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Abstract:

Today's competitive world demands quality educatidrherefore Quality teacher
education has become an enduring theme as we baswive for better teachers for
better education of children. The quality of scheducation has direct links to the
knowledge, competence and skills of teachers aaid ithtial training preparations. The
quality and coverage of any system of teacher douce always decided by the content
of teacher education curriculum and the operationatles used for its delivery by the
system. Curriculum cannot be stagnant or once Hopracess of education. It is an
evolutionary phase of education phase at all lefrels KG to PG. It has to be in line
with the changing goals of education from timeitoet and therefore meet the needs of
the changing environment in which we have to lime€future and compete for survival
and success. Curriculum development and modificatias to be rational but not
emotional. Hence, for achieving excellence, it tade in line with modern principles
and practices in education.
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I ntroduction

The quality and coverage of any system of teacdecaion will be decided by the
content of the teacher education curriculum and dperational modes used for its
delivery by the system. For determining the quadityeacher education curriculum, we
depend upon the general theories of curriculum ldpweent. We have to take note of the
fact that curriculum of an academic or professigmagramme developed a point of time
is likely to get outdated within a short periodtiofie .Several new concepts and practices
come into the field.

The existing literature on curriculum developienostly concerns the principles
and practices relating to the school curriculume Tninciple of governing curriculum
development for teacher education is an area wha$ not been properly studied.
Historically speaking the credit for determiningg thature of curriculum for educating a
child goes to Rousseau, more than 200 years ager lba, Pestalozzi, Froebel and
Francis Parker set new traditions in curriculumotiye.However, it was only at the
beginning of the last century 1902, and i.e. Joewe®y in the USA theorized the issue of
curriculum in his treatise “The child and his caulum”. There has been a long history
of experimentation, development and research inatdum since then across the world
with the result the teachers now require definisweers to several questions before
planning a curriculum. The latest one has beenethergence of Modular Curriculum
(Pratt, 1980) and Local Specific Form of Curricullames Diaz, 1980).
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The curriculum, even the best available, wit be able to define all the expected
learning experiences, assuming that curriculunfisgands for a document which helps
an educational system to understand the differermmh$ of learning experiences to be
provided to the learners  for achieving all thepexted educational outcomes .We
are forced to squeeze everything in a one year Bdddse. The models used for defining
the curriculum of the conventional academic yedt mot work for teacher education
especially when we note that the main intensiorthef course is to develop teaching
competencies in a wide range of instructional sofut

The issue: how comprehensive is a curriculum resaiastly unanswered? What are the
components of modern teacher education curriculuvhat are the core areas? Which
are the specialization areas to be included? Shthdde be a separate training in
communication? How can we accommodate all thes#otéull justice to them without
increasing the duration of course? All these qoasthave to be answered within the new
framework of educational expectations for the Zlestitury Knowledge Society.

Vast changes are occurring in the concept of aultia development .One such is the
use of Local Specific Curriculum and another watlolwn work of Ivan lllich —the
“De-schooling society-exemplifies this new appraatte suggested popular theatre,
puppetry or mural newspapers and local radio brastdcfor communication especially
for communicating the the social messages.

In the history of curriculum-movement at least skferent types of curriculum
organization content have been identified by espeiz., (i) curriculum based on
social content (ii)curriculum based on psycholoficantent (iii)curriculum based on
vocational work (iv)curriculum based on disciplipawork (v) curriculum based on
environmental content and, (vi)curriculum basedtlom integrated or interdisciplinary
content.

Till now, the country followed independent prograssmof teacher education which
varied from one system to another or from one usit)eto the other university. The
advent of certain national open bodies for contrglthe teacher education has helped to
achieve a certain degree of homogeneity. The NCER&,NCTE, the UGC and the
general policy formulation on education system heostributed to the evolution of a
general consensus about objectives of teacher talnica

Waters (2007) stresses that the curriculum shbeldreasured. There should be real
pride in curriculum-the learning that the natiors leecided should set before its youth a
marvelous future. Teachers, parents, the wideraduc community, the media and the
public at large should all see the curriculum asething they embrace, support and
celebrate. Most of all young people should relise bpportunity for discovering and
achievement that curriculum offers to them.

Teacher education and school education have a syimbelationship. Developments in
both these sectors mutually reinforce the concmnthe qualitative improvement of the
entire spectrum of education.

The teacher must now be equipped not only to téathalso to understand the student
and the community so that children are regularcimosls and interested to learn. The
NCF 2005 requires a teacher to be facilitator foldeen’s learning in a manner that child
is helped to construct his knowledge. The launcthefmassive Sarva Shiksha Abhiyaan
in 2002 and the recent financial commitment andcation access to augment UEE
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mission have underscored the need to adequatghpnar¢eachers to address the growing
demand for quality education. Unprecedented expansi teacher education institutions
and programmes during the past few years charaetetine teacher education scenario of
today. The NCTE and NCERT over the past few decadgs addressed the review of
teacher education curriculum in the light of chauggeducational scenario and brought
out a series of framework. These frameworks progidielelines on the development of
teacher education programmes incorporating curcenterns as well as national and
global developments. The pioneering effort of deisig a curriculum framework for
teacher education was made by NCTE in 1978. Thssreaewed in 1988, subsequently
it was followed by the development of a model awiim by University Grants
Commission’s Curriculum Development Centre in 19%0en NCTE became a statutory
body in 1995,it brought out curriculum frameworkr fguality teacher education
in1998.Another framework ,teacher education foufeit was brought out by NCERT
to support the NCF for school education (2000). Bttempts have been made by NCTE
to develop draft curriculum framework, the first2005 and the second in 2006 and two
more draft frameworks, one in 2007 and other in82l0@ve since been added.

Several initiatives have been taken in the cquatiring the recent past to enhance the
quality of teacher education curriculum for excetle .In the content of teacher education
a quality curriculum stands for its ability to déme professionally competent teachers
within ~ the assigned time of its operation .Themary purpose of teacher
education curriculum  in the country is to prepeaachers for the different levels.
A teacher working in a school has to perform aetgrof roles .The “teacher role” should
be one of the bases for the development of teashearation curriculum.

The curriculum of different teacher education pesgmes are generally conceived in
terms of the broad components like, (i) Theory sesar(ii) Content cum Methodology
courses (iii) Practical work (practice teaching)) (Practical work other than practice
training. Relevance and responsiveness are edsemdéieacteristics of a quality teacher
education curriculum. It is now widely recognizedhtt teacher should pay greater
attention to the development of self learning skithther than on the transmission of
information and memorization of facts. This shiishto be reflected in the teacher
education curriculum. UNESCO report called as DBel&@ommission (1996) has
elaborated the new perspectives for teachers grected to function in the Zlcentury
classrooms. The four thrust areas of modern educapelt in report has to be reflected
in new teacher education curriculum learning toviknlearning to do learning to live with
others, and to learning to be. Relevance and repgaess are interrelated and inter-
dependent concepts. Even with highly satisfactaryiculum, there is always a scope for
improvement. Therefore, appropriate policies arpubin one place for timely revision
of curriculum document to make it up-to-date and¢onformity to emerging new needs.
The changes have to be made on the basis of adceptrofessional practices i.e. (i)
Critical Review of the Present Curriculum (ii)Rewieof Teacher Roles and
Competencies (iii)Pedagogical Analysis (iv)Updatthg Knowledge Base of Teacher
Education(v) Culture Specific Pedagogies(vi) andvNisraluation Practices.

Barnett, Parry and Coate (2001) propose a moda&uaficulum that involves three
domains- .knowledge, action and self. Parker (2083jues for a transformational
curriculum suggesting that the Barnett et al mdmelexpanded and concentrates  on
interaction of three domains. Such a curriculumaliiwould engage the student’s love of
knowledge and re-inspire the teachers would ulgihyatlevelop a mature critical self
nature.
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Conclusion

From the above discussion it is clear that chasghe law of life and those who look
only to the past or to the present are likely tssrihe future. Therefore, it is necessary to
handle the change due to globalization in a pasithanner so that this change can be
productive agent in the developing countries. Hernbe creation of an educational
system capable of preparing people to live in thenging world is one of the crucial
tasks of modern society.
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