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Abstract
The aims of this research are: (1) To analyze t¥feitess of the application @uantum Learning Model
compared to th&xpository Modelipon the achievement éfistory Learning Competenasf Class-X Students
of Karanganyar Government Senior High School; (@)analyze the difference of influencel@arning interest
to history learning competence of Class-X Studeoting the Semester Il of Government Senior Highdsl
in Karanganyar Regency; and (3) To analyze tlflaence interaction between the applicationlezrning
modeland studentdearning interesto the achievement of history learning competasfc€lass-X Students of
Government Senior High School during Semester Kananganyar Regency.
This research applies the Experiment Method. Pdipualan this research are the whole students o§€ha of
“SMA Negeri | Karanganyar” and those of “SMA Neg&arngpandan” Government Senior High Schools.
Samples are taken by using the multi stage cluatetom sampling technique from 75 respondents,istims
of 40 students for experiment and 35 students Her dontrol group. Data collecting technique appties
questionnaire on History learning interest and st @n History Competence Achievement. Validity and
Reliability Testing is carried out before instrurhés used. Data is analyzed by using the 2-Wayiavar
Analysis Technique (ANAVA), continued with Multipl@omparison Test.
Outputs of this research are as follows: @yantum Learning Modeis effective to improve the History
Learning Competence comparedBrpository Model(2) Students with high learning interest have khstory
learning competence better than students with &asnling interest; (3) There is an interaction iafloe between
the Learning Approactand thelearning Interesupon the History Learning Competence. It meansttiere is
an interaction between Influence in the Usé@frning ApproachkandLearning Interestipon the Achievement
of History Learning Competence.
Keywords: Quantum Learning Model, Expository Learning Mqodetarning Interest, History Learning
Competence.

1. Introduction

History learning is intended to make the studemtara or to generate their awareness on histdayt¢dirdjo,
1988. This is in conformity with Regulation of Ministef National Education, Number 22, the year 2006 o
content standard, knowledge about the past contpittie values of wisdom able to be used to tram th
intelligence, to build attitude, character and peadity of students. In line with these goals, Wadies of history
must be able to be reflected at the patterns afahdtehaviors of students. Observing the visiblgepas of
behavior, we can understand the psychological tiomdat a total stage of comprehension on the megaand
essence of history at present and in the future.

Considering the importance of history, then by @@y the life values of community in the past, il are
expected to look for or to make selection on tleresfaid values, which ones are relevant or abive tweveloped
to encounter the complex challenges of the erbgeit present or in the future. The searchinggeeor the
selection process explicitly gives emphasis onpfoeess approach and also demands the establisbfn@iore
physical-mental activities and creativities of snth in learning history. This is in line with tkeatement of
Sartono Kartodirdjo (1992) that the history leagnghould give deep understanding and a certaih skil

In history learning process, a teacher has an itapbrole in conveying information, in training thkills and in
guiding the learning of students so that the teachee required to have certain qualification aochjgetence in
order to get the study and learning process abtarteffectively and efficiently. The presence dthlearning
interest, learning approach and utilization and uke of suitable learning media will make studesdsy to
accept and to process the subjects presented.

The Quantum Teaching Modedtarted to be developed in USA around the yeal919#neered by Bobbi
DePorter and Mark Reardon (Suyitno, 2004). Quarifeaching started &uper Campan accelerateQuantum
Learning Programoffered by theLearning Forum In a12-Day Staying Progranstudents got the strategies,
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ways or means that help them in recording, menmgjzieading, writing, making creativity, communioat as
well as building up a relation. The outputs achiewe Super Camp were as follows: 68% increasirg th
motivation, 73% increasing the score, 81% increpsi@lf confidence, 84% increasing self respect @8tb
continuing the use of skill (DePorter, 2004).

Porter (2000) state$Quantum Teaching shows you how to be a good teacpeantum Teaching shows new
ways that make the learning process easier thrahghart element guiding and the directed achieveméar
whatever subjects you are teaching. And by applyireg Quantum Teaching method, you will be able to
combine the learning peculiarities leading to theni of lesson plan that will steeply increase tihedent
achievement.”

Quantum Teaching is a learning process by providiagkgrounds and strategies to improve the learaing
teaching process and to make such process morgabigo This procedure gives a teaching style empage
the students to make more achievement than treahed possible. It also helps teachers enlargskili® and
motivation of students, so that In the end teachdtget greater satisfaction from their works.

There are three things need to be understood imt@QumTeaching, namelQuantum, Learning Acceleration,
and Facility Quantummeans an interaction changing energy into thet.lighus, Quantum Teachings the
efforts of a teacher to orchestrate various intéi@uts available inside and around the learning mamso that
the skill and natural talents of students becongia@ace.Such interactions cover elements to learn effebti
influencing the success of students, at the same ¢thanging the skill and natural talents of stislém be the
light useful for they themselves and for other peg¢pePorter, 2004).

Learning Acceleratiormeans putting away any constraints hampering #beral learning process intentionally
by using music, coloring the surrounding place ppring suitable teaching materials, and active lwvement
(DePorter, 200 Facility means making everything easier. Facility in thisitext refers to the strategic
implementation by putting away any learning coristga returning the learning process into the eawy natural
condition. This facility also includes providingettearning aids that make students easy in lear(ihegorter,
2004).

The Quantum Learning is a learning activity in agdant atmosphere Quantum Learning is one of the
teachings requiring freedom, relaxing, amazing,oyeaiple, and stimulating conditions. Characteristias
quantum learning model is the arrangement of plgasad comfortable learning environment and the afs
music adjusted to theuanceand the use of various kinds of music becomeskélyeleading to the quantum
learning, such as pop music, dangdut, jazz ancerattccording to Bobbi DePorter and Hernacki (200%
learning by using quantum learning will give bftse namely: (1)positive attitude (2) improvements in
motivation (3)lifelong skill, (4) self confidenceand (5)success or improved learning outputs.

Quantum Teaching Modéhkes the form almost similar with a symphony,idiivg the elements of symphony
builder into two categories, namelycontextand content In ‘context’, there are elements of environment,
atmosphere, foundation and design. Where&simtent’, we can find the elements of facility, preseatatiand
skills. In addition, the Quantum Teaching model thesdesign frame of Quantum Teaching populartywkmas
“TANDUR”: Tumbuhkar= plant to growAlami = experience / undergblamai= give the name)emonstrask
demonstratelJlangi = repeat andRayakan= Celebrate (DePorter, 2004).

On its learning process, the quantum model taked#se on cognition conditioning at the real waddtext.
Anitah and Noerhadi, (2003) state that its conditig into the real world context means that: (1 Tasks are
not separated, but constituting part of a biggerntext in which the teachers play the roles in digthing the
understanding showing the larger context, relevarthe problems being encountered. (2) The reatexons
mostly referred to the tasks of the learners basadthe information and ambient environment. (3)
Environmental context is very important (either idies or outside the classroom environment) because
development of learning environment is able to state and increase the active participation of estisl in
establishing the understanding and the concept.

Active participationof students in learning among others can be naditezd in the forms of discussion, team
work in discussion activity for materials of thesden. Attitude of teachers to students who tryridesstand the
way of thinking of the said students in order toselep the ability of their way of thinking to giviirther
strengthening is expected to be able to increhsdnterest, attention and motivation of the stislen

This procedure states that at the glance the eksndennot seem to have any correlation, such &staimment,
games, colors, positive way of thinking, physidaddss and emotional health; but all of these etgmevork
together or cooperate to produce the effectivenlagrexperience.

Quantum Learning covers important aspectli® — Neuro Linguistic Programnamely a research on how the
brain organizes information. This program analythesrelation between language and behavior anblésta be
used to create a sequence of understanding beteaehers and students. By understanding the Niaehéss
will know the use of positive language to increasssitive actions in order to stimulate the moseetfe
function of the brain. These all can also indidate best learning style for each individual (DeEqQrBobbi and
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Hernacki, 2005).

In addition, in order to achieve the learning gaaterest of students is required to join learniBgkardi (1988)
states thatLearning Interest” is a mental framework consisting of a combinatiomofzements and mixture of
feeling, prejudice, worry, tendencies and othengally leading the individuals to a certain option&ccording

to Belly (2006:4), Interest” is the intention driven by a will aftereeing, observing and comparing and
considering the intended need.

Bob and Anik Anwar (1983), declare thaterest is an emotional condition shown to sonmgthfrrom those two
opinions above, it can be concluded thaterest” means a psychological condition of a person in ptdebe
able to accept or to perform a certain action otiaity to achieve a certain goal.

Learning interesbf students is also one of the success factoeglimevement of History learning competence.
Great learning interest tends to produce a bettening competence, whereas the less learningsitewill also
produce the worse learning competence. Understgniti@ student’s needs and serving the student’dsnee
constitute one of the efforts to generate the @sieof students. Interest can be established amelaped on
students by means of providing information to stugeconcerning with the relation between one tewarhi
material to be given and the previous teaching rizd¢eor by describing about their usage in theiritfor
students.

The essence of learning interest is a tendencyassipn of students upon the learning activitie® dblgive
stimulus in activity in progress in order to acl@dhe intended goal, viewed from the presenceldfsirit, (2)
perseverance(3) attention (4) sacrifice and (5)hard efforts Having these five things will be able to motiwat
students to seriously follow the learning processl to learn the lessons presented by teachetisasthey will
be able to improve the achievement in historyrliggy competence.

However in reality, students frequentimdergo boredonm learning History. Besides from the view point of
material, history lesson is learning the eventim past, still lots of history teachers &apped in old models of
teaching,tending to beteacher centered learningnd students are mostly in passive manner, recgemore
information from teachers in the forms of lectucpiestion and answer, then increasing the undeistand
through the task assignments given by teachersv€ocome this problem, the things able to be coduby
teachers are to activate and guide students hgingiland applying the innovative and creative hérag models.
Here the role of teacher is only to be a facilitagp that the learning process gives more poffiiorstudent
activities.

Based on the aforesaid description, the reseamhlgms can be formulated as follows: (1) Is theaQum
Learning Model more effective in improving the Hist learning competence compared to the Expository
Model? (2) Is there any difference in influencévimen high and low learning interest to studentlsievement
of history learning competence? and (3) Is thergiafiuence interaction between the applicatiorezrning
model approach and student’s learning interest tippistudent’s achievement in History learning petance?

2. Method Of Research

This research applies tieperiment Methadbecause output of this research will confirm gsition of causal
relation among variables being analyzed. The airast@find the causing facts and the resultingsfamt the
difference in effectiveness at the application @frhing model in learning History from the viewpoif
students. Population of this research are the whinidents of Class-X of Government Senior High 8thn
Regency of Karanganyar for the Academic Year 2011¢2 Samples are taken by usimgulti stage cluster
random sampling techniquBased on proportion in numbers of the availabldents to be analyzed, there are
75 respondents consisting of 40 studentefmerimentind 35 students for tlw®ntrol group.

Data collecting technique appligsiestionnaireon History Learning Interest and Achievement TestHistory
Learning Competence. Questionnaire validity on sy interest and on achievement test for learning
competence is tested by using item validity techaigvith product moment formulaReliability of the
questionnaire on student learning interest is tedbg usingAlpha Formula from Cronbachnd the reliability
coefficient is obtained at the sum of 0.840, wherba reliability of achievement test on learnilognpetence is
tested by using th&uder Richarson 20 Formul@KR-20) and reliability coefficient of 0.890 is obtaineahd
then continued with test item analysis coveringléwel of difficulty and different power of the tetem. The2-
Way Variant Analyticalechnique (ANAVA) is applied, continued with tMultiple Comparison Test

3. Results and Discussion

Hypothetical testing is performed by usi@gWay Variant Analytical Technique (ANAV#jth the factorial
design of 2 x 2, then continued wiBithefe Tesh order to know which group is significantly masaperior.
The aim of 2-Lane Variant Analytical Techniquedsitivestigate théwo main effectandone interaction effect
The main effect is the difference of influence bextw thdearning modeand the student’®arning interesion
the achievement of History learning competence. ifiteraction influence is the influence of learnimgpdel
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and student’s learning interest on the achievenoérthe History learning competence. Before hypatadt
testing is performed, the requirement test is doaeely the test onormality andhomogeneityThe statistic
values compiled from outputs of History competetasts are shown on the following Table.
Table-1: The Required Statistic Values

Learning Approach Quantum Approach Expository Total
Approach
Learning Interest _ (Al) (A2)
High Interest N 21 17 38
(B1) X 1646.95 1200.86 2847.81
X 129237 84943.69 208660
X 78.43 70.64 74.94
Low Interest N 19 18 37
(B2) X 1201.67 990.39 2378.57
X 77017.69 77507.06 156379
X 63.25 65.38 64.29
Total N 40 35 75
X 2848.62 2377.76 5226.58
X 206254.6 162450.8 368705.4
X 71.22 67.94 69.58

Based on the calculation using the help of SPS8rBno 16.0 the summary of ANAVA Outputs as a whoke a
sown in Table-2 as follows:

Table-2: Calculation Outputs of ANAVA 2x2
Tests of Between-Subjects Effects
Dependent Variable: the History learning competence

Source Type Il Sum Df Mean Square F Sig.
of Squares

Corected Model 2740.98 3 913.642 36.778 .000
Intercept 364200.64 L 364200.64 14660.657 .000
Learning Approach 153.01 il 153.01 6.159 .015
Learning Interest 2081.2p 1 2081.22 83.778 .p00
Learning 458.95 1 458.94 18.47pH .000
Approach*Learning
Interest
Total 368705.35 75
Corrected total 4504.711 4

R. Squared = .608 (adjusted R Squared = .592
Based on the calculation outputs of the aforesalda® ANAVA, the conclusions can be made as follows:

3.1.Hypothesis-1

The difference in influence at the application ofhe Quantum Approach from the Expository Approach to
the Achievement of History Learning Competence of fass-X students of Government Senior High
Schools in Karanganyar Regency during Semester Ibf the Academic Year 2010/2011.
Based on the ANAVA Table above, we can obtain thieie of F ithmetical progression = 6.159 > Fape = 3.11 It
means that the first statistic hypothesis (Hogjected, and H1 is accepted. In this way, it cacdeluded that
there is an average difference in history learnamgnpetence between the Quantum Approach from the
Expository Approach. Thus, it can be concluded that Output of History Learning Competence Test for
students taught by using the Quantum Learningtieibthan that of using the Expository Approach.
The Quantum Learning Model is mostudent centereéh its nature In this model, students are actively and
creatively involved in learning process, so tharténg becomes more meaningful and able to incrédase
student achievement. One of the reasons why steideet able to learn better is because they feghyhap
taking part in such learning-teaching process. Ghantum learning focuses the attention on excelemnt
meaningful interaction, so that it gives emphasishe importance of interaction, frequency and audation of
excellent and meaningful interaction aheérefore communication becomes very importanuiandgum learning
Students as the learners become the center ofiatte8elf potential and the intelligence abilitytbe learners
are believed to be able to develop maximally antingglly. In addition, under quantum learning modkie

nuance of constructivism

is relatively strong bmpdasizing the importance of the environmental safe

materializing the effective and optimal learninglanaking easy for the success in achieving theiegmoals.
Some points of excellence or superiorities of tharqum learning among others are as follows: (1arQum
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learning begins from cognitive psychology, not theantum physics although tinny bit term and cona#pt
quantum are used. (2) Quantum learning is more histi@ in its nature, not “empirical positivistic”,
“animalistic”, and or “nativistic”. (3) Quantum lg@ng is more constructivist(ic), not empirical gasstic, nor
behaviorist. (4) Quantum learning focuses the itirron excellent and meaningful interaction, ngttjmerely
a transaction of meaning. (5) Quantum learninggjyeat emphasis on learning acceleration with t@gél of
success. (6) Quantum learning determines much emalural characteristics and naturalness of tamileg
process, not on the artificial or framed-up comditi (7) Quantum learning gives big emphasis on
meaningfulness and excellence of the learning pocgB) Quantum learning has a model synchronittieg
context and the content of learning. (9) Quantuarriimg focuses the attention on establishment ati@mic
skills, life skills, and physical ore material agthement. (10) Quantum learning puts the valuesfaitid as the
important parts in learning process. (11) Quanteenning prioritizes diversity and freedom, notfaniity and
order, and (12) Quantum learning integrates tgtalitbody and mind at the learning process.

In addition, the quantum learning gives very bigpbasis on learning acceleration with high levelsatcess
Under this circumstance, various ways and techsigaa be applied and in this research it is naieed in
the forms of sufficient lighting, accompanimenttbé music, joyful atmosphere established by thegee of
team work and the yells of the groups, comfortameironment, relaxing arrangement of the seatasbthe
efforts to support the learning acceleration.

Quite different from the quantum learning, the Esipary Learning is deacher centeredlearning method in
which the movement space and roles of studentbraited and dominated by the teachers who moskg the
role as the transferor of knowledge and student®rne the object in learning as stated by Nana 8adja
(2006:73)that the expository learning model essentially kragizes on conveying the knowledge to students,
and students are viewed as the object receiviraynmdtion given by the teachers. Usually such infitiam is
given in the form of explanation and oral narrati@md students are asked to re-express what they duat
through the response

3.2.Hypothesis-2

The difference in influence between High Learning riterest and Low Learning Interest to the History
Learning Competence of Class-X students of Governme Senior High Schools in Karanganyar Regency
during Semester Il for the Academic Year 2010/2011.

Based on the the aforesaid ANAVA Table, we caniobitée value ofF githmetical progression = 83.778 > Fapie =
3.11 It means that the first statistic hypothesis (kYejected, and H1 is accepted. In this way,ai be
concluded that there is an average differencestohy learning competence between students with leigrning
interest and those with the low learning inter@$tus, it can be concluded that the Score of Histargrning
Competence for students with high learning inteisktgher than that with the low learning interest

The further finding of this research is that thisra different output in history competence testveen students
with high and low learning interests. Interesthe tmost convincing foundation for the success tdaaning
process. Further, Muhibin Syah (2001) states thtatrést is a high tendency to something. In thigre, it is
performed by giving an emphasis on the high spiititen, the illustration by Crow and Crow declattest if
someone has an interest on something, he will bgeloto remember and follow the said activity, evien
someone’s experience on a certain activity alwagslyces the results pursuant to his expectatianintérest
will increase higher and higher. In this way, studewith high learning interest tend to be morecsgsful in
their learning.

3.3.Hypothesis-3

The influence interaction between the application oLearning Model Approach and Learning Interest to
the Achievement of History Learning Competence of (@ss-X students of Government Senior High
Schools in Karanganyar Regency during Semester Ibf the Academic Year 2010/2011.

In order to know whether or not there is an infleeinteraction between the application of Learmpgproach
and Learning Interest to the Achievement of Histioearning Competence, it is obtained the value of

F arithmetical progressio= 18.475 , whereas the 5. = 3.11. Since the F progression is bigger thaabfet the zero
hypothesis (Ho) is rejected. This means that tieeam influence interaction between the Learningudpch and
Learning Interest to the Achievement of History ireag Competence. The interaction significantlytees
between the Learning Approach and the Learningrést of students to the Test Output of Historyrhiey
Competence, the next step to take is to performrtodr test using the Scheffe method. The fornthas
interaction is as shown at the following Drawing-I
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Drawing-1: Interaction between Learning approauth laearning Interest to the History
Learning Competence

The above drawing indicates that there is a condiijon of the score average value of the Historgrhiang

Competence for each Learning Approach with Studleatrning Interest and constitutes a pair of coispar

between the two averages. This pair becomes thiggooation component. At interaction between Iréag

Approach and Learning Interest, there are two goméition components pursuant to the need of tlsisareh,

namely: The first component is in the form oé thverage score of the Test Output of History Liegrn

Competence having High Learning interest and tabghtsing the Quantum Approach and Expository. The

second component is in the form of the averageesabthe Test Output of History Learning Competenaeing

Low Learning interest and taught by using the QuemApproach and Expository. Both configurations éhav

been tested as presented at the second and tthéypintheses.

Based on the output of the aforesaid analysishéxe step to take is the advanced test. The addaese using

the Scheefe method produces the results as follows:

3.3.1. There is an average different score of 7.7874 efjttantum learning approacfor students wittHigh
Learning Interest(78.43) from theexpository learning approacfor students with thédigh Learning
Interest(70.64). Using the error standard of 1.626 andifig@ance level of 0.000 (0.000<0.05), it means
that between the average score at the quantumingaapproach for students with high learning ieser
is different from the expository approach for studewnith high learning interest.

3.3.2. There is an average different score of 15.180haiguantum learning approadbr students witiHigh
Learning Interes{78.43) from thequantum learning approacfor students with.ow Learning Interest
(62.25). Using the error standard of 1.578 andifsocgmce level of 0.000 (0.000<0.05), it meansttha
between the average score at the quantum learpipgach for students with high learning interest i
different from the quantum approach for students Yaw learning interest.

3.3.3. There is an average different score of 13.0428@guantum learning approadbr students witiHigh
Learning Interest{(78.43) from the average score of test outputHi$tory Learning Competenagsing
Expository Learnindor students with.ow Learning Interes{65.38). Using the error standard of 1.600
and significance level of 0.000 (0.000<0.05), iteans that between the average score at the quantum
learning approach for students with high learninigriest is different from the expository appro&mh
students with low learning interest.

3.3.4. There is an average different score of 7.3930&attlerage score of History Learning Competencerunde
the Expository Learning Approacfor students wittHigh Learning Interes(70.64) from thequantum
learning approachor students with.ow Learning Interes{63.25). Using the error standard of 1.663 and
significance level of 0.001 (0.001<0.05), it medhat between the average score at the expository
learning approach for students with high learninigriest is different from the expository appro&mh
students with high learning interest.

3.3.5. There is an average different score of 5.255 atstwe of History Learning Competence under the
Expository Learning Approactor students withHigh Learning Interes(70.64) from the average score of
test output of History Learning Competence undgudsitory Learning Approach for students witbw
Learning Interes{65.38). Using the error standard of 1.685 andiig@ance level of 0.027 (0.027<0.05),
it means that between the score of History Lemri@ompetence under the expository learning approac
for students with high learning interest is diffiet from the average score of test output of Hystor
Learning Competence under the Expository Learnipgrdach for students with low learning interest.
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3.3.6. There is an average different score of 5.7 at eeame score of History Learning Competence urtuer t
Quantum Learning Approador students with.ow Learning Interes(63.25) from the average score of
test output of History Learning Competence urigepository Learning Approacfor students with.ow
Learning Interest(65.38). Using the error standard of 1.639 andi@ance level of 0.639 (0.639 >
0.05), it means that between the average scarsbbutput of History Learning Competence unter t
Quantum Learning Approach for students with lowéag interest is not differentfrom the average
score of test output of History Learning Competenceler the Expository Learning Approach for
students with low learning interest.

Further findings of this research indicate thatéhie an interaction influence between kba&ning approachand
learning interestin influencing the History Learning Competence.eTitoles of teachers in generating the
learning interest are as follows: selecting theche® materials meaningful for students, estabigh the
learning activities able to give motivation to finglanslating / interpreting anything that has bémght. A
teaching material is presented pursuant to the lefvéhinking ability of children and presented timne forms
involving a lot of children activities in learnirgyocess.
Applying the suitable learning approadk one of the solutions that can be taken by #echers. The
application of quantum learning model will be muehisier in involving the student activities, sotthais
expected it can materialize the more conduciveeajdyable learning atmosphere compared to the $itquy
learning model which tends to beacher centered learningn which teachers have very dominant roles. The
conducive and pleasant learning atmosphere is pgaisible to increase the student learning interest
The use of Quantum Learning Model under a principieplacing students in comfortable condition, with
musical background and interlude of short films,wal as utilizing everything available eitherside or
outside the learning, will be able to stimulate kb&rning interest of the students. High learnimgriest will be
able to convey students to be the personality ss€akin their learning activities. The expositomyodel
frequently tends to place students as the objecteing the message receivers. They are not mutivebc
involved in a process of finding the concept andbfgm solving. This makes students less capable in
developing their skills and become indifferent.
In line with the aforesaid subject, the quantumrapph and the tracing of student’s interest at Kgaayar
Senior High School constitute an alternative to itlee needs of students, so that it can optimieé #bilities,
logical reasoning, and skills to improve the siudsutput in learning the history. The similar dpm is given
by Berdie as quoted by Bloom declaring that theridt is shown by the expression to like the dgtidbject
and specific nature (Bloom, 1981). Interest contds a stimuli being studied and followed dugtaonnection
with the object of goal being evaluated. Interasthie end can be extinguished if the responsestjors as well
as the motivations involved inside are destroyed.
The implementation of learning model which is cotigda, enjoyable and challenging and enable studients
have activities to develop themselves based oretnming experience they have got and the créatitiey
have done, will be able to stimulate the learnimgrest of students in which in the end will beeatnl increase
the achievement of their learning competence, tsrthe interest has the functions to: ¥tivate someone to
perform an activity (2) Motivate someone to enjoy and continue the acti@)Motivate the growth of attention
to acertain objectand (4)Motivate someone to tend to perform an activity mdo finish it

Students having high interest will be more persawermore attentive and more serious in completirg

activities as the best possible. In other word=ait be stated that there is an influence intenadigtween the

learning model and the learning interest to theéeagment of history learning competence.

4. Conclusion And Suggestions

Output of data analysis indicates that as a whwaeetis a difference in history learning compegeoftstudents

between those being taught by using the Quantunroggph and by the Expository Approach. In this cése,

history learning competence under Quantum Apprdashbetter result compared to that under the Etqgsi

Approach. In addition, there is an influence int¢ien Learning Approach and Learning Interest t® iistory

Learning Competence. Based on the aforesaid arathsi conclusion can be taken as follows:

4.1. Based on data analysis, it is found out that thera difference in History Learning Competence of
students studying under Quantum Approach and thos#er Expository Approach. The Quantum
Approach produces better competence in learnirigrtyisompared to the Expository Approach.

4.2. There is a difference in History Learning Competebetween students having high and low learning
interests. Students with high learning interestehlastter competence in their history learning caegbdo
those with low learning interest.

4.3. There is an influence of interaction between Laagnipproach and Learning interest to the History
Learning Competence. This means that there istaraiction between the Influence in the Applicatidn
Learning Approach and Learning Interest to the Aebiment of History Learning Competence.
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Based on the output of this research, some suggests can be given as follows

4.4.The learning method applying tliguantum Learning Model can be taken as the alternative learning
model for the subject of history so far deemedbeisg less important, since it is not includedhet
subjects tested at the National Examination, anfhisas learning applies the learning model coesid
less interesting and challenging, since it doesvideo opportunity for students to explore their self
potentials. Under Quantum Learning Model, the refabetween teachers and students become close
and the convenient and enjoyable learning atmospivl be established, so that it is expected titat
will be able to improve the achievement of thearléng competence.

4.5.In addition, in order to get students having higteiiest in participating the History Lesson, teashe
should be able to use other learning models whietaetive, creative, and pleasant.

4.6.In some researches, quite frequently that the iegrimterest is only used as the moderator varjdil¢
in reality in this research it is known that thearlging interest gives significant influence to the
achievement of learning competence. Thereforis, $uggested to make a research on the class action
intended to look for the dominant factors ablentituence the student learning interest.

4.7.1t is proven that the learning interest has bidumfice to the achievement of student learning coemge,
in which students with high learning interest befagght by using either quantum or expository model
are proven to remain having high achievement inr tlearning competence. Thus, the Autonomous
Agency for Education and Culture should also bee abl consider about the students’ interest during
recruitment for new students by including or insgrtthe student interest as one of the requirements
recruiting the new students.

4.8.Many research variables have not yet been deepbated in this research, for example in measutirg
competence achievement, it only measures the ¢ograspect of the students, in which in reality in
evaluating the competence achievement of subjddistbry, it should not be that way only. Therefate
is suggested to hold a further research intendednprove the affective aspects, so that it willrhere
complete in evaluating the achievement of studentpetence in the subject of history.
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