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Abstract

This study examines the relationship that existavben parenting styles (authoritative, authoritarend
permissive) and student’s classroom motivation.@@mandom sampling was used to select the sukijectke
study. The sample consisted of 390 comprising 6fst8dents, 130 parents and 130 teachers from yvgeruic
and private Junior High Schools in the Tamale Matiis. The data were analyzed using partial cotiteieand
logistic regression and analytical techniques vB8®SS version 16. Results showed that majority oérpa
perceived themselves as authoritative, followedabjhoritarian and permissive. The findings revealsat
mothers were more permissive than fathers. Thdtsealso did confirm a positive correlation betwemternal
parenting approaches and pupil’s classroom reiefoent/motivation. These findings are consistent waHier
findings of Cramer (2002) and Baumrind (1971). Rdesreasons why the study findings of the prestndly
are consisted with earlier ones were discussedsiuty’s result also suggest that even though astdiffer in
the kinds of opportunities they provide childrerd@velop the competencies the need, parenting eheng has
direct influence on children’s social and emotiodeVelopment. The present study concluded that jpatirnal
and maternal parenting styles have a great bearirgjudent’s classroom motivation.

Keywords: Parenting Style, Classroom Motivation, Mastery Mation, Authoritarian Parenting, Permissive
ParentingAuthoritative Parenting,Intrinsic ParegtinFamily andStatistical Package for Social Science
(S.P.S.S)

Background to the study

There is no way in which parents can evade hadndetermining effect upon their children’s
personality, character and competence (Baumrin@8J19The functions of parenting greatly influencewh
children develop (Arendell, 1997). Children’s livaad opportunities are not simply a product of rthenate
abilities and biological maturations of the adultso are close to them and the mental, physicaleandtional
climates in which they are reared. Research in a&thrt and psychology has mapped in and outlinecgén
stages of emotional and intellectual growth, and tArgely substantiates the intuitive insightsoirthild
development which is evidenced in the history dfdehn’s literature.de Mause (1976) has ChartedNsades
of parent-child relations in a continuous, overiagpand increasingly compressed historical sequasqearents
slowly overcame their anxieties and developed tggacity to identify and meet the needs of theitdcan.
Socializing is still popular and is the source sfghological models such as behaviourism whictaised upon
a functional view of social relations and orgarimat

There is in our society today significant undediioning among children and those who care for them
This underfunctioning is manifested in terms of eg of insecurity and emotional stress and theictesl
development of the potentially rich range of hunséills, intellectual abilities, attitudes and vadueithin the
distractive modes of human conspicuousness andsfofmanderstanding which enable persons to maksesa
their experience (Whitfield 1980). According to Wieild (1980) some of the suffering and inhibitedretarded
development among children is related to the natfigdult care and behaviour which they experieficehim,
parenting styles within the home and family provide the majority the foundations for emotionalcist and
intellectual adjustment as life progresses. Sasachildren are concerned, Whitfield (1980) asgbesthere are
some predominant values that are the foundatioiesetf parenthood and childcare. Firstly, thereutthdoe a
basic respect, built upon awareness, for the rigtgsds and individuality of each child, in parkcuhe child’s
right to continuous and dependable loving care.

Secondly, there should be a genuine and pervasivenitment to the responsibilities of childreariag,
least to the point at which the child has growratstage of relative autonomy and has acquired ficisuit
measure of social and economic independence. Heum®s by saying that the child’s rights and thegaers’
obligations and responsibilities go hand in hand are part of the same piece. The relationshipsdmt
parents and children are bidirectional, reciprordaéracting and mutually regulating. Parents friini&@ moment
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of birth can never be in total control of, nor agctable for their children’s behaviour. Likewiséetmost
skilled, motivated and highly informed parent willake mistakes in parenthood, as patterns of betasi@
misunderstood; everyone has limits of parentalggerénce. Parents, like teachers, are human aitddall

Nevertheless, parenthood is demanding and at fimfiegely testing of the adults character (Wteti,
1980).0ne important task of parenting is the samtibn of children. The socially competent childnc
described as possessing independence, social gisionand achievement orientation, which is tiéve to
seek intellectual challenges and solve problenisiefitly and with persistence (Baumrind, 1978). isslement
orientation is more simply described as motivatibhe role of parenting cannot be overlooked whesessing
the development of motivation in children. Educatis vital as the development of every nation iscesned.
Clearly, a country which is unable to develop thi#lssand acknowledge of its young ones to thelteft is
doing a lot of harm to her development. Educatitiacts all aspects of an individual’s life such attitudes,
values and perceptions.

Singer as cited in Antwi (1992) notes:lt is onlyhave the working force at all levels is sufficigntl
literate, educated, trained and mobile to take athge of new advances in techniques and organizatd
production that the creation of a built-in industfy progress becomes possible (Antwi; 1992 p.22didHy,
education serves as a medium that leads to anmefibrcitizenry without which democratic institutions
necessary for the transmission of information fo thaintenance of political democracy, social harynand
stability cannot survive. The need for a sound ation for the youth in Ghana in general and thasEamale in
particular cannot be over-emphasized. In an erdrarfismission, education serves the purpose of Isocia
reconstruction, economic efficiency, cultural chengural regeneration, social integration, politiegiciency,
creation of modern men and women, development afpmaer resources and the development of individual
excellence (Anyenwu, 2000).

Itis in the recognition of all the important raducation plays in development that Ghana devatge
chunk of her national resources to the expansidmaaintenance of her school systems. The justifio&br the
special attention paid to education is the belieft tinvestment in formal education is an importesaty to
develop human capital, reduce poverty and increasél mobility among the citizenry.The Governmeht
Ghana has implemented a New Education Reform td medern trends in education delivery in September,
2007. In the government’s view, an educated antiedkivorkforce is paramount for a dynamic knowledge
based economy, and we need, as a country to mstdutions that will enable us achieve the statumiddle
income country by 2020. In this light, there is tieed to develop in the youth critical thinkingliskitechnical
and vocational skills that would enable the coutrgevelop a cream of globally competitive worketso can
transform the Ghanaian economy.

Good parenting which means taking responsibildy heeting the physical, intellectual, social and
emotional needs as well as the general welfaréhitdren is a key to the above agenda. When papotgde
children’s needs adequately especially with regardheir respective gender roles, the children yrjood
family life and eventually contribute their quotathe well-being and upkeep of the family. In mdmmes in
the Tamale Metropolis, children schooling may bediamied by several factors among which are parental
support, teacher support, achievement motivati@remts’ marital status, parents’ level of educateard
academic self-concept among others. These factorgither enhance or impede the academic perfoeraing
child.

Childrearing Practices

The meanings attached to children, along withelielabout the nature of childhood and desirable
outcomes, shape childrearing practices. All culwseen children’s development in moral terms, betet are
contrasting ideas both about what behaviours shoellencouraged in
children and how best to facilitate their acquisitiof knowledge.Hoffman (1988) asserts that theeetspof
childrearing that encourage exploration and engypeer relationship are practices that instill ptaklove.
Hoffman, a child developmentalist, had studieddshdaring techniques and the development of matinand
moral. His childrearing technique focused on pasediscipline techniques. These include love withvadal
power assertion and induction. Love withdrawal adtw to Hoffman (1988) is a discipline techniguenhich
a parent withholds attention or love from the chié when the parent refuses to talk to the chtlolver
assertion he says is a technique in which a paitégnpts to gain control over the child or thedhikesources.
Examples include spanking, threatening and remopingleges. To Hoffman induction is a disciplirechnique
where a parent uses reason and explanation obtisequences for others of the child’s actions.

Even though Hoffman (1988) believes that any gisw produces arousal on the child’'s part, hekthin
that parents should use induction tom encouragddrehis development. in many of his research oremptémg
techniques, Hoffman concluded that induction is enpositively related to development of motivatiamda
morals than is love withdrawal and power assertion.
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Eisenberg and Murphy (1995) agreed that parenstigline does contribute to children’s developmdmnif
there are other aspects of parenting that playrgoitant role, such as providing opportunities gerspective
taking and modeling behaviour and thinking. Eisegland Murphy (1995) summarized their findings frtra
research literature on ways in which parenting g#tuence children’s development of motivation. Vhe
concluded that in general children with high inin motivation tend to have parents who are warm an
supportive rather than punitive, use inductive igigee, provide opportunities for the children teatn about
other’s perspectives and feelings, involve childrefamily decision making, and model behaviour &émdking
and providing the opportunities for their childtenmodel such behaviours and thinking.

Parents who show this configuration of behaviagsording to them foster development of concern
caring about others in their children. The parafgs provide information about what behaviourseaqeected of
the child and why, and promote an internal motivadi orientation in the child rather than extemmativational
pattern.Often childrearing is gendered: Indiansgifbr instance experience more control over theaial and
household activities, while boy’s academic work esnunder close family scrutiny. (Verma&Saraswathi;
2002).Some African societies use the metaphorsefeal, nursed to maturing by a range of actors (Nemamg,
2002). The Hausa believe children are born witlzodefinite character and that upbringing is cruitiadhaping
future character. This is expressed in proverbating to childrearing: ‘character is like writingh@ stone’;
‘stick should be burnt when it is raw’ (Schildkrp@002:354). According to Schildkrout (2002) by abseven
however, Hausa children are said to develop uralailgtg or sense, which they acquire through expegieand
can assume responsibility for their own behaviour.

Children in China similarly assume a modeling tiyeaf learning — emphasis is placed on functioning
as a desirable model for children to copy. Thera istrong belief in children’s natural benevolerc¢hat
children are basically good and readily malleable@oughout early childhood parents are expectdibttwlerant
but once children begin school they are deemedhbtapaf reasoning and expected to conform to saciall
appropriate behaviour (Stevenson &Zusho, 2002)s5hktaria (2002) opines that development of autondsny
less important in some cultures. For instance,duotls East Asia, children grow up accepting depeoelam
their families — they are not expected to deveblypdly and are not strictly disciplined.Gannottdadandweker
(2002) cites Puerto Rico where parent are expetdtlp children whenever called upon to do scavoid
emotional upsets and children may remain very degetninto middle childhood.There are also cultural
variations in the extent to which parents or othéults are expected to exercise authority in stgaphildren’s
characters. Setswana proverbs emphasis childrabsesvience to their parents such as ‘a child’&mais its
god’ (Mauldeni, 2002)

Theoretical approach to parenting

Psychologists such as Ann Roe, Abraham Maslown8igl Freud, Defrain and Olson have come out
with theories on childrearing practices and thaftuences on the child’'s academic performance aaréer
development.The Personality/Needs theories suclnasRoe has focused on the importance of satisfiieg
child’s needs as a way of creating conducive attmegpfor the child’s genuine development.On thésbafsher
intensive investigations of ‘scientists’ and ‘attisearly childhood experiences and personalititstydAnn Roe
(1957) cited in Kankam and Onivehu (2000) formudatee Personality/Need theory that stresses theritaupce
of need satisfaction in intellectual developmentl @niccessful career achievement. Essentially, itbery is
based on the premise that: “successful academiewshent and its subsequent career development is
dependent on needs satisfaction and general di@nta satisfy needs, determined largely by eaHhiydhood
experiences in the home”.

The personality theorist's view on childrearingagtices and the influences they have on social
performance focused on the importance of satisfyimg child’'s needs and creation of conducive home
environment to enhance effective school work. Tis &md the need to create cordial, social, psydicdd and
emotional climate in the home is of a great conderthe Personality/Need theorists.According to kéam and
Onivehu (2000) the Personality/Need theory posit #arly childhood experiences play an importate io
finding satisfaction in one’s adult life. Thus theed structure of the individual would be greatifjuenced by
early childhood frustrations and satisfactions. Tieonry emphasized that the extent to which neesléuéfilled
and satisfied determine the nature of an individualbotivation.Kankam and Onivehu (2000) posit thah Roe
(1957) postulated three types of Parental stylemitonal concentration of the child, avoidancehs thild and
acceptance of the child. The emotional concentmatio the child, to them, has two levels. Theseomer —
protecting parents limit exploration by the chéldd encourage dependency, while over — demandiegisaset
very high standards for the child and rigidly eafconformity.

The avoidance type of childbearing according tahiman (2002), is divided into rejecting and
neglecting parents. The rejecting parent reseetglhiid, expresses a cold and indifferent attitudel works to
keep the child from interfering into his/her lif€he neglecting parent is less hostile toward thid clout
provides no affection or attention and only theibasinimum physical care is provided. The accepiiagents
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could also be either casual or loving acceptanbe. dasually accepting parents are affectionateandg but
in a mild way and only give the child attentionthiy are not occupied in any way. Loving accepggparents
provide much warmth, affection, praise, attentiod @ncouragements to their children. (Kankam ani/ebw
2002.

The psychodynamic theory on parenting
The psychodynamic approach tries to study emotamd other internal forces of the individual.

Psychologists under this assume that personalityeldps as psychological conflicts are resolved dsiby
during childhood. A giant of this approach is Sigmdd-reud (1831-1939). As a neurologist by trainifggud
noticed that many of his parents’ nervous ailmexpeared to be psychological rather than psychcdbdn
origin. (Morris and Maisto, 1999).According to Otsand Defrain (2000) Frued held that personalityett®ps
in a series of critical stages during the first fgears of life. They emphasized the importance roviding
positive emotional environmental conditions for #téld who needs to believe that the world is said good
place and that parents can be trusted to be kiddcansistent. Olson and Defrain are of the view #igoough
individuals who have suffered enormously in childdaccan make dramatic, positive changes later @ itfis
best if parents can help children to succeed iir stmademic pursuit from the very beginning by adapthe
best and most suitable parenting strategies.

The field theory

Funder (2004) posits that Lewin 1956 propoundedRield Theory. In this theory, he postulated that
adolescence is really a “no man’s land”. The adaesis neither a child nor an adult but an indirsidcaught
up in the field of overlapping forces and expeotatrunder explains that Lewin’s theory views thelasicent as
“marginal person” striving to live a less privilegeea that is childhood to a more privilege ong isvadulthood.
Lewin’s field theory explains and describes the aiyits of behaviour of the individual adolescentheitt
generalizing about adolescent as a group. Lewimtaigis that general psychological concepts, lawd an
principles derived from the basis of frequency cesate a dilemma since these laws are derived fnamy
individuals and are true in terms of probabilitho8uch laws may or may not apply to specific indials.

This makes Lewin’s theory unique, Funder (2004jntaéns.One of Lewin’s major contributions is the
law that behaviour (B) is a function (F) of the samal (P) and of his or her environment (E), whiehstates as
B = (PE) and the P and E in this formula are irgpehdent variables. Lewin asserts that how a ¢gitdeives
his or her environment depends upon the stageis of iner development, his personality and his Kedge and
that an unstable psychological environment durimtgbood brings about instability in an individudherefore
to understand a child’'s behaviour, Lewin believhattone has to consider him and his environment as
interdependent factors (Funder 2004).According &win (1957) cited in Connie (1997) the sum of all
environment and personal factors in interactionalied the Life Space or the Psychological Spade [ife
space he says is the total of the non- physicaiofacand an individual's needs motivations and iothe
psychological factors that determine behavioueffect behaviour is a function of life space and oy of the
physical stimuli.

Parenting Approaches
Parents want their children to grow into sociallgtare individuals but they may feel frustrated ypihg to
discover the best way to accomplish this. As shely adopt varying parenting styles.

Neglectful

Neglectful parenting is also called uninvolvedsrdissive, or hands off parenting. Maccoby and Marti
(1983) call this parenting style indifferent-unitwed. They describe these parents as emotionatacted, that
is they keep their children at a distance. Accaydim Maccoby and Martin (1983) parents in this grawe low
in warmth and control, low in responsiveness andotiset limits. Martin (1984) posits that negletfiarents
are focused on their own needs more than the nefetteir own children. Demo and Cox (2000) arguat th
neglectful parents are unsupportive of their clitdrthough, they will still provide basic needs fitie
children.Dekovic and Garris (1992) agree with MaftL984) by saying that these parents’ needs amisveae
always their first priority, so that the lack ofyaod loving relationship with the child has a sfig@int negative
impact on the child’s psychological development.

Little is known about this parenting style, ande@rch on this population of parents is lackingalise
they are typically not very responsive or invohiadtheir children’s lives and therefore do not vaker to be
studied. However, Lamborn, (1991), Lamborn, MouBtginberg and Dombusch (1991) were able to stoey t
adolescent children of neglectful parents by rdogipermission from the school to include all ctald unless
the parents contacted the researchers to requesttiildren be excluded from the study. Resultshid study
indicated that children of neglectful parents sddmvest on measures of psycho-social competeratdighest
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on measures of psychological and behavioural dygsifums, the opposite of children of authoritativargnts.
Because these parents and consequently their ehilghe difficult to study, this study will examioaly three
previously mentioned parenting styles. (AuthontafiAuthoritarian and permissive).

Authoritarian

The authoritarian parenting style is characterizgdow warmth and high control. It has its roatghe
seventeenth and eighteenth century puritanicalebelystem that finds virtue in unquestioning obedé
(Baumrind, 1978). Authoritarian Parents are oftemotonally detached, but restrictively controllinbhey use
force and punitive measures in order to curb tbieildren’s self-will. Although they are consistentdiscipline,
these parents often use power assertion, whichviesahe idea that parent should be obeyed becghesas
bigger, more significant, and more powerful thaae thild. The power assertion used to guide theidien,
however, leaves no room for questioning or disaussin an earlier study by Baumrind (1973), auttaoian
parents admitted to frightening their children asams of control. This parenting style has been thegp
associated with academic achievement, expressisearas independence in children (Hill, 1995, Schunaw
al., 1998). While children of authoritarian parestsow high levels of obedience, research has shiwgn
parenting style to also produce some negative owtsoin children’s development, such as low levélseif-
concept (Lamborn, et al., 1991) and poor adjustraesthool (Schumow et al, 1998).

Permissive (Indulgent parenting)

Permissive parents typically display high levdlsvarmth and low levels of control in interactiongh
their children. This style of parenting dates baxkhe philosopher Rousseau in the eighteenth peand was
strongly promoted in the 1970s by the Children’svielment (Baumrind, 1978). Baumrind (1978) descrithexd
idea behind permissive parenting as self-actuadizair the natural tendency of children to learrtlgir own all
they need to know, and to act on this knowledgenaeady to do so. This parenting style is char&sdrby an
affirmative, accepting and being in a manner the¢g children from restraint. Permissive parentsnyéoving
and child-centered, but they are prone to suddéiouests of anger when they reach their capacitiplerance.
These parents often use love withdrawal and ridiad a means of discipline. Though they often gtfait
children’s demands for independence, they failrtgage in independence training of their childr&aymrind,
1973). Like children in authoritarian homes, childrreared in permissive homes also display somatineg
developmental outcomes. These children generaltyess high levels of self-confidence but are priandrug
abuse, delinquency, and a lack of interest in scHadng adolescent. (Lamborn et al., 1991). They also
more likely to use tobacco and alcohol as minoh@ and Rice, 1991).

Authoritative

High levels of warmth and high level of control achcterize the authoritative parenting style.
Authoritative parenting provides a balance betwaeathoritarian and permissive parenting. Authon@parents
use reasoning and consistency in interactions taghr children, placing high value on verbal givedatake
(Baumrind, 1978). These parents are more likelyite positive reinforcement and induction to guideirt
children. Induction involves explaining reasons aotisequences to aid children in forming intermadjzthe
concepts of right and wrong. Authoritative parecasnmunicate clearly with their children, and theg@urage
their children’s independent strivings (Baumrind73® Contrary to the previously described parenshdes,
“authoritative discipline tends to foster in chidtra particular kind of social competence whiclassociated
with success in Western society” (Baumrind, 197846). Authoritative parenting has been associatgd
numerous positive child outcomes, such as selftatign, high social competence, positive sociauatipent,
and low psychological and behavioural dysfunctiGnofnick and Ryan, 1989; Lamborn, et al 1991). Hi®95)
found authoritative parenting to be positively etmted with organization, achievement and intelialct
orientation in children. Additionally, children @futhoritative parents have also been shown to psobigher
levels of autonomy than children of authoritarizu @ermissive parents (Deslandes, 2000).

Empirical studies on parenting styles

In one of the best-known studies on the developahe@onsequences of parenting styles, Baumrind
(1978) did a study into children’s behaviour durirggitine activities in a preschool at a Middle-sldsorth
American nuclear family. She used purposive sarplE00 families. She rated children’s behaviouraon2 —
item scale and correlated these ratings to obtauers clusters of scores, representing seven dioengf
preschool behaviour such as hostile vs. frienddgjstive vs. cooperative, domineering vs. tractatdeminant
VS. submissive, purposive
vs. aimless, achievement-oriented vs. not achiemerndented and independent vs. suggestive. Bawuimrin
interviewed each child’s parents about their ciddring beliefs and practices. The study concluthed
parenting behaviours in 77 percent of their faraifie one of three patterns:
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Authoritarian, Authoritative and permissive

Baumrind found that, on the average, each stylpaoénting was associated with different pattern of
children’s behaviour in the preschool: childreraathoritarian tended to lack social competenceealidg with
other children. In situation of moral conflict, théended to look outside authority to decide whaswight.
These children were often characterized as lackipgntaneity and intellectual curiosity.Children of
authoritative parents appeared more self-reliaif;controlled and willing to explore. Baumrind kmles that
this is a result of the fact that authoritativequas set high standards for their children, theylar why they are
being rewarded and punished. Such explanationsowepchildren’s understanding and acceptance ofakoci
rules.Children of permissive parents tended to ddatively immature, they had difficulty controllintheir
impulses, accepting responsibility for social atsicand acting independently.

In another studies on the influence of parentitydes on children’s classroom motivation, Cramer
(2001) examined the relationships between auth@itapermissive and authoritative parenting stged child
outcomes as measured by child interviews and quesires. Cramer used a random sample of 281 d8iden
Correlation analyses were performed to determinetwliemographic characteristics should be usedasat
variables. Regression analyses were also perfotmeckamine the relationship between parenting styied
children’s classroom motivation.The study concludkdt mother’s authoritative parenting was foundb&
positively related to children’s mastery motivatidathers’ authoritarian parenting was found toniegatively
related to children’s mastery motivation and matheermissive parenting was negatively relatedetichers’
perception of children’s classroom motivation. Gant to Cramer’'s expectations, mothers’ autho@tari
parenting was found to be positively related toldrkin’s mastery motivation and teachers’ percegtiofi
children’s classroom motivation.

Research conducted in the years since Baumrinitial ipublications has generally supported her
observations and extended them to older childremr{&ein 1996). For example Dornbusch (1987) anuinide
(1997) found that authoritative parenting is assted with better school performance and betteratoci
adjustment than authoritarian parenting among bidiool students, just as it is among preschoolespiie the
consistency of these findings, the conclusion thahoritative parenting is most conducive to ietetilal and
social competence must be qualified in two impdrtaays. Firstly, it is important to remember thia¢ tasic
strategy for relating parenting behaviours to chikhaviours used in these researches relies oplaional
data. Consequently, there can be no certainty diffdrences in parenting styles caused the diffegenin
children’s behaviour. Caspi (1998) has summarizedreety of researches suggesting that it is jedtkaly that
parenting style is influenced by the child’'s chaeastic as it is that the child is shaped by dipalar style of
parenting. A particular active and easily frustdathild, for example may elicit authoritarian péieg whereas,
from the same parents, an easy going or timid chitght elicit an authoritative style.

In support of this view, research on the perstiraliof biologically unrelated children in the same
household has shown that children are quite diffefl®@m one another, even though they were beiisggdaby
the same parents. (Plomin and Bergeman, 1991). flhdihgs imply one of two things: Patterns of Gsving
do not have effect on a child’s behaviour or pag'epaitterns of caregiving vary from one child t@ thext.
Either conclusion undermines the idea that paresiiges of socialization are the causes of vanigtin
children’s development (Harris, 1998).The preseatdoth parents in the household has been foungh fro
various studies to be a factor determining theedififices that existed in children’s educationaleehinent and
attainment. Fox (1994) pointed out that a familyeraction pattern affects the security of theldhi
attainment, patterns of aggressiveness, languadecagnitive development. Thus interpersonal intiéoac
between parents and their children help childrereli intellectual abilities that enables them panf better at
school. Studies conducted by Reed and Dubow (188 Parent-child communication pointed out that lbfree
influences on child development, human relations #re most important. They posited that parentchil
communication enhances children’s cognitive andlliettual abilities in that children normally picl most of
their communication skills from parents. Again,aigh interaction, parents get to know more aboatr th
children’s problems and offer immediate assistaiocthem. This often saves the children from trouluhéch
could likely occur if such problems are not solved.

Astone and McLanahan (1991) studied the relatiprisbtween family structure, (whether both parents
were present in the household) and children’s e attainment in the high school in the Unitethte of
America. Their study was based on the data fromht8ghool and Beyond study (HSB). Respondents were
randomly selected members of either the sophomorsenior class at one of the nationally represemtat
sample of over 1,000 United States of American héghools in 1980. A sub-sample of respondents was
surveyed again in 1984 and 1986. The respondemnts White (not Hispanic) Black, Mexican or Pueto &ic
They found that parental involvement had positiffeat on the children’s school achievement andimttant.
Children from non-intact families reported loweruedtional expectations on the part of their pareletss
monitoring of school work by mothers and fatherd &ss overall supervision of social activitiesrtiehildren
from intact families. They also found that changeshe family structure were associated with dexdiin the
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quality of parental involvement and concerns. Higlucational aspirations of parents were associaitddhigh
expectations of their children because parentssinitted their aspirations of their children throulélpful
participation, supervision, encouragement and clese Hence low educational aspirations were doatat of
early disengagement from school since high aspiativere a critical factor in predicting classrommtivation
and educational achievement. They also found tifif@reinces in parenting styles between intact amtintact
families could account for the higher rate of sdharop-out among children from non-intact familidsis has
been attributed to the economic positions of sipgleent families. Mother-only families were morkelly than
other families to be poor.

In the same study, Astone and McLanahan (199etidnow children whom grew up in single-parent
families were less likely to complete high schoolto attend college than children who grew up vitith
parents. They explained that children from singleept families were less likely to finish high sohbecause
of precarious economic positions of their famileesd also limited time and attention given to subHldeen.
They indicated further that mother-only familiesrevéikely than other families to be poor and ttpverty was
more extreme than that of other groups. Even ansamgtincome parents, insecurity was common plabes&
results were harmonized with other studies. Sualie$ showed that children who grew up in singlepta
families were less likely to complete high schookwm attend college than children who grew up ithboarent
homes.This is because both parent homes makedimenitor their children’s academic opportunitiesl affer
the needed parenting care. (Amato 1988, Colema8,McLanahan, 1985).

Krien and Beller (1988) in a study conducted oncadional attainment of children from single-parent
families concluded that children in non-intact faes had less investment in their education becthesg had
lower family incomes and lived in poor communitié®erhaps even more important, children in non-intac
families received less parental time and attentsmgle mothers were likely to be working outsiderte and
had less income to cater for the educational neétiseir children.A range of studies conducted ésearchers
(Simpson, McCarthy and Walker, 1995; Dennis andl&sal995) examined the repercussions of fathemabse
on children and by consensus postulated thatiogeeof the father (role model) could predispose ¢hild to
maladjustment, delinquency and poor academic pedoce.

Zimiles and Lee (1991) in a study on parentindesind its correlates showed how family structue ¢
affect a student’s school work. They compared sitedérom three different types of families (intasingle-
parent and step-families and the styles they aduojtf) respect to high school grades and educational
persistence. Based on a large sample of 13,582 drowtional data set (the High School and Beyondy3f
they found that differences among the three growipls regards to achievement test scores and higbasc
grades were slightly but statistically significa@tudents from both single-parent and step-famileeged
behind those from intact families because both lfemiused the authoritarian approach to pareniihgs trend
persisted even after the socio-economic statustakessn into account. This study revealed the effetfamily
structure on children but it did not indicate thregesses or mechanisms responsible in differenta@ments
for the academic motivation of children.

A study by Mueller and Cooper (1986) extended éffilects on family structure beyond student
academic achievement. They employed a control grougtudy the effects of family structure on social
adjustment in early adulthood. Their subjects wkerkt8 Mid-West young adults. They found that therdo
educational attainment of respondents reared biesiparent families appeared to be the result efettonomic
disadvantage and the style of parenting of suchlifsrather than their structure. However, for soather
outcomes such as economic attainment and marriaddity, children from single-parent families fardess
well than their counterpart from two-parent fanslieven after family of origin and economic conditovere
controlled.

Mueller and Cooper’s (1986) study was at leastigdhr supported by that Acock and Kiecolt (1986)
who used data from the 1972 — 1986 General Sooialegs to investigate the long-term effects of figmi
structure and parenting styles during adolescemcadult adjustment. When socio-economic status meds
controlled, both men and women who lived in intiaehilies at age 16 scored significantly higher tllaose
from single-parent on all aspects of adjustmentwéier, when socio-economic status during adolescaras
controlled, a few adverse effects of parental digprbut no effect of a father's death was obsekitae,
Myers, Rosenthal and Ginsburg (1986) attemptedréegss in the study of the educational achieveroént
children from single-parent families. Working withio national data bases (the Sustaining Effect\stidritle,

N = 12,249 and the High School and Beyond, N = 2780Ine and her colleagues examined the effects of
living in a one parent family on children’s classno motivation and academic achievement.

In their analysis, they not only examined the efef socio-economic status, race, and age baottlads
effects of several process variables includingrtbestodial mother’s educational expectations, nemaf books
in the home, homework monitoring and time use atdwoThey found that students from two-parent fasihad
higher scores on reading and mathematics achievetests than students from one-parent familiess Tignd
persisted even after race and age were taken @etwuat. They also found that parents’ educatiorpketation
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for students were significant mediators of the @ffeof family structure. Based on the small and-significant
direct effects of family structure on academic aghment. Milne et al (1986) argued that the negatifects of
living in a one-parent family work primarily throligother variables such as socio-economic statusnpag
styles and parents educational expectations.

Somewhat surprisingly, Milne et al (1986) did rfotd significant mediating effects of the other
processes they examined, such as homework momgjtoaimd time use at home on the relationship between
family structure and a child’'s academic achievem@iieir results were partially replicated in a sdusent
study by Astone and McLanahan (1991). Using daienfthe high School and Beyond Study, they found tha
children who lived with single-parent or step paseturing adolescence received less encouragemdriesas
help with school work than children who lived witleth natural parents. The reason assigned tor#isl twas
that in both natural parents, parents gave higpaupcare, affection and encouragement.

Singelmann and Wojtkiewicz (1993) also studied éffects of single parenthood on the educational
attainment and vocational training of children ire® Germany and the United States of America. Hoeyght
to find out whether growing up with a single paréiad a negative effect on the educational and i@t
attainment of children in West Germany and whetlieorce affected the life course of German childasnit
did to American children.Using data from the “classicture and class consciousness in the Fedepalliic of
Germany” survey collected in 1985, they based thpalysis on a sub-sample of the larger survey lwhias
limited to persons with ages between 18 and 39y hiae a sample of 939 respondents. They foundéisetirch
in the United States of America showed that chitdmno grew up with single parents were more likelygrop
out of school than those who grew up with two ptwemnd children whose parents divorced had lower
educational attainments than children whose pamdidtsiot divorce. This happened as a result of panrental
support, control and supervision, low access tmentc resources and stress that come with change drtwo-
parent family to a one-parent family. These resuitelow classroom motivation which led into lowagemic
aspirations and achievements which also led todducational attainment.

In contrast, Singlemann and Wojtkiewicz in the estsbwed that when the normal socio-economic
factors were held constant, growing up in a siqeent household had little effect on the education
attainment of children in Germany but had a negaéffect on vocational training than those whodiweith
two-parents. On the other hand, growing up withirgle-parent was more likely to affect the eduazio
attainment of children in America.Kugh (2000) categed factors that affect parents’ attitudes talsar
schooling under three main headings — parents’draciknd and characteristics, the cost and beneditsnps see
in education and the general norms and practicethefcommunity. He submitted that certain backgdoun
characteristics of parents have been shown in @auof studies to be correlated with educationaiigipation.
The three most important are economic level, patesdiucation and place of residence. Accordingito, h
research studies by Filmer (1999), showed that festddren of the poor complete grade one, whilereno
children of the Wealthy do so. Therefore, when kebiotds’ incomes are low, children’s classroom rradton is
likely to be affected negatively.

Addae-Mensah, Djangmah and Agbenyega (1973) @search on family background and educational
opportunities in Ghana, found that students of maref high educational and income were admittethéotop
ten schools in Ghana between 1968 and 1970. Thseydiscovered that 43 percent of them came frorh hig
income families and only 14.4 percent came frorméas, fishermen and labourers’ families and 14 grerbad
no occupation listed.

Opare (1999) opined that besides the social sugpattmiddle class parents offer to their childeerd wards,
such parents also monitor the progress of theildidn in school and make their children feel a eseob
belonging. Such a sense of belonging, accordingirtg invariably tends to serve as a motivator tpilsuto

learn hard. Opare’s view harmonizes with the figdirof Majoribanks (1988) in a longitudinal studwatthhe

aspirations of parents middle class families hdfémdintial linear and curvilear associations whke educational
and occupational outcomes of young adults fromedifit social status groups. Majoribanks (1988)tpddhat
for young adults in the middle class social stdunsilies, parental aspirations had a curvilineaoastion with
education attainment until the threshold leveltiained.

Blau and Duncan (1977) cited in Majoribanks (19&8@wed that parents’ education was a major
predictor of a child’'s reading ability and succeskhough parents’ education particularly materadlcation
has been found to be an important predictor ofdcbii’'s reading level and other school achievemehts,
question of precisely how better and educated pg@nfer an advantage on their children remaim@tadies
have suggested that mother’'s education is relateltbtv they think about and behave toward theirdechit
which may, in turn have an effect on their childseclassroom motivation (Durkin 1986; Laosa 19783cin
majoribanks (1988). Educated mothers, it is expldjrprovide their children with more materials autivities
that promote literacy and become more directly imed in their children’s education. This findingromborates
the research result of Leibowitz (1974) as citedKlaymijn (1994). The results indicated that thduafce of
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mother’s education on school related outcomes wasger than that of the father’'s. This was becaase
educated mother sets examples for children and diglp in school related work.

Snow (1991) argued that mother with more educaitohkely to have a higher degree of literacy,
would probably provide more extensive experienaehier children, and is likely to have higher edigzl
aspirations for them. She posited further that midsheducational level and their aspirations fairtttchildren
seemed to matter more to children’s achievemenmt thé fathers’. The explanation offered was thagémeral,
mothers helped with homework, selected reading maddée answered questions, read bedtime storideraad
television rules and in many other ways serve asféther's teacher.Further research on statusnateait
indicate that educational aspirations of parenésamsociated with higher aspirations in childred #rat this
association accounts for a significant part of aseociation between father’'s and son’s educatiattainment.
(Astone and McLanahan 1991).

Bishop (1989) indicated that a study conductedhat University of Karachi Pakistan showed that
children of parents with university of educationrev@ver represented at the university 27 times esatto
children of illiterate parents. This finding is &istent with findings of studies carried out in Btalndia and
Colombia. The finding showed that children from eated parents were strongly over-represented among
students at the university. Bishop also assertadithvirtually all nations today, irrespectiveidéology or level
of development, children of parents who are highttenoccupational and social scale tended to geé iyears
of schooling than those of low-income children.

According to him, in a supposedly strictly egaldéa country such as the former Soviet-Union, there
was concern that students at universities were uiaieil by those from professional and manageridddraand.
Students of peasant origin, especially those framalrareas whose parents had little or no educatiere
handicapped compared to children of professionahmiparents (Bishop 1989). These results go tocstitipe
Role Model Theory which stresses that parents semples for their children. Hence a parent with enor
education acts as a model or a motivator which emges similar behaviour from his or her offspring
(Harveman, Wolfe and Spaulding 1991). Cohen (1@Bd)agree to the assertion when he stated thas thea
strong correlation between parental education dmildren’s classroom motivation. He explained thgtarent
transmits his or her educational values through etfiog and redefining. Moreover if a parent’'s ediarat
attainment is high, education appears to his ochidren as the outré to socio-economic successvélsely, if
a parent’s education is low, education appearseiramt to his or her children. The implication hésethat
parents with high educational status become roldefsdfor their children in terms of classroom matign and
academic achievement. The reason for this accotdi@pdfried (1994) is that well educated parentsarften
actively involved and interested in their childrea’cademic progress.

Parenting approaches as related to marital status

Approximately half of all marriages in the Unit&tiates end in divorce, and it has been estimaggd th
about 30 percent of all children born to marriedples will see their parents divorce sometime leefbey are
18 years old (Furstenberg &Charlin, 1991).Accordiogdmato and Keith, (1991) children whose pardratge
divorced are twice as likely as children whose perare still together to have problems in schimogct out, to
be depressed and unhappy, to have less self-esaedny be less socially responsible and compé&mery and
Forehand, (1994) are of the view that most childwdrose parents divorce make some adjustment to the
situation and develop into competent individualsowhinction normally. They agree that in the sham,r
however, the breakup of a family is dislocating éeeryone involved and often immediately followaglivorce
there is indeterioration in parenting.

Hetherington (1998) in a study found that afteliarce, mothers tend to make few demands on their
children and to communicate with them less effedyithan do other parents. Their discipline becosreatic,
and they are harsh. They are also less likely pdax their actions or to reason with their chilit¢etherington
and Stanley-Hagen (1987) parents raising childleneaare trying to accomplish by themselves whaisigally
a demanding job for two adults. To them both fathemd mothers who have sole custody of their adildto
complain that they are overburdened by the negessitjuggling child care and household and finahcia
responsibilities.Amato and Keith (1991) agreed he tssertion by stating that custodial parentsodtien
socially isolated and lonely. They are of the vithat single parents have no one to support themmwhe
children question their authority and no one toasch buffer between them and their children. Taesert that
the task of parenting is even more difficult forcastodial mother when the father sees his childrely
occasionally and is indulgent or permissive oné¢hascasions.

Although it makes intuitive sense that the lossesociated with the breakup of a family are theseau
of various behavioural and social problems expegdnby children of a divorced family, a number wfdées
that collected data about children before theieper divorced have cast doubt on this idea. Masgarehers
have suggested that it is the style a parent adojptsiot divorce itself, that poses the greatsktfar children’s
development.
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Impact of parent’s socio economic status on paremtg approaches

Poverty touches all aspects of family life: thealkity of housing and health care, access to edutati
and recreational facilities (Duncan and Brooks -niGul997; McLoyd, 1998). Poverty also appears fecaf
parents’ approach to child rearing. Studies in maanys of the world have found that, families liyidlose to the
subsistence level parents are likely to adopt ef@fiting practices that are controlling in a manaién to the
authoritarian pattern described by Baumrind.Acaggdb Le Vine (1974) cited in Cole and Cole (20p&jents
who know what it means to eke out a living see abexk as the means by which their children willalbée to
make their way in the world and establish themsea@nomically in the young adulthood when thedasist
be laid for the economic security of their immedidamilies.An emphasis on obedience is also fretiyen
encountered in poor families in the United Staitepart for the economically based reason cited éyine. In
addition, some researchers have suggested that pmoority mothers in the United States demand
unguestioning obedience and discourage their @nldrcuriosity because the dangerous circumstaoicéir
daily life make independence on the part of thhkildecen too risky, (McLoyd, 1998).

Another important way in which poverty influengasrenting is by raising the level of parents’ stte
Parents whom are under stress are less nurturang, likely to resort to physical punishment and lesnsistent
when they interact with their children. Althoughaaty resources offer one explanation for obedien@nted
parenting styles, there are other factors. Sesttalies have shown that the parents’ type of wsr#iiectly
related to their style of interaction with theirldnen at home. (Greenberg 1994; Crouter, 1994).

Parents’ level of education and children’s classran motivation

Research indicates that educational level of argéas particularly influential in determining whetr a
child is intrinsically motivated in the classroofrsado (2005) asserts that a parent’s level of a&drcis the
most consistent determinant of child’s educatiod amployment decisions. Hallman (2006) agrees ttith
above assertion and stated that higher level ofathn of parents or household heads turns to becaded
with increased access to education, higher atteredaates, higher intrinsically motivated childremdaower
dropout rates. A number of reasons have been addaoc the association between parents’ level otation
and children’s higher level of classroom motivati®nyor and Ampiah (2003) are of the view that eodincated
parents are not able to provide support, offer ,heédpnot understand children’s position in decisieaking and
they evaluate their children’s behaviour and adtisiaccording to a set of traditional standardscdish do not
appreciate the benefits of schooling. Pryor and piam assert that educated parents provide
intellectually stimulating environment, encourageépendent action of children and that they havltyato
understand children’s behaviour and actions. Swarlergs they concluded demonstrate a high committieent
education of their children not only by owing boaksd reading to their children but also by requajrtheir
children to do extensive homework.Brown and ParK@@02) a research in China indicated that for each
additional year of a father’'s education, the pralitsgbof his child dropping out of school falls by2-14%.
However, a study done in Brazil by Cardoso and ¥e(A007) argue that the schooling level of thehaptoes
not have significant impact on the probability loé tchild dropping out of school.

These studies imply that a child’s classroom naditbn is not determine by his or her parents’ lefel
education alone. Al Samarri and Peagood (1988) wxted a research in Tanzania which also suggelsttcat
father’'s education has a greater influence on bgyimary schooling and the mother’s on girls. Tlane
research did indicate that while a married moth@risnary education can increase the probabilitygiofs
enrolling in primary school by 9.7% and secondayyll3.6%, it has no significant effect on the enretof
boys. This implies that educated mothers have angér preference for their daughter’'s educatioonnfthe
above studies done, it can be concluded that pageista dynamic phenomenon and that whereas [gtewnél
of education may influence their children’s clagsmomotivation, the child’s
Characteristics such as determination and resifidloccount.

Parenting approaches and children’s classroom motation

In the earlier half of the twentieth century, mation was thought by those in the field of psycigyl
to be based on “drives” Such as animal or instalctirives (White, 1959). Drive theories, howevearld not
explain the curiosity or desire to manipulate ontcol the environment that was evident in reseancithese
theories. Effectance motivation (also called compe¢ motivation) involves behaviour characterized b
curiosity, exploration, and experimentation propelby the feeling of efficacy that comes with mestgone’s
environment (White, 1959). White’s theory of motiea brought about a shift in thinking regarding ideas of
motivation prevalent at that time. (Harter, 19Mch research has focused on effectance motivatioagard
to intrinsic versus extrinsic motivation orientatiAmabile, Hill, Hennessey. And Tighe, 1994, Bayg and
Barrett 1985; Harter, 1978; 1981, Gottfried, 198390).

Boggiano and Barrett (1985) examined motivatianéntation as a mediator of the influence of fiaglu
feedback on children’s future performance. The Itesof this study indicated that an intrinsic mational
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orientation had a positive influence on childrepéssistence in completing future tasks. Gottfrie885; 1990)
found children’s intrinsic motivation to be postily related to academic achievement. Many of these
researchers further focused on how intrinsic artdresic motivation influence school behaviour.Peestearch
has focused on the relationships between motivatind varying aspects of school behaviour, such as
perceptions of academic achievement, personal aogirades, and perceptions of academic competgoes,
setting, and academic anxiety (Boggiano et al.81#8liot and Dweck, 1988; Gottfried, 1985). In another
investigation of the relationship between motivatand school, Anderman, Griesinger and Wester{it@98)
examined adolescent’s perceptions of and involvérreicheating in relation to their motivational ¢gmand
their perceptions of performance and external facto the classroom. The results of this studydatid that
children who cheated thought their class was esitraly focused and their school was focused ofop@ance.
Lange, Mckinnon and Nida (1989) determined thativational factors directly contribute to young chin’s
recall proficiency. In addition to the desire todenstand the relationship between motivation arfehal; still
other researchers sought to find the source ofuaitidtinal orientation beginning from the home (Gungpband
Brostein, 1993; Hokoda and Fincham, 1995; WentZ98). Gottfried et al (1994) found that parental
motivational practices play a distinctive role hildren’s academic intrinsic motivation.

In another infestation of parenting behavioursngburg and Bronstein (1993) found that over-and
under-controlling parenting styles were linked xtri@sic motivation while parental encouragementéaponse
to grades and autonomy-supporting family stylesewiatked to intrinsic motivation. Dweck (1999) hasen
studying the question of why some children are wadéid to try hard in school in the face of diffiies and
even failure, while others stop trying as soonh&y tencounter difficulty. Dweck hypothesized twdtgans of
motivation that was observed in early childhood badame especially prominent once children entecedol,
where their failures and success are visible tar ttlassmates.According to this hypothesis, somigdmemn
develop a motivational pattern that is referreéddviastery Orientation. In her view, even if thekidren have
just done poorly or failed at a task, they remaitiroistic and tell themselves”, “I can do it fidytharder next
time”. As a result of this kind of thinking, thegrd to persist in the face of difficulties anddok for challenges
similar to those they are struggling with.

Over time, this kind of motivation pattern allowtkese children to improve their academic
performance. These children according to the stuee traced to the authoritative parenting styhe.cBntrast
other children develop a helpless motivationalgratt When they fail at a task, they tell themsglVecan't do
that”, and they give up trying altogether. Whenyteacounter similar task in the future, they temévoid them.
This helpless orientation toward difficulty andlfme lowers these children’s chance of achievingdamic
success. Children of the helpless orientation vexeed to the authoritarian type of parenting.Dwéet899)
tested her hypothesis by presenting several jigaazles to 4 — and — 5 — year — old children. Unkmdo the
children, only one of the puzzles actually couldcbenpleted. Some of the children did not becomeuphen
they failed at the impossible puzzles and tooktéisk as a challenge, showing a mastery motivatipatérn,
others became upset and gave up, showing the belp#gtern, just as Dweck had predicted.

Intrinsic motivation

Intrinsic motivation can be defined as the degme#hich a child’s tendency to engage in classroom
learning activities is driven by internal motivatal factors (Harter, 1981). Gottfried el al (199®¥fined it as
“the performance of activities for their own sakewhich pleasure is inherent in the activity itsedantrock
(2005) views it as internal factors such as sefédeination , curiosity, challenges and effort.rilmgic
motivation is in contrast to extrinsic motivatiorhieh involves behaviours prompted by outside foraesh as
rewards and punishment. Some research has indit@éednotivational orientation can change over titnea
seminal study of children across grades six throogle, Harter (1981) found a developmental shidtrrir
intrinsic to extrinsic motivation in the area of stery motivation, which included curiosity, prefece for
challenge, and independent mastery. Additionahis study indicated a developmental shift from iesic to
intrinsic motivation in the area of judgment motiga, which included independent judgment and imaér
criteria for success or failure. This researchdatid that as children grow older, their achievereentations
change depending upon the nature of the tasksichwhey are engaged.

Intrinsic motivation has been linked to severabipee outcomes for children, particularly in the
academic arena. Gottfried (1990) found intrinsictimation to be positively related to children’s amrement
1Q, and perceptions of competence. Boggiano andeB4A985) found intrinsically oriented childremtie more
persistent after failure counterparts. They infenf parenting on the relationship liking intrinsnotivation to
positive academic outcomes for children is the megoant of the current study.In a study of stusemd their
parents, Ginsberg and Bronstein (1993) found resahsistent with other recent research (Dornbud3itters,
Leiderman, Roberts and Fraleigh, 1987; Grolnick Rydn 1989, Elmen and Mounts, 1989) that indicabed
authoritative parenting styles lead to intrinsictivetion while authoritarian and permissive panegtstyles lead
to extrinsic motivation. Leung and Kwan (1998) eiasd motivational orientation as a mediator between
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parenting style and self-perceived academic compet a style of adolescents using measures catestl for
the purpose of their study.

The results of this study indicate that authasitatparenting leads to intrinsic motivation while
neglectful parenting leads to motivation, whick tesearchers define as a lack of motivation. Eselts also
indicated that authoritarian parenting leads taiesic motivation and studies were found that usedyriad of
variables to examine the relationship between hantk school (Boveja, 1998; Dornbusch et al; 1987nige
Lau, and Lam, 1998; Wentzel, 1998). Wentzel, (1998)mined how the home environment and other factor
influenced classroom motivation. The results of ttudy indicated that parent support, clearlyrecept related
to warmth, was a positive predictor of school-rethinterest and goal orientations. Dornbusch 1887)
examined the relationship between authoritarianmpgsive, and authoritative parenting styles andlestent
school performance. This investigation found thaharitarian and permissive parenting styles wergatively
associated with higher grades, while the authoréaparenting style was positively associated withher
grades. Leung et al (1998) examined the influerfcpaoenting style on academic achievement. Theiulte
revealed that academic achievement was negativabted to academic authoritarianism. In a study of
adolescent minority students (Hispanic Americanticaihh American, and Asian American), Boveja (1998)
found that adolescents who perceived their parentse authoritative engaged in more effective legyrand
studying strategies.

Theories of motivation

According to Bandura’s Socio cognitive theory (&98tudent motivation is neither an innate concept
nor a trait of personality, but rather a constrheit is built out of individual learning activitiean experience,
and that varies from one situation or context tother. Some psychologists also believe that, belaigi
basically are right when they say development &rmed and is influenced strongly by environmental
experiences.Bandura (1986) and Mischel (1973)aihjtilabeled the theory cognitive social learnifgedry.
Bandura andMischel believe that cognitive procesaee important mediators of environment behaviour
connections. Bandura’s early research programmaséat heavily on observational learning. But hisenéc
model of learning and development involved behavyidhe persona and the environment. To Bandura,
behaviour, the person (cognitive) and environmefaators operate interactively. To him, behavioan de
influenced by personal factors and vice versa. fiérson’s cognitive activities can influence the iemvment;
the environment can also change the person’s degnidnd so on.Educational motivation has beeniestiud
extensively by psychologist, educators, and otbeia$ scientists. Many theories have been advat@edplain
how goals, interacting with external and internactbrs influence motivation. Attribution theory, Ifse
perception theory (self-esteem) and goal settityraastery theory are considered amongst the ledadeayies
within this realm.

Baker, Kanan and Al-Misnad (2008-), attributidredry explains the psychosocial reasons for the
behaviour of individuals in social interactions. rfhgrmore, it explains whether individuals attriouheir
success or failure to causes within themselves ewént outside of their control.To them, resedirafings both
in the west and the Arab world on the relationdbgpween locus of control and achievement motivatiane
been linked to parenting. Collins (2000)in a stuhyfamily configurations and socializations praetidound
that children who have internal attribution weresifigely traced to patterns of parenting where tiefeships
between parent and child is reciprocal and higbidirectional communication. The study also indéchthat
children who think they are personally responsioletheir success have been found to spend more ¢m
homework, try longer to solve problems and get &éigirades than children who believe things are béybeir
personal control. Baker et al (2008) further foynadenting style which involves children in discossidecision
making and reasoning with children to be strongdgomiated with child who are internally-orientedwat
(1999) examined motivational orientation as a medihetween parenting styles and internal attrdyutiThe
results of this study also indicated that authddtaand permissive parenting lead to extrinsicivadibn and
amotivation while authoritative parenting leadsniminsic motivation.

Zhicheng and Stephen (1999) cited in Barker e(28l08) concluded in their study that; being
academically motivated, preferring internal atttibns for academic outcomes, and having confidémeme’s
ability to do well in college do not directly resuih good academic performance.Also an increasiogy bof
research is supporting the idea that both selfeqmion of competence and self- regulation direotivation
towards the attainment of an academic goal (Pmtr2000, Zimmerman, 1989) cited in (Barker et al
2008).Effective self-regulation depends on holdamgoptimal sense of self efficacy (perceived coepes) for
learning, and on making attribution (perceived eausf outcomes) that enhances self-efficacy andvatan
towards achieving certain goals.

Similar to the case of research on attributiorotheother research has failed to provide conchisiv
links between mastery of goals, parenting styles asademic performance. While some studies fourstana
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of goals to be positively linked to positive chidring practices which in turn results in higheademic
achievement (Wolters 2004)

Theoretical framework of the study

The theoretical framework for the study is adodtedn socio-cognitive theories (Bandura, 1986) and
explains how parental characteristics such as lefetducation, marital status and socio-economatust
indirectly influence their children’s classroom rvation, i.e. academic locus of control throughgpding styles
i.e. Authoritative, Authoritarian and Permissive.

Theoretical approach to parenting

Psychologists such as Ann Roe, Abraham Maslown@igl Freud, Defrain and Olson have come out
with theories on childrearing practices and thaftuences on the child’'s academic performance aaréer
development. The Personality/Needs theories sudnasRoe has focused on the importance of satigftie
child’s needs as a way of creating conducive attmegpfor the child’s genuine development.On thésbafsher
intensive investigations of ‘scientists’ and ‘attisearly childhood experiences and personalititsydAnn Roe
(1957) cited in Kankam and Onivehu (2000) formudatee Personality/Need theory that stresses theritaupce
of need satisfaction in intellectual developmentl @niccessful career achievement. Essentially, itbery is
based on the premise that: “successful academiewshent and its subsequent career development is
dependent on needs satisfaction and general di@ante satisfy needs, determined largely by eaHhiydhood
experiences in the home”.

The personality theorist's view on childrearingagtices and the influences they have on social
performance focused on the importance of satisfyimg child’s needs and creation of conducive home
environment to enhance effective school work. Tis &md the need to create cordial, social, psydicdd and
emotional climate in the home is of a great conderthe Personality/Need theorists. Kankam and €miv
(2000) the Personality/Need theory posit that eaHijdhood experiences play an important role mdifng
satisfaction in one’s adult life. Thus the needictire of the individual would be greatly influedchy early
childhood frustrations and satisfactions. The themmphasized that the extent to which needs afiledland
satisfied determine the nature of an individual'stiration.Kankam and Onivehu posit that Ann Roe5Z)9
postulated three types of Parental styles: emdtionacentration of the child, avoidance of the @¢hdnd
acceptance of the child. The emotional concentmatio the child, to them, has two levels. Theseomer —
protecting parents limit exploration by the chéldd encourage dependency, while over — demandiegisaset
very high standards for the child and rigidly eafconformity.

The avoidance type of childbearing according tahiman (2002), is divided into rejecting and
neglecting parents. The rejecting parent reseetghiid, expresses a cold and indifferent attitudel works to
keep the child from interfering into his/her lif€he neglecting parent is less hostile toward thid clout
provides no affection or attention and only theibasinimum physical care is provided. The accepfiagents
could also be either casual or loving acceptanbe. dasually accepting parents are affectionateandg but
in a mild way and only give the child attentionthiy are not occupied in any way. Loving accepmaparents
provide much warmth, affection, praise, attentiod @ncouragements to their children. (Kankam ani/ebwl
2002).

Research Design

The study is intended to examine the relationbleifpveen family processes, more specifically pangnti
styles and children’s classroom motivation. Thigimably involves a close scrutiny of how the vasatyles of
parenting affect children’s classroom motivatiomeTdesign involves an independent variable pargraiyles
(i.e authoritative, authoritarian and permissivel)d aone dependent variable that is children’s ctassr
motivation. Against this background, the descriptsurvey using the quantitative approach was chfmsetine
study. A quantitative approach is the use of stasismethods of data analysis to study samplehaofindings
can be generalized beyond the sample to the pamulétvallen and Fraekel 1993).According to Cohed an
Manion (1991) descriptive surveys gather data gtoiat in time with the intention of describing thature of
existing conditions or identifying standards agaiwhich existing conditions can be compared, oedgining
the relationship that exists between specific esient

Cohen and Manion explained that in descriptiveesyrthe collection of information typically invade
in or more of the following data gathering techmgustructures or semi- structures interviews-catfipleted
or total postal questionnaire, standardized testt@ainment or performance and attitude scales.dEseriptive
design was chosen because; it has the advantagewding good response from a wide range of peofti¢he
same time, it provides a meaningful picture of ésemd seeks to explain people’s opinion and belawn the
basis of data gathered at a point in time. Furthegn be used with greater confidence with regardarticular
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questions of special interest or value of the nedea. Also in-depth follow-up questions can beealsind items
that are unclear can be explained using the deserigesign (Wallen and Faenkel, 1993).

On the contrary, there are the difficulties of gy that the questions to be answered or statesnen
be responded to using the descriptive design aar @dnd not misleading because survey results aan v
significantly depending on the exact wording of sfians or statements. To address this problemsitemthe
questionnaire that were found to be culturally éthduring the pre-test stage were reviewed andfraddiThe
suggestions offered by supervisors of the work atfter experts in research methodology after they ha
reviewed the research instruments assisted indihgstion. It may also produce untrustworthy reqadtause
they delve into private matters that people mayb®tompletely truthful about. Questionnaire reguiubjects
who can articulate their thoughts well and somesireen put such thoughts in writing (Seifert andfilong,
1991). These disadvantages notwithstanding, therigége survey deign was considered the most gpyate
for carrying out the study.

Population
The target population for the study was all Jurl@h School (JHS) students in the Tamale Metrapoli

The accessible population however was all JHS twdents in the Tamale Metropolis. The choice ofXheior
High School two students as the accessible populatias based on the assumption that this groupudésts
shared similar characteristics in terms of agegtleof time spent | their respective schools andlditnave had
a wide range of experiences wile interacting witirt teachers and parents. Again, it was assunsdh JHS
two students would be able to read and responcoppptely to the items on the questionnaire wittielior no
guidance. Furthermore, the decision to use Junigh School two students was influenced by the that they
are in the age group of 11 — 14 years. They ardesdents, a transitional period in which parenimgery
critical because of the needs and perception chdodescent — they are easily influenced and vestume too.

Sample size

Twenty Junior High Schools out of sixty-one in tletropolis were randomly selected and used for the
study. From the twenty schools, one hundred armdytfii30) students, one hundred and thirty (130}hef
student’s parents and a hundred and thirty teaatigh®e students were randomly selected for theéystu

Sampling procedure

A simple random sampling technique; was used kecs¢he schools, students, parents and teachers.
The researcher wrote names of the sixty one Jidigint Schools in the metropolis of piece of papet arxed
them up and allowed an officer at the Metro Educa®ffice to select twenty schools. Then at eachhef
schools chosen, the same process was used to Hedestudents. Parents and teachers were purppsivel
sampled. This was to make sure that data gatheiledepresent parents and teachers whose childrerira
school and are being used for the study.

Research instrument

The instrument used (see Appendix ‘A’) for theledtion of data was an adapted questionnaire from
Harter (1978). The questionnaire is a formally oigad set of written items presented in a uniforammner to a
number of persons or respondents to elicit resmofieen them on a specific subject matter. The fiestt of the
items on the questionnaire was open-ended whiles¢lgend part of the items on the questionnaire chase-
ended. The 4 — point Likert Scale was used intalgiresponses from the respondents (1 = strorighgdee, 2
= disagree, 3 = agree and 4 = strongly agree)af®othe behaviour of the respondents, an intefipretscale for
reporting the results of the participants respongas developed thus: 3.50 or greater = stronglgeg?.5 to
3.49 = agree, i.50 to 2.49 = disagree, and less2ta= strongly disagree.
There were 17 items measuring authoritarian pargrsiyle, 11 items measuring permissive parentiylg sind
24 items measuring authoritative parenting styee.t The reliability of the questionnaire has bassessed by
Harter (1980) and found that authoritarian itemsl laa Cronbach’s alpha of .86, those of permissivé ha
Cronbach’s alpha .75 and authoritative had a Cromlmd .91. the questionnaire has been validated.$1A.,
Russia, South Africa and India. (Robinson et a5)9

Classroom motivation was assessed using a scatetdfational orientation in the classroom. Thelsca
includes two subscales containing the followingalales to be examined; preference for challengecandsity.
They reliability of the scale from 1 to 4; a scare4 indicates the maximum motivational orientationthe
classroom. The first part of the questionnairestodents dealt with the demographic variables sfoadents. It
sought to find out, the sex, age, location of resa and who they stayed with. The second part déhlitems
concerning academic effort of children in the deem that is children’s classroom motivation. Issue
emphasized in this section included the grades thalye depended on how capable they were prepasing f
assessment.The questionnaire for the parents bats isuch as ‘I state punishment for my child but'tdo
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actually do them’ and ‘I respond promptly to myldls needs or feelings’ to elicit the type of paieg style
parents exhibited at homes. Items on the teackeestionnaire sought to find out whether theirdrgih were
motivated to learn in class on their own.

Pilot study

The pilot study involved conducting factor anadys assess the construct validity and reliabdityhe
questionnaire used in the research. The schoolgiliftewas conducted were Zogbeli JHS, Tamale hatonal
JHS, Choggu Demonstration JHS, KanvilliPresby JH& 8DA JHS. Respondents were subjected to the same
conditions as planned for the main study. As altesuhe pattern of responses, statements fafetambiguous
or misleading were revised for clarity.

Construct validity

After administering the questionnaires, the datéected were fed into SPSS version 16. First,dhia
were screened to meet one of the assumptions yidgmbarametric test which says that data should be
normally distributed. This involved examining thiees/ness of the distribution on each of the varisbkach
distribution was judged using the z-statistic 6f3429. According to Ofori and Dampson (in prepjlistribution
with resulting z-score of more than +/-3.29 aftéviding its skewness value by its standard errdg)($f
skewness indicate that the distribution is abnoyrsitewed. Using this criterion of +/-3.29, it wimind that
the distribution of Thirteen (13) of the items dretparenting questionnaire were abnormally skewédse
items were statements 1, 3, 4, 6, 8 and 10 on peivai parenting styles; 6 and 12 on Authoritariarepting
style and 12, 5, 6, 3, 16, 22 and 4 on the Authtivié style. Statements 1, 3, 5, 8 and 12 on thdesits did not
equally meet the criteria. The statements on thehiers’ questionnaire that did not meet this ddteincluded
Q4 and Q6.

For instance item number 6 of the Authoritarianepéing style had 0.79331 and 0.21241 for skewness
and kurtosis respectively. This is well beyond fhe 0.01 criterion of +/-3.29 indicating that it svabnormally
positively skewed. On examining this particularnitevhich involved a statement thus “I use threat as
punishment with little or no justification” it wdsund that it suffered heavily from a ceiling effélat is mort of
the respondents went for the maximum score on tadesAs a result of that it was excluded from the
analysis.Some other items such as authoritative 8awhich states “I give praise when my child imdbwas
abnormally negatively skewed indicating that mdsthe respondents went for the minimum score onsttzde
and therefore such items were also excluded frarattalysis as they did not meet the P = 0.00lricnitef +/-
3.29. The remaining items were further subjectedattor analysis using the principal component (R@h
varimax rotation using SPSS version 16 to checlasmertain the appropriateness of the 3 factor mdded
factors were confirmed using loading based on treent of the items. Factor loadings exceedingM8 used
as the limit for accepting the variable’s statusagsure measure of the factor. (Kline 2002 cite®Dfori and
Dampson in prep).

The inspection of the anti-image correlation nxatvas conducted. The initial run indicated thatritye
(20) items comprising of items 1, 2, 4, 7, 9, 14 d9® of the authoritarian, items 1, 4, 9, 15 andoi%he
authoritative item 9 of the permissive, items 2 &ndf students and items 7, 8, 10, 12, and 14 ent¢lachers
questionnaire had KMO (Kaiser-Meyer-Olkin) valueldve 0.50 cutoff point indicating that the construct
validity of these statements were questionable @edefore eliminated because the values obtainead we
unacceptable (George and Mallery, 1999); (Ofori &anpson in prep).The authors are of the view that
KMO values should be equal or above 0.50. The rskatés were therefore discarded and analysis réerutie
remaining statements. After 6 iterations, rotatonverged with the extraction of two (2) factoreglienge and
curiosity for children’s classroom motivation wigdigenvalue above 1.0. in total, factors for parenttyles
accounted for 66.24% of the variance in the dda;students’ accounted for 79.4% after 3 iteratidimss was
realized after the re-run of the rest of the statets left. The rotated factor matrix or rotated poments matrix
using the orthogonal or varimax is shown | appen@ix The two tables show 3 factor and 2 factordiog for
parenting styles and students respectively.

Ten items (items 4, 5 and 15 of authoritariad #ems 2, 7, 8, 10, 13, 20 and 21 authoritatsrew
their highest loadings after rotation on factor .onkis tapped the authoritative parenting stylestautt which
accounted for 32.71% of the total variance in thtadotated. ltems 3, 10, 11, 13 of authoritariaah ilem 23 of
authoritative shoed their highest loadings aftéation on factor two which taped the authoritarfgarenting
style construct which accounted for 28.2% of thw@ltwariance in the date rotated. Item 1 of periviss
parenting style was the only item that showed dilwpon the permissive parenting construct. It aoted for
10.2% of the total variance in the data rotatech & permissive parenting did not show any loadingany of
the three factors. With item 7 of permissive parentit crossloaded on both factor 2 and 3. Twdhef items
(items 8 and 16) intended to tap the authoritaciamnstruct loaded highly on factor 3 instead ofda& whose
construct is permissive construct. Items 11, 14,18/ which should have loaded highly on the authtivie
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construct did so by showing their highest afteation loadings on factor three and accounted fo22% of the
total variance. Based on the conceptual grounds difficult to work out the underlying structuoé factor 3
based on these statements that it purports t®&t@ahese statements were eliminated from the gosithtements
comprising the questionnaire.

Three items (Q6, Q11, Q13) of the students questive had their highest loading after rotation on
factor 1 (challenge) this accounting for 38.91%ha# total variance in the data when loaded. TwmsgtéQ10
and Q7) showed their highest loadings after ratata factor 2 which tapped the curiosity constroctthe
students’ questionnaire. However, one item Q4 ef shudents’ questionnaire crossloaded on both manst
(challenge and curiosity). As a result if was efiated from the pool of statement comprising thestjoenaire.
The final 16 items for parenting styles and 5 fowudents with their loadings and communality values
(representing the variance in each variable acenufir by the factors) for the 3 — factor and 2aetdr
respectively PC solution are presented in appef@ixSo in conclusion it can be said that the remray
statements constituting the questionnaire affdrdsjuestionnaire a high construct validity.

Reliability Analysis
To check the reliability of the questionnaire, theal 16 items on the parenting syles questionnaire 5 items
on the students’ questionnaire were subjecteddtysis using Cronbach’s alpha.

Table .1: Reliability statistics

Parenting styles Number of items Cronbach’s Alpha
Authoritative 10 .677
Permissive 1 -
Authoritarian 5 .642
Overall reliability 10 .563

Table .2
Students Number of items Cronbach’s Alpha
Challenge 3 424
Curiosity 2 429
Overall reliability 5 .524

Tablel above shows the reliability statistics bé tvarious constructs of the questionnaire. The
authoritative parenting style had 10 items withrar®ach’s alpha of .677; authoritarian style hatets with
.642 Cronbach’s alpha. Finally the permissive hateth with 1.0 Cronbach’s alpha. The overall religpis
.563, this indicates that the items are reliablé pnoves that the factor analysis and alphas irléhigems, three-
factor model of parenting styles to child reariisgai reasonable representation of the data. Tablatdbve
indicates 5 items, two-factor model of studentsasStoom motivation. The challenge subscale witteths
produced .424 Cronbach’s alpha and the curiosibgcale, with 3 items also produced .480 Cronbaalpka.
Overall reliability was .524 (see table 3.2 beloWis is well over the .50 reliability cut off pdimdicating a
high reliability. (Ofori and Dampson in prep).

Table 3: Overall reliability statistics

Number of items Cronbach’s alpha
Overall Reliability
16 .563
5 .524

Data Collection Procedure
The revised instrument after analysis was adnarest personally by the researcher. At each of the

schools used for the study, the researcher sougimigsion from the Headmaster/Headmistress anthall
students selected for the study were gathereddlassroom. The purpose of the study was explaioetthe
respondents after which the research instrumermnts distributed to them. Each of the items on thestjonnaire
was the painstakingly explained to respondentsp&egents, after the explanation of the items w#osvad to
respond to them. While the respondents respond#tetidems, the researcher made himself availabtatrify

any doubts and misunderstanding that the resposi@gicbuntered. In each school the completed quesiies
were collected back at the end of the exercisehbyrésearcher on the same day. The researchewéollthe
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children to their various homes for their paremtdili the questionnaire after their parents weskl tthat the
guestionnaire was only for research purposes. difgsred a hundred percent return rate.

Data analysis procedure
The respondents were expected to respond teaikibn the questionnaire. All the items were assign

weight of 4, 3, 2, and 1 for strongly agree, agdisagree and strongly disagree respectively. Blspanses
were edited, coded and scored. The scores forreaplondent were totaled to obtain their final r@ers. Data
entry and analysis were done by using StatistiegkBge for Social Science (SPSS) version 16. The was
analyzed in two sections. The first analysis wasedto justify the representativeness of the charistics of the
samples. This involved frequency distributions goadltial correlations. A logistic regression usitg tEnter
entry method was also used. The forced entry mettasdused in order to consider all the variablgandless
of significance levels. (George and Mallery, 1999).

Correlational Analysis

It is necessary to ascertain the extent to whiehvariables are correlated by inspecting a cdroela
matrix. To do this, a one tailed hypothesis of ttmrelation of parenting style namely Authoritative
Authoritarian and Permissive, the challenge andosity was statistically tested using Pearson’sealational
method. Table 4.2 below shows a correlation maifithe variables in the model. The test revealed tiere
was a highly significant positive correlation beemestudents with curiosity and students who likellelnges (r
=.292; n = 230; p < 0.01). This therefore confirinat, the more students are curious the more ltkeyacing
challenges. On the other hand, there was a signifioegative correlation between students whodhalenge
and authoritarian parenting style (r = -.167; n38;2p < 0.05). This means, the more parents ate#tdrian the
less their children like facing challenges.

Table 4: Correlation matrix of the variables of themodel (n = 230)

Authoritative Authoritarian Challenge Curiosity

Permissive .016 -.063 -.075 .049
Authoritative .083 -.058 .014
Authoritarian -.167* 101
Challenge 292

*.Correlation is significant at the 0.05 level (1-tailed).
** Correlation is significant at the 0.01 level (1-tailed).

Source: Author’'s Computations from Survey Data, Februaéji8.

For the description of authoritarian, permissiaad authoritative parenting styles, items were ednk
according to the degree to which each item is medtby the participating parents. The means aaddsird
deviations for each item are presented below.T4t8e shows the descriptive statistics of authavigastyle.
Using the scale developed by the researcher, itwtes] that all the items had a mean greater tt&h\hich is
the mean score for agreement. Consequently, itldmiconcluded that parents are authoritative.

Table 5: Descriptive Statistics of Authoritative Paenting Style

Mean Std. Deviation
Scold and criticize my child to make my child impeo 2.92 .859
Grab my child when my child is being disobedient 712. .811
Scold or criticize my child when my child’s behawio 2.73 .805
doesn’'t meet my expectation.
Know the names of child’s friends 3.11 .750
| am easy going and relaxed with my child 2.82 .814
Tell my child about my behaviour expectations 2.96 .811
before the child does an activity
Respond promptly to my child’s need or feelings 3.15 .748
Tell my child that they appreciate what my child 3.08 .647
tries to do or accomplish
Respond promptly to my child’s need or feelings 3.08 .678
Have warm and intimate time with my child 2.87 791

Source: Author’'s Computations from Survey Data, Februadi
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Similarly, the interpretative scale developed bg tresearcher was used in assessing items under

authoritarian parenting style. The result of thaan scores and standard deviation are presentbe iable

4.4: below. It was observed that items “Expresergfranger towards my child”, “Use physical punishine
(spanking, grabbing, punishment, slapping) to gise¢ my child” and “Slap my child when my child
misbehaves” had mean scores less than 2.50 whtble isut point for acceptance. This therefore mehatsthe
respondents disagreed in respect to those statemEme highest rated authoritarian items for paremtre:
“Have to yell or shout when my child misbehaves£M.53)” and “Think about what my child wants in kirey

plans for the family (M = 3.02)". Comparing thisggent result with the one above, the researchedumed that
parents were more authoritative than authoritarian.

Table 6: Descriptive Statistics of Authoritarian Paenting Style

Mean Std. Deviation
Have to yell or shout my child misbehaves 2.53 .900
Express strong anger towards my child 2.07 .900
Use physical punishment (spanking, grabbing, punéstt, 2.22 .898
Slapping) to discipline my child
Slap my child when my child misbehaves 2.07 .864
Think about what my child wants in making plans tiee family 3.02 715

Source: Author’'s Computation from Survey Data, Februd#2918

Educators and instructional designers recognia¢ ittstilling curiosity in students encourages thei
disposition to learn. When students are magnetiaeé new idea or a new situation and are competed
explore further, regardless of external rewardsy ttan be said to be truly motivated. In each nmjept, they
discover seeds for a future project or a new qoedid examine. Curiosity is a heightened statentdrest
resulting in exploration. Curiosity is also a adi component of creativity, and fostering curipgind creativity
in today’s learners is a challenge faced by edusasmd instructional designers alike. Before priéisgn
instructional design strategies for fostering csitig it will be helpful to provide some backgroundot all
students are highly curious, and what might stiteulzsuriosity in some students might result in atyxier
others. Curious people have an ongoing, intrinsierest in both their inner experience and the dvarbund
them. Curious people tend to be attracted to newplpe new things, and new experiences, and therafew
challenges. Therefore curiosity brings about neallehges. Table 4.5: below confirmed the aboveticgiahip
between curiosity and challenge since all the itender curiosity and challenge are above 2.50 th@aint for
agreement.

Table 7: Descriptive Statistics of Challenge

Mean Std. Deviation
I do my school work because the teacher tells me to 2.63 1.072
I like to do my school work without help 2.65 1.002
| like the teacher to help me plan what to do adtérsson 2.97 .98
Descriptive Statistics of Curiosity
My own effort is the only decisive thing n the kiotigrades |
will get in my assessments 2.94 971
The grades | get in my assessments will be clasédyed to
what | do 3.05 .852

Source: Author’'s Computations from Survey Data, Februadi 2

Motivating students to learn is a struggle thatedchers face. The truth is motivating studemtiearn
is one of the key components of effective teaclsind classroom management. If students are not atetiio
learn then they are most likely not involved in thgson and if they are not involved in the lessay are much
more likely to cause classroom management probld@imstefore, it is critical for teachers to increasaedent
motivation to learn and the best way to do thifoisteachers to spark student interest at the béaginof every
lesson.A good student-teacher relationship is airghaelationship of something unique that no otse enay
experience in quite the same way. The student expmys an acceptance of ideas and contributionstag be
unequalled in previous life experience. It has bslkown that student relations with teacher arerdeghby
most students as the most important aspect of tyuafi their graduate experience.Beyond simply hugdi
students to high standards, it is essential to fotd the conceptualization of the problem in ediacathe
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dynamics and importance of caring relationshipsstndent autonomy support. When relatedness aod @ty
support are present, the intrinsic motivation aetf-regulation that follows improves student leagiand
success. Self-regulation is the process by whidividuals make their plans, act upon those pland, self-
evaluate the results. According to Demo and Co®@20the more autonomous the individual the moténisic
their self-regulation. Student achievement alsorowes when students are intrinsically motivated.

Test of Study Hypothesis

The researcher sought to find out the level okpting style among and fathers. The researcher then
used an independent t-test. Table 4.7 presentsethdt of the independent samples t-test perforoedhe
permissive parenting style of two independent gsooforandomly selected respondents. The two grQMiade
parents and Female parents) were presented witkathe permissive items for their grading. As cald®n in
this table, comparison of the mean item scores ftoentwo independent groups would suggest that Eema
Parents were more permissive (Mean = 2.35) thae prtlents (Mean = 2.01). To test whether the diffee in
mean scoring between the two groups was statilstisanificant, independent t-test was performeke Tesults
of this test (Table 4.7) revealed that there wagaificant difference in the mean scoring the gt = 2.057,
df = 128, p = 0.021 one tailed). Therefore the pthgpothesis that the Female parents were moreigskm
than the Male parents could not be rejected.

Hypothesis 1

There is a significant effect of level of educatiaal attainment on parenting styles
Similarly a one-way ANOVA of educational level attte three parenting styles (Authoritative, Authamin
and Permissive) was conducted. The result is showrable 4.12 below. The P-value of the test reagdhat
there was no significant difference between edanatilevel in relation to Parenting Style (Authative df = 4,
F=.633, p > 0.05 Authoritarian df = 4, F = 1.965; 0.05 Permissive df = 4, F = 1.451, p > 0.05).

Table 8: One Way ANOVA test between Parenting Styland Educational level

Sum of Mean
Squares df Square F Sig.
Authoritative score | Between Groups .364 4 .091 .633 .64
Within Groups 17.953 125 144
Total 18.317 129
Authoritarian score | Between Groups 1.708 4 427  1.965 .10
Within Groups 27.160 125 217
Total 28.868 129
Permissive score Between Groups 4.648 4 1.162 1.451 22
Within Groups 100.129 125 .801
Total 104.777 129

Source: Author’'s Computations from Survey Data,rkaty, 2018

However, one can observe in chart 4.4 below thaemis with no-formal education were more
authoritative followed by those with primary, tary, second style and up-middle form 4/JHS3 leivegeneral
it was realized that parents’ irrespective of theucational level had a mean score greater tHam@icating
that parents were authoritative
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Chart 1: Means plot of authoritative style versus level of education
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Source: Author's Computations from Survey Data,rBaty, 2018

On the other hand, Chart 4.5 below indicated plaaénts with up-middle Form 4/JHS3 level were more

authoritarian followed by those with primary, naffwl, tertiary and second cycle level. It was albserved
that apart from the middle form 4/JHS3 level parghd had a mean score greater than 2.5 the rergdievel

were below the cut-off point. This therefore meahat only middle form 4/JHS3 level parents were

authoritarian.
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Chart 2: Means plot of authoritarian style versus Level of education
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The means plot (see Chart 4.6 below) of the paim@gparenting style revealed that irrespectivéhef
parents ‘level of education, the mean score felbwethe 2.5 cut-off point. The researcher can tfueee
conclude that level of education does not have rafgtionship with permissive parenting style. Hoegva
critical look at the mean figures, assumed thatary education level had a more close relationstiip
permissive parenting style, followed by tertiaryp-middle form 4/JHS3, second cycle and lastly noril
education level.
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Chart 3: Means plot of Permissive style versus lelVef education
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Hypothesis 2
The study is testing hypothetical model in which th parenting approaches were logistically regresseah
children’s classroom motivation.

Looking at the study hypothesis, the researcheiddd to use a logistic regression analysis totiflen
the relationship and strength between the pareaparoaches and motivation.A direct logistic regoess
analysis was performed through SPSS BINARY LOGIST@ccess predictors of students who were motivate
or not on the basis of the parenting approacheptadddy their parents. Seventy one (71) students wére
motivated (a total of 130students)provided datdableé for analysis.A test of the full model withetlthree
predictors against a constant model was statibticaliable (¥ =34 .010,df=3,p<0.01), indicating that those
who are not motivated and those who are not matlalhe variance performance accounted for was high
(negelkerke B=.721), indicating 72% of shared variance betweetivation and the set of predictor. Thus the
gain in prediction is high.

Table 8: below shows the result of the direct dtigiregression analysis predicting motivation from
parenting styles. According to the wald test, pesive (X =7.32, df =3, py=0.05), authoritative’41.53,
df=3, p<0.05) and authoritarian®66.67, df=3, p<0.05) reliable predicted motivattdasmr and Lemesshows
goodness of fit test which compared observed witkdigsted numbers of cases for the two category of
motivation, using all the predictors in the modestjabout showed a good fit with=10.947, df=8, p=0.72.
Tablel3 also shows that the mask reliable predictostudents, classroom motivation is then folldwy
authoritarian and lastly authoritative. The oddao$tudent being motivation by a permissive pargnsityles
decreases by a multiplicative factor of .845 faréts change in permissive parenting styles, assyitfiat the
effects of authoritarian and authoritative paremttyles are controlled for. Similarly, the oddao$tudent being
motivated by an authoritarian parenting decreases bmultiplicative factor of .901 for a unit change
authoritarian parenting style, assuming that thfece$ of permissive and authoritative parentingesigre
controlled for. On the other hand the odd of a eticbeing motivated by an authoritative parentibdes
increase by a multiplicative factor of 1.039 foumit change in authoritative parenting style, assgnthat the
effects of authoritarian and permissive parentigtes are controlled for.
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The ability of the model to correctly classify thidents in terms of their motivation was found&
very high (79.2%) the models sensitivity was alswyvhigh (79.5%) of the students with motivationreve
correctly classified) as well as its specificity8(7%of students who were not motivated were cdyrect
classified), as in classification table 9 below.

Table 9: Logistic regression analysis of studentglassroom motivation as a function of parenting stgs

Odds ratio 95.0% C.1. for Exp(B)
Variables B Wald Sig. Exp(B) Lower Upper
Permissive -.169 7.32 .002 .845 574 1.244
Authoritative .039 11.53 .023 1.039 412 2.624
Authoritarian -.104 6.69 .009 .901 .430 1.889

Constant .680

Source Author's Computations from Survey Data, Babr 2018

Table 10: Classification Table

Predicted
Motivation
Percentage
Observed Not motivated Motivated correct
Step 1 Motivation Not motivated 41 11 78.8
Motivated 18 60 79.5
Overall Percentage 79.2

a. The cut value is .500
Source: Author's Computations from Survey Data,rgaty, 2018

Discussion of the Results

The findings showed that majority of parent regfmms were authoritative, followed by authoritarian
and permissive.Second, the findings showed thahenstwere more permissive than fathers.Lastlyai found
that perceived paternal permissive, authoritargam authoritative parenting styles were signifibanorrelated
with Students’ classroom motivation.

Perception of Paternal and Maternal Parenting Style

The data obtained showed that majority of theamdpnts, both paternal and maternal parentingsstyle
were authoritative. This finding is consistent wiiie finding by Cramer (2002) which found that miyoof the
samples perceived themselves as authoritative. fiffdings suggested that majority of students fiedtt both
their father and mother provided clear and firmediion, often give rationale behind the rules settteem,
controlling and demanding but are warm towards thelmwever, the present findings contradict with som
studies. For example, it was found that among Aaiath Asian American families, authoritarian panegtstyle
was more common while authoritative parenting styes less common (Dornbusch, Ritter, &Leiderman,
Roberts and Fraleigh, 1987). In addition, studiesdocted in Malaysia in the state of Kelantan fouinal
parents perceived themselves to be authoritarisgierfkand Beller, 1988). While, in another study dacted by
Cohen and Rice, (1997) in the state of Kedah fotlrad both paternal and maternal parenting stylese we
perceived to be permissive.

One possible reason that parents from the Sagnéiga were perceived more as authoritative may be
due to the fact that parents from Tamale area higleer educational level compared to those fromrtiral
areas. It can therefore be argued that parentshatie higher educational level may have been exptséte
knowledge that the best parenting style is authiivié. Thus, they are more likely to use authdxigaparenting
style compared to authoritarian or permissive pamgrstyle. As according to Dornbusch, Ritter, lexithan,
Roberts and Fraleigh, (1987) the socio-economiastaight have influenced parents’ style of parentpo.

Perception of Marital status on Parenting Styles

The data revealed that there was a significanferdifice between marital status in relation to
Authoritative Parenting Style. Single, married avidowed parents tend to be authoritative; whileodoed and
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separated parents were more Authoritarian and geivei respectively. This confirms other researaidooted
by Zimiles and Lee (1991) which found that studdrdsn single parents and step families lagged libHiose
from both families in terms of children taking iatives on their own. The explanation given to this that in
both families, the authoritative approach to pangnis used. In another study by Amato and KeitB9(),
children whose parents are divorced are twice kadylias children whose parents are still togetlehdve
problems in school, to act out, to be depressedusmh@dppy to have less self- esteem and to be tesally
responsible and competent.

Perception of Educational Attainment on Parenting $/les

A one-way ANOVA test reveled from the data colketthat there is no significant difference between
educational levels in relation to Parenting St@)ee possible reason for this sate of affairs cbeldhat parents
in the Tamale Metropolis rear their children basedthe cultural practices and not the level of atioa they
have attained. However the data revealed that fsavéth no formal education were more authoritafdowed
by primary, tertiary, second cycle and up-middlerfet/JHS3 level. On the other hand, parents witimigidle
form 4/JHS# level were more authoritarian followtsd primary, no formal, tertiary and second cycleele It
was also observed that apart from the up-middimféfJHS3 level parents who had a mean score gréeter
2.5, the remaining levels were below the cut-ofinpof 2.50. This therefore means that only up-rfedidrm
4/JHS3 level parents with were authoritarian. Teenpssive parenting style revealed that irrespectif/ the
parents level of education, the mean score felbwehe 2.5 cut-off point. The researcher could efee
conclude that level of education does not have rafgtionship with permissive parenting style. Hoegva
critical look at the mean figures assumed that prinlevel had a more close relationship with a Resive
parenting style, followed by tertiary, up-middle #/JHS3, second cycle and no formal educatior.leve

Relationship between perceived Paternal and MaterdaParenting Approaches and Students’ Classroom
Motivation

The findings revealed that perceived paternal psmine, authoritarian, and authoritative parenting
styles significantly correlate with Student’s clagsn motivation.The findings of the present studytcadicts
with the findings obtained by Baumrind (1973) inigrh perceptions of both paternal and maternal pisogn
style did not correlate with children’s classroonotivation, according to Baumrind, paternal and mtke
parenting styles were unrelated with Student’sstlasm motivation and could be explained by theediffices in
influence of different parenting styles as theatah grew older. In Cramer’s (2002) view, Childeflassroom
motivation in the early years of schools may bdugriced by parenting style but not at the latersyex
schools.However, the study was consistent withudysby Hill (1995) which found that there was angfigant
relationship been paternal and maternal parentiylg and Students’ classroom motivation. The figgdirwas
also consistent with the results obtained by Delan(2000) which found that perceived maternal s=ine,
authoritarian, and authoritative parenting stylgmiicantly correlated with Student’'s classroom timation.
The findings in this study fell in line with findgs by Grolnick and Ryan (1989) which also reportieat
perceived paternal and maternal authoritative aatémal authoritarian parenting styles significactrrelated
with organization, achievement, intellectual oraitin and Student’s classroom motivation.

Parenting styles may have more direct influenceloliren’s social and emotional development rather
than cognitive development (Cramer, 2002). Theugrice of parenting styles during childhood may hdivect
influence but the influence may change to indirgtien the children become adolescents (Dornbusch and
Steinber, 1997). According to Darling and Steinbg§93) the influence of parenting style on adadesds
primarily indirect. As adolescents become maturejrtparents were willing to step away from dirpatenting
and involvement in the aspects of their life suéh their academic performance. The relationshipdiflescents
and their parents tend to change and other fastach as peer relationships and teacher-studeratsoreship
may have a stronger influence on the their clagasromtivation as peers and teachers influence orvieryday
behaviour in schools (Steinberg and Doornbusch2)199

Steinberg and Dornbusch, (1992) argued that ekengh adolescent perceptions of their parents’
parenting styles are important than the actualmnisrg used by their parents, it is likely that thiene lapse”
may have changed their perceptions because theyt ingye different perceptions on their parentsepting
style as they grow older. In another study by $teig and Dornbusch, (2003) it was found that theas a
significant relationship between the dimensionseulyihg the parenting styles — strictness and wewient —
classroom motivation. This may be a sign that pkilog at the parenting styles as a categoricabiéei may
mask the underlying dimension of the influence pting styles may have on classroom motivation. Téseilts
of the correlational analyses examining the pangnstyles and motivation revealed significant ietzhips.
Parents’ authoritarian styles was found to be rieglgtrelated to their children’s classroom motigat which
indicated that authoritarian parents rear childuéth lower levels of intrinsic motivation.
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This relationship was in the direction expectedi® researcher and indentified b previous stuikes
Baumrind (1973) and Hill (1995), Schumow et al.98Pwho found that authoritarian parenting style haen
negatively associated the classroom motivation esgiveness and independence in children. In additiey
argued that children of authoritarian parents siigh level of obedience and produce negative ougsom
children’s development such as low levels of selfigepts and poor adjustment at school. Howevex fitliling
was contradicting with the results | Cramer (200&)ich found that mother’s authoritarian parentingsw
positively related to children’s classroom motivati

On the other hand, authoritative and permissiveeqiing was found to be positively related to
classroom motivation. This showed that the moremtarare authoritative or permissive the more ttigiidren
are motivated. This is consistent with a study dbgpeDornbusch (1987) and another by Bloir (1997)cih
found that authoritative parenting is associateith Wwetter school performance and better socialsaaient than
authoritarian parenting among high school studejuis, as it is among preschoolers. In Baumrind'ewi
authoritative parents set high standards for ttigidren, they explain why their children are benegvarded or
punished. Such explanations improve children’s wstdading and acceptance of the social rules.

The findings showed that parents were authoritafeéowed by authoritarian and permissive. Second,
the findings also showed that mothers were mormigsive than fathers. Third, it was found that pesine and
authoritative parenting styles did significant edated with students’ motivation. On the other hand
authoritarian parenting styles did not significgratbrrelated with students’ motivation (Challenge).

Conclusions

The findings in this study showed that both pakerand maternal parenting styles significantly
correlated with students’ classroom motivation. Tihmplication of the findings is that Baumrind’s (1B
parenting typology seem to be applicable in ther@fen setting. The probable reason of this statgfairs is
that in Ghana, children occupy a very delicate tpwsiin the family because of their dependence daulta for
their maintenance and socialization. Again, acdessssential resources is often dictated by aduits are
committed to mobilizing and directing these researto the welfare and upkeep of the child. Findiofthis
study indicated that indeed the socialization afdcan in most Ghanaian cultures, especially in Ttzanale
Metropolis, is facilitated by their parents to eresthat children get access to support services.

In addition, the findings suggested that it ioateportant for educators to be aware of the figdithat
most books report and be careful in interpreting generalizing the findings. The findings of thegent study
also draw researchers’ attention on examining déetors such as peers, and access to learningiatsuehich
are related and may have direct influence on thescbom motivation of adolescents.

The present findings found that there was relatign between perceived paternal and maternal
parenting styles and students classroom motivafidwis gives an indication that parenting, no matttere
practiced, has an important influence on the cfiilils, it is critical for researchers to contindgiesxamine the
reliability and validity of the measures that arsed to predict parenting concepts and develop i#®or
specifically to suit these, for instance in the Gdian set up..

Guidance and counseling over the years have fdcossnly on school counseling yet parents need
counseling not only in the area of parenting babdlow to cope with the various problems associaféuthe
growth and development of their children, unmetdseecommunication between parents and their childre
value conflict and how to deal with negative infiges affecting their children. Every parent expééssor her
child to leave school as an individual who is sevsito human needs, has a sense of humor, hagleooé and
solid self-esteem, possesses the ability to focugaals, possesses wisdom and decision making skilnake
the right choices, displays honesty, integrity andhmitment. If all these expectations are to bdeaei then
guidance and counseling must not focus at the $dbeel alone but also on parents and their pangrdtyles.
Teachers as well as parents need to be traineddgiare skills to handle children’s’ problems in ariog and
confidential manner. Raising children should beyagnd can be. In fact it can be one of the mosarding of
all human experiences. The application of psychioldgrinciples (guidance and counseling) on thieding up
of children can ensure that they are happy, lo@nd productive and that they become valued mentdfdise
society in which they live.

Recommendation for future Research

The findings of the present study should be seen guideline for future research rather than as a
definite answer. It is important to note that thnelings in the present study are not generalizabldl the Junior
High Schools in Ghana.

There is still a need to examine the relationdkgpiveen paternal and maternal parenting styles and
classroom motivation using different samples andiiferent settings before a definite conclusion be made
as there were some limitations in this study. Thiesgations needed to be addressed in future rebea
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In future research, researchers could considerguailarger random sample which are drawn from
various schools so that the results can be geredatp all students in the country. It would besiasting for
future researchers to compare parents’ parentydgssbased on the place of living — urban or rural.

In addition, in future research, it is importaateénsure that the classroom motivation of the grofup
students being considered have a higher variahilitgreby the sample consisted of students whoeasesmart,
average and very weak in academics.

Here were many direct and indirect effects on theables that are being examined which the
researcher did not take control of. For examplehia study, the researcher did not control for ¢fffects of
Students-Teacher relationship. Thus, it is impdrfan future researchers to examine variables whichld
possibly moderate or confound the relationship betwparenting styles and students’ classroom niiiiva

The researcher would like to suggest that furtheestigation be done using longitudinal studielsisT
can help reveal the causal relationship betweeantiag styles and student Classroom Motivation Be$ers
could also examine whether the influence of pangrstyles would persist until adulthood.

Future research may divide the parenting styleasme into more specific dimensions of each style
such as warmth and support, democratic participatieasoning/induction. Verbal hostility, dividipgrenting
style measure into more specific dimensions wouldwafor the examination of how specific parenting
behaviours rather than global parenting styles manfluence the development of children’s cognitive
development.
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