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Abstract 

This study investigates willingness to Communicate (WTC) in ESL classroom of elementary students of higher 

Secondary School Qazi Ahmed, Pakistan. This current study used close ended questionnaire, adopted from 

McCroskey (1992). The participants of the study belong to the higher Secondary School Qazi Ahmed. The 

current study has 300 participant from different grades like 100 learners from six grade, 100 from seven grades, 

and 100 participants belong to eight grades. These all participants were between11 year to 15 years of age. The 

data was analyzed through SPSS version 20 (statistical for social science) in order to find out the ratio and 

percentage of learners’ willingness to communication. The results revealed that a learner learns target language 

because he/she has needed to communicate with target community for different purposes. This study finds out 

the individual differences of learners’ willingness to communication (WTC) which is a basically free will for 

communication that promotes to the integrative motivation and some time, it prefers instrumental motivation to 

be used. 

Keywords:  WTC; ESL classroom; task-based; unwillingness 

 

1. Introduction 

The language plays a pivotal role in human’s life. Without communication or lacking proper communication 

always led the individuals to a colorless and absurd life and in results, people or learners can face difficulties or 

failures at every turn of their lives. Chomsky and Halle (1968) suggested that the ‘language is an inborn quality 

of human being; it is inbuilt and hard-wired in humans’ brain. A child can easily acquire all grammatical and 

syntactical complexities and he can fluently speak in native language (L1). Further, a child can acquire all 

complexities of language and can speak his/her L1 fluently by making no any grammatical and syntactical error 

as reported in Chomsky’s, (2002) theory of Language acquisition device (LAD). Lieberman (1984), stated that a 

child born with an ability of linguistic grammar. This ability is called as a universal grammar (Glackin, 2011). 

Brown (2000) stated that learners start to learn ESL or EFL based on second language acquisition theories 

“LAD” which can be varied due to diverse age limit, atmosphere, and factors that affect learners’ ability of 

communication in ESL.   

 

2. Background of the Study 

According to acquisition theories, it is suggested that adults do not successfully acquire or learn any language; 

because, language learning ability is directly linked with the biological age factors. However, their language 

ability is affected through internal as well as external factors of society. According to Al Shalabi (2003), the 

acquisition theories for learning ESL and EFL in communication competence depend upon learners’ personal 

willingness and unwillingness of communication in a target language, (Zarrinabadi, (2014). McCrosky (1992) 

suggested that a learner is not ready to initiate communication or avoiding communication with others. However, 

learners’ traits of personality are called unwillingness to communicate (Fukuta, (2017). According to MacIntyre 

and Doucette (2010), L2 learners are unwilling to communication due to various reasons that include personality, 

individual, social, contextual, situational, attitudinal, motivational, and linguistic incompetency. According to 

Hashimoto (2002), willingness to Communicate (WTC) can be defined as the degree in which learners are 

voluntarily ready to initiate communication when the learners have personal choice. The willingness to 

communicate is mainly enriched with the communicative competence (Richmond & McCroskey 2012). A 

learner learns target language because he/she has needed to communicate with target community for different 

purposes. This study finds out the individual differences of learners’ willingness to communication (WTC) 

which is a basically free will for communication that promotes to the integrative motivation and some time, it 

prefers instrumental motivation to be used. According to Crystal (2012), English is the global language; because, 

the English ruled over the world for decades. English is utilized in several international newspapers, magazines, 

television programs and series, the anchor persons and actors, politicians, businessmen, sportsmen, educationist, 

and professionals to address their viewpoints in English language; because, they have found maximum audiences 



Journal of Literature, Languages and Linguistics                                                                                                                              www.iiste.org 

ISSN 2422-8435    An International Peer-reviewed Journal 

Vol.48, 2018 

 

18 

to listen them. Audiences prefer those international newspapers, magazines, and books. Those are written in 

English language which prefers all those international television programs that have English language.   They 

believe that the mentioned sources provided them authentic and universal themes which were globally accepted. 

 

2.1  English Communication and Pakistan 

After separation of sub-continent, Pakistan came in to being; it consists of five provinces including Sindh, 

Punjab, Baluchistan, KPK, and Gilgit Baltistan. All provinces have their own language along with some other 

regional languages spoken. According to Pathan (2012), Pakistan has total 77 regional languages and 27 are 

more influential. According to Rahman (1990), English is enjoying as official status from sub-continent to date; 

Urdu is the national language of Pakistan and the controversy of language is still going on into Pakistan. 

According to Rehman (1991), the government of Pakistan uses English as an official language in most provinces 

and in higher educational institutes; some private elite institutes also use English as their medium of instruction. 

From year of establishing of Pakistan to date, English is dominant and remains at high demand for Pakistani 

students, parents and officials. English is a key of success in competent exams like CSS exam, PCS exam, and 

even in Military services as cited in Rahman (2014). According to Rahman et al. (2013), almost 11% Pakistani 

population speaks English out of 180 million; it indicates Pakistan as the third largest English speaking country 

in the Asia. In Pakistan, teachers prefer British English and American English variety; while, they have given 

less preference to local variety of English like PakEnglish. Kachru (2005) supported local English in his most of 

research. He said that each variety of English has specific purpose at specific cultural context and domain. 

Kachru suggested that the different domains and cultural context face different certain feature of English 

language so that he had supported to varieties of English in sub-continent. According to Kachru (1992), learners 

and speakers willingness will be affected due to emphasis of native like accent. People become nervous and 

hesitated due to non-native accent which could not match with native like accent. Most of teachers prefer native 

like accent which were exactly match with British and American accent. Rahman (2014) prefers Pakistani accent 

because everyone has own cultural domination and cultural influence. Based on these influential forces, speakers 

are unable to speak in non-native language accent in his atmosphere; these speakers can produce new variety of 

English language which is called PakEnglish. The language production in the light of Kachru (1983) and 

Rahman Tarique (2014) indicates that Pakistani teachers should support students with this new variety of English 

according to their cultural domain. The acceptance of cultural deviation of new English variety of student by 

teachers will increase the learner’s willingness to communicate in English language. 

 

3. Literature Review  

Basically WTC (willingness to communication) construct was originally coined out from unwillingness to 

communicate. The unwillingness to communicate term was originated by Burgoon and Jones (1976) that some 

speakers avoid from speaking with the other participants due to bundle of factors which influence or pay 

hindrance on him/her from speaking, even in their native language. These varieties of factors are anxiety, 

nervousness, and hostility. Burgoons (1976, p. 60) suggested that unwillingness to communication is “the 

unceasing trend of speaker to avoid or devalue the oral communication”. They both suggested first time WTC 

construct (willingness to communication) is the tendency of individual speaker to engage himself in 

communication with particular partner at specific situation with free will to speak with him/her. 

Modern Language pedagogy has given more importance to communicative competence among second 

language learners. The educators give more emphasis on communicative language teaching and communicative 

interaction among learners into classroom. According to Canale and Swain (1980), if the educators want to 

promote communicative language teaching then it may create real world and authentic situation for the learners 

into the classroom atmosphere which suggest them meaningful task for interaction into the classroom with the 

target language speaking competency. The authentic real world situation increases learners’ willingness to speak 

into specific context with their classmates. According to MacIntyre (2007), the primary function of L2 study is 

that the learner furnishes the ability of communication and increases the level of L2 WTC through different 

facilities and drills which would be provided by the facilitators.  Communication is an important agent of 

language survival in the world. MacIntyre (2007) argues that willingness to speak in second language using an 

authentic communication in target situation which reflects the success in language learning program. If the 

learners are unable to speak in language learning program then the program will consider it as a failure and 

unsuccessful. It is the most immediate responsibility and duty of guides and facilitators to create and increase the 

L2 WTC level among L2 learners. If his/her students are able to speak in target language then it is considered as 

successful guide. If his/her students are unable to speak then the program as well as guide is considered failure. 

So, the gist of second language learning depends on communication which would trigger out with the help of 

WTC construct.  

According to Xie (2011), the high level of willingness to speak shows that the high level of speaking and 

low level of WTC shows low level of speaking. According to Maoz and Ellis (2008), L2 researcher agrees that 
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those students who have possessed more WTC, they are more active in speaking and if the learners have lack of 

WTC, s/he has less communicative competency. However, higher WTC levels of students can easily create an 

opportunity to speak in target language and the learners who have less amount of L2 WTC. They are avoiding 

from communication in target language and usually lose the opportunity. 

MacIntyre and Gardner (1991) argues that WTC is necessary for L2 educationists and it is basic construct 

for language course. Educators should be careful when they prepare the language course. The course may be 

designed according to the level of student’s willingness to communicate; because, language programs success 

depends upon learner’s willingness to speak.   So, it is necessary to judge learners’ L2 WTC level before 

designing the language course.   

According to Azar and Molavi (2013), WTC model has two types of factors which affect the learner’s 

willingness to communicate in target language and both are different from each other. One is individual 

difference and other is situational factors. Individual difference concerned with learners personality aspects and 

second is situational factors which depend on environment and specific situation and learners have choice to 

speak with specific person at specific time. 

According to Tousi and Khalaji (2014), if the educators want to increase the learners’ willingness to speak 

in target language then it may understand variables which affect the learners’ willingness to speak these 

variables will increase and decrees the learners’ willingness to speak in target language. So, due to that fact of 

WTC variables, it is duty of designers to investigate the target learners’ WTC variables before designing courses 

after complete investigation; the language course may also be designed according to WTC variables of target 

learners. After, some well-known English language teaching (ELT) situation in Pakistan and especially in Sindh, 

the following section would initiate the introduction of ELT in Pakistan. This study is undertaken to investigate 

the level of WTC of rural elementary learners in Sindh during class participation.  

 

4. Research Methodology and data Analysis 

This current study used close ended questionnaire, adopted from McCroskey (1992). The research measures are 

taken from communication research measures based on WTC questionnaire. The participants of the study belong 

to the higher Secondary School Qazi Ahmed. The current study has 300 participant from different grades like 

100 learners from six grade, 100 from seven grades, and 100 participants belong to eight grades. These all 

participants were between11 year to 15 years of age. The data was collected through closed ended questionnaire. 

The researcher entered data into SPSS version 20 (statistical for social science) in order to find out the ratio and 

percentage of learners’ willingness to communication. Researcher used MS excel as it is easy to be utilized; the 

MS excel data was applied in SPSS by coding and using likert scale point from descending to ascending method. 

The descending opting of likert scale point applied in SPSS is almost never willing-1(ANW), sometime 

willing=2(STW), half of time willing=3(HTW), usually willing=4(UW), and almost always willing=5(AAW). 

 

5. Findings of the study 

This study presented results through frequency and percentage by tables and graphic description.  

Table 1. Frequency and percentage 

I say “thank you” when my class fellow friends lend me a pen. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 2 .7 .7 .7 

STW 34 11.3 11.3 12.0 

HTW 54 18.0 18.0 30.0 

UW 128 42.7 42.7 72.7 

AAW 82 27.3 27.3 100.0 

Total 300 100.0 100.0  

According to the above table, the item number five has the highest frequency and item 4 with likert scales 

indicate “UW” which shows usually willing.  The question number five has maximum frequency with 128 on 

fourth likert scale on “UW” and its total highest percentage is 42.7 and is “UW”. It clearly shows frequency 

graph no. 5.1 that UW graph has maximum between all likert scales and minimum frequency of question five 

has only 2 and his minimum percentage is .7. These both minimum frequencies and percentage have taken by 

“ANW”. Similarly, the table shows 3.85% mean and .973% standard deviation of question number five. It means 

that maximum 42.7% of learners usually willing to say thank you when they had get the pen from their class 

fellows. 
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Bar graph 1. 

 
According to Table 5.1 the second highest items is Q16 in first research question which is set to investigate 

the learner’s willingness to communication in English as a second language. 

Table 2. Frequency and percentage  

Q16 I discus in English when my teacher assigns me a peer task. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 10 3.3 3.3 3.3 

STW 54 18.0 18.0 21.3 

HTW 62 20.7 20.7 42.0 

UW 112 37.3 37.3 79.3 

AAW 62 20.7 20.7 100.0 

Total 300 100.0 100.0  

According to the above given frequency and percentage in table 2, the participants prefer 37.3% usually 

willing to communicate and discuss in English when their teachers assign peer task. According to 2 table, the 

highest frequency is 112 and highest percentage is 37.3%, while minimum frequency is 10 and percentage is 

3.3%; it shows “ANW” means the learners are almost never willing to communicate with their peers when 

teachers assign them a peer task. According to table number 5.1, the item no 16 shows 3.54% mean, with 

1.107% standard deviation.  

Bar graph table 2. 

 
According to the above, the third highest item is Q 03 in first research question which is set to investigate 
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the learners’ willingness to communication in English as a second language. According to the above table, the 

item no. 03 has 3.24% mean and its standard deviation is 1.309%. The percentage and frequency are given below 

in table 3. 

Table 3. Frequency and percentage 

Q3 I greet in English to my teacher when he enters into classroom. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 32 10.7 10.7 10.7 

STW 68 22.7 22.7 33.3 

HTW 62 20.7 20.7 54.0 

UW 73 24.3 24.3 78.3 

AAW 65 21.7 21.7 100.0 

Total 300 100.0 100.0  

According to the table, the learners say greeting to their teacher when s/he enters the classrooms. Its 

response given by participants as usually willing with 24.3% and it is the highest percentage in item number 03. 

The lowest percentage of item number three is 10.7% which shows that learners are almost never willing to say 

greeting to their teachers when s/he enters the classroom. Above given frequency and percentage also shown in 

below bar graphic table 3. 

Bar graph Table 3.  

 
According to the above table, the fourth highest item is Q 01 in first research question which is set to 

investigate the learners’ willingness to communication in English as a second language. The item 01 states that 

the learners were introduced in front of classmates. According to table that the item 01 has 3.17% mean and its 

standard deviation is 1.191% and the frequency is given below into table 4. 

Table 4. Frequency and percentage 

Q1 I introduce myself in English in front of classmates. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 31 10.3 10.3 10.3 

STW 58 19.3 19.3 29.7 

HTW 80 26.7 26.7 56.3 

UW 91 30.3 30.3 86.7 

AAW 40 13.3 13.3 100.0 

Total 300 100.0 100.0  

According to frequency and percentage as mentioned in table no 4, almost 91 out of 300 participants were 

usually willing to introduce himself in English language in front of their classmates; this is the highest 

percentage with 30.3%, while 31 participant out of 300 are always never willing to introduce himself in English 

language in front of classmates and their minimum percentage is 10.3%. However, the bar graphic presented the 

frequency and percentage diagram. The highest bar graph shows the highest percentage; while, short bar shows 
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lowest percent.  

Bar graph Table 4.  

 
According to the above table, the second lowest item is Q 09 of first research question which is set to 

investigate the learners’ willingness to communication in English as a second language. The item number nine 

states that the learners were inquiring of their teachers about English language sentence structure in English 

language. The above table suggested that the mean of items number nine is 3.10%; while, the standard deviation 

of item numbers nine is 1.312. The frequency and percentage is given below in table no 5. 

Table 5. Frequency and percentage 

Q9 I ask my teacher in English to give examples about sentence structures in English. 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 40 13.3 13.3 13.3 

STW 71 23.7 23.7 37.0 

HTW 61 20.3 20.3 57.3 

UW 75 25.0 25.0 82.3 

AAW 53 17.7 17.7 100.0 

Total 300 100.0 100.0  

According to frequency and percentage, table no 5. shows that students with 20.3% are usually willing to 

ask teacher for sentence structure in English language; while, 13.3% are almost never willing to ask teacher for 

sentence structure in English language. The same frequency and percentage are given into bar graphic version. 

The Bar graphic version and item number nine is given bellow .it shows that the learner willingness to 

communication through bar graph in bar graph table no 5. 

Bar graph table 5. 
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According to the above table, the lowest item of Q 08 in first research question is set for investigating the 

learners’ willingness to communication in English as a second language. The item number eight states that the 

learners are asking from their class fellow about the English words pronunciation in English language. The table 

no: 5.1 suggested that the mean of item number eight is 3.02%; while, the standard deviation of item number 

eight is 1.260. The frequency and percentage are given below in table 6 which states the frequency and 

percentage of item number eight. The table shows that the maximum percentage taken by “STW” some time 

willing which is 29.3%; while, minimum percentage taken by “ANW” Almost never willing is 11%. According 

to likert scale, the ANW and STW are counted as disagree. 

Table 6. Frequency and percentage 

Q8  I ask my class fellow in English about  pronunciation of  the English words 

 Frequency Percent Valid Percent Cumulative Percent 

Valid ANW 33 11.0 11.0 11.0 

STW 88 29.3 29.3 40.3 

HTW 66 22.0 22.0 62.3 

UW 69 23.0 23.0 85.3 

AAW 44 14.7 14.7 100.0 

Total 300 100.0 100.0 100.0 

According to the frequency and percentage in the above table, almost 29.3% students are “STW” that 

means students are unwilling to ask accurate pronunciation of an English words in English language; while, 

23.0% students are willing to ask pronunciation of English words from their class fellows. Similarly, the graphic 

frequency and percentage of table 6 is given below in Bar graphic shape. 

Bar graph table 6.  

 
 

6. Discussion and Conclusion 

The first research question mentioned above illustrates that the Sindhi rural elementary learners have low level 

of WTC to communicate in L2. The findings of current study were coordinated with previous research findings 

which were conducted within second language learning countries especially in Asian countries. According to Xie 

(2011), the selected chine’s rural secondary students had low level of WTC. According to Liu & Park (2013), the 

Korean English language learners were less active in classroom. These Korean students were reluctant to 

participate in communication due to fear of face threats. According to Baghaei (2013), ESL learners did not 

achieve L1 learners’ proficiency because they did not find L1 classroom atmosphere which means classroom 

arrangement and teachers’ fluency along with learners’ engagement were influenced on learners’ personality. 

The performance of L2 learners have same and accurate L1 classroom atmosphere in which all learners achieve 

exact and accurate L1 like performance and language proficiency otherwise it is impossible. Gabriel’s (2010) 

study denoted that Japans’ learners feel hesitation when they were in classroom because they have lack of 

international posture and feel hesitation but those who have confidence and awareness of international posture; 

they frequently communicate in front of audience. Maftoon and Amri (2012) stated that two years Old Iranian 
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kids are reluctant and have low level of willingness to communicate in to L2; the reason of low level of L2 

proficiency is due to learners’ personality traits as well as socio-cultural affects. To conclude, this study aimed to 

research the factors that influence the learners’ willingness to communication in English as a L2 at elementary 

level in rural Sindh mainly at government higher secondary school Kazi Ahmed. This study indicates the level of 

willingness to communication of elementary learner and rural elementary English language teacher during class 

activity. This study also showed that the percentage and ratio of learners and teachers’ willingness to 

communicate in ESL class room during class activities.  
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