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Abstract:

Speaking has become an important skill in leariinglish as foreign language. The importance of lepgas
shown by its function in the communication. By dpeg English, we can communicate fluently with athe
people in the whole world. There are many factohictv have influenced the students’ speaking skitle of
them are teaching methods or strategies as exticilr. Think-Pair-Share (TPS) or thinking in [gais one
type of cooperative learning method designed tiuénfce the pattern of students’ interaction. Thisearch will
give evidence that TPS method more effective thaedD Instruction method to teach speaking skilhisT
research is a classroom action research which stsnsf four steps to do: planning, action, obsémmaand
reflection. To collect the data of speaking skhe researcher needs the instrument which is calkedt. Beside
speaking test instrument, researcher also use\atger sheet to collect activities and developrdata. There
is significant improvement on students speakingdl sikio taught by Think Pair Share method with flestd
media. It proved by the enhancement of averagekamgacore from 63,1 at the pretest result, bec@®)@5 at
the first cycle and still increase to be 81 at $beond cycle. The flashcard media were useful #fedtiwe to
improve students’ speaking skill as described mdifig and result of this study, as it improves slagstery
achievement from 17,5% on the pretest, become Gdtheofirst cycle, and become 87,5% on the secgakdc
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1. Introduction

Speaking has become an important skill in leariinglish as foreign language. The importance of lepgas
shown by the function in the communication. By e an international language like English, we can
communicate fluently with other people in the whaelerld. We can know and understand what the foreign
people say. We need speaking skill to expressemiingy, idea, describing something to others, arh eve can
use speaking skills to have a special relationslitip others.

Speaking has the most important role in the swcoésommunication. O’Malley and Pierce (1996: S@tes
“among the four skills, speaking seems to be aroiapt skill that a learner should acquire since ohthe
responsibilities of any teachers working with Esflianguage learners is to enable students to coiata
effectively through oral language.” But unforturgtespeaking among the students become a “devii an
“horrible” things to be learnt, even for the stutdeim university.

Generally, there are internal and external factdise students’ mastery of linguistics featuresdsiis’
willingness to speak, students’ level of risk takistudents’ motivation, students’ self-esteemdetis’ self-
actualization, students’ confidence, etc. belondnternal factors. Meanwhile, there are also extefactors
influencing the students’ speaking skill, those laggning process, and also teaching strategyalSeitstrategy,
methods, or approach to teach speaking is needed. there are many famous strategies, methods, or
approaches which can be used by the teachers giab&room activities.

One of the method that can be applied in teachpealing is Think-Pair-Share. It is a part of coapige
learning. In Think Pair Share method, the studantsgiven opportunity to solve the problem in maimvithin
group. It will increase the students’ speakinglsHitianto (2007: 61-62) states that TPS or thigkin pairs is
one type of cooperative learning designed to imftieethe pattern of students’ interaction. It iseffiective way
of varying the flow of classroom discussion. Thare three steps in TPS methods, those are: Thaik, &hd
Share. When the student works in pairs or withiougr each step of TPS will increase the studepesalking
skill.

Besides the suitable method, the role teaching anisdalso very important in the success of thehiegcand
learning process in the classroom. As a teachingiari@ashcards had many advantages for using iguiage
teaching. Besides Flashcards were easy to applyteacher can make them by himself, can be used for
practicing variety activities and games. It alsteetfve and applicable for any level of studentscérding to
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Wozniak (1990:56), flashcards were sets of cardsibg information as word, words, or numbers, dhegior
both sides. Haycraft (1978:40) also says that thgpes of flashcard. Words flashcards were cardgtwh
contained of a word or some words that form a seeecommand, or instruction, when the picturehitasds
were a card with printed picture. The picture witbrd flashcards were a flashcard with printed pitand
words on it.

According to the background above, the writer hadeda study about the effects of teaching methodhis
case Think Pair Share method with using flashcaedian to the students’ speaking skills. This regeantitled:
“Improving Students Speaking Skill using Think P&ltare Method with Flashcard at the Eight Gradel&tts
of MTs Negeri Kedunggalar Ngawi in the Academic iveh2017/2018.”

2. Related Literature
2.1 Teaching Speaking

The ability to speak foreign language is cruciat pa the learners. Luoma (2004: 1) states thaaldpg skill is
required for the curriculum in language teachingd Erarning. Speaking should be taught effectivelgrder that
students can express themselves and learn howctimsunicate not only inside the classroom but algside
the classroom.

According to Kayi (2006: 1) the meaning of teachspgaking to ESL learners is to produce the Engimech
sounds and sounds patterns, to use word and sergéness, intonation patterns and the rhythm ofséwond
language, to select appropriate words and senteandsto organize their thoughts in a meaningful kgical

sequence. Speaking also means to use languagmeans of expressing values and judgments, andetthes
language quickly and confidently with few unnatyrauses which is called as fluency (Nunan, 2003: 1

2.2 Think-Pair-Share Method

Think-PairShare is a cooperative discussion method that hpart3 of the process-students think about a
question or an issue, they talk with a partner allweir thoughts, then some children share thaicudision and
think with the class (McCandlish, 2012). This methas been developed by Frank Lyman from the Usityer
of Maryland. It provides the students with “food filhought” on a given topics enabling them to folawbe
individual ideas and share these ideas with othefests. It is a learning strategy developed tmerage the
students’ participation. Rather than using a besiitation method in which a teacher poses a questnd one
student offers a response, Think-Pair-Share engesra high degree of pupil response and can help ke
students on task (Richards and Rodgers, 2001: 198)an (1987: 1-2) states that TPS is a “multi-nfode
strategy developed to encourage students’ partioipan the classroom activities.
The procedures of Think Pair Share based on Baré&teaf. (2005: 104) are as follows:
1. Step 1 Think (3-5 minutes)

Individually think about the following:

- What information do you need to solve the problems?

- What information do you already know?

- What tools and strategies could you use?

- What questions do you need to ask your group?
1. Step 2 Pair (2-3 minutes)

With a partner, jot down ideas to help you gettethwith the problem. You may use any of tools pies

in the classroom, including dictionary etc
2. Step 3 Share (3-4 minutes)

Take turns sharing ideas in larger group

2.3 Flashcard Media

Flashcards were sets of cards bearing informasonad, words, or numbers, on either or both s{észniak,
1990:56). Haycraft (1978:40) says that there areethtypes of flashcard. Words flashcards were catush
contained of a word or some words that form a seeecommand, or instruction, when the picturehitasds
were a card with printed picture. The picture witbrd flashcards were a flashcard with printed petand
words on it.
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3. Research Method
3.1 Design

In this research, the writer uses a classroom meteearch. Class action research was a form e$earch in
which researcher reflect systematically on theiacfice, implementing informed action to bring about
improvement in practice. This classroom action aese has four steps that we have to do: planniotiprg
observation and reflection (Sanjaya: 2013).

3.2 Setting of The Research

This research has been conducted in MTsN Kedungdddawi. It is held on VIII B class academic year
2017/2018 that consists of 40 students.

3.3 Data Collection

To collect the data of speaking skill, the researaheeds the instrument which is called a testt fresans
measuring the knowledge or skill of an individual group. The researcher used test to know the stside
speaking skill. The objective of this test is tmlanthe result or score of the students speakinbafker they are
taught by using Think Pair Share method using flasis. The instruction in the speaking test wilMyéten in
a piece of paper.

Before administering a test to the students, tBearcher should firstly check the readability ¢ thstruction.
The instruction which will be made must be readdideause it can influence the students’ understgndi
According to Richards, Platt, and Platt (1992: 306adability is how easily written materials camread and
understood. Meanwhile, Pikulski (2002: 1) stated the level of ease or difficulty with which textaterial can
be understood by a particular reader who is reathag text for a specific purpose. Here, the stislenust
understand the instruction in order that they carthed instruction correctly based on the compete¢hatethe
researcher wants to assess.

In scoring students’ speaking test the researcbed two persons to get objective result of the escdhe
researcher scores students’ speaking test in five major elements of speaking; pronunciation, vocabulary,
grammar, fluency and content. The scoring rubritloa seen in table 1.

Beside speaking test instrument, researcher alsolservation sheet to collect activities and dgwekent data
carried out by teachers and students during thaileg@process. The collaborator observed bothdheter and
the students during teaching learning process d&infigthe observation sheet.

3.4 Procedure

Classroom action research using cycles in doingédbearch and this research was held in two cyBleth of
that cycles consist of four step of research proczd

3.4.1 Plan.

Researcher planning on implementation processefdbearch. It consists of arranging the lessonm plaich
include the activities of using flashcard as a megdreparing and choosing flashcards as a lessteriadaand
preparing observation checklist for both teacher stndents.

3.4.2 Action

In this step, researcher implementing the lessan f teach student using flashcards media liSted. mayor
steps on applying flashcard media with Think Phiar® method was below:

- The teacher showed a flashcard to students

- The teacher asked them to think about the flashoamtents.

- The students tried to explain that showed on flagshanedia with their pairs and hear their friend’s
explanation.

- The teacher appointed some student to explain dbedtashcard in front of the class.

- The teacher and students discussed about the dlalshc

- The teacher gave an exercise to the students

3.4.3 Observation

Observation was held to identify and record allégts through its indicator of teaching and ldaghprocess.
The researcher was helped by the collaborator serebk the learning activity. The collaborator usbdervation
sheet to checked all the student and teacher atienaactivity that listed on the checklist.
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Table 1 Scoring Guide for Assessing Speaking

eec
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Indicators of Speaking Scores Criterion
Pronunciation 4 Have few traces of foreign accent.

3 Always intelligible, through one is define of act.

2 Pronunciation problems necessitate concentragtening
and occasionally lead to misunderstanding.

1 Very hard to understand because of pronuncigiioblems.
Must be frequently asked to repeat.

0 Pronunciation problems so severe as to make Bp
virtually unintelligible.

Vocabulary 4 Use vocabulary and idioms is virtyathat of a native
speaker.

3 Sometimes use inappropriate terms and/or mudiraep
ideas of inadequate vocabularies.

2 Frequently use of the wrong words; conversation somewhat
limited because of inadequate vocabularies.

1 Misuse of words and very limited vocabulary ma
comprehension so quite difficult.

0 Vocabulary limitations so extreme as to make eosation
virtually impossible.

Grammar 4 Make few noticeable errors of grammawand order.

3 Occasionally make grammatical and/or word ordeors
which do not, however, obscure meaning.

2 Some grammatical inaccuracies, occasional imge
control of few patterns.

1 Grammar and word order errors make comprehern
difficult. Must often rephrase sentences and/otritshim
to basic pattern.

0 Errors in grammar band word order so severe anake
speech virtually unintelligible.

Fluency 4 Speech as fluent and effortless asfteanative speaker.

3 Speed of speech seems to be slightly by langoisniems.

2 Speech and fluency are rather strongly affectethibguage|
problems.

1 Usually hesitant, often forced silence by langu
limitations.

0 Speech is so halting and fragmentally as to m
conversation virtually impossible.

Content 4 Relevant and adequate response todhask s

3 Response for the most part relevant to the tasktlsough
there may be some gaps or redundancy.

2 Response of limited relevance to the task sesfsipty major
gaps and/or pointless repetition.

1 Response of very limited relevance to the taskpsssibly
major gaps.

0 Response irrelevant to the task set, totally énadte
response.

3.4.4 Reflection

(Weir, 1998: 147-148)

Here, the researcher analyzed, reviewed and respgatadthe previous learning process in the firgieythen
created the next plan for the second cycle urdilekpected condition reached.
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4. Findings And Discussions
4.1 Findings

The research data were gained from the studentkisigescores which were taken from the class tabght
using Think Pair Share method with flashcard medliae speaking scores that obtained on first cylotn t
compared with its score on pretest, and so thensecycle data.

Table 2 Summary of student speaking pretest result

No | Description Pretest result
1. Average score 63,1

2. Students who passed minimum standard score dérgs

3. Percentage 17,5%

From the table above, the researcher analyzed d@bgltrof students’ speaking skill mastery beforéngis
flashcard media shows that the average score otldss are 63,1. Only 8 of 40 students who pasised t
minimum standard score (75). It just about 17,5%hefclass mastery achievement reached.

Table 3 Summary of student speaking test resfiltstcycle

No | Description 1% cycle test result
1. Average score 73,25

2. Students who passed minimum standard score udéras

3. Percentage 60%

From the table above it can be conclude that wsthgiflashcard media to teach speaking, the exgettah class
gained average speaking score 73,25 at the fide.c¥rom total of 40 students, there are 24 stisdemo
passed the minimum standard score (75). It is abb¥t of the class mastery achievement reachedstllis
below the class mastery achievement target thagedren 80%.

Table 4 Summary of student speaking test resgié@nd cycle

No | Description 2" cycle test result
1. Average score 81

2. Students who passed minimum standard score udbrus

3. Percentage 87,5%

From the table above it can be conclude that wéfhgiflashcard media to teach speaking in secontcthe
class gained average speaking score 81. Fromabtdl students, there are 35 students that gaire sneer the
minimum standard score (75). It is about 87,5%hefctlass mastery achievement reached, so it hekse@dhe
class mastery achievement target that are set%n 80

4.2 Discussion

This class action research had conducted in 2 ¢gctudy and prove that using flashcard as medta Think
Pair Share Method can improve the students’ spgastiil at 8" grade students. After finalizing this research
and found the improvement of the students’ speakkilly the researcher found some factors thatarice the
improvement of students speaking skill. Some of thetors are:

1. Material
Teacher have to be creative for selecting apprtgpdasign and contents of the flashcard media,usecé
will influence in increasing of students’ interesh the lesson. If the teacher more creative ingusin
flashcard, the students will be more interested aciive in learning process, so it will improve ithe
understanding on the lessons.

2. Implementation of Media
The process of applying the flashcard also hasffédce in increasing students’ speaking skill. How
interesting the teachers presents their mediaoint fof class will increase students interest orlékson.

3. Teacher Support
A teacher will be a facilitator and motivator tethstudents in their class. A teacher should e atudents
in learning activities in class, either in the foahpresentations, question and answer, discuseioather
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activities. And as a motivator, teachers gives waibn and spirit to their students that can bufié
confidence from the students.

5. CONCLUSION AND SUGGESTION

Based on the result of the activities of the imjmgvstudents’ speaking mastery by using Think Fiare
method with flashcard media, there were some caiatuthat can be drawn.

1. There is significant improvement on students speapkkill who taught by Think Pair Share method with
flashcard media. It proved by the enhancement efage speaking score from 63,1 at the pretesttresul
become 73,25 at the first cycle and still increasiee 81 at the second cycle.

2. The flashcard media were useful and effective tprowe students’ speaking skill as described inifigd
and result of this study, as it improves class ergsaichievement from 17,5% on the pretest, becdbge 6
on the first cycle, and become 87,5% on the secgok.

It suggested For the English teachers to impleriéink Pair Share method using flashcard media ache

students speaking skill because it has been prioviea a good method.
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