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Abstract

The creative writing is very important for students; where it develops their imagination and helps them choose
the vocabulary in which to express their ideas. The RAFT strategy is useful to develop students' creative writing
skills. The current research aimed to identify the effectiveness of the RAFT strategy in developing the creative
writing skills of eighth-grade students in public schools in the State of Qatar. The research sample consisted of
two groups: the controlled group and the experimental one. Each group contained (46) male and female students
from the eighth grade. The RAFT strategy was applied to the experimental group students. The traditional
method was also applied to the students of the control group. The students of the two groups were also pre-and
post-tested in the creative writing skills test. The results of the research revealed that there were statistically
significant differences between the mean scores of the students of the control group and students of the
experimental group in the post-test of creative writing in favour of the experimental group. The research also
recommended employing the RAFT strategy to develop creative writing skills in different educational stages.
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1. Introduction

The environment around children is an important factor for children to acquire their first language. It encourages
them to integrate and to use language naturally with family members around them and the outside world.
Children can acquire the skills of listening and speaking through continuous experience and practice with parents
and peers. Schools give a great interest in developing listening and speaking skills, in addition to teaching
reading and writing in the early educational stages. (Hemmeter& Kaiser, 1990) (Min, 2015).

Children are prepared to learn to read and write within the environment around them. A new stage in
teaching children’s different concepts and language skills begins and children are prepared educationally and
linguistically to learn reading and writing. More emphasis should be placed on the two written skills (reading
and writing) in later educational stages. Writing is one of the most important language skills that a person learns
to write down all his works, ideas, and culture.

The Arabic language is creative, and its distinctive features confirm the availability of fluency, flexibility
and originality factors. The development of students' creative linguistic performance skills is in line with the
nature and characteristics of the Arabic language. Creative linguistic usage provides an opportunity to develop
mental processes and thinking patterns, and to show learners' linguistic abilities and talents. (Abd Elqader &
Ismaeel, 2015). “Encouraging students to write well is an opportunity for every teacher to provide a
contemplative atmosphere in the classroom. Students’ writing is an area that is increasingly overlooked day by
day. This cannot be avoided unless the teacher carefully reads everything the students wrote and comments on
their writings (Hilfish & Smith, 2012).

Creative writing is one of the most important language skills as it expresses feelings and feelings clearly.
Accordingly, creative writing is an important element that needs a variety of teaching strategies and methods; to
achieve education goals. (Dakhel, 2018). Writing is one of the most difficult language skills. While writing,
students don't just share their thoughts; rather, they must choose the appropriate vocabulary to express these
thoughts. (Anggraini& Usman, 2017, 20)

2. Research problem:

Several studies have confirmed that one of the reasons for students' weakness in creative writing is following
traditional teaching methods. That may even be the direct cause of students' poor level of creative writing.
Attention should be paid to creative writing, with an emphasis on appropriate teaching methods that take into
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account the interests and language level of students. Objective standards that accurately measure aspects of
writing should also be developed. Reliance on teacher correction without relying on correction standards; will be
characterized by the subjectivity of the teacher that affects the correction process. (Dakhel, 2018) (Qatamee&
Allozey, 2008) (Zaier, Dakhel, 2016).

Since writing is one of the most important requirements for language teaching and learning; It is one of the
language skills that students rely on for academic achievement, as well as a tool of expressing their thoughts and
feelings. Writing is a fertile field for showing students' ingenuity and their linguistic and intellectual creativity.
This necessitates the need to address this problem and to intensify effective research to find innovative solutions
in this field. (Al Ahwal, 2018)

Some studies recommended paying attention to develop creative writing skills among students, and
confirmed significant weakness of students in creative writing. This calls us to use appropriate educational
methods and effective teaching strategies to develop students' creative writing skills. (Al-Shammari& Al
Hashemi, 2018). The effective factor in students’ writing competence may be the strategy that the teacher uses in
teaching writing. In traditional teaching, the teacher rarely brainstorms his students while they are writing to
stimulate their ideas before expressing them in written form. The teacher often allows his students to work on
their own without giving them any instructions to develop their ideas and to express them properly (Parilasanti,
Suarnajaya, & Marjohan, 2014)

Previous studies also confirmed that students in eighth grade face a problem in building paragraphs,
preparing and organizing ideas, and how to write key and supporting sentences. The studies emphasized that the
RAFT strategy is a good way to help students in solving the problems they encounter while writing.
(Idayanti.2014). Taha & Azahrani, 2020, confirmed the effectiveness of (RAFT) strategy in developing creative
writing skills for female students. Most students face many difficulties in writing paragraphs, and the inability to
express their ideas well, especially while organizing their ideas into a coherent written structure (Abedelqader,
2017). It is important to train students how to produce ideas, and how to organize them in pages. Writing
requires good knowledge to help students write their thoughts in meaningful sentences (Cho and Schunn, 2007).

Previous studies have also confirmed the poor level of students in general in creative writing skills,
especially in the preparatory stage. This is due to automated practices that are no longer effective and cannot
achieve the expected results. This prompted finding alternative solutions to develop students' creative writing
skills. (Khasawneh, 2012) (Alisa& Rosa, 2013) (Mukhaiyar& Rajab, 2013) (Parilasanti et al, 2014) (Widiyati,
2014) (Riyaanti, 2015) (Partiwi, 2016) (EI Sourani, 2017).

Students' weaknesses in creative writing skills have been confirmed by revising students' marks on periodic
written tests. In addition, students do not have a clear strategy to rely on in organizing their thoughts while
writing an essay. Moreover, teaching practices still using traditional teaching strategies. In addition, most
teachers do not know anything about RAFT strategy or how to use it to organize students' ideas, and train them
on correct writing. All previous studies confirmed that RAFT strategy is effective in organizing students'
thoughts before writing. Results of these studies demonstrated the effectiveness of the RAFT strategy in
developing creative writing skills. (Idayanti.2014) (Parilasanti, Suarnajaya, & Marjohan, 2014) (Abedelqader,
2017) (Taha& Azahrani, 2020)

There are various strategies that teachers can employ it to develop students' creative writing skills. RAFT
strategy is one of the most important strategies used to develop students' writing skills. Therefore, the researchers
used this strategy in the current research to develop creative writing skills for eighth-grade students.

One of the most important problems students face is a lack of motivation while writing. It is therefore
important to use the RAFT strategy in teaching because it stimulates students' motivation towards writing.
(Ganinda, 2020, 4). The RAFT strategy is one of the instructional strategies used to develop students' writing
skills. The RAFT strategy encourages students to use their imagination to explain what they are writing using
well-structured steps. The students use their creativity to display ideas from their imagination and creative skills;
to give the subject a unique perspective. (Dani et al, 2018).

2.1. Research questions:

The current research problem was determined in the following declarative statement: Effectiveness of RAFT
strategy in developing creative writing skills of eighth grade students in the State of Qatar. The following two
questions are derived from this statement:

1- What are the appropriate creative writing skills for eighth grade students?

2- How effective is the RAFT strategy in developing the creative writing skills of eighth grade students?

2.2. Research hypotheses:

(1) There are no statistically significant differences on the scale (0.01) between the mean scores of the students
of the control group and the students of the experimental group in the creative writing pre-test.

(2) There are statistically significant differences on the scale (0.01) between the mean scores of the students of
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the control group and the students of the experimental group in the creative writing posttest in favour of the
experimental group.

(3) There are statistically significant differences on the scale (0.01) between the mean scores of the experimental
group students in creative writing pre and posttests in favour of the post-test.

3. Research objective:
Determining the effectiveness of RAFT strategy in developing creative writing skills of eighth grade students in
public schools in the State of Qatar.

4. Significance of the Research:
- Employing RAFT strategy in teaching writing as it is considered one of the important strategies in
developing creative writing skills.
- Benefiting from creative writing skills test to determine the students’ creative writing skills level.
- Employing RAFT strategy in developing some social skills among students, such as: cooperation, social
interaction, responsibility, views exchange, and respecting others’ opinions.

5. Study Delimitations:

5.1. Objective Delimitations: The application of the research was limited to determining the effectiveness of the
RAFT strategy for developing creative writing skills.

5.2. Spatial Delimitations: The research was applied to eighth-grade students in Doha Preparatory Schools for
Boys, and Maria Al-Qibtia Preparatory School for Girls in Doha, State of Qatar.

5.3. Temporal Delimitations: The research was applied for three months, starting from February 2019 until the
end of April 2019.

6. Terms of the study:

6.1. The RAFT Strategy:

The RAFT Strategy is a system that helps students in writing to understand their roles just like authors, identify
their audience and the suitable forms that they will use, and the subject they will write about. These key
components must be included in each writing assignment.

6.2. Creative writing:

We defined creative writing as: an intellectual, emotional, and linguistic activity that contains a set of ideas that
are well organized by the student to reflect with the emotional attitudes, which is well formulated. It should have
the element of originality, fluency, flexibility, expansion and sound writing to influence the recipient and can be
measured through a test prepared for this purpose, called “Creative Writing Test”.

7. The Theoretical framework:

7.1. The RAFT Strategy:

The RAFT strategy refers to (R) stands for Role, which is the role of the writer that the student should assume,
(A) refers to Audience, which means to whom the students will write this topic, (F) means Format, which means
what the writing will look like (message, complaint, essay, conversation, memo, magazine), and the letter (T)
refers to the topic and it needs to be persuaded by strong ideas and words indicating the event (Santa, 1988).
RAFT is an active learning strategy. The strategy requires that the learner be active in the educational process
because the learner is an important participant in this strategy. (Al-Dulaimi& Hussain, 2020). The RAFT
strategy is one of the most important strategies in teaching; because it develops students' reading comprehension
while reading. (Abd et al, 2020, 636). The study by Abbas & Abd Al-Sahib (2021), confirmed the effectiveness
of the RAFT strategy in developing the reading and writing skills of fourth-grade literary students at the
secondary stage in Iraq.

The RAFT strategy is a directed writing strategy. It encourages students to think more deeply about the
topic they are writing about and to whom they will direct their writing. The purpose of implementing RAFT is to
teach students a new way of thinking about their writing. (Pratiwi, 2016). RAFT strategy relies on integrating
new information with previous experiences and responding to the text through writing. Therefore, the RAFT
strategy focuses on four elements: the writer, the audience, the writing form, and the topic (CCRS Quarterly
Meeting, 2014).

The RAFT strategy is used in teaching student-oriented writing and to improve their writing efficiency.
RAFT strategy is a system to help students understand the key elements of organizing their writing (Abedelqader,
2017). Students experience a small amount of anxiety while using RAFT and this prompts them to write. As for
students who suffer from a high rate of anxiety, this is a hindrance to them because of their fear of failing to
write, and this confirms that the RAFT strategy plays a good role in reducing students’ anxiety (Parilasanti,
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Suarnajaya, & Marjohan, 2014).
Based on the above, the RAFT strategy is characterized by:

(1) Develop a sense of responsibility and independent learning while writing the topic of expression.

(2) Strengthening social interaction among students; It makes students cooperate while writing a common
topic within the same group, and this leads to the exchange of experiences between students.

(3) Developing students' skills in speaking and presentation; Where students practice presenting the written
topic.

(4) Training students to present their ideas in an orderly fashion; where one topic is divided into several
elements.

Despite these advantages of RAFT strategy, there are weaknesses that may appear while using RAFT
strategy, which are:

1- Some students may not have the ability to produce and organize ideas in a good way, and therefore their
writing may be confused and not subject to logical base.

2- Some students may not interact with their colleagues in exchanging ideas related to the topic they will

write about, and this may be due to the personal nature of some students; They tend to be isolated, and not
interact with others.

3- Students may be poor in writing, and this may delay them in writing about their peers in the class.

Despite all this, the teacher can overcome the weaknesses of RAFT strategy. Any strategy comes with some
weaknesses, but the teacher should employ this strategy in a purposeful manner, leading to the benefit of
students in the development of creative writing skills.

Learning process is an effective process, in which the student can establish meaningful relationships
between new information and experiences stored in his mind. A good educational strategy motivates learners to
build these relationships during the learning process. (Morison, Ros& Kimb, 2012).

7.2. Creative writing:

Al Hardani defines it as: the human ability to comprehend a specific subject, try to rewrite it in a new way
without imitation and characterized by creativity. Imagination and emotion are employed, and language is taken
into account from the morphological and grammatical points of view. (Al Hardani, 2013).

Writing is an important ability in the language learning process. Some students are not satisfied when they
are asked to practice the language orally, so writing is an educational tool for these students to express what they
think through their production on paper without disturbance or anxiety (Rivera & Pinilla, 2017).

Writing is not an individual process. It is a social skill that involves observing, telling stories,
communicating, building ideas, and providing new solutions to the challenges we face. Writing is a means of
self-expression. It is one of the most important skills that contains imagination, and it is also a good way to share
our thoughts with others, to know oneself better, and discover the strengths of students (Olehlova & Priedite,
2016) (Chen, 2017)

Writing is divided into two types:

1. Functional writing: It includes the life situations that a person is exposed to in his day, and related to
different jobs and professions. It needs formal writings, devoid of emotion and feelings, and focusing
on the direct and clear style. This type includes writing daily transactions, reports, scientific research
and official correspondences between individuals, companies, and official institutions in the state.

2. Creative writing: It focuses on expressing feelings and emotions in a literary style. It is also created by
the writer, and it varies from person to person depending on his/ her feelings, experiences, and the topic
he/ she is writing about. (Fijal, 2010).

Functional writing and creative writing are not completely separated from each other. They often overlap.

The functional expression may include creative aspects. Also, some areas of writing may include functional and
creative writing. (Al-Basess, 2011).

Creative writing is characterized by the ability to construct structures and sentences, construct meaning
through context, select vocabulary, and employ figurative language. Creative writing also engages students in
writing more complex language structures. It also leads to the development of language proficiency. In addition
to integrating students into a range of roles such as: thinker, artist, maker and trainee. Students’ subjective
perspectives are developed culturally and stylistically, and students’ awareness of their local, cultural and
linguistic identity is developed (Barbot et al, 2012) (Adam & Babiker, 2015) (The Quality Assurance Agency for
Higher Education, 2017).

Creative writing contains several sub-skills:

1) Fluency: It is the ability to generate a large number of ideas, whether verbal or non-verbal, when responding
to a specific stimulus, and the speed in producing them.

2) Flexibility: It is the ability to generate diverse, not expected, ideas, change the course of thinking with the
change of stimulus, and not be intolerant of predetermined ideas.
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3) Originality: It is the ability to produce rare, useful, and unrelated ideas. It is the characteristics most
associated with creativity and thinking.

4) Elaboration: the ability to add new and diverse details to a particular idea; This leads to its development, as
well as the ability to provide explanations for unfamiliar topics.

5) Sensitivity to Problems: It means that some individuals have a faster awareness than others in noticing
problems and verifying their presence in a particular situation. (Abu Jabeen, 2011).

8. Previous Literature:

There have been many previous studies that dealt with RAFT strategy in developing writing skills in general,
and creative writing skills in particular among students at different academic levels, and they were presented as
follows:

Khasawneh, (2012), aimed to determine the effectiveness of the RAFT strategy in developing some spelling
concepts for fourth-grade students in the city of Taif. The study found the effectiveness of the RAFT strategy in
developing some spelling concepts for fourth-grade students. (Alisa & Rosa, 2013) also employed RAFT
strategy in developing functional writing skills among secondary school students in Indonesia; In order to
develop these students' English language skills. She emphasized that employing the RAFT strategy led to the
development of students' attention during writing, in addition to the exchange of ideas during functional writing.

Mukhaiyar & Radjab (2013), focused on determining the effectiveness of RAFT strategy in developing the
writing skills of first-year students in the Department of English, College of Education in Sumatra, Indonesia.
The study found that there were statistically significant differences in the post-test for writing the paragraph
between the two groups: experimental and control, in favour of the experimental group that used the RAFT
strategy. (Parilasanti, Suarnajaya, & Marjohan, 2014) also aimed to verify the effect of the RAFT strategy in
reducing the level of anxiety and developing the editorial competencies of students in Indonesia. The researchers
concluded that the students of the experimental group who used the RAFT strategy outperformed the students of
the control group who used the traditional method in writing skills. Also, training on RAFT strategy led to a
decrease in anxiety among the students of the experimental group. Because they are trained to organize their
thoughts while writing.

Widiyati (2014), focused on determining the effectiveness of the RAFT strategy in developing students'
writing skills through their innovative thinking skills in Indonesia. The study found that the RAFT strategy was
more effective than instructional writing for teaching writing skills to students in the English Department. The
study (Riyaanti (2015), also confirmed that seventh-grade students in some schools in Indonesia used the RAFT
strategy, and were more enthusiastic about writing and that the RAFT strategy was effective in developing the
writing skills of these students.

ABD Elaal (2016), also aimed to determine the impact of RAFT strategy for developing environmental
values and creative writing skills for second-year secondary school students. The researcher used the quasi-
experimental method. The research sample consisted of (60) female students in the second grade of a secondary
school in Egypt. The study concluded that the RAFT strategy is effective in developing environmental values
and creative writing skills for female students.

Pratiwi (2016), aimed to determine the effectiveness of training students on RAFT strategy in developing
their skills in writing Procedure Texts in the second grade of secondary school in Indonesia. The results of the
study showed that there was an improvement in the students' skills in writing procedural texts after teaching
expression to them using the RAFT strategy.

El Sourani (2017), aimed to identify the effectiveness of the RAFT strategy in developing English writing
skills for tenth-grade female students in Palestine. The study found that there were statistically significant
differences in learning English writing skills between the two groups: experimental and control, in favour of the
experimental group that used the RAFT strategy.

Fawziah (2017), aimed to determine the impact of RAFT strategy in developing writing skills of Islamic
middle school students in Indonesia. The study found a positive effect of RAFT strategy in developing the
writing skills of eighth-grade students in middle school in Dar Al-Hekma in Indonesia.

The study of Al-Mahdawi& Al-Smadi (2019), aimed to determine the effectiveness of the RAFT strategy in
developing creative writing skills in English for eleventh graders in Jordan. The experimental group consisted of
25 students, and the control group consisted of 25 students. The experimental group was studied using the RAFT
strategy, and the control group was studied using the traditional method. The results of the study showed that the
students of the experimental group outperformed the students of the control group. This indicates the
effectiveness of the RAFT strategy in developing students' creative writing skills.

Intharakasem& Boonhok study (2019), aimed to determine the effectiveness of the RAFT strategy in
developing creative writing skills in English for students of the College of Education at the University of
Bangkok, Thailand. The study confirmed the effectiveness of the RAFT strategy in developing the creative
writing skills of these students.
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Al-Maliki’s study (2020), aimed to determine the impact of the RAFT strategy in developing reading
comprehension skills and written expression skills for second-grade students in middle schools in Iraq. The study
sample consisted of two groups: the experimental (34) students, and the control group (34) students. The
experimental group was taught using the RAFT strategy, while the control group was taught using the traditional
method. The results of the study showed that the students of the experimental group outperformed the students of
the control group in the reading comprehension test, and the written expression test. This indicates the
effectiveness of the RAFT strategy in developing students' reading comprehension skills and written expression
skills.

Hidayah (2020), study aimed to measure the effectiveness of the RAFT strategy for developing narrative
text writing skills in English for eighth graders in Indonesia. The pre and post tests for writing narrative text
skills were applied to 30 students. The study found an improvement in the students' narrative text writing skills
after using the RAFT writing strategy.

Kabigting (2020), study focused on determining the effect of the RAFT strategy on the English writing
performance of tenth graders in the Philippines. The study used the pre and post tests to determine the students'
level of written performance. The study confirmed the effectiveness of the RAFT strategy in developing
students' writing performance skills.

Seliem et al (2020), study focused on determining the effect of the RAFT strategy in developing creative
writing skills in English for third-year students in the preparatory stage in Egypt. The study sample consisted of
eighty students. The study sample was divided into two groups: the experimental group (40) students and the
control group (40) students. The experimental group used the RAFT strategy, and the control group used the
traditional method. The creative writing test was applied before and after; to measure the creative writing skills
of the study sample. The results of the study confirmed the effectiveness of the RAFT strategy in developing
creative writing skills for the students of the experimental group.

Taha & Azahrani (2020), also aimed to determine the effectiveness of the RAFT strategy through the
Blackboard system in developing creative writing skills and the trend towards a child literature course for female
student teachers at the College of Education at King Khalid University in Saudi Arabia. The research sample
included the control group (40) female students, and the experimental group (40) female students. The results
confirmed the effectiveness of the RAFT strategy through the Blackboard system in developing creative writing
skills and the trend towards a children's literature course.

The study of Ola Ranjilita (2021), aimed to determine the effect of using the RAFT strategy in developing
analytical text writing skills in English for eleventh-grade students in Indonesia. The study sample consisted of
32 male and female students. The students used the RAFT strategy in the writing of analytical texts. The pre-test
and post-test were applied to the research sample. The results of the study confirmed the positive effect of using
the RAFT strategy in developing students' skills in writing analytical texts.

8.1 Comments on previous studies:

Previous studies have used the RAFT strategy in different educational stages. These studies confirmed the
effectiveness of the RAFT strategy in developing creative writing skills, despite the different ages of the students.
This study is distinguished as the first study in the State of Qatar to use the RAFT strategy to develop the
creative writing skills of students in the eighth grade.

9. Research sample:

The research sample was chosen intentionally. The research was applied to two groups: An experimental group
(46 male and female), and the other is A control group (46 male and female). The application was implemented
in Doha Preparatory School for Boys and Maria Al-Qibtia Preparatory School for Girls. The equality of the two
groups was also taken into account in the age and academic average of the students, in addition to the teachers
who teach these students.

10. Research tools:

10.1. List of creative writing skills:

The researchers prepared a list of creative writing skills. The list was presented to seven arbitrators specialized in
curricula, teaching methods and assessment. The list has been modified by deletion, modification and addition.
The list included (18) skills. (18) skills were distributed into (5) domains: originality: comprising (4) skills,
fluency: comprising (4) skills, flexibility: comprising (3) skills, expansion: comprising (3) skills, and writing
Sound: It includes (4) skills.

10.2. Creative writing skills test:

The researchers designed a creative writing skills test; they prepared a test in the subjective essay. It contained
two different questions on which students should write an essay topic in these two topics. The time allotted to
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answer the test was calculated, which is (60) minutes. A form for correcting students' answers was also prepared.
The overall test score was (95).

10.2.1. Test validity:

The researchers presented the initial image of the test to a group of arbitrators in the field of curricula, teaching
methods, measurement and evaluation to verify the validity of the test and its relevance to the objective for
which it was designed. The researchers asked the arbitrators to express their opinion on the clarity of the wording
and the suitability of the test to the level of the students. The test has been modified in its final form according to
the arbitrators’ opinions.

10.2.2. Test stability:

Test reliability was calculated using the retest method; Where the tests were applied to (46) students other than
the study sample. The test was re-applied to the same group fifteen days after the first application.

Table (1) Values of correlation coefficients between students’ scores in the first and second applications of the
Creative Writing Test (n = 46)

The first application of creative writing test Pearson correlation coefficient (PCC)

The second application for creative writing test **0.870

** Statistically significant at level of 0.01 (with a confidence level of 99%).

The results of the correlation coefficient between the scores of the first application and the second one
showed a strong statistically significant correlation at the level of significance (0.01) between the students' scores
in the first application and the second application. It reached (0.870) between the two applications of the
creative writing test, which indicates the great stability that characterizes the creative writing test.

11. Research Methodology:

The research used the descriptive method and the quasi-experimental method. Data of creative writing skills list
were collected. The researchers applied the creative writing test previously to the experimental and control group.
The researchers used the RAFT strategy in teaching writing with the experimental group. The control group was
also taught in the traditional way. The creative writing test was post-applied to the experimental and control
group. The test application results were analyzed in order to interpret the results related to the effectiveness of
the RAFT strategy in developing creative writing skills. The researchers used the following statistical methods:
arithmetic means, standard deviations, frequencies and percentages.

12. Checking equivalence of the two groups:
The creative writing test was previously applied to the students of the two groups: the control and experimental.
In order to check the equivalence of the two groups, the first hypothesis was formulated as follows:

There are no statistically significant differences at the level (0.01) between the mean scores of the students
of the control group and the students of the experimental group in the creative writing pretest.

The researchers used the Independent Samples T-Test to test the validity of this hypothesis, and to
determine the significance of the differences between the mean scores of the students of the control group and
students of the experimental group in the creative writing pre-test, the results came as in the following table:
Table (2) "T" value and levels of significance of the differences between the scores of the control group students
and the experimental group students of in the pre-test for creative writing (n = 92)

Control group Experimental group T
Test (n=46) (n=46) value Significance Differences
A M A M
Creative writing | 5y 43 | g3 53.74 771 | -1395 | 0.167 | Insignificant |  ---m-
pre-test

Function= 90
1.987 Significant at 0.05 and 2.63 significant at .01

It is evident from Table No. (2) that the average scores of students in the experimental and control groups in
the pretest creative writing. The average scores of the experimental group in the pretest were (51.43) and the
average score of the control group was (53.74) and the value of (T) was (- 1.395). It is a non-significant value at
the significance level (0.01. this indicates that there are no significant differences between the mean scores of the
students of the control group and the experimental group, and the average scores of the experimental group
students in the creative writing pretest. Accordingly, the null hypothesis is accepted that: There are no
statistically significant differences at the level (0.01) between the averages of the scores of the control group
students and the experimental group students in the creative writing pre-test.

13. Results:

13.1. Results of the first question:
To answer the first question: “What are the appropriate creative writing skills for eighth-grade students?”. The
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researchers designed a questionnaire that includes a set of sub-skills, divided into five areas: originality, fluency,
flexibility, expansion, and elements of sound writing. In order to verify the validity of the questionnaire, it was
presented to a group of arbitrators in the field of Arabic language curricula and teaching methods. The
questionnaire was modified to contain (18) skills. These skills were divided into five areas of creative writing
skills, and they are presented in Table (3):

Table (3) List of creative writing skills for eighth grade students

Domain Skill

Originality 1- Write titles that only the student mentioned.

2- Writing ideas that were not mentioned except in his/her topic.
3- Employing words and sentences in an untraditional way.

4- Using metaphors and rare similes.

Fluency 1- Number of words written in the article.

2- Discovering the different links between sentences such as: cause and effect
relationship, and contradiction.

3- Provide logical evidence and arguments about the topic in the article.

4- Use of artistic images expressing the subject.

Flexibility 1- Varity and diversity of the subject's ideas.
2- Diversity of linguistic methods expressing ideas.
3- Giving logical explanations and conclusions to ideas.

Expansion 1- Adding new elements to the subject that contribute to improving the written work.
2- To elicit experiences and knowledge related to the subject.
3- Adding new details to the topic.

Elements of correct | 1- Organizing the essay content (introduction - content - conclusion).
writing 2- Use punctuation marks in appropriate place.

3- Avoiding spelling errors.

4- Avoiding grammatical errors.

Through Table No. (3), we note that the list of creative writing skills included (18) skills distributed over (5)
domains. The domain of originality included (4) skills, the domain of fluency included (4) skills, the domain of
flexibility included (3) skills, the domain of expansion included (3) skills, and the domain of sound writing
included (4) skills.

13.2. Results of the second question:
To answer the second question: "What is the effectiveness of RAFT strategy in developing the creative writing
skills of eighth-grade students?" The second hypothesis was formulated:

There are statistically significant differences at the level (0.01) between the mean scores of the students of
the control group and students of the experimental group in creative writing posttest in favour of the
experimental group.

The researchers used the Independent Samples T-Test to test the validity of this hypothesis, and to
determine the significance of the differences between the mean scores of the students of the control group and
students of the experimental group in creative writing posttest, the results came as in the following table:

Table (4) Value of "T" and levels of significance of the differences between the scores of the students of the
control group and students of the experimental group in creative writing post-test (n = 92).

Experimental Control group
Test group (n=46) (n=46) T value S Differences
A M A M Significance
Creative in favour of
writing post- 79.91 3.92 66.28 7.54 10.876 0.001 Significant | experimental
test group

Function= 90
1.987 significant at 0.05 level and 2.63 significant at level .01

It is clear from Table No. (4) The difference between the average scores of students in the experimental and
control groups in the post-test of creative writing. The average scores of the experimental group in the post-test
reached (79.91), while the average scores of the control group were (66.28), and the value of (T) reached
(10.876), which is a significant value at a significance level of (0.01) and a function up to a significance level
(0.001). This indicates that there are significant differences between the mean scores of the students of the
control group and the experimental group, in favour of the students of the experimental group in the post-test of
creative writing. Accordingly, we reject the null hypothesis and accept the alternative hypothesis that: There are
statistically significant differences at the level (0.01) between the mean scores of the control group and the
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experimental group students in the post-test of creative writing in favour of the experimental group. These
differences can be attributed to employing the RAFT strategy in teaching writing. The researchers used the eta
square 12 to clarify the size of the effect resulting from the use of RAFT strategy on the students' scores in the
post-test. The following table shows the values of the eta square 12 and the size of the effect.

Table (5) Eta square values 12 and the size of the effect resulting from using RAFT strategy in developing
creative writing skills (n = 92)

i Effect
Test Experimental Control group T value ec
group mean mean n2
Creative writing post-test 79.91 66.28 10.876 0.57 Significant

F=90
n2 = 0.14 It indicates a significant effect size

It is clear from Table No. (5) the size of the significant effect of using the strategy on the difference in the
scores of students in the experimental group from their peers in the control group, where the ETA value was
greater than 0.14, where the value of the test reached 0.47, which indicates a very significant effect of using the
strategy.

The third hypothesis is: There are statistically significant differences at the level (0.01) between the mean
scores of the experimental group students in the pre and post-tests of creative writing in favour of the post-test.

The researchers used Paired Samples T-Test to test the validity of this hypothesis and to determine the
significance of the differences between the mean scores of the experimental group students in the creative
writing skills pre and post-tests, the results came as in the following table:
Table (6) T value and the levels of significance of the differences between the scores of the experimental group
students in creative writing the pre and posttests (n = 46), the values of the Cohen index and the effect size.

¢ tost Pretest T Cohen effect size
Test posties re-tes .. Differences index
value | Significance
A M A M
Creative . In favour of ..
.. 7991 | 3.92 | 51.43 | 8.13 | 27.716 | 0.000 | & 4.13 significant
writing post tests

Function= 45
2.016 significant at 0.05 and 2.693 significant at .01, 3.528 significant at 0.001
The value of the Cohen index is calculated from the following law:
=t /An, where d: Cohen index value, t: value (t), n: sample size (n).
If the result is: d = 0.2, it indicates a small size effect
f=0.5 it shows the average size effect
f=0.8 it indicates a significant size effect

It is clear from the table the difference between the average scores of the students in the experimental group
in the pre and posttests, where the average scores of the pre-test reached (51.43), while in the post-test it reached
(79.91), and the value of (T) reached (27.716), which is a significant value at the level of significance (0.01) and
also a function up to the significance level (0.001); Which indicates that there are significant differences between
the average scores of students in the experimental group in creative writing pre and posttests. Accordingly, the
null hypothesis is rejected and the alternative hypothesis is accepted that there are statistically significant
differences at the level (0.01) between the mean scores of the experimental group students in the two tests
creative writing pre and post-test in favour of the post-test. These differences can be traced back to the students'
training to use the RAFT strategy while teaching writing.

The researchers used Cohen's coefficient to clarify the size of the effect resulting from the use of RAFT
strategy on the scores of the experimental group students in the post-test. Cohen coefficient has a value of greater
than 0.8 and a value of 4.13 which indicates a very large impact of using the strategy.

14. Discussion:

The second and third hypotheses have been proven in the current study. This confirms the effectiveness of RAFT
strategy in developing the creative writing skills of eighth-grade students in public schools, and this is what the
current study agreed with: (Parilasanti, Suarnajaya, & Marjohan, 2014) (Abedelqader, 2017) (Taha& Azahrani,
2020) (Al-Mahdawi& Al-Smadi, 2019) (Intharakasem& Boonhok, 2019) (Seliem et al, 2020) (Ola Ranjilita,
2021).

This can be explained by the fact that we trained the students using the RAFT strategy; This had an impact
on reducing the failure rate of these students. They were able to write about the elements of the subject easier.
We also trained the students on how to organize their thoughts in a logical sequence. This led to understanding
the topic they write about, and then expressing it in a more orderly manner, and this was confirmed by
(Parilasanti, Suarnajaya, & Marjohan, 2014) (Abedelgader, 2017) (Al-Maliki, 2020) (Hidayah, 2020)
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(Kabigting, 2020).

Students were also trained to integrate text’s new information with their previous experiences stored in their
minds. This is in addition to motivating the students towards writing the required topics. The topic has been
divided into sub-elements, easy to write about. Applying the RAFT strategy led to the emergence of some social
skills among the students during the implementation of the strategy. The students worked in groups during
writing the required topic. Each group consisted of five students. This helped the students to interact socially
with each other, exchange different experiences, and cooperate in order to complete the task that was assigned to
them. This was confirmed by the study of (Olehlova & Priedite, 2016) (Chen, 2017).

Writing is a sociolinguistic activity that needs more than one person in order to exchange ideas. This
emphasizes the importance of the social aspect during the implementation of the strategy that gives students the
chance to exchange ideas, including: social interaction between members of the same group, views acceptance,
and some self-skills that appeared among students such as: self-confidence, sense of responsibility, and
cooperation towards achieving the goal. Also, writing in a social environment reduces anxiety and fear among
students, and this is what the current study agrees with the study of: (Parilasanti, Suarnajaya, & Marjohan, 2014).

Students were able to express their ideas logically. So, students who excel at producing and organizing their
ideas are also good at creative writing. The students were also warned that they might make some linguistic
mistakes while writing and they were reassured that it is normal. The important thing is not to repeat the same
mistakes. Common mistakes were also identified during the implementation of the strategy, and they were dealt
with on time during the application of the research. Students were trained to understand the main ideas in the
subject, and then analyze these ideas into simple elements as found in the RAFT strategy to make it easier for
students to write about these simple elements.

15. Recommendations:

1- Employing RAFT strategy to develop creative writing skills in different educational stages.

2- Providing a class in which students write freely on whatever subject they wish to write. This develops their
positive attitudes towards writing.

3- Training teachers in the preparatory stage to employ the RAFT strategy to develop students' writing skills.

4- Training students to divide the essay into sub-elements to help them write better.

16. Future Researches directions:

- Determining the attitudes of students and teachers towards employing the RAFT strategy in developing creative
writing skills for middle school students.

- Employing the RAFT strategy in teaching reading and literary texts to middle school students.

- Determining the effectiveness of the RAFT strategy in developing the reflective thinking skills of middle
school students.

- Using the RAFT strategy to develop creative thinking and creative writing skills for middle school students,
and the relationship between them.
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