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Abstract

This study investigated the academic orientatiodwfior Secondary School teachers in Lagos, Nigesang
384 participants that were sampled from the Stases’Educational Districts. It focused on the qtyali
magnitudes and differences existing among teaaherhe basis of their discipline and the Educafistrict
where they teach. Academic orientation for teactierérts/Religion Departments was found to be dligh
higher than for all other Departments. Teacheisdacational District 5 had the highest mean, folldvelosely
by Educational District 6. The range of scores &ir the districts was 0.55, SD=0.261. In generhk t
classification of ratings of teachers’ academi@wtation yielded a value of 5.03, which, by thengtcale of
COC-B, the instrument that was used for data gathetranslate to “fair” performance. Using Multiate
analysis of Variance to test the hypothesis forgtuely, no statistically significant difference walsserved in
the academic orientation of Lagos State Junior S#ay School teacher irrespective of their disopland the
educational district where they work. It is suggdsthat attention be paid to the retraining of lveas, and that
prospective teachers be trained before they takinv@iob if teachers would be expected to fulféithroles in
the transformation agenda of this nation.

Keywords: Academic orientation; conceptual orientatiorjsat-matter specialist.

INTRODUCTION
Introduction and Background
The value of any decision made or to be made defagdly on the accuracy of information upon whicks
based. A well-defined conceptual framework, whictpases the central tasks of any given programme, is
certainly one of the best tools that would helpriaking teaching/learning effectiveness to be ddtexchin a
most objective manner (Volante & Fazio (2007), Aldn, 2003; 2007; Volante & Earl, 2004). Effective
teachers would be those who not only love theifjestitbut as well are enhanced to deal with a chndt
continual change in which distance learning anéoteaching media will become more prevalent. Téreythe
ones who work to make what is now the best becdmestandard for all, allowing for a shift in cukuso that
real team working is valued, and mutual feedbatthreugh lesson observation or other means — is arelras
an essential part of professional development (G22©09; McBer, 2000).

It is worthy of note that at the end of their"5Rational Conference (2011), the African Nationahgress,
South Africa’s National Liberation Movement's regtibns on social transformation on [education] dotieat
the ongoing restructuring of education in the couns fundamental to the social, political and emmic
transformation of the country and that real progi&@®uld be achieved and consolidation of achienésnie this
sector be harnessed as the new millennium is tegpgoached. Thus it was resolved

1. That all parents and communities be urged to duuieiin whatever manner to the enhancement of the
quality of education in schools;

2. To engage their allies and the public at largertsuee that they support the spirit and thrust ef th
norms and standards on funding of schools;

3. To convene a summit of alliance partners and pssive forces to consider a strategic approach to
budget for the education and social sector as deywmdich should also ensure that government
continues consultation with the relevant stakehslde

4. To participate in the campaign to build the CultofeLearning, Teaching and Service, to urge their
structures to actively work towards the transfoioratof the schools into centres of quality
educational activity and call on all structurescofil society, especially business, to support the
schools in whatever manner possible.

These expressions indicate the passion with whiebples around the world are geared towards the
transformation of their nations, if only words cdule matched with actions. However, all of thest om the
proper training of the youths who are bound todaelérs of tomorrow. Even then, the persons whertrested
with the enculturation, training and modeling fbe tyouths are the teachers in the schools. Thesethaenjoy
proper attention and uncompromised training ifghals set by the nations should be attained.

The training and preparation of teachers in diffegarts of the world are indeed similar in conteat
often not in the delivery or in scheduling of caritdn Germany, for example, teacher educatioruislsided
into three distinct phases: (1) a course of studm®pleted at a university, (2) subsequent 2-yegactial
training in pre-service teacher training at schq@Referendariat”), and (3) further education forservice
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teachers. This is similar in many European coust(igasching, Dresel, Dickhauser & Nitsche (201@). |
Nigeria, on the other hand, the 3-year Nationalifeate of Education has replaced the Grade lltifieste as

the lowest training point for teachers of primagh@ols up to junior secondary school level. Theedry
undergraduate programme leads to the obtainmenheoBachelors’ degree while the 18-months to 2-year
postgraduate diploma programme is for training geaels who are adjunct/auxiliary teachers with tbednto be
professionally trained to teach. Other graduategm@mmmes include the Masters degree and the PhD
programmes, which are usually of 2 and 3-year mimmperiod of training.

Concern about the quality of teaching has focudtehton on the quality of teacher preparation.
Abodunrin (2004; 2007) clarified that teacher qtyals a most significant source of criterion infation for
building a valid instrument for measuring teachereductivity, hence efficiency. This quest subssniee
training, motivation, professional adequacy, difige, creativity and sense of initiative as welllzs degree of
adaptation to the school moral cultures. The raguhivork/findings have produced an instrument faking
teacher’s “classroom” as well as “school” practiessessment. In a bid to code define teacher guB&iman-
Nemser (1990) discussed five conceptual orientafiancluster of ideas about the goals of teachegpation
and the means for achieving them. This is not tiledarticular programmatic structures, but can shagingle
component or an entire professional sequence ang apply to undergraduate as well as graduate-level
programs. Conceptual orientations are not mututigiusive. By design and default, they can and eddeéo
exist side by side in the same program. They atedd drawn from a larger survey of structural amaceptual
alternatives in teacher education.

Abodunrin (2007) examined the conceptual orientetiin respect of the training that is provided to
undergraduate teacher trainees in Lagos, Nigetia thve main purpose of ascertaining the degre@oéeptual
efficiency of teacher training programmes that previded. The orientations actually highlight sowfethe
traditions of thought and practice that have charamed the field of teacher education, which idels
academic, practical, technological, personal ariticaksocial orientations. The study, examined raal
spectrum which had made it difficult to allude immuch desired details. Thus, in this study, thedeoac
orientation of teachers would be vividly examined.

The Academic Orientation of teachers

Abodunrin (2007) proffered that the academic oe&ah in teacher preparation rests on the prenfisg¢ t
teaching is primarily concerned with the transnoiesof knowledge and the development of understandin
Traditionally associated with liberal arts educaténd secondary teaching, the academic orientatigghasizes
the teacher's role as intellectual leader, schalad, subject matter specialist. As such, this taigon embraces
various images of good teaching. These ranges élidactic instruction (that which is educationalstiictive,
informative, edifying and teaching, moralizing, mlistic and improving) to Socratic inquiry (a pedgal
technique in which a teacher does not give infoimnatlirectly but instead asks a series of quesliavith the
result that the student comes either to the dedwsalvledge by answering the questions or to a deepe
awareness of the limits of knowledge. In terms efigral goals, proponents talk about inducting sttedato
different ways of knowing and thinking, teaching thstructures of the disciplines," fostering "meeyful"
understanding of academic content.

The concern for and consideration of what it mean%now" particular subjects and how teachers'
subject matter knowledge interacts with other kinfi&nowledge to influence classroom teaching aadrling
have garnered the attention of researchers for s past (Leinhardt and Smith, 1985; Ball, 198Ba,
McDiarmid, Ball, and Anderson, 1989; Miller, McDiard, & Luttrell-Montes, 2006; Shulman, 1986, 1987,
1992; Stodolsky & Grossman, 1995, Stodolsky, 1988)s has been the basis of the many curriculurieves
and developments that take place often in the $dystems as well as training institutions. Makandistinction
between the academic and the professional, Penny1882) presented a view of the academic and the
professional as engaged in essentially dissintilar,equally valuable, pursuits: two separate palralkes, as it
were. While the academic is primarily engaged e discovery of more or truer knowledge, the pratess is
concerned with bringing about change through acfitrese differences are expressed thus:

The Academic The Professional
Primarily concerned with abstract thought. Prinyacibncerned with real time action.
Acts (researches) in order to refine thinking. Kisim order to improve action.
Interested in finding out the truth Interestedimiling out what works
Not an immediate agent of real-world change. Igramediate agent of real-world change.
Evaluated by publications (in the short term); Is evaluated by the extent to which change seen
influence on real-world thought and action as valuable is brought about by action.
(in the long term).

Adapted from: Penny Ur (1992). Teacher learning.TElournal Volume 46/1 January 1992 © Oxford
University Press 1992.
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Different interpretations of these goals yield eliéint ideas about how particular disciplines shdad
taught. The academic orientation views effectiahers as those that have a solid understanditig Gfubject-
matter they teach and the means for transmittirggkhowledge. The implication for teacher educai®that
clear standards are needed to ensure pre-servidetes are well versed in their teaching disegsdi This is
particularly true at the secondary level where t8ghool teachers are specialized to teach spemificses. In
sum, teacher education is expected to make tetratieees to be able to

1. Transmit knowledge to students.

2. Assume the role of a scholar and intellectuazd .

3. Assume the role of a subject-matter specialist.

4. Acquire skills in the different ways of knowiagd thinking.

5. Understand the structures of the disciplines.

These are the components of academic orientatiteachers.

In the Nigerian universities, the training of teachis anchored at the faculty of education whitesim
of the academic disciplines are taught at cognateliies such as the Arts, Sciences, Language$n@&ssand
Social sciences, etc. most often, activities arttedules of lecture time table of the different Haes may
conflict. These give the trainees a lot of strédest of the lecturers at the cognate Facultiesoften not as
properly groomed to teach as the professional t¥adt the Faculty of education. In many casestt@oneed to
combine programmes of teacher education with thafs¢he basic academic disciplines creates enormous
pressure on the students, severing their agility@arformance. The severity in handling patteremfnay also
be a basis for the inarticulate academic orientatitthe trainees too.

Our society is bedevilled with cases of malpracimcall facets of life including education. Examiiioa
malpractice is on the rise with a lift providedit the improvement in information technology, whidmeans
the effort of the teacher and students’ motivatfon learning (Abodunrin, 2011; 2012). Perhaps, puoor
conceptual orientation of teachers is part of thesons why students fail to do well in properly itamed
examinations. Though not jettisoning Aduwa’s (20@&Hsertions that student’s home environment, their
cognitive abilities, self-esteem, self- conceptidst habits and motivation affect their academiccsss, lyamu
(2005) contended that the provision of all thestdis may not have significant impact on succedsfuning if
the learners are not exposed to competent prirgsifdchers and other school teams (Akinsolu, 2010)

In a similar vein, Ehrenberg and Brewer (1995) &erguson (1991) were emphatic that students learn
more from teachers with strong academic skills,levhiven the teachers’ qualification in respecthaf subject
they teach is important as Darling- Hammond (20f)@med that Middle and high school students lgaore
from teachers who hold Bachelor's or Master's degri@ the subjects they teach and from experietezathers
than they do from less experienced ones. All ttggge strength to belief that the placement of ahly right
employees in the right jobs, at the right time @tates assist greatly in attainment of organizaficet goals
and objectives (Egungun, 1992).

The situation in Nigeria is distressing as a gtby the Education Sector Analysis Study on setkcte
secondary school teachers in Nigeria, which comsiti¢he qualifications and genders of the teactersaled
that the bulk of secondary school teachers (n Z&9,were graduates with first or higher degreesre43,073
were male and 26,714 were female. Among these éesch5,353 had no teaching qualification while ribst
were held the Associate Certificate in Educatiod &€ Il. Findings from this study, according to Akolu
(2010) revealed that the unqualified teachers’ pridpn affects the quality of learning delivery time sampled
schools. Indeed, there has always been the pratfieimortage of teachers (Amoo, 1992).

The studies referenced here have made obsersdiased on the academic qualification of the taache
alone, which imprints on performance rather thanndutraining rather than a thorough evaluationalihjoes
beyond mere performance. This study thereforetisosevaluate the academic orientation of teachdraigos
State Secondary schools, starting first with thaiqlu Secondary Schools irrespective of the teachers
qualification, as a starting point to understandimg academic orientation as well as the sourcesaffractices
and psycho-social problems in the schools.

The Problem of the Study
So much concern about the performance of schokssbleen the focus of many painstaking researches ov
decades and mor@kinsolu (2010), lyamu (2005), opined that sigrafit impact on successful learning is not
attainable, no matter what effort is put in placthe learners are not exposed to competent paigipeachers
and other school teams. Darling- Hammond (2000jeitterg and Brewer (1995) and Ferguson (1991) were
emphatic that students learn more from teacheré witong academic skills, while even the teachers’
qualification in respect of the subject they te@chmportant. All these give strength to belieftttize placement
of only the right employees in the right jobs, ke tright time and places assist greatly in attamtnef
organizational set goals and objectives (Egung82}1

These are quite salient observations but in margesateacher education researches have been
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bedevilled by the lack of parameters upon whichctusions are made (Abodunrin, 2009). There arescate
poor instrumentation and general methodology flawsjer efficient record keeping as well as pooeaesh

driven decision making process. It is also such thakes excess number of certain facilities to kaden
available in certain schools while at other plabey languish in lack.

Certainly, in adjudging teachers’ competency, iniportant to determine the overall purpose, whsch
the balance of conceptual orientation of teach&inées, practicing teachers, both professional adjdnct,
before making far reaching decisions. To commenoh & task, it would be expedient to split the wehtaisk
into smaller bits, whereby academic orientationeaichers in trainees in colleges and universitissyell as the
practicing ones, as a segment of the whole woulsh\xestigated to determine the extent of articolatttained
as a point of commencement towards a better urahelisiy of the whole area of teacher orientationeeptual
orientation. This certainly would provide specificderstanding of aspects deserving retouch ratherthe total
collapse of system approach that has seen us asingany as three systems of education within adgeca
without due evaluation process and the colossalenaublic fund that had been involved.

The task of establishing the level of academicraaition of teachers in Lagos State is a task thahat
be attained without a thorough investigation. Thuss the problem that has necessitated this stuidly the
intention to generate better evaluative informatibat would guide our knowledge of the health oé th
educational enterprise.

Purpose of the Study

The goal set for this study to attain concernshdistsing the academic orientation of Lagos Stateo8dary
Schools. In this way, the level of efficiency oktlacademic orientation of the training programnieg are
provided in the schools can be evaluated at |easteictly. Thus, the study focuses on the asseskmguality,
magnitudes and differences, while taking note efdiiferential and changes that exists among the dentral
components of academic orientation of teacheraah ®ne of, and among the different academic Degants
(disciplines) and Educational Districts where thachers work.

The Research Questions
In order to ascertain that the purposes for whiehstudy is undertaken is realised, thereby progidolution to
the problems of the study the following questiorsanvasked:
1. What is the level of academic orientation of Lagtate Secondary School Teachers?
2. Are there differences in the level of academic miadon of Lagos State Secondary School
Teachers on the basis of
a. Departments (discipline)?
b. Educational Districts, where the teachers work?

Research Hypothesis
By its form, this study is a form of programme exalon and performance assessment. For the puigfose
attempting at resolving the problems of the stuslyall as fulfilling its purpose, hence answerihg tesearch
questions, it was hypothesized that
The quality of academic orientation of junior sedary school teachers in Lagos State is expected
to be high and would vary by the teacher’'s disoli favouring those in the sciences- and
Educational District where the teacher works.
In order to be able to test the hypothesis sta#illyi, the following null hypothesis was drawn:
There is no significant difference in the acadewientation of Lagos State Junior Secondary
School teacher irrespective of their discipline dahd educational district where they work.
There is no significant difference in the acadeormientation of Lagos State Lagos Senior Secondaho&
teachers’ irrespective of their discipline and #ducational district where they work.”

Methodology
Research Design
The study is an evaluation of the academic oriemaif teachers in Lagos State Junior Secondarg@shThe
survey method was adopted in carrying out thisystddhis involves the incorporation of random samgli
technique to select the schools as well as thdcgmahts while the assessors, were purposively drakihe
Conceptual Orientation Checklist-b (CO-b) was usedollecting the relevant data that was used ovigiing
answers to the two research questions as well simdethe null hypothesis for the study. Descriptand
inferential statistical measures were used torattas.

Population and Sample
The universe of schools and school teachers in 4 &gate make up the population for the study, aritich the
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results was generalised. The sample was composedegfresentative proportion of this population.dfaw the
sample, Lagos State was divided into six zonesdbasethe Educational Districts. From each of thdésar
secondary schools were sampled (JSS=2; SSS=2), 24 a&chools was sampled in the State (JSS=13:%$%).
There were two categories of participants:

a. Active participants. There were Heads of Departsattach of the schools four basic classification
subject areas: Languages; Sciences; Social Sci€uramercial studies; Arts and religion. These,
served as assessors who rated the performances aftaff who were under them. Four HODs was
sampled in each school, making 16 per EducatiomstliEt and 96 in the State. Half of this was ie th
junior secondary school while the other half wathim senior secondary school.

b. Inactive participants. These were teachers whotbde assessed, though without knowledge that they
were being investigated. Three of these were rahdsampled from each Department, with at most
one from each subject area. This makes 12 per kahda48 per Educational District and 288 in all.

In general, there were 384 participants in the ystudong with these were 6 proctors; each assigieed

cover each one of the Educational Districts.
The process of administration of instruments and dallection was at two levels:

The first level involves
a. Determining the sample to be made concerning theds. This was randomly performed from the

list of public schools in the State.

b. Visiting the schools and obtaining permission frira respective institutions and the compliance
of the Heads of the Departments and obtaining #ite df engagement where administering the
instrument was not feasible on the same date.

c. Collection of the instruments, collation and sagtin

Some Heads of Departments requested for more tinpatiently assess teacher’s performance. As dt refsu
this, the administration and the collection ofth# instruments lasted between one and three days.

Instrumentation

In order to obtain pertinent information for theidy, the Test A of Teacher Training Conceptual @egon
Inventory (TTCOP-2), which provided a reliabilitpefficient of .93 was used. This is a checklist tteauires
the user to rate the quality of academic orientatiba teacher over a total mark of 10, where ti@mum, 1
implies embarrassing and 10 signifies perfectionisTwas the second part of the instrument. The fiest
requires the assessor to present personal infamati the individual being assessed. Such infoonaticluded
the school, subject being taught, highest educaltignalification, and its quality (i.e. Class ofglee) and years
of teaching experience. Evaluation, the procestetdrmining the value or worth of a program, coucseother
initiative, toward the ultimate goal of making dgons about adopting, rejecting, or revising theoiration, is
more inclusive than mere assessment, which encampasethods for measuring or testing performance sat
of competencies. Thus, assessment data in addiitiorany other data sources apart from scholastityalvere
employed.

Data Scoring and Analysis
In scoring the data, the participants, in this cdlke assessed teachers’ data were classifiedimtayroups:
trained Teachers; and Untrained instructors. Eé¢heotwo categories was classified into the ddfergrades of
their qualification, i.e. NCE/PGDE/B.Ed/M.Ed and.Bhfor the trained; and Ordinary Diploma/Highepima
and BSc/MSc and PhD, for the untrained. These geraents were made at two levels: Junior seconadigos
teachers and senior secondary school teachers.

To analyse the data, both descriptive and infeabrdiatistical measures were used. These were
supplemented with tables and graphs.

Presentation of Results

The data collected in respect of the research hgsi® were scored with the independent variablagbtie
Departments (academic discipline) of the Educati@iatrict (where they work) of junior secondaryhsol
Teachers in Lagos State. A Descriptive statisticalysis that was performed on the data providedadtowing
information:

Academic orientation for teachers in Arts/Religibepartments which had the highest mean (5.15)
indicated higher mean for teachers in District [Bbfeed by those in District 5, district 6, 4, 1,ca8 respectively.
The academic orientation of teachers in the scieli®aplines ranked next with a mean of 5.09. lis tase,
teachers in district 2 had the highest mean, fadlbvay District 5, 6, 4, 1 and 3 respectively. Tlademic
orientation of Lagos State Junior Secondary Sctesathers in the Languages Department followed (#eQ7),
with Language teachers in district 5 leading oth&rfowed by teachers in district 6, then, 3, 4arid then, 2,
respectively. The mean of Lagos State Junior Sexgrfeichool teachers’ in Social Sciences/Commestialies
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Department’s academic orientation was 4.91. TeadneDistrict 5 had the highest mean among the fyreith
District 3 teachers trailing after them, followey bBistrict 4, 1, ad District 2 teachers respecivel

In general, the classification of ratings Lagosté&taunior Secondary School teachers’ academic
orientation for teachers of each of the four Dapartts (Disciplines), as well as for each of the dadional
Districts, had a mean of 5, which on the ratinglescd COC-b, the instrument that was used for thel\s
translate to “fair” performance. See Table 1 arguFe 1.
Table 1.Descriptive statistics table of Lagos State JunioBecondary School teachers academic orientation
by their Department (Discipline) and Educational Dstrict.

Departments Educ. District Mean  SD N
Languages 1.00 4.6667 .81650 6
2.00 4.6000 .54772 5
3.00 48333 .98319 6
4.00 4.8000 .83666 5
5.00 5.5000 .54772 6
6.00 54000 .89443 5
Total 49697 .80951 33
Arts/Religion 1.00 4.8333 .98319 6
2.00 5.6000 1.14018 5
3.00 45000 .83666 6
4.00 5.2000 .83666 5
5.00 5.5000 .83666 6
6.00 5.4000 .89443 5
Total 5.1515 .93946 33
Soc.SCs/Commercial 1.00 4.6000 .89443 5
2.00 4.1667 .98319 6
3.00 5.2000 1.09545 5
4.00 4.8333 .75277 6
5.00 5.4000 .89443 5
6.00 5.3333 .81650 6
Total 49091 .94748 33
Sciences 1.00 4.8000 .83666 5
2.00 5.6667 1.36626 6
3.00 4.8000 1.09545 5
4.00 5.0000 .89443 6
5.00 5.1667 .75277 6
6.00 5.0000 .70711 5
Total 5.0909 .94748 33
Total 1.00 47273 .82703 22
2.00 5.0000 1.19523 22
3.00 48182 .95799 22
4.00 49545 78542 22
5.00 5.3913 .72232 23
6.00 5.2857 .78376 21
Total 5.0303 .90747 132
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Figure 1.Lagos State Junior Secondary School teachers’ aoathic orientation by their Department
(Discipline) and Educational District

A Univariate Analysis of Variance, (Researcherssdipline (Department)fEducational District X
Academic Orientation of teachers) was applied andltempt to test the null hypothesis which hatedtshat
“there is no significant difference in the academi@ntation of Lagos State Lagos Junior Secon&atyool
teachers’ irrespective of their discipline and ¢ldeicational district where they work.”

The results indicated that there was no significargtin effect for the Departments (academic
disciplines) of Lagos State Junior Secondary Schemthers, F (5, 108) = 1.800, p > .Q$,= .077, 95% Cls
[4.654, 5.279], [4.860, 5.485], [4.510, 5.235],7@0, 5.385]. This is a medium effect indicatingtttiee factor
accounts for 8% of the total variability in the degent variable scores. The result revealed thasttal power
for this analysis was .15 for the detection of medeffect sizes (see Tables 2 & 4). The confidéntval that
was observed indicates that, based on the samfaeitlss estimated that the true effect sizeshm population
from which the sample is taken, as regards the epeats (Discipline) of Lagos State Junior Secondarhool
teachers’ academic orientation, provided suppaith 85% certainty for the positive orientation amithat is,
no significant difference occurred (see Table 13,2, Figure 1, 2 & 3).

Table 2.Summary Table of estimates of the mean, standard \r and confidence interval of Lagos State
Junior Secondary School Teachers’ academic orientiain.

95% Confidence Interval
Mean Std. Error Lower Bounc Upper Bound
5.033 .079 4.877 5.190
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Table 3.Summary Table of Tests of Between-Subjects Effectsf Junior Secondary school teachers’
discipline and educational district and their acadenic orientation.

Source Type 1SS df MS F Sig. 1,7 NP OP°
Corrected Model 20.012 23 .870 1.069 .391 .186 24.598 .776
Intercept 3316.509 1 3316.509 4076.438 .000 .974 4076.438 1.000
Educational District (ED) 1.230 3 410 .504 .680 .014 1.512 .150
Teachers’ Discipline (TD) 7.322 5 1.464 1.800 .119 .077 9.000 .598
Educ. District * Teacher’s Discipline  11.246 15 .750 .922 .543 .113 13.823  .569
Error 87.867 108 .814

Total 3448.000 132

Corrected Total 107.879 131

a. R Squared = .186 (Adjusted R Squared = .012)
b. Computed using alpha = .05

Table 4.Table of means, standard error and confidence intefals of Lagos State Junior Secondary School
teachers’ academic orientation on the basis of theDepartments (Disciplines).

95% Confidence Interval

Departments Mean SE Lower Bnd Upper Bnd
Languages 4.967 .158 4.654 5.279
Arts/Religion 5.172 .158 4.860 5.485
Soc.SCs/Commercial 4,922 .158 4.610 5.235
Sciences 5.072 .158 4.760 5.385

Estimated Marginal Means of Academic Orientation (JSS Trs)
5207
5159
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Figure 2.Lagos State Junior Secondary School teachers’ acade orientation by their Department

(Discipline).
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The estimates revealed that teachers in the ArgRal Department had the highest academic
orientation, followed by those in the Sciencessthin the languages, and then those in the Sociah&s/
Commercial Departments (see Table 4).

The results indicated a no significant main effiect Educational District in academic orientation of
Lagos State Junior Secondary School teachers, EFO@,= .504, p > .OEgp2 =.014, 95% Cls [4.342, 5.108],
[4.626, 5.391], [4.451, 5.216], [4.756, 5.341]0[B8, 5.766], [4.892, 5.675]. This is a small effiacticating that
the factor accounts for 8% of the total variability the dependent variable scores. The result tegethat
statistical power for this analysis exceeded .93He detection of small effect sizes (see Tabkg &, Figure 3).

Table 4.Table of means, standard error and confidence intefals of Lagos State Junior Secondary School
Teachers’ academic orientation by their educationabistrict
Estimates

Dependent Variable:Academic Orientation (JSS Trs)

95% Confdnc Int

Educ. District Mean Std. Error Lower Bnd Upper Bnd

1.00 4.725 193 4.342 5.108
2.00 5.008 193 4.626 5.391
3.00 4.833 193 4.451 5.216
4.00 4.958 193 4.576 5.341
5.00 5.392 .189 5.018 5.766
6.00 5.283 197 4.892 5.675

Estimated Marginal Means of Academic Orientation (JSS Trs)

5.40
" 5,283
&
o 5.20
=
K]
£
f=]
|
[
=
- 5.007
2
[
E
]
i
w

4,807

T | I T | I
1.00 2.00 3.00 4.00 5.00 5.00

Educ. District

Figure 3. Lagos State Junior Secondary School ézacacademic orientation by their Educational fist

The confidence interval that was observed indictitas based on the sample data, it is estimatd th
the true effect sizes in the population from whikbh sample is taken, as regards Lagos State JBemondary
School Teachers’ academic orientation, with 95%adety for the positive orientation claim; that ithat no
significant difference occurred.
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The level of academic orientation of exhibited lBadhers in District 1 was highest for those in
Educational District 5, followed by District 6, it 2, then, District 4, 3 and 1 respectivelygSeable 4).

The two main effects were substantiated howevera a® significant interaction between the two
factors was indicated,’R= .186, F (15, 108) = .922, p > .Gf’ = .113, 95% Cls [4.877, 5.190], indicating that
the academic orientation effects were not diffefenthe four categories of Departments for thecsitegories
of Educational Districts. The partial eta squamdidated a medium effect denoting that the factmoants for
no less than 11% of the total variability in thepdedent variable scores. The result revealed tasistscal
power for this analysis was .57 for the detectibmedium effect sizes (see Table 3).

SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATION S
Academic orientation for teachers in Arts/Religidapartments was found to be slightly higher tharafbother
Departments. The next was the mean for teacheatsiscience disciplines, followed closely by teashia the
Languages Department and then teachers’ in Socieh&s/Commercial studies Department’s. The rarige
scores was 0.15, SD=0.111.

Similarly, the academic orientation of Lagos Sthtaior Secondary School teachers when viewed from
the Educational Districts where they work showeslirailar pattern, wherein, Educational District 5dhihe
highest mean, followed closely by Educational D6st6, 2, 4, 3 and then 1 respectively. The rangyscores
was 0.55, SD=0.261.

In general, the classification of ratings Lagosté&taunior Secondary School teachers’ academic
orientation for teachers yielded a value of 5.@ich, by the rating scale of COC-B, the instrumiatt was
used for the study, translate to “fair” performance

This descriptive estimates were corroborated witiiveriate Analysis of Variance, which provided that
there was no significant main effect for Lagos &tatinior Secondary School teachers’ academic atient
either for the Departments (academic discipline®) for the Educational Districts. In essence, thectiptive
report provided was substantiated. The Lagos Shatéor Secondary School teachers’ academic orientat
translates to below average performance. This idrany to expectations as it was enunciated by Abad
(2003 Conceptual Orientation) who observed thattthaing of teachers at the Faculty of Educatibied
towards academic orientation, and Feiman-Neimelr@9Q) presentation that University schools of Etiooa
focuses more on research ideals, threats teachminty as a social science, considers professiatain
through graduate study and devalues experiencey. ma@ly seek to make their learners to become atthreal
leaders. Thus, academic orientation was enthusttitraining of teachers.

This trend calls for worry as some salient questioome to mind: why are teachers not so high in
academic orientation in spite of all expectatiohattthey should be? Why do they all perform sirjlar
irrespective of the discipline or the Education@tritt that the serve in? Could the lower than extpd
academic orientation of teachers be caused by etdjgachers? Are the teachers taking advantageaiifible
information and computer technology to avail theithwp to date information and equip themselveshiir
subject matter? Has the prevalence of examinati@pnactice in schools depleted the motivation for
constructive engagement of teachers and as wéllagbademic orientation as a projection from that?

These and many more questions prod the mind anth geehave no answers until thorough
investigation is made. These are suggested fordutsearch attention. Considering the preserdtiitu as the
result has revealed however, urgent attention begohid to how the academic orientation of thehlteeccould
be improved via undertaking retraining programmewkshops, in-service training programmes in tepecific
disciplines. This study, provide strength to theaidhat teacher’s efficiency/effectiveness mayHmraughly
assessed when all the required functional aretsaohing and the teacher are carefully exploredsapdaised.
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