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Abstract

This paper evaluates the situation of EAP teachingCameroon State universities. The government
language policy as well as some programmes andhitepenethods were subjected to a needs analysis
questionnaire of students’ expectations and op#ifd=600). Results show poor management of the
subject and discrepancy between learners’ needghendutcome of the programme followed. Finally,
some suggestions for improvement are made.
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1. Introduction

The success of English for Specific Purposes (E&RJ English for Academic Purposes (EAP)
programmes is judged by the extent to which leariressuch programmes are able to do what the course
was intended to help them do. To ensure the suafessch programmes, they need to be designed with
great care; taking into account the exact needsashers (Benesh 1996). Because of the more sizeclal
nature of EAP, its methods of teaching thereforedn® be distinct from the ones used in English for
General Purposes (Dudley-Evans & St Johns 1998%esESP/EAP are usually scheduled for a very
limited period. In Cameroon State universities,rafieom students who do bilingual studies (combined
French-English degree), all Francophone studermts@ampelled to do EAP, and all Anglophone students
FAP (French for Academic Purposes) to be abletendtlectures which can be given either in Engtish

in French. But the effectiveness of EAP/FAP hasawia number of questions regarding among others th
management of the subject, the course contentettehing methods and class size.

After a description of the government languageqyoiln Cameroon, this paper presents a needs asatysi
evaluate the effectiveness of EAP/FAP teaching dme Cameroon State universities with focus on
programmes of studies, teaching methods, class t@aehers’ background and qualification, as wsll a
students’ expectations and opinions on the progranirhe findings are then discussed, and finallyeso
suggestions for improvement are made.

2. Background: The government’s language policy iameroonian schools

With its 237 local languages (Dieu et al. 1983) awd official languages (French and English), the
linguistic landscape of Cameroon is among the nocostplex in Africa. Nevertheless, at primary and
secondary school levels, the government has adaptedfficial language policy of making French and
English the languages of instruction to all studesith clear instructions, objectives, trained teas and
available textbooks.

In Cameroonian primary schools, from the reunifwatof West and East Cameroon (in 1961) to early
2000, English was not a compulsory subject in Ebsges of the Francophone subsystem of edutation
Only children who attended urban centre schooldisthit in the last three years of their primarhcal
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education. In the Anglophone subsystem of educakoench was taught/learnt in a similar way. Itiddo
be noted that for this order of education, the gowent has created numerous teacher training sshool
and good course books were written and reviseedgatiar intervals to suit the context of the country

At secondary school level, the second objective léarning English in the French-speaking area of
Cameroon is to contribute to the "intellectual gitb by the acquisition of language which is so HBigant

in the field of Iliterature, philosophy, science andechnology” (Ministerial Circular
n°31/D/55/IGP/MINEDUC of June 4, 1975: 41). Attemtito the communicative aspects of language use
was later emphasised in the two subsystems of &docaf the country to provide study skills and
strategies to cope with an ever-changing worldnitieese decisions and instructions, it can be sholed

that the government acknowledges the importan¢angfuage in the school curriculum.

The situation of EAP in Cameroon State Universities

In 1962, the teaching of EAP (English for AcaderRigrposes)/FAP (French for Academic Purposes)
began at the Federal University of Cameroon. THgestiis now given a yearly quota of 45-56 hours,
which are taught only for one semester, 4 hourgekwEchu 1999:1) to all students during the finste
years of their university studies. This is done ol for national unity, but also because mostrses at
tertiary level in Cameroon are taught interchangeab French and English depending on the lingaisti
background of the lecturer. But in most Cameroorfate universities, the efficiency of EAP/FAP
remains a matter of concern. Njeck (1992) remahlas students attend EAP class simply because it is
compulsory subject. Kouega (2006:7) reports thahatUniversity of Yaoundé Il Soa, during lectures
given in English 26.47% of his Francophone respoteleeported playing truant or following lectures
without taking down notes. He also mentions thdy @82 per cent of his subjects reported discussin
English about a lecture taught in English.

Because each university organises the programmits iown way, the Ministry of Higher Education
organised in 1999 a Meeting of a Group Expertstess all EAP programmes taught across the coasitry
well as other subjects programmes, and to proposerete solutions to the problem. In their reptig
experts commented that none of the documents stduhtibnstitutes a coherent programme for EAP.
“Indeed, the courses do not seem to be viewedraatled as a necessary and indispensable compdnent o
university studies” (Experts Group Meeting Reppr}83). They also addressed a number of important
issues such as the necessity to design a good adratent programme of EAP for all Cameroon State
universities, the reduction of number of studemtstptorial group (not exceeding 25 students) tthai@ing

of special teachers as well as the necessity fimetsities to acquire indispensable tools and netefor
teaching (e.g. language laboratories, video equipna@d tapes, course books, etc.) (p.484). Similar
concerns were raised by Biloa (1999:54-55) in EARlack of up-to-date equipment, lack of qualdie
lecturers, cultural barriers, passive methods attieng and lack of practice”. In the light of trasnbitious
governmental programme with few resources, we uadkra needs analysis to examine some individual
teachers’ and faculties’ current programmes andhiag methods to see how far these recommendations
have been implemented.

3. Methodology

A questionnaire (see Appendix A) aimed at gathenirfigrmants’ needs, wants, expectations and opfion
of their EAP programmes was administered to rangi@mlected first to third year Francophone studehts
the State universities of Yaounde |, Dschang andolkin two phases: 100 informants in 2007 from the
universities of Yaounde | (N=50) and Dschang (N=B0& pilot phase, then 500 informants in 2010 from
the same universities (N=200 in each) and Maroual() in a control phase. The questionnaire was
designed following Hutchinson’s and Waters’(198&nfework for analysing target needs. The syllabuses
designed by individual teachers or faculties (sppehdix B) were gathered during the same perioah fro
the universities of Douala, Yaounde |, Dschang &mroua. This was completed by a longitudinal
observation of classroom practice in the threelteweentioned above from 2005 to 2010. Unstructured
interviews with 15 colleagues involved in the pemgme were conducted in which the informants were
asked to give their appraisal of their own teachihg programmes, class size and teacher quallificat
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and background. Ten subject-matter specialists fithm departments of Physics, Earth Sciences,
Mathematics and Geography of the universities adufale |, Maroua and Dschang were also interviewed
about their learners’ English needs and to giverthppraisal of EAP teaching in their respective
departments.

4. Results
4.1. The programmes

The present situation of EAP is similar to thabptio 1999 Report recommending integration of laaggu
into university studies. For examples guidelineshat Faculty of Science of the University of Dsohpan
express the objective of the course not in termtb®kkills learner should have, but in terms afms i.e.
what lecturers should do), e.g. lectures (40 howygmmar, pronunciation, vocabulary; tutorials (20
hours): reading comprehension, essay writing, tatins. No mention is made of listening which iseaof

the four main skills. The programmes of the uniitis of Douala and Maroua (see Appendix B) are not
very different from that of Dschang.

A look at some individual syllabuses currently éolled by teachers in various departments at Yaolnde
Douala, Maroua and Dschang universities (see ApreBdreveals that most teachers dwell more upon
general elementary language and even literatuge §eogrammes i2,4) rather than the specific academic
English which students need in their various respecfields of study. Given that the majority of
syllabuses generally consisted of sketchy listerhs without mentioning any EAP reference bookyas
not possible to use Hutchinson’'s and Waters'(1982:@4) checklist for material evaluation to do an
accurate assessment. Teachers interviewed repgbeethere are many useless repetitions, withdimda
into consideration the previous programmes of lesan

A careful analysis of several programmes reveats|dtk of relevance to the overall subject studied.
Indeed, no one can reasonably imagine an EAP progeafor Chemistry students (see programme n°1 in
Appendix B) which makes no mention of Chemistryrige or one for Economic Sciences and Management
students which makes no mention of Economy or Memsnt vocabulary and structures (see programme
n° 2 in Appendix B). It is also reported that ime® classes of the University of Dschang (e.g. Hjsto
Level Two, Economic Sciences and Management Lekietd) the programme is devoted to phonetics and
pronunciation. None of the subject-matter inforrsargport having been consulted by English teachers
about students’ needs and syllabus content defpiideing a very important step in EAP/ESP teaghin
(Trimble 1985). This should be done to enable thgeds to suggest and confirm students’ needs and
discourse analyses hypotheses (Huckin and Olse$).198

In ESP, Hutchinson and Waters (1987:53) insist thatprogramme “should be based on an analysis of
learners’ needs”, an argument which accounts vegll for EAP, since Geography students do not need
the same vocabulary items and structures as Physiteropology or Mathematics ones although some
elements of the language are necessary to allewh ttfor example, correct conjugation of verbs, ake
articles, adjectives, formal letters writing).Fowaenple, Tarone et al.(1981) acknowledge ‘the passis a
typical feature of English for science and techgglalohns (1991) quoted by Benesch (1996:723) gines
interesting reason why needs analysis should be doEAP- since by identifying elements of studéents
target English situations and using them as théskaEfsEAP/ESP instruction, teachers will be able to
provide students with the specific language thesdn® succeed in their courses and future car€#iag

a number of studies(e.g. Tarone et al.1981, Huekith Olsen 1984, Dudley-Evans and Henderson 1990,
Daoud 1991), Johns and Dudley-Evans(1991:300-30¢yest analysing genuine discourse of various
academic disciplines in developing ESP materialsus] given the enormous language difficulties
Francophone Cameroonian students continue to htiee three years of EAP, it would perhaps be
important to involve them in the design of theirisas EAP programmes as they better know their
immediate (and future) needs.

In designing those programmes, the major difficwil be that of textbooks. Swales (1980:14) ndtest
the majority of ESP textbooks are written to shi heeds in a particular educational environmehgres
they are supposed to be most effective because atieynpt to cater for the cultural, academic, and
linguistic characteristic of the original studeBecause they are developed in a particular edurtio
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environment, it is “less reasonable to supposé thay will maintain their appropriateness on abglo
basis” (ibid). Even if they cannot suit all educaial contexts, reference books and journal adjcteg.
Jordan (1997), Hyland (2006), etc. should be cdeduh an attempt to design local textbooks.

4.2. Classroom practice

Besides the lack of relevance of programmes eadascribed, teaching methods are aggravated by
overcrowding of classes. Most classes range frolht@®00 students (e.g. Geography | and Il claases
the University of Dschang in the academic year 28008 had respectively 150 students for the fiestry
and 134 students for the second year). Many cldss@svarious departments are also combined ingela
classes of EAP without regard for the study fieddidearners. In various faculties of Economic Sciesn
and Management as well as those of Law and Pdliiceence across the country, classes usually range
from 500 to 1000 students for a single teacher.@xample, at the University of Yaounde Il Soa,he t
academic year 2009-2010 the Second Year Econonen&xs and Management had about 2,500 students
(see Appendix C).This exceedingly high number afdshts per class gives room for all sorts of
deficiencies. In such an uncomfortable situati@aching becomes more a formality of attendanced- an
entertainment than knowledge-sharing. Classroomerghton shows that there is no teacher-
student/student-student interaction and that nisisae of the major problems.

Because of large classes, classes tend to be tezmmfteed, aggravated by the lack of physical ifaed.
The majority of teachers interviewed report thatytthurry through classes to get away. Even if they
attempt to write on the board, only students gjtahthe front can see. Without microphones instlzams,
teachers complain that they are also usually exbdus the end of their classes. Some teacherst riéygo
use of tutorials though many are unable becausenetable constraints, but despite that classestite
huge, with over 50 students per group where noceffe language activities can take place. It isttvor
remarking that dividing classes into smaller grofgrdutorials also has its reverse side, as stisdiamally

find themselves (individually) with a reduced quofehours. Apart from the noise which is reduaedst
tutorial classes very well resemble formal lectures

4.3. Teacher background and qualifications

Teachers who teach the subject across the countrg karious backgrounds. They are selected from
among (a) university lecturers of English/Bilingustudies departments, (b) secondary and high school
teachers from neighbouring schools, and(c) Endéisquage/literature postgraduate students fromesear
faculties of arts and social sciences. Commentmthe background of teachers of EAP/FAP at Yaounde
University, Biloa (1999:59) points out that postdpate students who are members of the teachinfy staf
have no teaching skills and very often, a coursegythem the possibility of teaching for the fitigte in

their lives without having ever been prepared fat task .They are still very busy with their ovtadies.
Even secondary and high school teachers who témchubject together with postgraduate students have
not been trained for EAP. They have either bednddato teach literature, or other related subjsath as
ESL (English as a Second Language), and very fewgach EFL (English as a Foreign Language). For
example, in the academic year 2010-2011, of thiet éégturers teaching EAP at the University of Map
only one (12%) reported having some training in EAR the 12 teachers teaching the subject in the
faculty of science of the University of Dschangneaeported having received any training in the diom

No in-service training or seminar is organised éplthem acquire the basic teaching skills on thgext.

Yet, EAP/ESP teaching is so specific/technical thahing in the field is an absolute necessityimhble
(1985:1) remarks that, before they (with Larry Bledir) could adequately teach the English of sciemuk
technology to non- native undergraduate studentseatJniversity of Washington (Seattle) ,they “had
learn something about it”.

4. 4. Students’ needs, expectations and opinions tite programme

Students’ reasons for taking EAP courses and theususes they will make of the language learet ar
summarised in Tablel below.
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Tablel: students’ reasons for taking EAP coursesnal uses of language learnt

Number of students N= 500
% %
N= 100, Year 2007 Year 2010
Why do you need itis compulsory 100 100 500 100
EAP? (Q1) for studies 92 92 485 97
for communicatio 64 64 36C 72
How will you use the | in writing 10C 10C 50C 10C
language acquired in speakinc 72 72 40C 80
llearnt? in reading notes/technical books 87 82 425 85
(Q2) in following lectures 98 98 500 100
With whorm will vo lecturers 34 34 21C 42
ith w Wit you Anglophone classmati 10C 10C 50C 10C
use the language —
. other speakers of English in the 42 42 240 48
acquired/learnt?
(Q4) world
internet corresponder 25 25 13C 26
in lecture: 52 52 26( 52
Where will you use in the library 86 86 460 92
the language in seminars 68 68 360 72
acquired/learnt? in personl research 54 54 31C 62
(Q5) in Cameroor 10C 10C 50C 10C
abroat 21 21 16C 32
When will you use the during courses taught by 100 100 500 100
language acquired Anglophone lecturers
Nlearnt? frequently 81 81 430 86
(Q6) seldom 12 12 40 08

It can be observed from the table that all the rimfants take EAP courses because it is a compulsory
subject (100 %). Taking it for study purposes dlas a very high percentage (92 % in 2007 and 9@ % i
2010). It can also be observed that many studeisis to use the language learnt in following lecsure
with their Anglophone classmates, in the libranyd as frequently as possible. The low percentadban
use of the language learnt with internet correspatgipeople abroad/lecturers somewhat testifighdo
poor quality of language learnt until then, as shid doubt about their competence and performance i
English.

As to the type of language students expect to lgatheir various EAP courses (Q2 of Appendix A), a
informants said that they expect English that isteel to their various fields of study, and verldi
general English. This indicates that students ar@re of the real nature of EAP courses. Table 2vbel
summarises their general expectations from EAPsgsyn.e. the language skills and elements theg nee
(Q7 of Appendix A).

Table 2: Students’ general expectations from EAP (Q

Number of students o Number of students o
N=100, year 2007 0 N=500, year 2010 0
(@ Ablllty to read textbooks in 87 87 397 79.4
English
(b) Ability to Il_sten tq lectures 100 100 460 92
and take notes in English
(c)Ability to read scientific books 87 87 390 78
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and journals in English

(d) Ability to write articles in

English 54 54 370 74

(e) Ability to ask and answer

guestions in English in class 62 62 415 83

(f) Ability to take part in

; . . 75 75 340 68
seminars in English

Despite the slight gap between the various pergestan 2007 and 2010, on the whole, Cameroonian
students’ general expectations from EAP are vegh.hThe low percentage in answer (d) in 2007 (54%)
may be explained by the fact that then studentemiemagined that they could be required to write in
English as they now do using internet.

Students’ opinions and grievances on their pasgrpromes (Q8 of Appendix A) simply express their
dissatisfaction. Following are some of the expussithey used to describe theimoring, noisy,
inadequate, superficial, mediocre, insufficient,t rmeneficial, no follow up of students, revision of
secondary school grammar, was not related to sttgdéields of study, was not ahiversity level, etc

The consequence of irrelevant programmes, nonestissyllabus, unskilled teachers, poor teaching
methods and large classes, is students’ outputhakifar below expectation. Up to the third yeagny
Francophone students are still unable to adequéikbw lectures in English. Most of the time, thagk
guestions on what is going on or copy notes froeir tAnglophone peers.

Although respondents could not be accurate as i whdo to improve the EAP classes (Q9 of Appendix
A), some of their proposals were nonetheless cetesible. Over 80 per cent of the subjects mainly
insisted on the amelioration of programmes conteatluction of class size, more tutorials, and
qualification of teachers; most of the lecturersudti be bilingual (French and English) given thee vast
majority of them speak only English. This at tinmight help explanations in the students’ own lamggua
Following the same line of thinking, a lot can &cf be done to ameliorate that situation as digtlss
below.

5. Discussion and recommendations

In well structured and organised EAP programmeg. (Martin 1976, Jordan 1989 and 1997, etc.),
elicitation and analysis of learners’ needs, teagluf specific and academic vocabulary, are esse@ur
data quantifies students’ needs and expectatioos fthe programme, and their appraisal of past
programmes clearly expresses this dissatisfacliba.large size of classes, poor classroom equiparaht
poor teaching methods are some of the weaknessetheofprogramme as noted early by the
recommendations of the Experts Group Meeting 0f918Ad the findings of Biloa (1999) and Kouega
(2006). Findings of all the aspects analysed is $ihiidy show a stagnant situation. Some suggesiiuhs
recommendations for improvement are made below.

Although they have been largely ignored, some ef thcommendations and proposals of the Experts
Group Meeting deserve to be echoed here : (a) nesigodel national programme and propose it for
adaptation and use by all Cameroon State univessithis may help avoid the confusion observedn t
syllabuses currently in use in some universitib},nfake efforts for EAP tutorial groups not to eedea
manageable size( 25 per group), (c) train speeadhers to ensure a good implementation of theogesp
course programme, and get all universities to aeqthe necessary tools and materials for effective
teaching/learning of the subject (language laboiedo video equipment, course books etc.), and (d)
encourage universities to solicit the assistancedgzation of embassy cultural centres, public andate
language institutes /centres (p. 484). This shd@dlone because the present situation is similénab
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prior to the Experts Group Meeting recommendatidmsaddition, some trained EAP lecturers should be
recruited to teach and co-ordinate the teachintp@fsubject in various universities; teachershiarge of
the subject should be encouraged to write localbteoks which take into account the exact needs of
students and the particular setting of Cameroobjestrmatter specialists should be associated ghign
teachers in a sort of ‘team teaching’ (Robinson9)9& enable EAP teachers to gather more infoonati
on learners’ language needs from their subjectialistccolleagues; in-service training and semirsrsuld

be organised from time to time by universities talde academic authorities and teachers to uptdate
knowledge in the field; the course should alsodieeduled at the beginning of the academic yeanable
students to feel their impact on other subjectsivéisities libraries should be equipped with ingtrn
facilities and EAP/ESP books on various acadensciplines. This may enable students to fill in tzgp
caused by inadequate syllabuses and teaching nsethéthally, the programme should regularly be
evaluated by both national and international exprioversee its development.

6. Conclusion

Due to a number of factors, the situation of EAR ismajor cause for concern in Cameroon. They irclud
lack of a clear governmental language policy argtrictions at tertiary level, lack of adequate and
coherent programmes, lack of national co-ordinatbthe programme, irrelevant teaching methods and
marginal qualification of teachers, large size lakses, lack of course books and other teachiagnitey
materials, and lack of language laboratories, tmendout a few. The absence of those factors leads to
deficiencies in the programme, and the languagssclahose impact on other academic disciplines is
capital, otherwise becomes a waste of time to sitsdeTherefore, urgent remedies recommended in
Section 5 quickly need to be applied to avoid fertlprejudice to students in Cameroonian State
universities.
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APPENDIX A

Students’ questionnaire

Please, answer these questions about your EnglisAdademic Purposes Programme.

Tick as many answers as possible. Cocher autardmlEnses possibles.

1. Why do you need English for Academic Purposes (EAP)
it is compulsory for studies for communication

2. How will you use the language acquired /learnt inAP courses?
in writing in speaking in reading notesheical books  in following lectures

3. What type of language do you expect to learn in EABsses?

4. With whom will you use the language acquired / |e&?
lecturers  Anglophone classmates othealsprs of English in the world

internet correspondents

5. Where will you use the language acquired /learnt?
in lectures in the library in seminarsin personal research  in Cameroon abroad
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6.

(a)
(b)
(©)
(d)
(e)
)

When will you use the language acquired/learnt?
during courses taught by Anglophone lecturerdrequently seldom

What do you expect in general from English for Acamhic Purposes?
Ability to read textbooks in English
Ability to listen to lectures and take notes in ksiy
Ability to read scientific books and journals indfish
Ability to write articles in English
Ability to ask and ansay questions in English in class
Ability to take part in seminars in English
What do you think of English for Academic Purpos@gsogrammes that you have covered so
far? e.g. first year, second year, etc.
What do you think can be done to ameliorate them@.deachers, teaching methods, contents...

APPENDIX B: Five programmes (by individual teachers faculties or
universities)

Third year chemistry (University of Dschang, yead@3)

« Tenses: present continuous tense, present tenstesipgple tense, past participles, present
perfect, active/passive voice.

¢ Questions: conversation, making suggestions, fasfnquestions, auxiliary verbs, question
words, subject/object question, question tags.

« Agreement: do and does, since and for, by and, watiland like, too and enough, some and
any, many and few.

»  Preposition: in, on and at

¢ Rules for forming comparatives and superlatives.

Second year Economic Sciences and Management (Uit of

Dschang, Year 2007)

Rules and variations

Why do we learn English?

Variation according to use

General principles of English grammar and theirliapfions (sentence type, parts of speech,
numbers pronunciation, the verb, suffixes, aux#isy.

o0 Conjugation of verbs

0 Letter writing

o Literature:The Black Catby John Milne

O O oo

3. Faculty of Arts and Social Sciences (Universdf/Douala, year 2008 /2009)

Level One Language and function
Pronunciation - saying greetings and farewells
- vowels and consonants - introducing people

- diphthongs and triphthongs Comprehension

Vocabulary - examination techniques

- some masculine and feminine - reading and understanding a text
- some idioms, proverbs and idiomatic sayings | Essay

- register of banking - mechanics of composition

- register of law and the court - letter writing: general principles
Grammar Level Two

- the genitive pronunciation

- the comparative and the superlative - intonation
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- determiners Vocabulary
- indefinite pronouns - Phrasal verbs
- use of tenses - synonyms and antonyms
- some idioms, proverbs, and idiomatic say

4. University of Yaounde |, Year 2006: Psychojp@eography,
Anthropology, Sociology, Spanish, FrénModern Letters

» First Year: Literature:Of Mice and Men(abridged version), John Steinbeck
» Second YearLiterature:Great Expectationgabridged version), Charles Dickens
» Third Year: Literature:Corail Island (abridged version), Ballantyner, M.

5. Higher Teacher Training College, Univetgiof Maroua, Second Cycle
Programme (for all classes, 2009 — 2010)
- pronunciation: vowels, consonants, stress.
- socialising: greetings, apologies, leave taking ...
- tag questions, yes/no questions
- active and passive voice
- Essay writing.

- Reading comprehension

Appendix C: Examples of EAP classes from four Camewon State Universities

. . Academic Total number of
University Class .
year students in class
Douala 2008-2009| History | (N=185) + Communicatidi=168) 353

First Year Earth Sciences (N=62) +
First Year Biochemistry (N=68) +

Dschang 2008-2009 ) ) 258
First Year Animal Biology (N=56) +

First Year Vegetal Biology (N = 72)

Yaounde Il Second Year Economic Sciences and Manageiment
Soa 2009-2010 (N=2,500) 2,500
2008-2009 | Second Cycle Counsellors (N=600) 600
Maroua Second Cycle Computer Sciences (N=120) +
2010-2011 210

Second Cycle Mathematics (N=90)
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