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Abstract

This study aims to examine language learning sii@teas important factors that affect studentsnlieg. The
study sample consists of 34 male students in RByalrd Secondary School in Riyadh city. In ordeexamine
the English language learning strategy, use amangliSsecondary-school EFL students, they provideir t
responses to Oxford’s Strategy Inventory for Lamgguiaearning (SILL) (Oxford 1990, Version 7.0). Tiesults
showed that the students used direct strategies than indirect strategies. The most frequentlyl iseategies
among students were compensation strategies, véhdredeast frequently used strategies were sstategies.
In addition, the study results show that the gdneattern of language learning strategy used bysthdents
includes compensation, affective, metacognitivegnitive, memory, and finally social strategy. Itnche
concluded that teachers in secondary-schools a@mmended to pay due attention to the use of layjgua
learning strategies among students and support theemploying the strategies that are beneficial them
based on the differences and styles. This canthalghers greatly in achieving satisfactory teachésgilts.
Keywords. Learning Strategies, Memory Strategies, Cognitivikat8gies, Compensation Strategies,
Metacognitive Strategies, Affective Strategies,i8io8trategies.

INTRODUCTION

Language learning strategies (LLS) consider asiarf@ctors in students’ learning due to their impace to
instructors and educators. O’ Malley et al. (198®&)w language learning strategies as skills thataamquired as
declarative knowledge to gain and store new knogéed hese strategies are behaviors, steps, origegmthat
language learners apply to facilitate languageniegr which "make learning easier, faster, moreoysple,

more self-directed, more effective, and more traradfle to new situations” (Rubin, 1987; Oxford, 200.274).

Research in LLS explained that learners' concepdinould be employed in learning and managing the
relayed process for more improvement to ensurelalearning achievemen(Griffiths and Parr, 2001)Ellis
(1994) adds that individual learner differences aitdational variables specify the learner's chaité&arning
strategies. On the other hand, learning stratemji¢arn, influence two aspects of learning: thee raf acquisition
and the definitive level of achievement. Howevére fearners’ level of L2 proficiency and their laage
performance can also affect the choice of strasegie

Therefore, learning strategies vary from simplékda® more complex tasks based on the learnerg; the
were divided into several categories (Ellis, 20X2¥ford's taxonomy of language learning strategigsch is
the most comprehensive classification divided thsategies into two direct and indirect categoii€be
Strategy Inventory for Language Learning-SILL). hdirect strategies consist of memory, cognitiaad
compensation, indirect strategies consist of mepaitioe, affective, and social strategies (EIli6;12).

Many studies on language learning strategies haea bonducted. However, few studies have focused on
Saudi EFL learners in secondary schools. Therefoiejmportant to understand why some EFL Satdiesnts
acquire English faster than others. In the curstatly, the researcher examines language learniategies
among Saudi EFL students in Riyadh city.

RESEARCH QUESTIONS

As mentioned earlier, the present study aims testigate the use of language learning strategiethéoSaudi
EFL students to determine the usage level of elmategy in general and regarding its category mi@aar. As
the use of strategies may be affected by individiiferences and personal preferences, the studieiu
examines whether the students have problems withg uertain strategy categories. As such, to futfie
purpose of the study, the following questions niedole answered:

1. What is the general pattern of language legreirategies among Saudi EFL secondary-school rstsRie

2. What is the most and least used language lepstiategy among Saudi EFL secondary-school sta@dent

LITERATURE REVIEW

McMullen (2009) investigated language learning tegg use of 165 male and female Saudi EFL students
three universities in Saudi Arabia. The findingswed overall strategy use of both groups fell witmedium
range. The results showed that gender and acadeajar did not have any statistically significanteet on the

use of LLS among Saudi EFL students. The resulte demonstrated that Saudi EFL students as a whole
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favored three strategies (social, metacognitived aompensation) but neglected three others (cegniti
memory, and affective). The results also indicatieat female students used slightly more LLS tharlema
students.

Moreover, there are a lot of studies on learndrategies styles. Wong and Nunan (2011) present the
results of a comparative investigation into therésy styles and strategies of effective and irdiée language
learners. The participants were one hundred andrdergraduate university students in Hong Kong 3tudy
revealed key differences in learning strategy pegfees, learning styles and patterns of language us

Javid, Al-thubaiti, and Uthman (2013) investigatddS used by Saudi English-major undergraduates by
using SILL version 7. Paired Samples t-test wadiago see if significant differences exist beeaas$ their
GPA differences. The informants of this study w24® English-major undergraduates (low GPA, 106 &hhi
GPA, 134) enrolled at foreign languages departrifi@ift University. Results reported that the partigifs with
high English language proficiency use languageniegrstrategies more frequently. The participaatked the
metacognitive strategies the highest as compareather LLS followed by social and cognitive LLS
respectively. Among the remaining three categafdd S, compensation and affective strategies slibmexed
preferences, but both sample groups assigned mestratggies the least mean values. Considerinfptitéhat
frequency of LLS usage and English language peaiicy are positively linked to each other, it iscaded that
it seems necessary to teach language learninggeatexplicitly. As such, even the weaker studshtaild be
able to enhance English language proficiency bylaitkpg a wide range of suitable strategies that ar
appropriate to different classroom activities agarihers' L2 experience.

Hussain, Javed, and Munshi (2015) examined thengatirategies used by adult learners' to readmaite
in the English language for their studies. The paian of the study consisted of students of UrsiteiSains
Malaysia. A sample of 80 (40 Postgraduates and dfetgiraduates) TESOL students enrolled in the Usitye
were selected randomly. The data were collecteddoyinistering a piloted questionnaire and analyheough
SPSS. The results of the study revealed that TEStHents used different strategies in reading &xtu
materials. The main reading strategies appearedet@djusting reading speed; focusing on typograpbhic
features; summarizing; re-reading the text; takioges; reviewing the text; underlining or circlingportant
information; using tables, figures, pictures andtestual clues, and guessing the meaning of unkneosts
and/ or phrases. The study further demonstratedithapite of using the mentioned reading strategthe
learners need to know how to use dictionaries, ggugsualization and critical evaluation of thett8ased on
the findings of the study, preparation of propeidglines and their effective use by TESOL studetg#achers
and researchers to enhance reading comprehensierresmmended.

Altmisdort (2016) conducted a study is to evaldatening and acquisition strategies used by L2nkea
This study is a comparative investigation of leagnand acquisition strategies of successful argldascessful
language learners. The main question of the stgdioiinvestigate the relationship between the katn
strategies and their success; why some learnesreeless successful in language learning whilersthecome
more successful. Although there are many diffesgrswers to this question, in the study, "the sgidtéhat the
learners used has been scrutinized. The studysaskéise language learning strategies used by 92nsity
students in Turkey. Also, one hundred and twentyarsity students in Turkey participated in an imiew.
They were grouped in into two parts as "successfot! "less successful" learners. Results reveatitesae is a
big gap between the students who use learningegtest and the ones who use acquisition strate@ies.
findings show that the language learners haverdiffelanguage learning strategies and these sieategn be
grouped into learning and acquisition strategiesesk findings have important implications for teash
instructors, and program designers to develop aadtipe different language strategies in orderagehmore
successful students.

Wu and Lin (2016) utilized the Oxford's (1990) Slahd an English writing anxiety scale to examire th
relationship between learning strategies and Emghigting anxiety in 102 university-level Englishriguage
learners (ELLs) with Limited English ProficiencyEP) in a university in Taiwan. Kruskal Wallis Tessults
revealed no significant association between legrrdtrategies and English writing anxiety. The commo
learning strategies utilized by participants wemmpensation, social, memory, and mixed stratedgié®
interview data indicated that ELLs suffered consiéy from writing anxiety. Coping strategies o€thighly
anxious ELL of each learning strategy group is atgmorted.

Over the years, many researchers have studiedxamdreed the language learning strategies. Howeker,
results of the studies are different and contragkrdost of the research participants in thesalistu are
students in different colleges and universitieser€his little in the literature that focuses on thaguage
learning strategies of Saudi secondary-school Efdents. To provide more evidence for the researfch
language learning strategies, this study aims taméxe the language learning strategy use amongi Saud
secondary-school EFL students
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METHODOLOGY

- Research Procedure

Due to the study nature, the quantitative approaek adopted. Therefore, a questionnaire instrumeast
designed to cover two sections. First, the pawdicis’ background information, such as name, ckess, English
proficiency, evaluation of English’'s importancegetheason for learning English, etc. The secondicect
included 48 statements subdivided into six categoiMemory Strategies (A1-A9), Cognitive Stratedi@0-
B21), Compensation Strategies (C22-C27), Metacvgn8trategies (D28-D36), Affective Strategies (EE342)
and Social Strategies (F43-F48). Each statemengivas a five-point ascending scale (Likert Scale).

- Study Sample

This study focused on the First-year EFL studenhtseaondary schools in Riyadh who were the popmnagif
the study. The study sample consisted of 34 maléests in Royal Guard Secondary School in Riyadi ci
These students are taken from one class enrolldeisecond semester of the 1437-1438 academic year

- DataCollection and Analysis

The data were collected by the Oxford’'s SILL (Oxfof990, Version 7.0) which considers the most
comprehensive classification of learning stratégileat has been used widely in similar studiesi¢E1994;
Hong-Nam and Leavell, 2006). Moreover, The SILL w@dsninistrated to the students in their classrodmares
34 participants were informed of the purpose of$tiel.. The time of one class period was sufficitartall the
students to complete the SILL items. These itemeeviken manipulated through the Statistical PacKage
Social Sciences (SPSS), version 22, to measurée#iiaing strategy use. Descriptive statistics pesi the
means and standard deviations (SD) to analyzeattiipants’ general pattern of language learningtegy use
and the strategies frequently used and less frelguesed.

RESULTS & DISCUSSION

- General Analysis

Through calculating the mean and standard deviatiothe six SILL categories, the researcher readhed
general pattern of language learning strategy &s#lowing Oxford's SILL, the researcher calculatia

descriptive statistics of the direct and indiretrategy groups. The study results are presentdbenable (1)
which first showed that the students used direettesjies more than indirect strategies. Moreoviegesthe
Oxford’s (1990) division of language learning stigt use (high usage is from 3.5 to 5.0; medium eissafrom

2.5 to 3.4, and low usage is from 1.0 to 2.4), gheticipants used learning strategies at a medawel;| their
total mean 2.65.

In addition, the findings indicated that studenesevmedium users of language learning strategiesuld
also be seen that, among the six categories, Saadndary-school students used compensation s&siengst
frequently and social strategies least frequemthcordingly, the general pattern of language leagrstrategy
use by these students is compensation, affectiggaaagnitive, cognitive, memory and social.

Table 1: Descriptive statisticsfor all thelearning strategy categories

Category Mean SD
Memory 2.45 0.49
Cognitive 2.51 0.71
Compensation 3.06 0.47
Metacognitive 2.84 0.62
Affective 2.87 0.69
Social 2.18 0.53
Direct 2.90 0.58
Indirect 2.46 0.74
Total 2.65 0.60

- Detailed Analysis
As the study investigated each category, the eaniswered the research questions as the following:
- Research question 1: What is the general pattern of language learning strategies among Saudi EFL
secondary-school students?
A) Memory Strategies
Results showed in the table (2) that the studerfeplinking what they are learning and what thaye learned
before. They do not prefer using flashcards to raber new words.



Journal of Literature, Languages and Linguistics www.iiste.org
ISSN 2422-8435 An International Peer-revieweardal i-'—.'[l
Vol.41, 2018 IIS E

Table 2: Memory strategies used by the students

Strategy Mean | SD

I think of the relationships between what | alre&dgw and new things | learn in English. 3.88 1)|01

| remember a new English word by making a mentefupé of a situation in which the word3.40 | 1.23
might be used.

remember the new words or phrases by remembergigltitation on the page, on the board, 08.10 | 1.55
on a street sign.

I use new English words in a sentence so that keam@mber them. 289 1.26

I connect the sound of an English word and an imageicture of the world to help me 2.77 | 1.11
remember the word.

| review English lessons often. 2.68 | 1.37

| physically act out new English words. 243 | 1.09

B) Cognitive Strategies
In the table (3), the most frequently used cogaistrategy is saying or writing new English wordsesal
times. The least frequently used one is “I writéesp messages, letters, or reports in English.”r€ason is that
those students writing proficiency is too low ahdyt are not able to create a written discourse.
Table3: Cognitive strategies used by the students

Strategy Mean | SD

| say or write new English words several times. 3.84 | 1.23

| watch English language TV shows spoken in Englisgo to movies spoken in English. 345 1,31
| try to find patterns in English. 3.25 | 1.24

| try to talk like native English speakers. 3.05 | 1.20

I look for words in my language that are similamtw words in English. 3.03 1.28

| find the meaning of an English word by dividiridrito parts that | understand. 3.00 133
| try not to translate word-for-word. 3.00 | 1.19

| use the English word | know in different ways. 284 | 1.22

| first skim an English passage (read the passaigily) then go back and read carefully. 285 1/46
| practice the sounds of English. 265 | 1.31

| read for pleasure in English. 265 | 1.34

C) Compensation Strategies

As table (4) elaborated, the least frequently weategy is to read English and understand it Bsging,
without looking up every new word, which highlightee effect of the input mode on the use of stiegedrhis
may be explained by the fact that when studentadém or listen to a song or a speaker, they nmakesses to
follow them. It seems that when students get arplt, they use guessing strategies whereas whgngtte
written input, they need to refer to a dictionary.

It is also possible that when the students watfilmathey use contextual clues, actions, and mam@sto
guess the meaning whereas they do not have suopmortunity while they are reading. Also, they nrat
want to intervene the conversation, or they mayhaote the chance to stop the speaker or a filrodk Up the
unknown words in a dictionary. However, they campsteading, refer to a dictionary and then go aadireg
when they are involved in a reading activity.

Table 4: Compensation strategies used by the students

Strategy Mean SD

To understand unfamiliar English words, | make gass 3.54 1.11

| try to guess what the other person will say neXnglish 3.23 1.17

I make up new words if | do not know the right oire&nglish 3.23 1.42

| use gestures when | can't think of a word dudngpnversation in English. 3.18 1.32
If I can't think of an English word, | use a wordphrase that means the same thing 3.10 1.24
| read English without looking up every new word 2.21 1.19

D) Metacognitive Srategies

According to the table (5), the most frequently dusaetacognitive strategy is paying attention when
someone is speaking English. The least used syrigeg look for opportunities to read as much assible in
English. This may be interpreted by the fact tiet $students’ vocabulary knowledge is weak, and teeyot
consider reading as a fun activity. As seen in ¢henpensation strategies category, least frequarggd
compensation strategy is to read English withoakilog up every new word. This is because studergbthe
need to look up the unknown words in a dictionamyl ¢hey cannot deal with the unknown words sincetmo
words and the structures are unknown to them.
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Table 5: Metacognitive strategies used by the students

Strategy Mean SD

I notice my English mistakes and use that inforaratp help me do better 3.42 1.29
| think about my progress in learning English 3.29 1.27

| try to find as many ways as | can to use my Egli 2.99 1.21

| have clear goals for improving my English skills 2.93 1.20

| look for people | can talk to in English 2.83 1.29

| plan my schedule, so | have enough time to sktylish 2.59 1.12

I look for opportunities to read as much as possiblEnglish 2.51 1.18

E) Affective Strategies
The most frequently used strategy is “I give myseteward or treat when | do well in English” (dable
(6)). The least frequently used strategy is “I iiown my feelings in a language learning diaryheBimilar
finding regarding diary keeping was also found ituAay’s (2013) study which was carried out withodmer
group of EFL students.
Table 6: Affective strategies used by the students

Strategy Mean SD

I reward myself or treat when | do well in English 2.65 1.38

I encourage myself to speak English even when afiaid of making a mistake 2.52 1.34
I notice if | am tense or nervous when | am stugyiimglish 2.48 1.42

I try to relax whenever | feel afraid of using Eisbl 2.13 1.34

| talk to someone else about how | feel when | aanding English 2.13 1.34
I write down my feelings in a language learningrgia 1.67 1.08

F) Social Srategies
From table (7), it seems that keeping a diary isanfrequently done activity because the studemtiing
proficiency is low, and also, they do not want kare their feelings even in a diary because thepatovant
other people to find and read them. The most fretiylaused strategies in this category are “If | dot
understand something in English, | ask the othesgeto slow down or say it again” and “I try t@ta about
the culture of English speakers”. “I practice mygksh with other students” is the least frequentdgd strategy.
Table 7: Social strategies used by the students

Strategy Mean | SD

If | do not understand something in English, | #ek other person to slow down or say it agaip 3/30,31
| try to learn about the culture of English speaker 3.30 | 1.39
| ask questions in English 3.24 | 1.34
| ask English speakers to correct me when | talk 3.11 | 1,43
| ask for help from English speakers 3.03 | 1.34
| practice my English with other students 2.60 | 1,29

- Research question 2: What are the most and least used language lear ning strategy among Saudi EFL
secondary-school students?

Results of the table (8) show that the studentgheséanguage learning strategies more frequehdiy the
other strategy categories; affective strategiesiléNWihite (1993) states that students might be etqueto make
wider and more frequent use of affective stratetpesope with the tension and concerns which stem ftheir
isolated context, the current study presents @mifft result. Moreover, the results emphasize itidings of
Dulger’'s (2012) study that affective strategies thee least frequently used strategies by studeots flifferent
nationalities, which was also carried out with Sdtiel students.

However, Krashen (1982) stated that students nekxvaaffective filter to process the input. In othe
words, learning occurs in a relaxed environmerdrdfore, language students need to be aware aiftbetive
strategies to use them when they feel tension iddeing a second language. Furthermore, theuseef the
affective strategies could be due to the studdatdings that using them is not necessary if aiffecproblems
do not occur. Another reason that students migffeistrom tension or anxiety without using affecistrategies
is the unawareness e of those strategies.
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Table 8: The most and least used language lear ning strategy among Saudi EFL secondary-school students

Strategy Mean
Metacognitive Strategies 3.13
Compensation Strategies 3.13
Social Strategies 3.05
Cognitive Strategies 2.85
Memory Strategies 2.74
Affective Strategies 2.32

CONCLUSIONSAND RECOMMENDATIONS

This study revealed the general usage patternngfukege learning strategies by Saudi secondary-ké&telo
students who showed more use of the compensatiategies rather than the social strategies. Thainys
highlighted that according to the teachers’ and shalents’ academic performance, the language itearn
process could be enhanced using learning stratefiiesefore, teachers in secondary schools shaldgtahe
use of these varied strategies in teaching and tha students to improve their different abilitiedso, it has
been confirmed that combining instruction strategth the teaching content could be the only metimd
achieving suitable teaching results.

The results of the study indicated that secondepal students in Saudi Arabia use English language
learning strategies at a medium level which oppbseother studies findings of the relation betwstategy
utilization and students’ performance. Moreovencsi O’ Malley and Chamot (1990) indicated that most
students could benefit from learning strategiescliers should increase students’ awareness of wsidg
combining the learning strategies to help studenpsove their EFL performance or proficiency.

The study also reveals that although social stiegelgave a significant correlation with EFL perfamoe
and consider an important part of learning proctss,secondary-school students rarely use theategies.
Therefore, teachers should create EFL learning shere to give students more chances to take rpadme
social activities and cultivate their communicatakalities by proper training of social strategies.

Furthermore, the findings resulted in the studeatslity to focus their attention, take notes freqtly,
deduce the language rules and have clear goalsduring English. Consequently, teachers shoulckase the
students’ awareness of the importance of usindathguage learning strategies, and encourage thgrattice
these strategies to improve their English learmagylts. Therefore, for facilitating the EFL leargj teachers
need to increase the students’ interest and relbsegd by instructing by implementing useful stgags for their
learning. Learning strategies can also enhancestiiidents’ ability to promote their achievement anduage
proficiency as other studies implied (Green ando@kf1995; O’ Malley et al., 1985; Oxford, 1990).

Teaching students the suitable language learniradegies have proved its ability to improve leagnin
efficiency and autonomy in language learning sieegning strategies are “the special thoughts babiers that
learners use to help them comprehend, learn, ainreew information” (Holec, 1981; O’Malley and Chat,
1990, p.1). Therefore, teachers need first to hhgesuitable knowledge about the language learstiregegies,
the students’ learning needs and the learning resswavailable in their schools. They should alswipe direct
instructions to cultivate students’ ability in ugietrategies. Finally, teachers should considetegy training as
an integral part of regular class routine more thaupplementary activity.
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