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Abstract.  
The burnout construct has attracted the attention of researchers in many countries because of its negative effects 
on the learning and teaching process. Teachers experiencing burnout are characterized by high levels of emotional 
exhaustion resulting from intense and consistent pressure from demand stressors in the work place. Persistence of 
these stressors leads to depersonalization of learners and ultimately reduced personal accomplishments. The 
current study examined the burnout construct amongst secondary school teachers in Botswana and linked its 
implications to professional competence of teachers. The study used the Maslach and Jackson three dimension 
conceptualization of the construct. Findings from the study indicated that teachers were experiencing relatively 
high levels of emotional exhaustion. There were also signs that some teachers were progressing towards the 
depersonalization and reduced personal accomplishment stages of the construct. A recommendation was tendered 
to the effect that a large scale study should be conducted to determine the number of teachers who are at risk of 
developing all three indictors of the syndrome.  
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1.0 Introduction 

In Botswana, several studies have indicated the possible existence of burnout syndrome amongst teachers. 
For example, Isaiah and Nenty (2012) conducted a study that sought to determine predictors of job dissatisfaction 
amongst junior secondary school teachers. The two researchers in the end posited that: 

A disgruntled worker cannot put in assiduous effort at achieving set goals, especially goals whose levels 
of achievement are not readily obvious. The spirit underlying the natural pride of contributing to the 
growth and development of human beings is greatly robbed by the dissatisfaction among teachers (p. 
277). 

Pheko, Mosothwane and Segomotsi (2015) also conducting a study to specifically determine factors that 
prevented teachers from effectively discharging their duties with the school. The sample of the study comprised 
50 participants randomly selected from a target population of 500 secondary school teachers. Analysis of the items 
indicated that 66% of the teachers were unhappy with their accommodation facilities while 77% considered the 
class size within their schools to be unmanageable. As an indication of depersonalization, 65% of the respondents 
stated that they were no longer sympathetic to other teachers and students. Additional empirical evidence relating 
to the emerging problem of stress in schools was provided by Baliyan, Baliyan and Mokoena (2018). The objective 
of the study was to identify main causes of stress amongst private senior secondary school teachers. Teachers who 
responded to the survey instrument listed 10 major causes of stress; these included school policies, work load, 
pupil indiscipline, dealing with mixed ability classes and lack of parental involvement. A high level of stress was 
associated with low morale, loss of concentration, absenteeism, chronic disease and drug abuse (Baliyan, Baliyan, 
& Mokoena, 2018). Therefore, emerging literature on the wellbeing of the teachers is pointing towards existence 
of factors in schools that may eventual lead to burnout.   More studies are needed to provide empirical evidence 
on the nature and dynamics of burnout amongst teachers so that appropriate intervention strategies could be put in 
place.  
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2.0 Background to the study 

Professionals dealing directly with people and their problems do not always manage to resolve such issues 
resulting in the development of a highly charged interpersonal relationship between the service provider and the 
client (Larrivee, 2012). If this condition continues for a considerable period of time and is perceived by the help-
giver as being a threat, then the person develops stress (Maslach, Jackson, & Leiter, 1997; Smetackovaa, 2019). 
The stress effect would necessarily prevent the person from executing his/ her duties effectively and efficiently 
thus transforming into burnout (Brissie, Hoover-Dempsy, & Bassler, 1988; Farber, 1984; Smetackovaa, 2019).  As 
a result, burnout is intricately related to stress and depression. According to Sarros & Sarros (1987), a certain 
amount of tress is necessary as it urges people to apply themselves more in the work place. It promotes healthy 
competition between co-workers and it may also be a source of intrinsic motivation as the worker pushes to do 
more on every day basis. According to Maslach, Jackson, and Leiter (1997), burnout; 

… is an individual stress experience embedded in a context of complex social relationships and that it 
involves the persons conception of both self and others. To look simply at the stress component of this 
experience is not enough, because it ignores the two latter components of self-evaluation and relation to 
others (p. 204).   
Depression is another factor that might be confounded with burnout making it important to draw a clear 

conceptual distinction between the two concepts. Depression has been characterized as a clinical syndrome 
whereas burnout describes a crisis in one’s relationship with work, especially the therapeutic relationship with 
service recipients (Maslach, Jackson, & Leiter, 1997, pp. 202-203). The authors go on to state that depression 
affects every aspect of a person’s everyday life. Burnout, on the other hand, is mostly confined to occupational 
interpersonal relationships. The teaching profession has been shown to be particularly susceptible to stress and 
burnout (Arvidsson, Larsson, Hakansson, Persson, & Björk, 2019;  Brasfield, 2019; Johnson, Cooper, Cartwrights, 
Donald, Taylor & Millet, 2005). Initially, studies tended to link burnout to a number of teacher personality 
characteristics such as age, sex, marital status, socio-economic status. This approach was heavily criticized for 
putting all the blame on the teacher. According to Dorman (2003), “For too long, teacher burnout has been 
explained largely in terms of individual teacher personality characteristics’ (p. 45). A number of research studies 
thus emerged treating school environmental variables as principal predictors of burnout (e.g.,Tosi & Tosi, 1970; 
Weiskopt, 1980). However, the two camps eventually merged when researchers integrated personality and 
institutional factors in one study.  

 The interactive effect of personality and institutional variables was demonstrated by Brissie, Hoover-
Dempsy, and Brassler (1988) study. The researchers applied a multiple stepwise regression to assess the predictive 
power and relative importance of teacher level variables and institutional factors. The full model accounted for 
44% of the variance in the burnout scores and the highest ranking variables in terms of beta weights were “teacher 
perceptions of internal rewards, organizational rigidity, and principal support” (Brissie, Hoover-Dempsy, and 
Brassler, 1988,  p. 110). Suffice to mention at this juncture that theoretical understanding of the burnout construct 
continues to improve as more studies are done all over the world. For example, Chang (2009) proposed that 
transactional factors (i.e., the interaction between personality and organizational variables) should also be 
considered as significant causes of burnout. Recently, Kim, Jörg & Klassen (2019) explored the relation between 
personality domains (openness, conscientiousness, extraversion, agreeableness, and emotional stability) and 
burnout. Interest in burnout is mostly fuelled by the research evidence that consistently link the syndrome to 
internal and external locus of control (e.g., Scott, 2019), self efficacy (e.g., Smetancokvaa, 2019), school social 
support systems (e.g., Farber, 1984), and high levels of teacher attrition (e.g., va Zyl, 2015). 

 
Teacher burnout and Locus of Control 

Research studies have been able to establish that teachers respond to stress differently as a function of 
their locus of control. Teachers with an internal locus of control believe that they can respond to adverse 
environmental factors in a way that mitigates the effects of the stressors (Lunenburg & Cadavid, 1992). This group 
of teachers often presents lower levels of reported stress (Bevis, 2008). On the other hand, teachers who feel that 
they are not entirely in control of what is happening around them are said to be exhibiting external locus of control 
(Kormanik & Rocco, 2009). A study done by Bevis (2008) established a moderate correlation between locus of 
control and burnout scores. The findings were later corroborated by Bitsadze and Japaridze (2016). The two 
authors posited that “…teachers having external locus of control, are more prone to emotional exhaustion than 
teachers having internal locus of control (p. 12).  Studies have also demonstrated positive covariance between 
Locus of control and self efficacy measures. Smetancokvaa (2019) defines self efficacy as “as the teacher’s beliefs 
in his/her own ability to plan, organize, and carry out different educational activities that are essential for achieving 
pedagogical goals” (p. 2477). A number of studies have shown that teachers scoring high on self efficacy measures 
consistently report low burnout scores (Smetancokvaa, 2019; Skaalvik & Skaalvik, 2007). Specifically, emotional 
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exhaustion and depersonalization are negatively correlated with self efficacy (Skaalvik & Skaalvik, 2010). 
Teachers reporting high self-efficacy are committed to their work and use innovative teaching strategies to improve 
the academic performance of their learners. Thus, burnout erodes the teacher’s professional competence and has a 
negative impact of educational outcomes.  

 
Teacher burnout and Social Support 
 

According to Uzun (2018), “Among the variables affecting the attitudes and behaviours of the teachers 
are the managerial behaviours of the school administrators. Positive and negative managerial behaviours of school 
administrators can affect how teachers behave in working life” (p. 501). It is the singular responsibility of school 
administrators to make sure that teachers are engaged fully in the day to day running of the school. If teachers feel 
that their ideas are appreciated and valued by the principal (Burns, 2016), they tend to develop cognitive and 
emotional attachment to the institution (Rikette, 2005). Social support emerged as a significant predictor of burnout 
in a study conducted by Farber (1984). Out of a sample of 398 school teachers, 63.4% reported that “… they rarely 
or never received support or encouragement from their principal” (p. 328).  The influence of social support was 
also confirmed by Russell et al. (1987). The researchers sampled 660 elementary and secondary school teachers 
in Iowa, USA; analysis of the data indicated that “Teachers with supportive supervisors reported less emotional 
exhaustion, more positive attitude toward students, and greater personal accomplishment” (p. 271). Supportive 
school administrators do not only inculcate positive attitude and a sense of belonging amongst their teachers but 
also help teachers deal effectively with potential stressors in the work place such as role ambiguity, disruptive 
learners and work overloaded. These stressors, if left unattended, have the potential to create an environment that 
is not conducive for effective learning and teaching. 

 
Burnout Syndrome and Teacher Attrition 

 
According to Scott (2019); “Teacher attrition has become a significant problem within the field of 

education” (p. 2). In Australia, a study by Goddard and Goddard (2006) showed that 21% of the surveyed teachers 
were seriously considering leaving the teaching profession. Similar results were later uncovered by va Zyl (2015); 
the researcher recorded a strong and significant correlation between cynicism and turnover intentions. In other 
words, teachers experiencing high levels of depersonalization had strong intentions to leave the teaching 
profession. Therefore, burnout does not only contribute towards low productivity and reduced instructional 
effectiveness in schools (Li et al., 2020) but also robs the profession of the most creative and innovative 
practitioners. In summary, the long term effect of burnout on the individual teacher is a gradual reduction in 
efficiency and productivity (Maslach et al., 2001) culminating in a concomitant decline in learner performance 
indicators and the quality of education. It is the responsibility of different stakeholders in the education sector to 
develop and implement strategies that will mitigate the adverse effect of burnout in schools..   

 
3.0 Theoretical Framework 
 

The construct of burnout is conceptualized as having three related but psychometrically distinct 
dimensions; namely, emotional exhaustion, depersonalization, and reduced personal accomplishment (Li et al., 
2020). According to several published research, emotional exhaustion is the initial stage that is engendered by 
prolonged exposure to demand stressors in the workplace (Capel, 1987; Dubale et al., 2019). Depersonalization 
develops as the emotionally exhausted teacher tries to find ways and means of coping with the ever increasing 
levels of stress (Polatcan, Cansoy & Kılınç, 2019). Depersonalization is characterized by development of a 
negative and uncaring attitude towards recipients of the services provided by the teacher (i.e., students and parents). 
As such, depersonalization is regarded as a dysfunctional coping strategy since the person concerned tries to break 
his or her relationship with service recipients (Maslach, Schaufeli & Leiter, 2001). The negativity, cynicism and 
poor interpersonal relationship associated with a depersonalised self makes the teacher to doubt his or her 
effectiveness on the job. Low self-esteem then characterises the reduced personal accomplishment dimension. 
Therefore, emotional exhaustion and depersonalization are inversely related to personal accomplishment as 
indicated in Figure 1. 



Journal of Education and Practice                                                                                                                                                      www.iiste.org 

ISSN 2222-1735 (Paper)   ISSN 2222-288X (Online)  

Vol.11, No.30, 2020 

 

129 

Figure 1: The Burnout Model based on Maslach and Jackson Theory (1981). 

 
 
4.0 Statement of the problem  
 

High levels of experienced burnout amongst teachers is a serious cause for concern for all stakeholders 
in the educational system because burnout has been shown to be a significant predictor of high rates of absenteeism, 
turnover, poor interpersonal relationship and declining academic performance. As the work induced stress levels 
increase and persist for a long period of time, the teacher becomes emotionally and physically strained. The 
emotional exhaustion negatively affects the teacher’s teaching self-esteem leading to low productivity levels. 
Teachers should be motivated all times so that they feel part and parcel of the organization and are fairly rewarded 
with personal and professional advancement. If the problem of high levels of experienced burnout is not tackled 
urgently and decisively, the morale of the teachers as well as their teaching self-efficacy will be negatively 
impacted. 

4.1 Purpose of the study 
 

The purpose of the study is to test the data obtained from a sample of secondary school teachers for item 
clustering consistent with the burnout construct. Therefore, the main research question for the study is: “Will the 
data obtained from a sample of secondary school teachers indicate presence of the three burnout dimensions?” 
Significant loading of items on their predicted factors will be a strong indicator of presence of burnout syndrome 
in the parent population. 
 
5.0 Literature Review 
 

The burnout syndrome is now considered to be a global health problem (Kerry-Henkel, 2019) and as such 
it is imperative that researchers in different parts of the world conceptualize the construct in ways that are 
comparable. Similar operationalization of the construct will help to bring consistency in the way researchers 
collected and analyze data.  

 
Construct validation of the MBI scale 

 
One instrument that has promising international appeal is the MBI (Maslach, Jackson, & Schwab, 1996). 

Several studies have been conducted to validate the psychometric efficacy of the scale (Byrne, 1984; Iwanicki & 
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Schwab, 1981; Jackson & Rothman, 2005). For example, Iwanicki and Schwab (1981) used data from 469 
Massachusetts teachers to examine the construct validity of the MBI questionnaire. The factor structure obtained 
was largely consistent with the multidimensional conceptualization of burnout. An argument is support MBI 
construct validity was also tendered by Dorman (2003). A total of three individual variables (i.e., teaching efficacy, 
external locus of control and self-efficacy) and six organizational predictors (i.e., role overload, classroom 
environment, role conflict, role ambiguity, work pressure and school environment) were included in the model 
together with the three burnout dimensions. The proposed three factor model fitted the data very well (Dorman, 
2005).  

  
Confirming the burnout syndrome amongst a population of teachers 
 

The MBI scale has been used to investigate teacher burnout in Canada (Sarros & Sarros, 1987), Greece 
(Tsigilis, 2011), China (Li et al., 2020), Nigeria (Okwaraji and Aguwa, 2015) and Namibia (Louw & Esterhuyse, 
2011). Sarros and Sarros (1987) run a study to determine the factor structure of the burnout construct amongst a 
sample of teachers and school administrators in Canada. Teachers reported higher levels of emotional exhaustion 
and depersonalization as compared to school administrators. The explanation provided was that teachers were 
more exposed to disruptive behaviour emanating from learners in the classroom. In Greece, a study by Tsigilis 
(2011) established that teachers in primary schools were more emotionally exhausted than their secondary schools 
counterparts. Previous studies indicated that large classrooms and learner indiscipline were amongst the most 
prominent work stressors for Greek teachers (Antoniou et al. (2006). Li et al. (2020) used a relatively large sample 
(1741 participants) to investigate the prevalence of burnout amongst pre-school teachers in China.  A total of 673 
(38.6%) teachers reported low levels of emotional exhaustion and 415 (23.8%) were showing signs of 
depersonalization. Reduced personal accomplishments category recorded a total of 382 (21.8%) teachers. On 
average, 53.2% of the surveyed teachers were categorized as experiencing burnout. 

Teachers in the African continent have also been exposed to the burnout syndrome.  Okwaraji and Aguwa 
(2015) sampled 432 secondary school teachers in Enuga State (Eastern Nigeria). The study established that 
“…40% of the teachers were emotionally exhausted, 39.4% showed depersonalization while 36.8% manifested 
reduced personal accomplishments …” (p. 484). A research study by Louw and Esterhuyse (2011) investigated 
the presence of self-reported burnout amongst secondary school teachers in Namibia. The researcher administered 
the Maslach Burnout Inventory (MBI) to a total of 480 teachers sampled from 17 state schools. Approximately, a 
quarter of the teachers in the sample experienced high levels of emotional exhaustion, whilst 12.2% experienced 
high levels of depersonalisation.. In Botswana, several studies were done to identify predictors of teacher 
dissatisfaction and causes of stress in schools (Baliyan, Baliyan, & Mokoena, 2018; Isaiah & Nenty, 2012; Pheko, 
Mosothwane, & Segomotsi, 2015). However, there is no study that used the Maslach Burnout Inventory scale 
(MBI) (Maslach, Jackson & Schwab, 1996) to inves tigate the teacher burnout construct. The MBI has been 
validated across different populations and has well known psychometric properties (Kerry-Henkel, 2019).  

 
6.0 Methodology 

 
The quantitative approach was used to provide answers to the research question. To achieve this objective, 

a survey design was used where questionnaires were administered to a sample teachers. The population of the 
study came from four purposively selected senior secondary schools in the southern part of Botswana. The four 
schools had a combined population of around 400 teachers. The questionnaires were administered over a period 
of two months in 2019; the final sample comprised 149 teachers. The MBI scale has 22 Likert items divided into 
three subscales; emotional exhaustion (9 items), depersonalisation (5 items) and reduced personal 
accomplishments (8 items).  The scale of the questionnaire ranges from 0 (minimum score) to 6 (maximum score). 
All the teachers sampled were given the opportunity to state whether they agreed or disagreed to be part of the 
study and only those with a positive response were included in the final sample. No personal details of the teachers 
were indicated on the questionnaire and teachers were specifically informed that the questionnaire was not being 
used as a diagnostic tool. Before the study commenced, permission was sought from University of Botswana 
Institutional Review Board (IRB); IBR is responsible for making sure that all pertinent ethical issues are applied 
satisfactorily at all stages of the research project.  

  
7.0 Data Presentation and Analysis 
 

The 149 MBI questionnaires were analyzed using SPSS version 25 to extract intercorrelation coefficients, 
Kaiser-Meyer-Olkin (KMO) and Bartlett’s test of sphericity indicators, reliability index, factor loadings and scree 
plot. The analysis produced a reliability index of .59 meaning that the burnout construct explains 34% of the 
variance in the data.   
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Does the correlation matrix indicate presence of the burnout dimensions? 
 

Factor extraction. Factor analysis was applied to identify the number of underlying item clustering. The 
factorability of the matrix extracted using principal component analysis with Varimax rotation techniques 
produced a KMO value of .611 and the Bartlett’s test of sphericity was significant. The Kaiser criterion (Kaiser, 
1960) indicted existence of seven factors with eigenvalues greater than 1. Table 1 shows that Factor 1 explained 
48.257% of the variance in the matrix while Factor 2 and Factor 3 accounted for 15.876% and 11.811% of the 
variance in the data. Taken together, the three factors account for 75.944% of the variance. The scree plot (Figure 
2) had two inflection points; the first inflection produced three factors while the second one confirmed five factors. 
However, the last four factors suggested by Kaiser criterion were only indicated by one item each and thus lacked 
substantive meaning. Taken together, the Kaiser criterion and the scree plot point to three underlying item 
clustering points or dimensions. 
 

Table 1: Variance explained by Each Extracted Factors 

Component Total (%) Variance Explained (%) Cumulative of Variance 
Explained (%) 

1 408.799 48.257 48.257 
2 134.489 15.876 64.133 
3 100.055 11.811 75.944 
(4) 71.359 8.424  
(5) 69.314 8.182  
(6) 21.219 2.505  
(7) 9,465 1.117  

 

 

 

 

Figure 2: Scree Plot Showing Two Inflection Points 
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Table 2: Emotional Exhaustion Item Frequencies 

 

  

Item 

1 

 

Item 

2 

 

Item 

3 

 

Item 

6 

 

Item 

8 

 

Item  

13 

 

Item  

14 

 

Item  

16 

 

Item 

 20 

 

 

Median 

 

3 

 

3 

 

3 

 

1 

 

3 

 

3 

 

5 

 

1 

 

1 

 

Maximum 

score 

 

6 

 

6 

 

6 

 

6 

 

6 

 

6 

 

6 

 

6 

 

6 

 

 

Mean 

 

3.6383 

 

3.0496 

 

3.0213 

 

2.2340 

 

3.5603 

 

3.0851 

 

5.1206 

 

1.8014 

 

2.5957 

 

 

 
Item intercorrelations. The intercorrelation indexes for the emotional exhaustion items were largely in 

the expected directions. For example, the first item of the scale (I feel emotionally drained from my work) 
correlated positively with items that belonged to the emotional exhaustion subscale. This item was positively 
related to Item 3 (I feel fatigued when I get up in the morning and have to face another day on the job), Item 6 
(Working with people all day is a strain for me), Item 2 (I feel used up at the end of the workday), Item 14 ( I feel 
I’m working too hard on my job), and Item 20 (I feel I’m at the end of my rope).The same item (i.e., Item 1) was 
negatively related to Item 4 (I can easily understand how my students feel about things), Item 9 (I feel I’m positively 
influencing other people’s lives through my work), Item 17 (I can easily create a relaxed environment with my 
students) and Item 21 (In my work, I deal with emotional problems very calmly). The fact that emotional exhaustion 
items correlate positively amongst themselves and negatively with items targeting other dimensions is evidence of 
construct validity of the subscale.  

Frequency means scores. The average mean score for the emotional exhaustion component was 3.1 
indicating that teachers feel emotionally exhausted a few times per month. Table 2 shows that Item 14 recorded 
the highest mean frequency of 5.1206 with a median score of 5. This was followed by Item 1 and Item 8 with mean 
frequency scores of 3.6383 and 3.5603. The next group of items with high frequencies were Item 13 (Mean = 
3.051), Item 2 (Mean = 3.0496) and Item 3 (Mean = 3.0213). The depersonalization subscale had a mean frequency 
score of 2.0 implying that teachers feel having a cynical attitude towards students and other people within the 
school a few times a year. On the other hand, the personal accomplishment subscales mean scores was the highest 
at 4.4. Noting that higher values for the personal accomplishment subscale indicates positive dispositions or low 
burnout, this value shows that generally teachers still have a positive personal accomplishments dispositions. 
Therefore, the analysis pointed towards a strong presence of the emotional exhaustion dimension in the data. There 
was also evidence of emergence of two additional dimensions to make a total of three factors; however, the two 
dimensions were not strongly represented in the data.  

 
7.1  Discussion of Findings  

The analysis indicated a moderate reliability for the MBI scale when administered to a sample of teachers 
in Botswana. Previous research studies in the literature have recorded higher values for all subscales. For example, 
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MBI reliability scores reported by O’Brien, Goddard, and Keeffe (2008) were .92 (EE), .79 (DP), and .79 (PA).  
The current index of .6 can be taken to be satisfactory looking at the size of the sample (i.e., 149 teachers). The 
Kaiser criterion and scree plot techniques were used to extract underlying dimensions in the data. The scree plot 
suggested a maximum of five factors. The five factor solution was consistent with findings from previous research 
studies (e.g., Firth, Mckeown, & Britton, 1985; Iwanicki & Schwab, 1981; Kanste, Miettunen, & Kyngas, 2006). 
However, the five factor solution was not theoretically appealing because the last two factors in the list were 
indicated by few items. These factors were eliminated basing on the reasoning that a factor should explain more 
variance than an individual item. This rule avoids a situation where the number of factors extracted will be equal 
to the number of items used in the analysis. Implementation of this rule led to the extraction of three factors. The 
three selected factors accounted for 75.944% of the variance in the data. A number of studies in the literature have 
also settled for a three factor solution (e.g., Byrne, 1991; Byrne, 1993; Green & Walkey, 1988; Gold, 1984; Holland 
& Kim, 1994).  

The first factor to be extracted was consistent with emotional exhaustion dimension as suggested by 
Maslach and Jackson (1981). The naming of the factor was based on evidence from the literature suggesting that 
emotional exhaustion emerges first in the analysis (Byrne, 1994; Dormen, 2003). Secondly, majority of items 
loading significantly on the factor were designed to tap on the emotional exhaustion experiences of teachers. The 
other two factors (i.e., depersonalization and personal accomplishments), though contributing significantly to the 
amount of variance explained in the data, were not clearly represented. At least two points are responsible for this 
state of affairs. Firstly, several items belonging to the two factors loaded on more than one factor. Cross loading 
items were also observed in a number of previous EFA studies. A study by Gold, Bachelor, and Michael (1989) 
showed that Item 11 cross loaded between emotional exhaustion and depersonalization subscales. The cross 
loading of item 11 was also confirmed by Aluja, Blanch and Garcia (2005). Secondly, the sample used in the study 
was relatively small when compared to samples used in other factor analysis studies. For example, Jackson and 
Rothmans (2005) used 1177 teachers while Li et al. (2020) sampled 1741 participants. Using a small sample 
appears to have enhanced the influence of error variance in the analysis. Factor analysis is essentially a large 
sample technique; large samples allow systematic variance in the data to have more influence on the correlation 
patterns. Different rules of thumb have been developed to assist researchers determine the minimum number of 
participants required for conducting factor analysis. Cattell (1978) suggested a minimum sample of 250 
participants while Comrey and Lee (1992) advised researches to obtain samples of at least 500 respondents.  

 

7.2 Conclusion 
A conclusion can be tentatively drawn that the burnout syndrome is present amongst the sampled teachers. 

However, only emotional exhaustion dimension has clearly developed and is indicated by items that are 
theoretically related to the component. The other two dimensions are less clearly defined. Taking into consideration 
that the burnout syndrome starts with teachers consistently experiencing stressful situation at work (Leiter & 
Maslach, 1988), the evidence could be indicating that teachers in Botswana are at the initial stage of burnout. 
Conditions have not as yet led to the crystallization of depersonalization and feelings of reduced personal 
accomplishments. If the demand stressors are not identified and neutralized, then the teachers will slowly progress 
towards depersonalization and reduced personal accomplishments stages of burnout. There is evidence in the data 
indicating that some teachers are already showing depersonalization and inefficacy signs. According to Jacobson 
(2016), “Burnout creates a social crisis that impacts not only teachers; it also affects students, both academically 
and socially. The problem will not go away on its own” (p. 127). Therefore, a large scale study has to be undertaken 
to provide more reliable and valid data relating to the prevalence of burnout syndrome amongst teachers in 
Botswana.  Once the research data is available, targeted intervention strategies will be developed to help teachers 
and other victims of the burnout syndrome.  
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