore wer
purposively selected and included in the sampléa Ras collected using two structured questionsamae for
the students and the other for tutor-counsellohe data collected was analyzed using descriptatéstts with
the aid of Statistical Package for Social Scier{&%SS) version 11.5 for windows. The reliabilityefficient of
0.76 was obtained. The study findings indicated tha majority of the students had a positive petioa
towards guidance and counselling services. The-tutonsellors had a positive perception towardssergices
being offered in public teachers training colledésvas also established that majority of tutorstseilors were
not adequately trained to offer guidance and cdlingeservices. Therefore, there is a need to imere level
of training of tutor-counsellors in guiding and oselling.

Keywords. Perception, Awareness, Demand, Administration Supgauidance Counselling Services, Public
Teacher Training Colleges, Rift Valley Province nya

1. Introduction

Counselling began in the United States of Amentd980s with the social reform movement. Krumbaltzi

Clopin (2008) state that the factors that led ®dkevelopment of guidance and counselling werdliffieulties

of people living in urban slums and the widesprese of child labour. It began with a simple rolenwdtching
people with jobs but later transformed to careaettgyment (Corsini, 1987). The social reformer kr&arsons
is credited as being the founder of the vocatianatiance movement. His work with the Boston Voaaio
Bureau in 1909 helped outline a system of vocatign&dance in the Boston Public Schools. The wdrkhe

bureau influenced the need for and the use of i@t guidance in the United States and other camt
Guidance and counselling was considered vocatimnahture, but as the profession advanced, othesopal
concerns became part of the school counsellor'sezan Guidance and counselling in some African taes
dates back to 1950s during which countries, sudiigsria, had made great strides in the field wasiie other
countries guidance services did not exist untillétte 1960s (UNESCO, 2000).

1.1 Perception of Guidance and Counselling Services

Perception is the process which involves a respéosgensation. It results from an interaction ofvhan
individual expects the world to be and how it ieganted to us through our senses. Perceptiondstisel in
terms of what is attended to and how it is intelguigWortman, 1999). The perception of an individuay also
be influenced by the value that is associated whgh service or object. Hartman (1999) observes tiat
individual's preferred way of doing things and géving in different ways leads to preferred peraepl and
behavioural styles that are in turn responsibledtitude formation. Accuracy in one's percepti@s lbeen
looked at from the perspectives of emotions and@wlity traits. The extent to which an individadtends to
his/her social surrounding has consequences orhied¢sine perceives himself/herself. The factors whidance
self awareness increase the extent of perceptioonefs self and behaviour (Schmidt, 1997). Peraepti
therefore is formed from the information collectt the meaning assigned to this information. Likewtutors
and students may have general perception aboutamged and counselling but when they gather more
information about it they may form a particular gaption which would influence their attitude. Thesgeuld
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help them form an attitude which may expand or geaslepending on new meanings assigned to an atject
event.

The perception of others may also influence onefsgption such that a tutor or a student may change
his/her perception to reflect the perception okothf he/she feels his/her perceptions are naosistant with the
others likewise students. This is the reason why itkely for a group of tutors or students to basimilar
perceptions (Wortman, Loftus & Weaver, 199Bpw one perceives oneself is influenced by thetimiahip
one has with other people and the meaning attatheil Several factors may work either singly or in
combination to affect tutors' and students' pefoaptof guidance and counselling. These factors melyde
personality, culture, religion or gender. Gelsopdks and Karl (1975) indicate that a clear gaptsxigtween
perceptions held by students and those held bysedlons concerning the counselling process. He esstgghat
efforts to better the education potential of studeabout the current professional role of the cellios could
reduce this difference of opinion. Ducro, Beal &hoebes (1976) have found out that both written rimfation
and personal contact tend to reduce discrepanayeket students' and counsellors' perception ancelifrer
enhance counselling.

1.2 College Administrators' Support for Guidancel @ounselling Services

Guidance and Counselling Services may not survitieowt the administrative support for their implentetion
and maintenance. Gerler (1992) observes that maimyingstrators are less impressed by psychological
development among students as a result of coumgeBut they are more impressed by improved acadlemi
performance. Gibson and Mitchell (2003) claim thedchers' and administrators' support of guidammk a
counselling services is significant to the suca#ssuch programme. Administrators on their part cantribute

to the success of guidance and counselling serbiggmoviding the necessary materials. Accordingharma
(2007), counselling practices need to find a moygieit emphasis on the timetable and in the atésiof the
college. Supervision of the services and the culuim in general is therefore an essential role hef t
administrator. If administrators do not supervise implementation of the curriculum, guidance aodnselling
programme may not achieve its objective. Lack ofcadite resources and facilities can hinder effectiv
guidance and counselling services. For the seniitasstitutions to succeed, there is need for adéx and
proper facilitation of the services in terms ofdittes and materials in addition to the traininglifjoations and
method of appointment of tutor counsellors.

1.3 The Role and Functions of Counsellors

Guidance counsellors are tutors officially appainte be in charge of the planning, development el
implementation of the guidance and counsellingisesvin the college. He/she needs to be appropyriskéled
and trained in order to carry out these resporisdsl He/she is a resource person and consul@ibs¢n &
Mitchell, 2003). Generally, counsellors design guide and counselling services that address thesnafed
students. These needs include educational, cgrersonal and social. Some students' needs araté@thitue to
social or personal difficulties that need to beradded by counsellors if students are to experisnceess in
colleges (Schmidt, 1997). Kameenal (1985) state that to effectively play their rate]lege counsellors must
examine the objectives and purposes of the oveeallices and systematically design a plan of adtiah will
best accomplish these goals. In educational dewsdop role, counsellors assess students' abilitidspaovide
services for parents to learn their children's tmyment and progress (Schmidt, 1997).

Hartman (1999) views counsellors to assist studensequencing of educational experiences and the
acquisition of skills deemed essential to theilivitial achievement and academic performance. Boasellor
assists the student to improve their study habitsadtitudes so that they can realise their pantCounsellors
play a significant role in career development. Toensellor provide students with experiences thateiase
knowledge of occupation, training, life style, eomyhent seeking skills, decision-making strategies a
knowledge of self (Hartman, 1999). Besley (2003)est that the main role of effective college collosgis to
provide students with personal counselling as ans\ed removing barriers to learning. Thus the cellos
plays an important role in students' personal axiasdevelopment. The counsellors guide studanteaking
personal choices about their lives, and developnieatar (1995) observes that counsellors assidests with
social or emotional adjustment problems to reachuselerstanding. From these, one can deduce that
counsellors assist students in achieving apprapmp&rsonal adjustment and the development of apptep
international relationships. According to Singh 449 guidance and counselling is a continuous p®dkat
requires time and patience from counsellors. Prodiggemination of the necessary information is irtgod.
Makinde (1987) observes that the college couns@lopncerned with facilitating the optimum devetognt of
students.

The tutor-counsellor serves as interpreter of thidajce and counselling services to the administrat
He/she works closely with the administration innpieng, implementation and participating in in-seeviraining
and other programmes designed to maintain and pgeorpoofessional competence of the entire staff in
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curriculum development, adapting learning actigitito student needs and in affecting positive studen
behaviour. McDaniel (1965) notes that the tutorrmmilor serves as a liaison between the guidande an
counselling staff and the college administratiorpbgparing pertinent information regarding studemteds and
abilities. Tutor-counsellor should be aware thay atatement on the role and function of the colléger
counsellor does not supersede nor is it in direaoflict with legislation dealing with confidentiai, privileged
communication of contact, agreements between ctiarseand administration. Bor, Laudy, Gill and Beac
(2002) observe that an adequately trained tutonsellor is able to provide a healthy environmemtdssisting
students in their personal, social and academiggkes. Durojaiye (1980) adds that all tutor collose should
acquire competency in guidance and counsellinghéble effective planning, developing and organisiiadple
service that can assist in addressing the chaltefagéng students. Professional training equipsrtabunsellors
with appropriate skills and psychological knowledgeessary to enable them to assist their clients.

1.4 Statement of the Problem

Implementation of guidance and counselling servicesigher learning institutions was aimed at dBgis
students cope with challenges they face. Howeberethas been an increase in cases of indisciphmeng

students in these higher learning institutionssTdaists doubts on the service providers and steidesmselves.
This study investigated the perception of tutorrsmilors and students on guidance and counseklingcgs in

public teacher training colleges in Rift Valley phace of Kenya.

1.5 Limitations of the Study
Participants were asked to reveal their perceptishich might not have been honestly provided. Ttuglys
limited itself to issues that pertain to guidanod aounselling services only.

2. Materialsand Methods

The study was conducted in all five public teadin@ining colleges in Rift Valley Province. Thesdleges are:
Kericho TTC, Mosoriot TTC, Tambach TTC, Baringo TB&d Narok TTC. These colleges are spread all over
Rift Valley Province and were chosen for the stddg to the available evidence of low demand fodgunce

and counselling services due to the fact that stisdere still facing various challenges. The stadppted a
descriptive survey design. The target populatios @#®58 second year students who were chosen leetiaus
researcher felt they would provide required infotiova since they have been exposed to guidance and
counselling services for a longer period of timenpared to first years. Proportionate stratified giamy was
used in selecting the 335 participants from thdegel This ensured that the sample was proporgépnaind
adequately distributed among the colleges accorditige population of each college.

Proportionate stratified sampling was also usedsétect male and female students from the
proportion allocated to each college. The sampiepsed of 198 males and 137 females. This enghedtdhe
sample was proportionately and adequately diseibitetween male and female students in the colléms
was collected by use of questionnaires. The ddtaoted was analyzed with the aid of Statisticatkeae for
Social Sciences (SPSS) version 17.5 for windowscBbgtive statistics using percentages and freqasngere
used and results presented in tables and pie-deastsnmarize and, organize data to describe tigknfys.

3. Resultsand Discussion

3.1 Perception of Tutor-Counsellors and Students

The study sought to assess the perception of ¢totansellors and students on guidance and courgashirvices
in Public Teachers Training Colleges.
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Table 1: Indicators of Students Perception tow&dslance and Counselling Services

Statement SA A U D SD
The tutor-counsellor is too young to confide in. 9.8 39.2 3.7 3.3 4.0
There are many benefits of seeking guidance andsatling 41.8 473 106 0.0 0.4
service

Help students to adjust and cope with life in thgitution 41.4 46.2 0.7 51 6.6
Guidance and counselling office lacks privacy aonficlence comfort 46.719.2 17.05 0.0 17.05
The programme has no consequences in my life. 56 13.8 6.9 21.7 52.0
ramme has no consequences in my life

Tutor counsellors are people of good morals 3%U7.6 4.0 29 59
| cannot trust tutor- counsellor with my persori. Iproblem 40 183154 234 38.8
Enhanced the image of the institution in the comityun 25.0 470 185 41 54
Cultivated positive interpersonal relationship agdme students. i 41.8 47.3 10.6 00 0.4
students

Has been poor publicized in the institution 1125 16.2 36.2 24.2
Peer counsellors can perform better than tutornsellors. 9.3 226 199 36.1 11.2

counsellcounsellcounsecocounsecounsello counsetioooounsello cc
¢ ccounsellors counsellors
Worsened the respect and responsibility of therttboinsellors. 6.6 10.77.2 34.1 41.1

From Table 1, it can be observed that majorityhefstudent respondents were aware and apprecgate th
services offered by the guidance and counsellitaygun the institution. This was demonstrated lprerthan 70
per cent of the students agreeing with seven statesrand disagreeing with five. However, they saktoebe
undecided on the difference in performance betweeer counsellor and tutor counsellors. This cowd b
attributed to the fact that some of the respondentierstand the different roles played by peer sellors and
tutor counsellors. The respondents to each statemere scored on a scale of 1 indicating least!l®fe
perception to 5, indicating highest level of petaap

The individual statement scores were added uprta &m overall perception score for each respondent.
The respondents' overall score varied between ridicdting the least overall level of perception afsl
indicating the highest overall level of perceptamore. The overall score was coded into two categdém order
to differentiate between the levels of perceptiaroag the respondents. From the results, 87.8 pdrafehe
respondents recorded a positive overall level ofgmtion towards guidance and counselling servicesy 12.2
per cent of the respondents recorded a negativepion towards guidance and counselling services.

Table 2: Indicators of Tutor-Counsellors Perceptmmards Guiding and Counselling Services

Statement Always Never Rarely Means Rarely
Never

Helping students with study skills 90.6 1.8 7.6 2.90

Assisting students with personal/social problems 2.79 2.5 4.8 2.90

Offering parental guidance 92.2 3.0 4.8 2.89

Report back to the principal on guidance and colingel 83.6 6.8 9.6 2.77

Group discussions with parents and tutors on ststlen 545 21.6 24.0 2.33

problems

Organizing and implementing guidance and coungellin 515 305 18.0 221

services

Marketing guidance and counselling services 38.5 13.6 47.9 2.08

Handling students' discipline 46.7 19.2 34.1 .871

Offering in-service to tutors 24.9 62.9 12.6 .50

To determine the perception of tutor-counsellorsvaimls guidance and counselling services, a
series of 9 statements were used. The statememts taveseek respondents' agreement or disagreenidnt w
various aspects of guidance and counselling sesvicetheir colleges. Responses to these statenvesis
measured on a three point Likert-Scale ranging frbrto 3. The higher the score, the more positive th
perception of the tutor counsellor towards guidaawee counselling services and vice versa.

Table 2 shows the distribution of the responsetheftutor- counsellors on the statements. From the
table, tutor counsellors rated the first eight ouhine statements above the mean score of 2.08.shows that
they were actively involved in guidance and couirsgland were interested in their responsibilitiesom these
nine statements, four recorded an approximate rseame of about 3.0 indicating that the respondpetseived
the service they offer positively. The individugtement score were added up to form a perceptibexiscore
for each respondent. The index score was coded iwd ordinal categories in order to differentidietween
perception among the respondents. This includedoeesbelow 26 (12-25) indicating negative perceptia
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score of 26 (27-42) meaning positive perceptiore fésults indicated that 80% of the sampled tuboinsellors
had a positive perception towards guidance andssilimg services. This may be attributed to tutmurtsellors'
determination to give quality services even thotigly lack professional counselling qualifications.

3.2 Students’ Awareness and Demand for GuidanceCannhselling Services

The study further sought to assess the studentpion awareness and demand for guidance andselting
services in public teacher training colleges. R@rfoa of students towards guidance and counseBienyices
determine the level of students' awareness and mtkmoa the services. Students with a positive pefoa are
more likely to appreciate and value the servicésredl and therefore seek for the services wherteegrhave a
counselling need. From the results, 189(56.4%)hef tespondents were aware of the services offeyed b
guidance and counselling departments in theirtirtgtins while the remaining 43.6% were not awarehef
services. This suggests that guidance and coumgallepartments had not created adequate awarendss a
publicity of the guidance and counselling servibeyt offered to all students. In view of such a satal
number of students not being aware of the servaféeyed, the programme had not reached all students
Guidance and counselling problems of such studeeats likely to go unresolved.

The study also revealed that out of the 189 stisdehb were aware of the services offered by guidanc
and counselling programme only 22 per cent hackeastl sought for help from the department of guidanc
counselling. The remaining 148(78%) had never sbugtp from the department. This suggests that few
students sought assistance from the guidance anteliing department. This, therefore, means tr@pbsitive
perception and attitude of students towards guielame counselling services in the institution did tnanslate
into high demand for assistance from the counsellor

3.3 Tutors and Administration Support of Guidanod &ounselling Services

The study also sought to establish the extent t@lwtutors and the administration supported guidaand

counselling services in public teachers traininieges in Rift Valley. This objective was basedtba fact that
the enormous role of guidance and counselling sesvin colleges cannot succeed without adequaosipf

all the stakeholders involved. Stakeholders inclutle college administrators, members of staffepts and
students themselves. The support of the collegeirastnation is of paramount importance. All the aut
counsellors reported that they received suppornftbeir principals in discharging their respongites. The

support of the principal is very crucial to the sess/failure of guidance and counselling servidesle 3

depicts the kind of support that the tutor- coulsglreceived from the principals.

Table 3: Administration Support of Guidance and &s@lling Services

Kind of support Freguency Per centage
Provided a room/office 10 100
Facilitating referral services 8 80
Facilitating attendance of seminars and workshops 5 50
Availing students records 10 100
Inviting guests speakers 3 30
Providing reference materials 2 20
Financial resources 6 60
Supervision of the implementation of guidance aodnselling 7 70

3.4 Tutors’ Support of Guidance and Counsellingviges

In a college situation, the tutor-counsellor woikscollaboration with other tutors toward the reation of
students' potential. Therefore, in addition to shpport of the institution administration, othetons play a very
important role in guidance and counselling servio®ls the respondents reported that, other tutorgheir
colleges supported their work. Table 4 summarikesstipport that tutor counsellors received froneothtors.
As indicated in Table 3, it is clear that the tutounsellors or departments of guidance and colimgeéceived
assistance from the administrators. In all of théime principals provided offices, made referralgyanized
seminars and workshops and gave financial supfacdh support, if well utilized, can provide a gosarking
environment for the tutor counsellor. The MOEST {ZPsupports this by observing that principalsybtue of
their positions, have the authority and resporigibib establish guidance and counselling servicesheir
institutions. The principal is responsible for plang, executing, appraising and facilitating vasactivities of
the college. Therefore, guidance and counsellingomly flourish when the principal recognizes asupports
its objectives and activities. Apart from providittge environment within which the counselling sees thrive,
the principal also appoints the tutor counselloremommends him or her for appointment. The prialdigys the
foundation upon which the tutor counsellor providiee counselling services. Wanjohi (1990) adds that
principal as the chief executive officer in a cgbeis responsible for the planning, execution amerpretation
of the various activities in the college. Henceidgnce and counselling can succeed when the adnaiits
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recognizes and supports its objectives and a&siti

Table 4: Support of other Tutors to Guidance andrSelling Services

Kind of support Freqguency Per centage
Consultation in counselling cases 10 100
Monitoring the progress of clients 6 60
Referring students with counselling needs to thertu 8 80

From Table 4, all tutor counsellors consulted vather tutors on various students' counselling ctses
get a complete and clear picture of the studenerguing counselling. Sixty per cent was the suppgrother
tutors in monitoring the progress of those studéeisg assisted by tutor counsellors, while 80 gt noted
that they made referrals of identified studentshwibunselling needs to the tutor counsellor. Sugbpsrt
encourages and helps the tutor appreciate thaitahs are responsible for the welfare of the stitgleThis can
also enable one to effectively meet his/her prodess obligations.

4. Conclusion and Recommendations

From the study findings, more than half of the stud were aware of the services offered by guidamok
counselling programme but only a minority of theadhsought for assistance from guidance and coimgell
department. Guidance and counselling tutors redewagious kind of support from college adminiswatiand
other tutors in undertaking their responsibilitié#swas thus recommended that tutor counsellorsilshtake
advantage of the positive perception of the stuiglémtenhance guidance and counselling servicesdin t
institutions. Moreover, institutions should provid#l the resources needed for effective implementaof
guidance and counseling services. Administratodsather tutors also need to continue supportinganse and
counselling services.

References

Besley, A. (2002). Into the 21Century: The McCrone and McConnel Reorts. Operiireg Possibility of
Introducing Full-Time School Counsellor into ScsitiSchool ScottishEducational Revien34(1), 61-
75.

Bor, R., Laudy, J. E., Gill, S., & Brace, C. (2002punselling in Schoold ondon:Sage Publications Ltd.

Corsini,R.S. (1987).Concise Encyclopedia of PsyafppNew York :John Willey &Sons.Inc.

Durco,P, Beal,D & Moebes,J. (1976).Differential éfffiveness of Written Communication on Students
Perception on College Counselling Service :Jourh&@ounselling Psychology.23,103-107.

Durojaiye,M.O. (1980).A New Introduction to Edueatal Psychology.Lago :Evans Brothers.

Gelso, C. J, Brooks, L. & Karl, N. J. (1975). Pgrien of Counsellors and Other Helpers. A Consumer
Analysis.Journal of College Student Personrs, 282-292.

Gerler, E. R. (1992)lournal of Counselling and Developmentol .70(4), March/ April.

Gibson, R. L. & Mitchell, H. M. (2003)Introduction to Guidance and Counsellinlew Jersey: Person
Education Upper Saddle, River.

Hartman, J. B. (19995econdary School Counselling Man(&adt). Canada: University of Manitoba.

Kameen, M. C., Robinson, E. H., & Rotter, J. C.8§3P Coordination Activities: A Study of Perceptionf
Elementary and Middle School Counselldtt'ementary School Guidan and Counselliag 97-104.

Krumboltz, J. D., & Clopin, J. G. (2008kuidance and Counselling. A Brief History of SchGolunselling in
the United States. Retrieved March 16, 2008 from
http:/education,stateuniversity.comlpages/2026/&uie-Counselling-School.html

Makinde, L. (1984)Fundamentals of Guidance and Counsellibgndon: McMillan Education Ltd.

McDaniel, H. (1965)Guidance in the Modern Scho®ew York: Holt, Rinehart and Winston.

Ministry of Education, Science and Technology (MQES2002). Policy Framework for Guidance and
Counselling in EducatiarNairobi: KESI.

Schmidt, J. J. (1997). Invitational Counselling: Afxpanded Framework for Comprehensive School
Counselling Programme€anadian Journal of Counselling1(1), 6-7.

Sharma, A. S. (2007ounselling PsychologiNew Delhi: Commonwealth Publishers.

Singh, R. (1994)Social Thought and School Educatidvew Delhi: Commonwealth Publishers.



The IISTE is a pioneer in the Open-Access hosting service and academic event management.
The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.

Prospective authors of journals can find the submission instruction on the following
page: http://www.iiste.org/journals/ All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than those
inseparable from gaining access to the internet itself. Paper version of the journals is also
available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar

c Je‘ m l\l)l\C(())Ht\l(l\
I'OS

O ULRICHS\WEE  JournalTOCs |

£ 2 ¥ Elektromsche
008 Zeitscnnftendibliothek
( ) ¥/ \ "y
(’C\ | | LR
) A e

oCLC WF [ IBRARY

WorldCat



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/
http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

