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Abstract 

The purposes of this study were to investigate 176 pre-service teacher graduates’ motivation to choose teaching 
English as a career choice, to compare the motivation between males and females, and between those who decide 
to enter the teaching profession and those who decide not to enter the teaching profession. A questionnaire was 
used to collect the data, consisting of three domains: intrinsic, extrinsic, and altruistic motivation. The findings 
revealed that the motivation to choose teaching English as a career choice was mainly altruistic; they see teaching 
as a socially worthwhile and important job, a desire to improve society, help others and make a difference. The 
findings also illustrated that pre-service teacher graduates’ motivation to choose teaching English as a career choice 
was significantly different between males and females. Finally, there were no significant differences in motivation 
to choose teaching English as a career choice between those who decide to enter the teaching profession and those 
who decide not to enter the teaching profession. 
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1. Introduction 

Nowadays, English is the first language of not only countries actively touched by British imperialism, but many 
business and cultural spheres dominated by those countries too. It is the language of Hollywood and the language 
of international banking and business. As such, it is a beneficial and even necessary language to know. Further, 
English is essential in the field of education. In many countries, children are taught and encouraged to learn English 
from a very young age. Given the importance of English, pre-service English teachers are very important as well 
because they are prospective teachers who may enter the teaching profession. Thailand is facing problems about 
the teacher shortage, especially English teachers (Prabjandee, 2014). The teacher shortage crisis already exists in 
some geographic areas and subjects, and further shortages are forecasted (OECD, 2005; Preston, 2002). Difficulty 
in attracting new recruits to initial teacher education courses, the resignation of qualified teachers and retirement 
of an ageing teacher labor force are all reported as the main causes of existing and potential shortages (Bradley, 
Sampson, Ma, & Cunningham, 2006; Johnson & Birkeland, 2002; O’Connor, 1999; Preston, 2002; Ramsay, 2000; 
Tabberer, 2003). 

As a result, the teacher shortage influences the motivation of pre-service teachers and they decide to change 
to other careers. When teacher recruitment is concerned, it is claimed that the profession fails to attract bright 
young people (Murnane, Singer, Willett, Kemple, & Olsen, 1991; Kyriacou & Coulthard, 2000). Many other 
motivations inside and outside the family have also been linked with career choices in the teaching profession and 
other professions. It has some structural, social and psychological reasons (Ingersoll, 2001; Lai, Mok, Ko, & Li, 
2000; Menter, Hutchings, & Ross, 2002). 

 
2. Statement of the problem 

Research on motivation to choose teaching English as a career choice has been carried out in many countries, such 
as Turkey (Boz & Boz, 2008; Ubuz & Sarı, 2008), Singapore (Hayes, 1990), and Australia (Watt and Richardson 
(2007). For instance, Boz and Boz (2008) found that the participants reported having more intrinsic reasons to 
become teachers than extrinsic and altruistic reasons. Similar findings were reported in other studies found in the 
Turkish context (Aksu et al., 2010; Gürbüz & Sülün, 2004; Saban, 2002; Topkaya & Uztosun, 2012). In contrast, 
Ubuz and Sarı (2008) reported more extrinsic reasons, one of which was job opportunities. Moreover, in Australia, 
such altruistic reasons are ranked high by Watt and Richardson (2007). In the same, Singapore reported that 92% 
of college students majoring in education reported altruistic reasons (Hayes, 1990). Based on this difference, it can 
be concluded that context is important. However, extensive review of the literature found that limited research was 
explored motivation to enter the teaching profession in Thailand, especially English teachers.  

In addition, the teaching profession has been regarded as a female profession because the world has faced the 
lack of male pre-service teacher graduates. According to the Consortium for Policy Research in Education in 2012, 
only 24 percent of all teachers were male, with just one in 10 men teaching elementary school students (Deese, 
2007). It is therefore important to point out that previous research argued gender might play an important role in 
the motivation to choose teaching as a career choice. It was related to the differences between pre-service teacher 
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graduates’ motivations to choose teaching English as a career choice between males and females. For example, 
Balyer and Özcan (2014) reported that females from Turkey choose intrinsic, while males reported having extrinsic 
reasons. 

Moreover, there have not been any studies to compare the motivation to choose teaching English as a career 
choice between those who decide to enter the teaching profession and those who decide not to enter the teaching 
profession. Most of the studies focused on motivation to choose teaching English as a career choice and differences 
between pre-service teacher graduates’ motivations to choose teaching English as a career choice between males 
and females. Therefore, in order to understand a phenomenon more, it is important to investigate pre-service 
teacher graduates’ motivation to choose teaching English as a career choice. Moreover, it is necessary to 
understand more about the differences between pre-service teacher graduates’ motivations to choose teaching 
English as a career choice between males and females and differences between those who decide to enter the 
teaching profession and those who decide not to enter the teaching profession. 
 
3. Literature review 

This part reviews three sections, which are motivation to choose teaching as a career, types of motivation to choose 
as a career and different reasons to choose teaching as a career.  
 
3.1 Motivation to choose teaching as a career  
Motivation refers to what moves a person to make certain choices, effort and engage in action and to expend 
(Dörnyei & Ushioda, 2011). For student teachers, their motivations can determine and affect how long they remain 
in their initial teacher education courses and subsequently the teaching profession and the extent to which they 
engage with (concentrate on) their courses and the profession (Sinclair, 2008). Student teachers normally have 
multiple motivations that describe why they choose to enter and stay in the teaching profession (Gao & Trent, 
2009; Kyriacou & Kobori, 1998), which can be altruistic (e.g., a desire to help children succeed), intrinsic (e.g., in 
teaching itself or an interest in the subject), and extrinsic (e.g., long holidays and salaries). As Dörnyei and Ushioda 
(2011) pointed out, teacher motivation involves a prominent intrinsic component, that is more likely to sustain 
over time and can better support teachers in the complex process of learning to teach than other extrinsic reasons 
(Sinclair, Dowson, & McInerney, 2006; Young, 1995). In general, teacher motivations are not set in stone but 
subject to change, which can be ascribed to their individual background and their pre-service training, personal 
beliefs, as well as the socio-cultural contexts in which their future work is embedded (Gao & Trent, 2009; Watt & 
Richardson, 2008). 
 
3.2 Types of motivation to choose teaching as a career 
Traditionally, reasons for choosing to teach have been treated under three broad categories which are intrinsic, 
extrinsic, and altruistic, as described below. 
Intrinsic motivation covers aspects of the job activity itself, such as, an interest in using their subject matter 
knowledge, the activity of teaching children and expertise, as well as personal interest, intellectual fulfillment, the 
enjoyment of teaching and the school environment (Brookhart & Freeman, 1992; Moran et al., 2001; Chong & 
Low, 2009). 

Extrinsic motivation covers aspects of the job which are not inherent in the work itself, such as level of pay, 
long holidays, and status. Moreover, some research shows that pre-service teachers are motivated to join the 
profession with mostly extrinsic reasons (Chan, 1998). In the same way, extrinsic reasons also refer to economic 
and conditions of service and social status. It is considered that students are interested in teaching as a career or 
job, and generally regard teaching as a preferred and respected occupation (Lai, Ko, & Li, 2000). Pre-service 
teachers who are interested in teaching consider a teaching career for its enormous contribution to society, good 
working conditions and good salaries. The security of employment presented by teaching and the attractive 
working hours and longer holidays (Butcher & Lewis, 2002; Knobloch, 2005; Stiegelbauer, 1992; Hayes, 2000). 
(Brookhart & Freeman, 1992; Moran et al., 2001; Chong & Low, 2009). 

Altruistic motivation deals with seeing teaching as a socially worthwhile and important job, a desire to 
improve society, make a social contribution, and being part of children’s and young peoples’ growth and 
development (Brookhart & Freeman, 1992; Moran et al., 2001; Chong & Low, 2009). 
 
3.3 Different reasons to choose teaching as a career  
Different studies suggest and advise that people have different reasons for becoming teachers. Some studies 
indicate that students want to become teachers because of extrinsic reasons (Papanastasiou and Papanastasiou 1997; 
Yong 1995), for instance, stable employment immediately after completing their education or long vacations. 
However, both Norwegian and international studies point that altruistic and intrinsic reasons dominate the choice 
of teaching as a profession. International findings show that a desire to work with children in order to make a 
difference in their live, personal fulfilment, s, meaningful engagement with the academic subject of their choice 
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(Manuel and Hughes 2006), a sense of vocation and the fulfilment of a dream, making a contribution to society 
(Manuel and Brindley 2005), are common reasons for choosing the teaching profession. In Norway, research is 
limited, but the few studies that have been carried out indicate that an enjoyment of working with children seems 
to be an important reason for becoming a teacher (Holm 1975; Holm 1989). Student teachers regard the teaching 
profession as a worthwhile and challenging profession too (Bergem 1994). 

The aforementioned studies have mainly dealt with students who were beginning teacher education of 
elementary school. Regarding teacher education of secondary school, we can find similar altruistic and intrinsic 
reasons (see for example Reid and Caudwell 1997; Thornton et al. 2002). We can, however, notice a change in the 
direction towards more academically oriented reasons too. Jarvis and Woodrow (2005) have found that student 
motivation is career-related. A challenging, rewarding career and stable and a wish to continue working with the 
specific subject matter are the most preferred reasons for taking a Postgraduate Certificate in Education (PGCE) 
course. The comparative study between Norwegian and English PGCE students by Kyriacou et al. (1999) indicates 
that an interest in the subject matter and a satisfaction in working with children are the main reasons for becoming 
teachers. Roness and Smith (2009) have noted that the wish to make pupils interested in the subject, the enjoyment 
of working with the academic subject, and the meaningfulness of working with children and youth are the main 
motivational sources for engaging in teacher education among Norwegian student teachers. 

Research informs us that the motivating factors mentioned above are typical motivators behind the wish to 
become a teacher. There are, however, other factors worth mentioning. Watt and Richardson (2008) characterized 
a group of teachers as ‘highly engaged switchers’, meaning that these individuals are engaged teachers who are in 
the profession more for the experience than for a career in teaching. Smethem (2007) has presented the concept of 
‘portfolio teachers’ who see teaching only as a stepping stone in their career trajectory. Anthony and Ord (2007) 
reported that among ‘change-of-career’ secondary-school teachers, there are pragmatic reasons that seem to be 
salient when they enter the profession. 

 
4. The Present Study 

4.1 Research Questions 
1. What are pre-service teacher graduates’ motivation to choose teaching English as a career choice?  
2. Are there any differences in motivation to choose teaching English as a career choice between males and females?  
3. Are there any differences in motivation to choose teaching English as a career choice between those who decide 
to enter the teaching profession and those who decide not to enter the teaching profession? 
 
4.2 Research Design 
This study used a quantitative research approach with a survey research design to collect the data. Quantitative 
research deals with numeric, quantified, and measurable data. Specifically, in this study, the motivation to choose 
teaching English as a career choice was quantified into number. According to Creswell (2012), the survey approach 
is a step in which a researcher conducts a survey to a group of people in order to identify trends in attitudes, 
opinions, or behaviors. The trend in this study was motivation to choose teaching English as a career choice. This 
design is suitable to apply to find answers to the objectives of the study, which were to investigate pre-service 
teacher graduates’ motivation to choose teaching English as a career choice, to compare males and females, and 
to compare those who decide to enter the teaching profession and those who decide not to enter the teaching 
profession.  
 
4.3 Population and Participants 
The target population was pre-service teacher gradates with an English teaching major from a university located 
in the eastern part of Thailand. The participants were English major graduates from the Faculty of Education. The 
estimated number of participants needed to conduct statistical tests with sufficient power is 176, calculated by 
using the G*Power Software (Erdfelder, Faul, & Buchner, 1996) with the small effect size of .25, statistical power 
of .7, and alpha level of .05. The participants were selected by using the volunteer sampling and snowball sampling 
techniques.  

Table 1. Frequency and Percentage of the Respondents’ Gender. 
Gender Participants Percentage 

Male 35 19.9 
Female 141 80.1 
Total 176 100.0 

As shown in Table 1, there are 35 male learners (19.9%) and 141 female learners (80.1%). 
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Table 2. Frequency and Percentage of the Respondents’ Career. 
Career Frequency Percentage 

Teacher 150 85.2 
Employee 18 10.3 
Flight attendant  1 0.6 
Student 1 0.6 
Self-employed 5 2.8 
Unemployed 1 0.6 
Total 176 100.0 

Table 2 shows that out of 176 respondents, 85.2% of pre-service teacher graduates decided to enter the 
teaching profession, while 14.8% chose other careers, such as employee (10.3%), flight attendant  (0.6%), student 
(0.6%), self-employed (2.8%), and unemployed (0.6%).  
 
4.4 Research Instruments 
The questionnaire on motivation to choose teaching English as a career choice was developed based on the 
tripartite framework by Kyriacou et al. (1999)  First, intrinsic motivation refers to the drive from within an 
individual, such as enjoyment of teaching children, an interest in using their subject matter knowledge, expertise 
and involved a joy and love of doing an activity as well as a personal internal judgement of success. Second, 
extrinsic motivation refers to the drive from outside an individual, such as having long holidays, level of pay, 
status and involved an external force or reward as well as convenience and ease. Finally, altruistic motivation 
refers to seeing teaching as a socially worthwhile and important job, a desire to improve society, help others, and 
make a difference. Based on the framework, the statements were developed. 

In the questionnaire, pre-service teacher graduates were asked to complete the questionnaire which was made 
up of a few questions related to their background information such as, gender and career. The 32 items were 
organized into three parts: intrinsic (11 items), extrinsic (15 items), and altruistic motivation (6 items). In this part, 
the respondents were requested to indicate the agreement by using a five-point Likert scale. 

 
4.5 Data Collection and Analysis 
In this research, Google form was used to collect the data. The questionnaire was posted in a closed Facebook 
group of pre-service English teachers. This group contained 200 people. They had graduated with a major in 
English teaching from 2012-2016. After four days of posts, only 15 responses were received, so I decided to send 
a personal message on Facebook to request their cooperation. Based on this method, 176 responses were received 
in one month.   

RQ 1: What are pre-service teacher graduates’ motivation to choose teaching English as a career choice? 
To answer this question, descriptive statistics (means and standard deviations) were used. The means and 

standard deviations were used to measure the categories of motivation for choosing English as a career. The 
following criteria was used. 

RQ 2: Are there any differences in motivation to choose teaching English as a career choice between males 
and females? 

This question aimed at making comparisons of pre-service teacher graduates’ English as a career conduct by 
males and females. Therefore, an Independent t-test was used to make a means comparison. 

RQ 3: Are there any differences in motivation to choose teaching English as a career choice between those 
who decide to enter the teaching profession and those who decide not to enter the teaching profession? 

This question aimed at making comparisons of motivation to choose teaching English as a career choice and 
the decision to enter the teaching profession. Therefore, an Independent t-test was used to make a means 
comparison. 
 
5. Findings 

This chapter presents the findings collected from the survey data on pre-service teacher graduates’ motivation to 
choose teaching English as a career choice. It also attempts to find the differences between pre-service teacher 
graduates’ motivation to choose teaching English as a career choice between males and females and examine the 
difference motivation to choose teaching English as a career choice between those who decide to enter the teaching 
profession and those who decide not to enter the teaching profession. In this chapter, the findings are presented 
based on the order of the research questions.  
 
5.1 Findings of Research Question 1 
What are pre-service teacher graduates’ motivation to choose teaching English as a career choice?  
This section reports the answers to the first research question by using descriptive statistics. The means and 
standard deviations are reported to measure the categories of motivation for choose teaching English as a career. 
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Table 3 presents the descriptive statistics of motivation to choose teaching English as a career choice. 
Table 3. Descriptive statistics of motivation to choose teaching English as a career choice. 

Categories N = 176 

�  SD 

Altruistic    4.03 0.58 
Intrinsic    3.74 0.40 
Extrinsic    3.59 0.51 
Total    3.79 0.41 

As shown in Table 3, the data reveals that the participants decided to choose teaching English as a career 
choice because of altruistic reasons the most (M = 4.03, SD = 0.58), followed by intrinsic reason (M = 3.74, SD = 
0.40), and extrinsic reasons (M = 3.59, SD = 0.51). This indicates that the majority of the participants chose 
teaching English because they see teaching as a socially worthwhile and important job, a desire to improve society, 
help others and make a difference. 
 

5.2 Findings of Research Question 2 
Are there any differences in motivation to choose teaching English as a career choice between males and 
females?  

This section presents the data to answer the third research question. To answer the question, an Independent 
t-test was performed as shown in Table 4. 

Table 4. Comparison of motivations to choose teaching English as a career choice between males and females. 
 Career M SD t Sig 
extrinsic Male 3.90 0.43 4.12 .00* 
 Female 3.52 0.50 4.54  
intrinsic Male 3.89 0.24 2.47 .001* 
 Female 3.71 0.42 3.43  
altruistic Male 4.24 0.43 2.41 .017* 
 Female 3.98 0.60 2.91  

*p< .05 

Table 4 presents a comparison of motivation to choose teaching English as a career choice between males 
and females pre-service teacher graduates. It was revealed that there was a significant difference in all types of 
motivation. For extrinsic motivation, males reported having more intrinsic motivation (M = 3.90, SD = 0.43) than 
females (M = 3.52, SD = 0.50) conditions; t (174) = 4.12, p = 0.00. 

For intrinsic, there was a significant difference in the intrinsic motivation for males (M = 3.89, SD = 0.24) 
and females (M = 3.71, SD = 0.42) conditions; t (174) = 2.47, p = 0.001. Moreover, there was a significant 
difference in the altruistic motivation for males (M = 4.24, SD = 0.43) and females (M = 3.98, SD = 0.60) 
conditions; t (174) = 2.41, p = 0.017. 
 
5.3 Findings of Research Question 3 
Are there any differences in motivation to choose teaching English as a career choice between those who decide 
to enter the teaching profession and those who decide not to enter the teaching profession?  
This section presents the data to answer the third research question. To answer the question, an Independent t-test 
was performed as shown in Table 5. 
Table 5. Differences between those who decide to enter the teaching profession and those who decide not to 
enter the teaching profession. 

 Career M SD t Sig 

Altruistic Teacher 4.04 0.60 0.37 .08 

 Others 3.99 0.43 0.46  

Intrinsic Teacher 3.74 0.42 0.01 .10 

 Others 3.74 0.29 0.01  

Extrinsic Teacher  3.61 0.51 0.86 .30 

 Others 3.51 0.48 0.90  

*p < .05 

Table 5 presents a comparison of motivation to choose teaching English as a career choice between those 
who decide to enter the teaching profession and those who decide not to enter the teaching profession. It was 
revealed that there was no significant difference in all types of motivation. For altruistic motivation, pre-service 
teachers decide to enter the teaching profession reported having more altruistic motivation (M = 4.04, SD = 0.60) 
than pre-service teachers decide not to enter the teaching profession (M = 3.99, SD = 0.43) conditions; t (174) = 
0.37, p = 0.08. For, intrinsic there was no significant difference in the intrinsic motivation for pre-service teachers 
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decide to enter the teaching profession (M = 3.74, SD = 0.42) and pre-service teachers decide not to enter the 
teaching profession (M = 3.74, SD = 0.29) conditions; t (174) = 0.42, p = 0.10. Moreover, there was no significant 
difference in the extrinsic motivation for pre-service teachers decide to enter the teaching profession (M = 3.61, 
SD = 0.51) and pre-service teachers decide not to enter the teaching profession (M = 3.51, SD = 0.48) conditions; 
t (174) = 0.86, p = 0.30. 

Moreover, the details of each motivation as reported by pre-service teachers who decide to enter the teaching 
profession and pre-service teachers who decide not to enter the teaching profession. It is valuable to point out some 
interesting statements. For intrinsic, pre-service teachers decide to enter the teaching profession reported higher 
average scores (M = 17.33) in the statement of “They want a job that involves working with children and 
adolescents” than pre-service teachers decide not to enter the teaching profession. (M = 0). For extrinsic, pre-
service teachers decide to enter the teaching profession reported higher average scores (M = 27.33) in the statement 
of “Teaching provides a reliable income.” than pre-service teachers decide not to enter the teaching profession (M 
= 3.84). For altruistic, pre-service teachers decide to enter the teaching profession reported higher average scores 
(M = 28.66) in the statement of “Teaching allows me to inspire the next generation.” than pre-service teachers 
decide not to enter the teaching profession (M = 11.53). 
 
6. Discussion 

This section provides a discussion of the research findings in the current study. The discussion focuses on the pre-
service teacher graduates’ motivations to choose teaching English as a career choice and the differences between 
pre-service teacher graduates’ motivations to choose teaching English as a career choice between males and 
females, and the differences of those who decide to enter the teaching profession and those who decide not to enter 
the teaching profession. The following discussion is based on the analysis in the previous chapter. 
 
6.1 Motivations to Choose Teaching English as a Career 
The findings from the study indicate that the pre-service teachers graduates’ motivations to choose teaching 
English as a career choice, as measured by the means. The results indicate that the pre-service teacher graduates’ 
motivations to choose teaching English as a career choice is because of altruistic reason the most, followed by 
intrinsic reason, and extrinsic reasons. This indicates that the majority of the participants chose teaching English 
because they see teaching as a socially worthwhile and important job, a desire to improve society, help others and 
make a difference. Moreover, the desire to contribute to individual and social development. In western countries, 
the most reasons for choosing teaching as a career were altruistic and intrinsic motives (Ewing and Manuel, 2005; 
Goh & Atputhasamy, 2001; Hayes, 1990; Kyriacou & Coulthard, 2000; Kyriacou et al., 2003; Ling Low et al., 
2011; Manuel, 2003; Priyadharshini and Robinson-Pant 2003; Reid and Caudwell 1997; Spear et al., 2000; Yong 
1995). In agreement with Bastick (2000), preservice teachers in developed societies also choose teaching for 
altruistic and intrinsic motives, but in developing and underdeveloped societies, most pre-service teachers choose 
extrinsic motives. Moreover, Sinclair (2008) found that young people are motivated to teach not by only one 
motive but by many reasons such as being a service to people, working conditions, social status, appropriateness 
to personality and prestige, appointment, etc. The current findings also support the findings of many related studies 
in western communities (Bastick, 2000; Reid & Caudwell, 1997; Hayes, 1990; Kyriacou et al., 2003; 
Papanastasiou, 1998; Watt et al., 2012; Watt and Richardson, 2007). These studies show that altruistic motivation 
has a preponderant role in choosing teaching as a career. For example, Kyriacou et al., (2003) found that English 
and Norwegian pre-service teachers chose teaching as a career, since it best suited their personalities. In another 
study, Hayes (1990) found that pre-service teachers from America chose teaching with altruistic motives too.  
 

6.2 Gender 
All of them were significance differences. The most was extrinsic, there was a significant difference in the altruistic 
motivation for males and females. For intrinsic, there was a significant difference for males and females. And, 
there was a significant difference in the altruistic motivation for males and females. There is also a difference 
between “salary” and “working with children” factors in terms of gender. In other words, while women prefer 
working with children, males prefer salary. However, male participants choose teaching English as a career choice 
with intrinsic, extrinsic and altruistic more than female participants. Males choose teaching English as a career 
choice with altruistic the most, followed by extrinsic and intrinsic. But for females, they choose teaching English 
as a career choice with altruistic most, followed by intrinsic and extrinsic. Other researchers have found that males 
choose the profession for its status, salary and career opportunities. In this regard, male students are more 
influenced by status, salary and career opportunities. According to them, the factors influencing the choice of 
primary teaching as a career option among six formers differed significantly between males and females. (Newby, 
Smith, Newby, & Miller, 1995; Butcher & Lewis, 2002; Johnston, McKeown, & McEwen, 1999; Foster & 
Newman, 2005; Saban, 2003; Smedley, 2007; Parr, Gosse, & Allison, 2008; Ozbek, 2007; Sahin, Cokadar, & 
Usak, 2008). In some studies, it was found that female teachers choose this career with intrinsic reasons different 
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from males (Saban, 2003; Boz & Boz, 2008; Hacıomeroglu & Sahin, 2009; Johnston, McKeown, & McEwen, 
1999). 
 
6.3 Decision 
There were no statistically significant differences in motivation to choose teaching English as a career choice 
between those who decide to enter the teaching profession and those who decide not to enter the teaching 
profession. For pre-service teacher graduates who decide to enter the teaching profession with altruistic most, 
followed by intrinsic and extrinsic. Similarly, pre-service teacher graduates who decide not to enter the teaching 
profession with altruistic most, followed by intrinsic and extrinsic. 
 

7. Implications 

The present study sheds lights on the ideas of commonly used motivation to choose teaching English as a career 
choice in English teaching as major at a university in the eastern part of Thailand. The findings can help and are 
useful in English education to understand more and to carry on conducting other research studies to enrich the 
information. This will enable deeper insights in order to help educators, administrators, curriculum designers, 
material developers, educational technologists, and relevant education workers to incorporate and integrate. 

Moreover, this research found that pre-service teacher graduates choose altruistic motivation most. Their 
attitudes are seeing teaching as a socially worthwhile and important job, a desire to improve society, help others 
and make a difference. So, universities should choose pre-service teachers who are quality people and suitable as 
English teachers. They should choose pre-service teachers who have altruistic motivation as shown in this research. 
They must want to see teaching as a socially worthwhile and important job, a desire to improve society, help others 
and make a difference. 

However, there should be a policy related to extrinsic motivation too because this research found that pre-
service teachers who decide not to enter the teaching profession choose extrinsic last. So, having policies such as, 
salary and long holidays would encourage them more to be a teacher. 

 
8. Recommendations for Future Studies 
This study suggests that future researchers should investigate the pre-service teacher graduates’ motivations to 
choose teaching English as a career choice and explore other variables, including but not limited to the variables 
investigated in the current study. However, policy makers should consider extrinsic because most pre-service 
teacher graduates did not choose extrinsic, such as, salary and long holidays. Moreover, future studies should solve 
the problem related to the lack of male pre-service teachers. 
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