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Abstract

Investigating student performance in the first arting course, under situations of political casiflis a unique
and rare case of investigation. In light of thigpgéthe current study aims to investigate the impEcsome
factors on student performance in the first acangntourse in diploma program under political caflUsing
correlation matrix and multiple regression analysisample of 122 students is analyzed. The stundlg that
three factors (CGPA, high school grade, and highoskt branch) have a significant impact on student
performance in the first accounting course undditipal conflict. Regarding student's gender ance athe
current study finds no significant differences betw males and females, and between younger and olde
students in their performance in the first accoyptiourse.

Keywords: Student performance; the first accounting couwlggpma program; political conflict.

1. Introduction

Motivations towards learning are matching with bo#ineer and academic reasons for entering higheragidn
(Byrne et al., 2012). Furthermore, obtaining higlagemic performance is of primary importance talsis,
teachers, and the higher educational institutiar®reas, academic failure creates emotional atashdial costs
for students (Gracia, & Jenkins, 2003). Therefadentifying factors affecting student performanseveery
significant since educational institutions and leets, as well as teachers, have to figure out twimprove
students' performance, and to encourage studentefier achievement (Byrne, & Flood, 2008).

Factors affecting student performance have receteadiderable attention in the education literafiskew, &

Faley, 1988). In the accounting context, accounéicgdemics are greatly interested in factors affecttudent
performance in introductory financial accountingdaifically (Jones, & Wright, 2011). In effect, inttuctory
accounting course is very important course sinqgaavides business students with basic knowledgasing

accounting information as a tool in decision makimgaddition, it is considered as a foundationrsetfor later
classes, and passing it is generally required fdryeto the business school (Bernardi, & Bean, 1%er,

Burmeister, & Elder, 2000; Yu, 2011). However, aauctory accounting course is frequently charaoteriby
high failure and withdrawal rates. Accordingly, irpging student performance in the first accountingrse can
be considered as an important goal for accountingrams (Etter, et al., 2000; Yu, 2011).

Most studies concerning student performance imhtctory accounting course have been applied ohdbaits
degree students; whereas, student performanceisnctiurse is not considered in diploma programmas i
bachelor’'s degree. Moreover, most research abdatrdents of student's academic performance indotrtory
accounting course have been conducted in developedtries (Cheung, & Kan, 2002; Guney, 2009; Koh, &
Koh, 1999; Tho, 1994), (see e.g., Baldwin, & Hou®82; Bartlett, Peel, & Pendlebury, 1993; DoranuiBon,

& Smith, 1991; Eskew, & Faley, 1988; Stephen P.fK&888; Stephen P Keef, & Roush, 1997; Lipe, 1989;
Mitchell, 1985; Schroeder, 1986; Tyson, 1989); wast this topic has received less considerablatiattein
other countries (Garkaz, Banimahd, & Esmaeili, 20More importantly, according to the authors, istigating
such a topic in educational institutions operatimgler political conflict is not considered as ire tmore
developed and other developing countries. Educattiostitutions operating under situations of poéit conflict
are unique and rare cases of investigation. An wategexample is Palestine, where educational unistits are
operating under political conflict between Palestamd Israel. Further, research findings regarthirgtopic are
still mixed (Bernardi, & Bean, 1999; Byrne, & Floo2l008; Carpenter, Friar, & Lipe, 1993; Eskew, &dya
1988; Gist, Goedde, & Ward, 1996; Grace, & BlacB1l2, Jones, & Wright, 2011; Papageorgiou, & Abdel,
2014; Rebele et al., 1998; Rotenstein, Davis, &ufmgt2009; Yu, 2011). In addition, it is not cledevidence
from developed and developing countries can bergémable to an uncertain environment. In shortdernce
from such unique environment is important to apptecdifferences and similarities in accounting eation,
suggesting that this topic is still questionabl@éeiefore, the current paper is expected to extbadcurrent
literature by investigating this topic in Palestasea unique environment affected by political Gonf
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To the best of our knowledge, the only other comsitile study that explores factors affecting studeademic
performance in the first accounting course in Redess Naser, & Peel (1998). Our study differsnfrdlaser, &
Peel (1998) in many aspects: First, the curremtysaitempts to determine factors affecting stugenformance
in the first accounting course using data fromaligh program, not bachelor program. Second, stuslgndide
in high school and CGPA are not investigated byexla& Peel (1998). Third, the present study is Hase data
drawn from governmental university, not public warsity as in Naser, & Peel (1998). Fourth, NaseR&kel
(1998) collect their data from students who wereled on summer semester, not normal semestst €ird
second semesters). However, the study by Nas@&e& (1998) was conducted like before twenty yegs
Consist with Gracia, & Jenkins (2003), such studies/ have become outdated because of the charnpe in
education environment in the last twenty years.

In light of the importance of this topic and thentiened gaps, the present study aims to examinartpact of

high school grade, high school branch, CGPA, geraled age on student performance in the first autiog

course in diploma program under political conflitit.is expected that the results and the recomnienda
generated by this study will help to improve studmademic performance in the first accounting setm areas
experiencing political instability.

The remainder of our paper is organized as folldw&ection 2, we review the related literature dadelop the
hypotheses. Section 3 presents the method. Thésr@sa discussed in Section 4. Section 5 sumnmspee
concluding remarks.

2. Review of literature and hypotheses developments
2.1. High school grade

In the US, Eskew, & Faley (1988) develop a modekxplain student examination performance in thst fir
college-level financial accounting course. Thegules reveal that student’s grade in high schoobants forms

a significant portion of the variance in examinatiperformance, a finding similar to that of Cargenet al.
(1993) who study the performance of students inothictory accounting courses in the US. Their asialy
confirms that student performance is positivelyated to his/her grade in high school. This viewfugher
supported within distance education. According tehBrdson, Morgan, & Woodley (1999), the level of
education prior to embarking on studies in the &igbducation is found to be strongly related talstis’
academic outcomes through open learning. From stéution in Scotland, Duff (2004) also reportsdings
that student performance in school examinationsanesnthe best predictor of student academic pedoo® in
first-year undergraduate accounting.

Apparently, the prior discussion suggests a pa@sitelationship between student academic performantee
first accounting course and his/her grade in higihosl. Therefore, we expect the same associatibwelea
student performance in the first accounting cowasd high school grade. Accordingly, we state oust fi
hypothesis in the alternative form with positiveedtion as follows:

H1: High school grade is positively associated with student performance in the first accounting course.

2.2. High school branch

The influence of prior accounting education on sttcerformance in first year university accountogrses is
still the most widely researched factor in accaupteducation literature. Despite its frequency tollg, no
consensus exists on its influence on student peeince (Gracia, & Jenkins, 2002).

Several studies have failed to find any evidenc¢hefeffect of high school accounting educationstudent
performance and have supported the notion that sédiool accounting background has no effect onestiud
performance in university accounting courses. la U, Baldwin, & Howe (1982) conduct a comparison
between students who studied accounting in higbaldnd other students who did not. They find mmigicant
differences between the two groups in their subsegperformance in university accounting courseseyT
argue that students who studied accounting in kidtool may be overconfident and unprepared to nifade
extra effort required. Collecting data from thesffilevel accounting course at the Bowling GreenteSta
University, Schroeder (1986) offers interestinglfimgs. He observes no significant difference irfguenance of
students without prior high school accounting baskng and those with one year. Whereas, he dodartiet
students with more than one year of high schoobating education achieve significantly better nsaok all
examinations in the first accounting course. InAlustralian context, some Australian studies a#btb find a
significant association between prior accountingWdedge and student academic performance in adogunt
courses. Investigating the effect of study mode gederal ability on student performance in a secgsat
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management accounting course, Jackling, & Ande($688) show that prior study of accounting at seeon
school has no significant effect on performanceadoounting. Analyzing 1,049 graduates from postigate
business programs at an Australian university, Edde Baumann (2009) find no significant differences
between students with prior studies in businessthei peers in the same business programs. Inalitiethis,
Bartlett, et al. (1993) document that prior edwmatof accounting is not found to be an influenfedtor in
determining performance in either the first yearfimal year university examinations. Similar resuby
Gammie, Jones, & Robertson-Millar (2003) and Cradifa& Wang (2014) confirm that type of secondary
education is not differentiating variables in resgpef final year undergraduate performance, in thé An
Iranian study conducted by Shoorvarzy, & Kholo@€1{1) indicates that students’ fields of study ighhschool
have no significant impact on their success inrfaia management course.

On the other hand, other studies document a pesilationship between high school accounting dthrcand
student performance in university accounting cairdeooking at a sample drawn from the University of
Wisconsin—La Crosse, Bergin (1983) considers thesequence of prior accounting education on student
performance in the introductory financial accougtaourse. Their results exhibit that students wéneetstudied
accounting in high school perform better than tipeiers in the class at the beginning of the colmsethere is
no important difference between all students atetig of the course. Again in the US, Eskew, & F4l388)
support the argument that students who had higloadchookkeeping experience could achieve better
performance in college level accounting courses thase who had no experience. Doran, et al. (18¢&)
conflicting conclusions concerning the impact ofjthischool accounting on student performance. They
document that having taken high school bookkeerigund to be positively related to student parfance in
Accounting Principles I, and negatively relatedhis/her performance in Accounting Principles IlaXg, &
Gruber (2012) revisit this debate and show thatrdfeionship between the two variables is stdficsignificant
and positive. They highlight the importance of sind accounting course in high school. From Ausitral
Farley, & Ramsay (1988) test the relationship betwstudent performance in first year tertiary aotiog and
secondary accounting education. At high levelsigiiicance, their findings reject the hypothediattstudent
academic performance is independent of secondaiyuating knowledge. Sampling an Australian uniugysi
Auyeung, & Sands (1994) find that secondary sclamabunting is the best explanation of student sscae
first level accounting. Further studies offer samitonclusions, studies by Rohde, & Kavanagh (19R&jkin,
Silvester, Vallely, & Wyatt (2003), and Alcock, Gaxoft, & Finn (2008) show that student who studied
accounting in high school achieves higher perforreahan those who did not. This view is furthermaned by
Hartnett, Rémcke, & Yap (2004) who document thatoamting study prior to university is significantly
associated with student performance in three umddugite accounting courses. In the UK, the studiyddgoner
Mitchell (1988) concludes that students withouheit mathematics or high school accounting appedreto
mostly at risk of underperforming in the computatiband quantitative aspects of courses. In Canaga,
Shehata, & White (1994) reject the hypothesis thate is no significant difference in performanodtie first
accounting course between those students who hadied accounting in high school and those who haote
concluding that students who had taken high schoobunting courses are likely to perform bettethim first
university accounting course than those who did mo& large university in Western Canada, Jone®yiéght
(2011) investigate the consequence of cognitivée shn student performance in an introductory firnanc
accounting. Among many results, they confirm thsitpege relationship between high school accountimgl
student performance in this course. In Ireland,nByr& Flood (2008) examine the relationships among
background variables and student performance sif yigar accounting students at Dublin City Uniugrsthey
report a significant and positive relationship begw prior knowledge of accounting and studentstewac
performance. From New Zealand, the results repdme&tephen P. Keef, & Hooper (1991) are in agregme
with the opinion that school accounting backgrowificts subsequent academic performance at urtiyersi
positively. Using data from Hong Kong, the respltevided by Gul, & Cheong Fong (1993) are conststégth
the notion that student performance is directheetfd by previous knowledge of accounting. Howetlee,
study by Lee (1999) reports the same findings éndbintext of Hong Kong. As an evidence from Malay3iho
(1994) also confirms that having studied high stlameounting can be considered as an importantigioedof
student performance at the University of Malayawhkst bank, Naser, & Peel (1998) provide furthedence
that students with previous accounting backgrouaedopm at a superior level. Yu (2011) notices tlaens
findings in a Philippine university. Using data fmathe University of South Africa, Papageorgiou, &dgl
(2014) show that prior knowledge in accounting dbntes toward student performance in the firstryefa
study.

These inconstant findings are not surprising. Or band, high school accounting background mighp hel

students ‘learn how to learn accounting’. On theeohand, students with prior accounting backgromag still
have difficulty with the first postsecondary accting course (Xiang, & Gruber, 2012). Therefore, state our
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second hypothesis in the null form as follows:
H2: High school branch has no effect on student performancein the first accounting course.

2.3. Gender

The gender issue has encouraged accounting edudistiature to determine whether differences iadanic
performance between female and male accountingstsidire existed (Auyeung, & Sands, 1994). Howser,
influence of gender on student performance is widgldied, but research findings are considerakikedh
(Gracia, & Jenkins, 2002).

In a US study, Lipe (1989) find that neither studgender nor instructor gender impact student graeecept
through an interaction between them. Her resultsvsihat males perform better than females in madg-icted
classes, and females perform better with femalguc®rs. Furthermore, the results found in Carperst al.
(1993) support the view that there are no signifiadifferences between females and males in tregid@mic
performance in introductory accounting courseshsUS context. Using data from one US private eirsity,
Nourayi, & Cherry (1993) discuss accounting stusleperformance and personality types. Except fag on
accounting course grade in which males outperfoemales, they conclude that gender appears to be an
insignificant factor. A similar analysis for malachfemale students conducted by Gist, et al. (1886)vs that
gender is not significant in explaining academiaf@enance of minority student in a US introductory
accounting class. In Australia, findings of Jacyli& Anderson (1998) address that gender is natifsignt in
explaining student performance in a second yearagement accounting course. Using a sample fromeBirz
University located in Palestine, the study by NagePeel (1998) also does not support the noti@t gender
has significant association with student perforneaimcthe first level principles of accounting cairgocusing

on student performance in Intermediate AccountinBdrnardi, & Bean (1999) document that genderoisan
considerable factor in student performance in ¢bigrse. Using data from Scotland in the UK, Gamiddames,

et al. (2003) attempt to understand determinaht@coountancy undergraduate performance. They tatec
gender differences in accounting students’ perfogea Again in the UK, the paper by Gammie, Paver,
Gammie, & Duncan (2003) examines gender differencesccounting education. Except the first year
accounting module and auditing module, they findgamder differences in any of the final year mosule
Similarly, Ferreira, & Santoso (2008) show thatréhare no significant gender-driven differencestindents’
performance in management accounting subjects,latga Australian university. Using Irish data, Bgr &
Flood (2008) examine the effect of background \deis on academic performance of first year accagnti
students. Their findings fully support the hypotkebat gender is not significantly associated veittademic
performance. In the Filipino context, Yu (2011) calemphasizes that gender have no effect on student
performance in introductory college accounting sesr Based on data collected from 140 studentfidn t
bachelor's degree, Shoorvarzy, & Kholousi (201X¢rapt to identify the effective factors on the ®mgxin
financial management course. They document thatlsnand males receive approximately equal grates i
financial management course in Iran. Using datanfi®@outh Africa, Papageorgiou, & Abdel (2014) find n
meaningful relationship between females and malethé first accounting course among bachelor’s egr
students.

On the other hand, some studies produce conflidtifeyences concerning the impact of gender on exoad
performance in accounting courses, and claim treesnperform better than females in the accourdewee
program. Analyzing determinants of student perfarceain Accounting Principles | and 11, in the USyrn, et
al. (1991) demonstrate that male students perfeettebthan females in Accounting Principles I, bot in
Accounting Principles Il. Focusing on open learnimgiustralia, De Lange, Waldmann, & Wyatt (199@ncur
that male students tended to outperform femaleesiisgd on average. Investigating determinants dbpeance
in an accounting degree program, Koh, & Koh (1968hfirm that males significantly perform better iha
females in the accounting degree program, in SiogapConsidering factors that may determine thelililood
of passing the Uniform CPA Exam, Brahmasrene, & t&hi(2001) support the idea that males are mkedyli
to pass the examination than females. Examiningftfeet of course scheduling on student performabcmn,
& Hooks (2015) lend more support to the argumeat temales do not perform as well on the final eixation
of Principles of Accounting (I) course as malepra US private university.

On the contrary, some studies adopt a positivetipasiowards the academic performance of femalethén
accounting degree program. Comparing the performanfc female and male students in upper-division
accounting classes, Mutchler, Turner, & William8§6) document that female students consistentlyavfdarm
male students in the US context. Consequently, Ty&®89) attempts to explain why female students
outperform males in university accounting examradi He indicates that females’ superior gradefdimited
to upper-division accounting classes, and suggbstsfemales’ self-reported higher work needs meglagn
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their generally superior performance in all courdesa study at a Welsh university in an undergetelu
accounting program, Gracia, & Jenkins (2003) comfihat gender, in favor of females, is positivetgaciated
with student performance, at second year levellrém, Garkaz, et al. (2011) emphasize that gender i
meaningfully associated with student academic perdmce at Islamic Azad University. They lend adbdiéil
support to the claim that female students arergettigher academic achievement than male students.

Given the competing arguments about this variajgeder, we choose the null form for our third hyesis as
follows:

H3: Gender plays no role on student performance in the first accounting course.

2.4. Cumulative grade point average (CGPA)

The significance of CGPA as a predictor factor ohdgemic performance is considered in the accounting
education literature widely. Using data from Unsigr of Missouri in the US, Dockweiler, & Willis @B4)
document that CGPA, prior to entering the accognpnogram, is the best predictor of subsequenteaad
performance in the case of undergraduate accouptiograms. Evaluating AICPA tests conducted in W&
Ingram, & Petersen (1987) attempt to predict stugemformance in accounting courses at the Uniixei
lowa. They concur that the most important factar geedicting accounting student performance is esttid
CGPA for the first two years of college. Again,tie US, the research by Gist, et al. (1996) sthdyitfluence

of some factors on black student performance iraating principles. They confirm that CGPA is thesnh
important factor in explaining the academic perfante of minority student in Principles of Accougti\s an
extended study, Ewer, Greer, Bridges, & Lewis (90@Ramine the impact of class length on student
performance in two introductory accounting coursésiong many results, they confirm that studentshwit
higher CGPAs tend to perform better than studeiits lmwer CGPAs, at Southwest Missouri State Ursitgr

in the US. Investigating the effect of student wrign accounting performance, Hartnett, et al. @0dbserve
significant relationships between accounting penfamce and student’s ability measured by studerGPA. In
Canada, Jones, & Wright (2011) investigate the egusnce of cognitive style on student performancan
introductory financial accounting. They also notecgositive association between student’s CGPAasfther
performance in an introductory financial accountidg one US private university, Dunn, & Hooks (2015
examine the effect of course scheduling on stugenformance in a Principles of Accounting (I) caurs
Regarding CGPA, they document a positive relatignéletween this factor and student performancehis t
course. Attempting to understand the impact of fipomating writing-to-learn assignments on student
performance in an introductory financial accountiogirse, Grimm (2015) shows that the coefficieatsGGPA
are positively significant in all models, suppogtithe claim that CGPA directly affects student parfance in
introductory financial accounting courses. Exanminimhether the admission characteristic of student
engagement can be considered as an indicator @érgtyperformance in master accounting program, Bssk

& Krawczyk (2016) offer more support to the opinitrat undergraduate CGPA is positively associatéd w
accounting student performance in master programestigating the impact of the accounting cyclersewn
student success in the intermediate accountingsep@iagian, & Khan (2016) also find that studevite higher
CGPAs have a greater probability of getting a bettermediate course grade than students withd@@&PAs.
Obviously, the mentioned arguments strongly suptietidea that student performance in the firsbanting
course is positively affected by student's CGPAerHfore, we adopt the following hypothesis in theraative
form with positive direction as follows:

H4: CGPA positively impacts student performance in the first accounting course.

2.5. Age

A number of studies from the accounting educatiterdture have found no significant differenceswastn
young and mature students in their academic pedbom in accounting courses. Exploring the impactonfie
factors on student performance in a first leveh&igles of Accounting course, Naser, & Peel (198&)ument
no significant role of age on student performamedlalestine. In the UK, Gammie, Jones, et al. 82@dnfirm
this finding, concluding that student age is naniified as being significant variable in respetfioal year
undergraduate performance. This opinion is furthguported by Duff (2004), who indicates that ageas
significantly associated to student academic parémce or progression of first-year accounting hnsiness
economics undergraduates, suggesting that yourigderdgs are likely to perform as well as their matu
counterparts.

Further studies offer different findings, in fawwfrolder students, Using a logit model, Brahmasré&n®/hitten
(2001) document that age plays a significant rolerider to pass the US CPA examination. Accordingane,
& Porch (2002), age is found to have an importamtact on the performance of non-specialist unddrgrie
students on accounting modules, suggesting thatrmatudents performing better. The study conduictetie
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US by Dunn, & Hooks (2015) on the relation betweeuarse scheduling and student performance in Ziplés

of Accounting (I) course provides further suppast the notion that mature students outperform younge
students. At a large southern US university, Buskle& Krawczyk (2016) examine whether the admission
characteristic of student engagement can be camsidas an indicator of student performance in maste
accounting program. Their results are in line Wit assumption that older students perform bditer younger
students.

On the other hand, some studies support the ogpesgition that assumes that age is negativelyceged with
student performance. At the 0.05 significance lekeh, & Koh (1999) document that younger studgraiform
better than older students in the accountancy degregram, in Singapore. Adopting a quantitativprapch,
Gracia, & Jenkins (2003) attempt to explore fact@ssociated with student performance on an undiugta
accounting program at a Welsh university. Among ymasults, they show that age is negatively astediaith
student performance, at second year level. Compaitbdyounger postgraduate students, Eddey, & Bauma
(2009) confirm that older postgraduate studentseaehlower academic performance in in an Australian
graduate program.

Given the inconstant results about the impact oflestit's age on his/her performance, we put ourl fina
hypothesis in the null form as follows:

H5: Age has no impact on student performance in the first accounting course.

3. Method
3.1. Data

The study population includes all students whoistilithe first accounting course in diploma progravie draw
a sample from a governmental university locatedPalestine. The data includes student's grade irfirtste
accounting course, high school grade, gender, $igbol branch, age, and CGPA. Table 1 providesriji¢ise
statistics about the data.

Table 1: Descriptive statistics

Observations Mean Std. Deviation Minimum Maximum
AIG 122 64.28 11.58 35 95
HSG 122 65.45 7.34 52 88.6
GENDER 122 0.483 0.50 0 1
AGE 122 21.41 2.19 18 31.2
CGPA 122 63.84 7.48 50 87.2
HSB 122 0.64 0.48 0 1

Notes: This table summarizes descriptive statisticthe study variables. AIG is student's graddhia first
accounting course; HSG is student's high school grade; GENDER is student's gender, which equals one for
males, and zero otherwise; AGE is student's age; CGPA is student's cumulative grade point average; HSB is
student's high school branch, which equals onleeifstudent came from commercial branch in high ai¢tzmd
zero otherwise.

As shown in Table 1, the number of all observatignk22 students. The minimum value of studentatigs in
the first accounting course is 35 marks, the marimualue is 95 marks, and the average value is abéut
marks. Students’ grades in high school range fr@nio588.6 marks for the sample with a mean of 654t
mean value of gender represents the proportionadésn Therefore, 59 students are males (122*0.48%®),the
rest are 63 females (122-59). The authors dividelestts’ high school branches into two main categori
namely commercial branch, and other branches (fitebranch and human branch). The mean valueigl h
school branch represents the proportion of commkstidents. Thus, 78 students studied commercalch in
high school (122*0.64), and the rest, 44 studeh®2{78), are related to other high school branchbks. mean
age of the sample is about 21 years, and it vémies 18 to 31 years with a standard deviation d®2years.
Finally, students’ CGPAs range between 50 and &ksnavith an average of 64 marks and a standaritiew
of 7.48 marks.

3.2. Correlation and regression model

To test the individual impact of each independemtable on student performance in the first acdogntourse,
the authors decide to use Pearson correlation, asivariate test. On the other hand, the authoes the
following multiple regression model, as a multieae test, to examine the joint effect of high s¢hgrade,
gender, high school branch, CGPA, and age on sty@eformance in the first accounting course.

AlG; = o + 1 HSG,; + poHSB; + 3 GENDER, + 8,CGPA; + #sAGE; + ¢
whereAlG; represents student's grade in the first accoumtngseHSG; is student's high school grad¢$B; is
student's high school branch, which equals onleeifstudent came from commercial branch in high ai¢tzmd
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zero otherwiseGENDER is student's gender, which equals one for maled, zero otherwiseCGPA; is
student's cumulative grade point avera®8E; is student's age; is the error term.

The impact of any independent variable (high schgrade, gender, high school branch, CGPA, and age)
student performance in the first accounting cousseaptured by its coefficieni. A significantly negative
(positive) value ofp reveals that the related independent variable Wittt 8 decreases (increases) student
performance in the first accounting course, whigans that this factor is negatively (positively3@sated with
student performance in the first accounting course.

4. Results and discussion

Before discussing the results, we test severahgssons related to the classical linear regresaiodel, namely
assumption of no perfect multicollinearity betwebe independent variables, homoscedasticity assompf

the error terms, no autocorrelation between thereerms, and normality assumption of the erromterAfter
examining these assumptions, the authors conchatethe interpretation of the regression estimateslid®

Next, we discuss, in details, the estimated resiltsorrelation matrix (univariate test) and mukipegression
analysis (multivariate test).

4.1. Univariate test (correlation matrix)

Table 2 reports results of Pearson correlatiorllofagiables. It can be seen that CGPA, high sthoade, and

high school branch are significantly associatechvatudent performance in the first accounting oeuts

contrast, gender and age are not significantly mamb in explaining the variation in the dependeariable.
Table 2: Pearson correlation coefficient matrix

AIG HSG GENDER AGE CGPA HSB
AlG 1

HSG 0.486" 1

GENDER  -0.0718 -0.216 1

AGE 0.0314 0.0636 0.261 1

CGPA 0.678" 0.448" -0.193 0.00943 1

HSB 0.353" 0.0884 0.146 -0.215 -0.0588 1

Notes: This table shows Pearson correlation caeffis between the independent variables and thendemt
variable. AIG is student's grade in the first acting coursg HSG is student's high school gra®ENDER is
student’s gendeAGE is student's age; CGPA is student'sumulative grade point average; HSB is student's high
school branch, which equals one if the student cfsore commercial branch in high school, and zetenowise.
* ** and *** indicate significance at the 5%, 1%nd 0.1% levels, respectively.

Results of correlation matrix revel that CGPA i® thest explanation of student performance in thet fi
accounting course in diploma program. Its coeffiti®.678, is the highest value with a significkaviel at 1%.
High school grade comes in the second place. kfficent, 0.486, is significant at 1%, meaningtteudent's
high school grade has significant and positiveuigfice on his/her performance in the first accogntiourse.
Next, student performance in the first accountingrse is affected by high school branch signifisaat 1%.
The positive coefficient of this factor suggestatthtudents who came from commercial branch cocihieae
better performance in the first accounting counsentthose who came from other branches (scieimiéinch and
human branch). Finally, gender and age play naifgignt role in determining student performancetia first
accounting course.

4.2. Multivariate test (regression analysis)

Table 3 shows results of our multiple regressioalysis. R? of our regression model is about 65 percent,
meaning that the independent variables (high schoade, gender, high school branch, CGPA, and ege)

! Notably, the sign of the correlation coefficiertiveen AIG and GENDER is negativé.(718); whereas, it is positive in
the multiple regression (0.020), suggesting thalNBER variable is affected by multicollinearity as #ign is changed from
negative to positive. In this issue, the authoguarthat this problem can be ignored because GENRI&R no significant
role either under correlation matrix with negatsign or under multiple regression with positivensitn effect, insignificant
coefficient indicates that this coefficient is rdifferent from zero (Gujarati, 2004). Accordingtihese two coefficients (-
0.0718 and 0.020) are not different from zero stially, suggesting that these signs are mearsagteour case. In close,
our conclusion that GENDER has no significant impatistudent's performance in the first accountimgree is supported
by correlation matrix and multiple regression asalyalthough they provide different signs.
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explain 65 percent of the variation in the dependariable (student performance in the first acdimgncourse).
The p value of--statistic (42.65) is less than 1%. Thus, one egect the null hypothesis that all independent
variables have no effect on the dependent variabliectively. Therefore, the independent variabltese
significant influence on the dependent variabletjgi

Table 3: Regression summary

AlIG Expected sign Coefficients. t-statistic p-value
HSG + 0.259*** 2.57 0.006
GENDER ? 0.020 0.01 0.988
AGE ? 0.527* 1.66 0.099
CGPA + 0.970*** 10.06 0.000
HSB ? 9.519** 6.74 0.000
Constant ? -31.975%* -3.51 0.001
Observations 122

F-statistic 42.65%**

R-squared 0.6477

Notes: This table summarizes the regression ofestugerformance in the first accounting course @ating to
each independent variable. AIG is student's grade first accounting courseélSG is student's high school
grade GENDER is student's gender, which equals one falesp and zero otherwtsAGE is student's age
CGPA is student's cumulative grade point aver&tfgB is student's high school branch, which eqoatsif the
student came from commercial branch in high schat] zero otherwise. The reported p-values aredbase
two-tailed levels and on one-tailed levels whenghediction is directional. *, **, and *** indicatsignificance
at the 10%, 5%, and 1% levels, respectively.

Consistent with the univariate test, our resulmsthat CGPA, high school grade, and high schoahth have
significant impact on student performance in thst faccounting course. On the contrary, genderagedare not
significantly important in this analysis. The estted coefficient of student's grade in high sch@P59)
suggests that an increase one unit in studenttdegrahigh school is expected to increase his/hadeyin the
first accounting course about 0.259. For exampgtudent with a 90 high school score is expectembtain that

is 5.18 marks higher than a student with a 70 Isighool score (90*0.259 — 70*0.259 = 5.18). Simjlathe
estimated coefficient of student's CGPA (0.970) gagis that an increase one unit in student's CGPA i
expected to increase his/her grade in the firsb@atiing course about 0.970. For example, a studéhta 80
CGPA is expected to obtain that is 19.4 higher thatudent with a 60 CGPA (80*0.970 — 60*0.970 419n
this regard, student ability, as measured by CGP#n(, & Hooks, 2015; Gelardi, & Emby, 2005), caawlra
picture on his/her performance in the first accowntourse. The estimated coefficient of studdmti® school
branch (9.519) suggests that students who came tihentommercial branch are expected to achieverbett
performance in the first accounting course tharsehaho came from other branches (scientific braacid,
human branch). More specifically, their gradeshia first accounting course are expected to be high@bout
9.5 marks than their peers who did not take higtostaccounting. Unlike other branches, commeigiahch

in high school teaches students the basic comnhediscation, including Principles of Accounting.éerbfore,
this result is not surprising. Finally, gender ay® have no significant effect on student perfogaan the first
accounting course.

5. Conclusion

The current study aims to investigate the impacarhe factors on student performance in the fisbanting
course in diploma program under political conflias, this program is not considered in past resezooipared
with bachelor’'s degree. More importantly, this @esé work is applied in Palestine, as a uniqueranel case of
investigation, where educational institutions aperating under political conflict between Palestamal Israel.
Therefore, our study is expected to extend thesctiliterature by investigating this topic in dipla program on
one hand, and in a unique and rare area affectgublitical conflict. The study finds that three fas (CGPA,
high school grade, and high school branch) posjtisad significantly impact student performancethe first
accounting course. On the other hand, gender améhage no significant role on student performandhé first
accounting course. Our findings have important iogtions for future students who shall study Pples of
Accounting in the first semester, and wish to aahigood results in this course. According to ouadifigs,
student who came from commercial branch in highostiwith high grades in high school and CGPA is
expected to achieve higher marks in the first anting course. Notably, students do not have to yvsor much
about their gender or age since these factors qagignificant role in this issue. Like any empaticesearch,
our study has some limitations. First, the sampfgasents only students who studied the first adaoy course
in diploma program at one university. Second, ofletors (such as class size and period lengtleaxfhing)

151



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i.l
\ol.9, No.24, 2018 IIS E

that may affect student performance are not consiie the current study. Future research can tigagse other
aspects that may affect student performance irfithieaccounting course under political conflictchuas: the
impact of class size on student performance irfiteeaccounting course under political conflidiptimpact of
the period length of teaching on student perforraancthe first accounting course under politicahftiot; the
differences between diploma students and bachgldests in their performance in the first accountiourse
under political conflict is suggestive for futuesearch as well.
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