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Abstract

The use of native language (L1) in EFL classrooms by the EFL teachers is a common phenomenon. The present
study is an investigation of this linguistics phenomenon with respect to pedagogical perspective. The study
incorporates quantitative research design and has used a close-ended questionnaire to collect data from the
participants of the study. EFL teachers were asked about the implication of L1 usage in the classrooms with
respect to pedagogy and from the findings of the study, the present study concludes that EFL teachers most of
the time use L1 in their lectures to make learning more elaborative, concrete and according to the context and it
is not associated with deficiency of EFL teachers in English language.
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1. Introduction

The present study is an investigation of pedagogical implication for native language (L1)

usage by EFL teachers in the classrooms. The use of native language as it will be called L1 in this study, by the
teachers in the classrooms while teaching a foreign language is not something new in today’s globalizing world.
About half of the world uses more than two languages (Grosjean, 2010).Most of the times English is being learnt
as a global language (Bamgbose, 2001) and there are more nonnative speakers of English as compared to native
(Crystal, 2003). EFL teachers pedagogical practices have been studied with various perspectives (Johnson, 1992),
(Pajares, 1992), (Ellis, 1994), (Fang, 1996), (Cameron, 2001), (Borg, 2001), (Borg S. , 2003) (Andrews, 2003),
(Deterding, D., & Kirkpatrick, A, 2006), (Phipps, S., & Borg, S, 2009), (Theriot, S., & Tice, K. C, 2009). Most
of these researches have considered co-relationship between attitude and L1 usage in EFL classrooms. The
present study, however, is an investigation into the pedagogical implication of L1 usage in EFL classrooms
taking into account of Pakistani context.

2. Previous Studies

Pedagogy with respect to EFL classrooms got much attention after 80’s (Clark C. M, & Peterson P. L, 1986),
(Johnson, 1992), (Fang, 1996). There are many researchers and scholars who particularly focused on L1 relation
with pedagogy in EFL classrooms (Krashen, 1981), (Cook, 2001), (Moore, 2002), (Turnbull, M., & Arnett, A,
2002), (Levine, 2003), (Rell, 2005), (Piker, 2006), (Kraemer, 2006), (Thompson, 2006), (Bateman, 2008),
(Wilkerson, 2008). Krashen advocated for using L2 or target language only in a foreign language classroom
where primary purpose is to teach L2 language to the students (Krashen, 1981) , (1989). Contrary to this there
are many linguists and researchers who advocated for the positive usage of L1 during teaching in EFL classroom
as an aid for the teachers as well as for the students (Duff, P., & Polio, C, 1990), (Franklin, 1990), (Atkinson,
1993), (Cook, 1999), (Turnbull, 2001), (Turnbull, M., & Arnett, A, 2002), (Levine, 2003), (Wilkerson, 2008).
Atkinson (1993) says that mother tongue (L1) can enhance the students teacher interaction and it is a kind of
non-natural environment for teaching if teacher only used L2 in the class when both students and teacher share a
common mother tongue (Atkinson, 1993). Cook (2001) is of the opinion that using only L2 in the class does not
give maximum output of language learning (Cook, 2001).Turnbull after exploring a French context with respect
to L1 usage, concludes that teachers should not use less than 25% of TL or SL in the classroom (Turnbull, 2001).
Wigglesworth (2003) is of the opinion that L1 can be used as a cognitive bridge for learning the L2
(Wigglesworth, 2003).

3. Research Design

Quantitative research approach is being incorporated in the present study to get the imperial evidence for L1
pedagogical implication in EFL classrooms. The tool to collect data from the respondents is close-ended
questionnaire as Zoltan Dornyei (2003) put forward, “Cost-effectiveness is not the only advantage of
questionnaires. They are also very versatile, which means that they can be used successfully with a variety of
people in a variety of situations targeting a variety of topics” (Ddrnyei, 2003).

3.1 Research Questions.

The present study intends to give answer to the following research question
Q. What is the pedagogical implication of L1 in EFL Classrooms?
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3.2 Population.
The population for the present study will be all EFL teachers teaching English at graduate level in the province,
Punjab, Pakistan

3. 3 Sampling.

Four districts of Punjab, Sargodha, Bhakkar, Lahore and Multan were selected to collect data for the study. In
Sargodha and Lahore region, researcher himself distributed and collected the questionnaires, whereas in Bhakkar
and Multan questionnaires were posted to the participants and recollected from the same source. A covering
letter was also dispatched with each questionnaire describing the purpose of the study. A total number of 214
teachers participated in the study. Out of dispatched questionnaires, two questionnaires were misplaced. So, the
data being analyzed is 212 questionnaires as filled out by the participants of the study. Out of 214 participants of
the study, 80 participants were from district Lahore, 54 from district Sargodha, 40 from district Multan and 40
from district Bhakkar. Two questionnaires from district Bhakkar were misplaced by the postal service.

3.4 Questionnaire.

A close-ended questionnaire is used to get data from the participants. The questionnaire is adopted and items for
the questionnaire are selected from three research instruments used by (Samar Rukh , Nargis Saleem , Hafiz
Gulam Mustafa Javeed, Nasir Mehmood, 2014) (Mingfa, 2011) and (Jingxia, 2010). Items were modified to
serve the context of the present study and 4-point Likert scale is adopted. The scale ranges from strongly agree
(S/A), agree (A), disagree (D) to strongly disagree (S/D).

3.5 Validity and Reliability

A pilot study is being conducted before checking the validity and reliability of the research tool. A total number
of 30 respondents were selected for the pilot study from district Sargodha region. Somewhat minor changes were
carried out in the items of questionnaire from the feedback of the pilot study to make items of the questionnaire
more comprehensive for the participants of the study.

3.6 Data Collection and analysis of Data.

After recollection of the questionnaire from the participants, SPSS program is being utilized to convert the data
in numeric figures. Percentage of each response is being generated in the table below for the ease of
understanding of the study.

4. Results
The findings of the study are being presented in the following table in percentile accumulatively for the all 212
participants of the study.

Statement S/A A D S/D

1 Mixing English and Urdu is a common phenomenon in EFL classrooms | 33% | 58% | 9 -
in this institution

2 Teaching the course in Urdu and English makes it easy for 45% | 53% | 2% -
me to deliver the lecturer

3 Teachers who switch codes from English to Urdu are deficient in English - - 77% | 23%

4 Teachers who switch from English to Urdu or from Urdu to English can | 42% | 51% | 7% -
express themselves clearly during their lectures

5 Teachers who switch codes from English to Urdu can better encourage | 28% | 67% | 5% -
students.

6 Teachers who switch codes from English to Urdu can better explain the | 23% | 65% | 12% -
grammatical points and lexical items in the text.

7 Do you think using L1 is an efficient strategy of learning and teaching | 38% | 58% | 4% -
English?

8 Code-switching to L1 is beneficial for the students in EFL classrooms 33% | 62% | 5% -

4.1 Discussion

The response to the first item of the questionnaire clearly suggests that mixing of L1 and L2 is a common
practice in the EFL classrooms. 45% of the participants strongly agree and 53% agree to the notion that mixing
of L1 makes it easy for them to deliver their lecture in an EFL classroom. Regarding the association of using L1
with a teacher’s ineffiency of L2, most of the respondents disagree to it as 77% disagree and 23% strongly
disagree to this notion. On the contrary, in response to item 4 of the questionnaire, 42% of the participants
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strongly agree and 51% agree to the notion that L1 usage makes it easy for them to express themselves in an EFL
classroom. Item 5 of the questionnaire is about the psychological needs of the students from the teachers, a total
number of 95% participants agreed that teachers who switch to Urdu can better encourage the students for their
studies. Item 6 is regarding the difficulty of lectures while discussing grammatical points. 23% strongly agree
and 65% agree that teachers who switch to first language can better explain grammar and lexical difficulties of
second language. Item7 of the questionnaire measures L1 usage as a strategy for teaching English, a total 96%
respondents view L1 usage as an efficient strategy for teaching English. The last item of questionnaire assesses
the overall liability of code-switching in EFL classrooms. 33% strongly agree and 62% agree that L1 usage in an
EFL classroom is beneficial for the students.

4.2 Delimitation

Code-switching to L1 in an EFL classroom can be studied considering various factors like classroom settings,
students’ age, attitudes of the students etc. Present study takes pedagogical prospective of using L1 in EFL
classroom considering teachers’ opinion.

5. Conclusion

The study from the findings of the data, concludes that with respect to pedagogical implication of L1 usage in
EFL classrooms, it is beneficial for the students regarding learning English as well as for the teachers for
delivering the lecture. This study recommends the usage of L1 in EFL classrooms.

References

Andrews, S. (2003). Just like instant noodles: L2 teachers and their beliefs about grammar pedagogy. Teachers
and Teaching: Theory and Practice , 9 (4), 351-375.

Atkinson, D. (1993). Teaching in the target language: A problem in the current orthodoxy. Language Learning
Journal , 8, 2-5.

Bamgbose, A. (2001). World Englishes and Globalisation. World Englishes , 20 (3), 357-363.

Bateman, B. (2008). Student teachers’ attitudes and beliefs about using the target language in the classroom.
Foreign Language Annals , 41, 11-28.

Borg, M. (2001). Teachers' beliefs. ELT Journal , 55 (2), 186-188.

Borg, S. (2003). Teacher cognition in language teaching: A review of research on what language teachers think,
knowbelieve, and do. Language Teaching, 36 (2), 81-109.

Cameron, L. (2001). Teaching Languages to Young Learners. Cambridge: Cambridge University Press.

Clark C. M, & Peterson P. L. (1986). Handbook of Research on Teaching (3rd ed.). New York: Macmillan.
Cook, V. (1999). Going beyond the native speaker in language teaching. TESOL Quarterly , 33 (2), 185-2009.
Cook, V. (2001). Second language learning and language teaching (3rd ed.). London: Arnold.

Crystal, D. (2003). English as a Global Language (2nd ed.). Cambridge University Press.

Deterding, D., & Kirkpatrick, A. (2006). Emerging South-East Asian Englishes and intelligibility. World
Englishes , 25 (3/4), 391-409.

Dornyei, Z. (2003). Questionnaires in Second Language Research: Construction, Administration, and
Processing. London: Lawrence Erlbaum Associates.

Duff, P., & Polio, C. (1990). How much foreign language is there in the foreign language classroom. Modern
Language Journal , 74, 154—166.

Ellis, R. (1994). The Study of Second Language Acquisition. Oxford: Oxford University Press.

Fang, Z. (1996). A review of research on teacher beliefs and practices. Educational Research , 38 (1), 47-65.
Franklin, C. (1990). Teaching in the target language. Language Learning Journal , 2, 20-24.

Grosjean. (2010). Bilingual: Life and Reality. Harvard University Press.

Jingxia, L. (2010). Teachers code switching to L1 in EFL Classroom. The Open Applied Linguistics Journal ,
10-23.

Johnson, K. (1992). The relationship between teachers' beliefs and practices during literacy instruction for non-
native speakers of English. Journal of Reading Behavior , 24 (1), 83-108.

Johnson, K. (1992). The relationship between teachers' beliefs and practices during literacy instruction for non-
native speakers of English. Journal of Reading Behavior , 24 (1), 83-108.

Kraemer, A. (2006). Teachers’ use of English in communicative German language classrooms: A qualitative
analysis. Foreign Language Annals , 39, 435-449.

Krashen, S. (1981). Second language acquisition and second language learning. Oxford: Pergamon.

Krashen, S. (1989). We acquire vocabulary and spelling by reading: Additional evidence for the input hy-
pothesis. Modern Language Journal , 73, 440-464.

Levine, G. (2003). Student and instructors beliefs and attitudes about target language use, first language use, and
anxiety: Report of a questionnaire study. The Modern Language Journal , 87 (3), 343-364.

91



Journal of Literature, Languages and Linguistics www.iiste.org
ISSN 2422-8435  An International Peer-reviewed Journal mig

Vo8, 2015 NSTE

Mingfa, Y. (2011). On Attitudes to Teachers’ Code-switching in EFL classes. World Journal of English
Language , 1 (1).

Moore, D. (2002). Code-switching and learning in the classroom. International Journal of Bilingual Education
and Bilingualism , 5 (5), 279-293.

Pajares, M. F. (1992). Teachers' beliefs and educational research: Clearing up a messy construct. Review of
Educational Research , 62 (4),307-331.

Phipps, S., & Borg, S. (2009). Exploring tensions between teachers' grammar teaching beliefs and practices.
System , 37 (3), 380-390.

Piker, R. (2006). Second language acquisition in a head start classroom: The role of play, status, gender, and
teachers’ language choice. Dissertation Abstracts International, A: The Humanities and Social Sciences , 66 (10).
Rell, A. (2005). The role of the first language (L1) in the second language (L2) classroom. Dissertation
Abstracts International, A: The Humanities and Social Sciences , 66 (5).

Samar Rukh , Nargis Saleem , Hafiz Gulam Mustafa Javeed, Nasir Mehmood. (2014). Students’ Attitudes
towards Teachers’ Code-Mixing/Code-Switching to L1 and Its Influence on Their L2 Learning: A Case of
Business Students in Sargodha. International Journal of Science and Research , 3 (5), 1111-1116.

Theriot, S., & Tice, K. C. (2009). Teachers' knowledge development and change: Untangling beliefs and
practices. Literacy Research and Instruction , 48 (1), 65-75.

Thompson, G. (2006). Teacher and student first language and target language use in the foreign language
classroom: A qualitative and quantitative study of language choice. Dissertation Abstracts International, A: The
Humanities and Social Sciences , 67 (4).

Turnbull, M. (2001). There is a role for the L1 in second and foreign language teaching, but... The Canadian
Modern Language Review , 57, 531-540.

Turnbull, M., & Arnett, A. (2002). Teachers’ uses of the target and first languages in second and foreign lan-
guage classrooms. Annual Review of Applied Linguistics , 22, 204-218.

Wigglesworth, G. (2003). The Role of the First Language in the Second Language Classroom: Friend or Foe.
English Teaching , 57 (1), 17- 32.

Wilkerson, C. (2008). Instructors’ use of English in the modern language classroom. Foreign Language Annals ,
41,310-320.

92



The IISTE is a pioneer in the Open-Access hosting service and academic event management.
The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.

Prospective authors of journals can find the submission instruction on the following
page: http://www.iiste.org/journals/ All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than those
inseparable from gaining access to the internet itself. Paper version of the journals is also
available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar

c Je‘ m l\l)l\C(())Ht\l(l\
I'OS

O ULRICHS\WEE  JournalTOCs |

£ 2 ¥ Elektromsche
008 Zeitscnnftendibliothek
( ) ¥/ \ "y
(’C\ | | LR
) A e

oCLC WF [ IBRARY

WorldCat



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/
http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

