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Abstract

This study investigatedthe push and pull factorshilid work among school-going children in Fako Bion of
the South West Region of Cameroon. It was largelycdptive and adopted the mixed methods desigita Da
collected with the use of a questionnaire from gppsively selectedsample of seventy-six (76) sclgoahg
child workers. Among the 76 working children, fig@5) were purposivelyselected and interviewed whth aid
of an interview guide. The study was carried ous@me semi-urban centres in Fako Division of Cawmmro
Data wereanalysed by calculating frequencies, péages; weighted meang)(and standard deviations)(
Among others, findings revealed that child workemgaged in work for economic, socialisation angoesible
behaviour reasons. The study showed that child viorRfrica is a reality for both cultural and econiz
reasons. Work inthe African culture aims at sosiadj, training and educating a child to become aasjible
inthe family, kin and community at large. Furthemmavork contributes to child development and chitatkers
who follow a proper school-and-work programme témcacquire many life skills needed for survivaltire
changing world. It is therefore rewarding to foarsthe benefits of child work and reconsider thyhtfiagainst
it. Parents and children should plan work actigitguch that theydonot interfere with school acdésitof
workingchildren.

Keywords: Child work; Push and pull factors of work; Life Bki

Introduction

There are significant calls from international ages, non-governmental organizations and even meitio
governments against child work. Such calls concefvehild work as abuse and argue that their weraigainst
their fundamental rights. However, other notiongpidally maintain that child work is decent for Ichi
upbringing and that when children work, they dd@ovarious reasons. Fyfe (1989) averred that chitak is
not a new phenomenon as it was common to see ehilidr pre-industrial period, helping out with agtiare
and hunting, taking more responsibility as theywgrdder. Apprenticeship was the basic meanschildvere
educated in the pre-industrial period(Lieten, 2000hild work was further enhanced during the indakt
revolution, where children were used as laboureegfly in factories and mining.Fyfe (1989) confarthis by
stating that “industrialization did not invent ahilvork; it intensified and transformed it,” probgalilom a less to
a more rewarding venture.

In the late 18 century, the incidence of child work started telate, and today it is more or less non-
existent in the developed world (Basu, 1999). Haveits decline in the developed world has met \tghising
incidents in the developing world which has coirecidvith outright calls against it (ILO, 2002).IrigHight, the
past decades have emphasised child labour andhitdtveork practices. This can be seen from the wing
international concern over the issue of childolab and in particular the social, economéd human
rights of children (ILO,2008). These concerns proghildren involvement in work as violating thégts with
the argument that it disturbs theirschooling anidtéepropriate development.

Nsamenang (2011) argues that every African culiokests in children, not as an end state but in
recognition that variation among today’s adulfisan outcome of diversity of experience cinldhood. He
maintains that in Africentric traditions, childreme buds of hope and seen as virgin gardens; implgheir
extent of competence and support through works lhased on these arguments that this articleaatesilthe
reasons (push and pull factors) for child work agyeohool-going children inFakoDivision of Camercamd
how it contributes not only as a support systentHeir school needs but for their acquisition & Bkills.

Conceptualising the notion of child work

Two major concepts dominatedthe conceptualisatfothie study. The concept of child work and thatlite
skills were dealt with in this study. According ktorse and Weiss (1955) work means different ghinto
different people in different situations. Manlyave defined work based on the economic non-
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economic function of the activity. Kaplan &Tausi&©74) pointed out that the economic definition@yrsees
work as a means of earning a livelihood while tb@-economic sees work as the means through whiéh se
expression and status needs are met.

Morse and Weiss (1955) asserted that work is amitgcthat enables connection with the wider sogiet
keeps people occupied, gives them a sense of pugnud boosts the feeling of contribution and sedpect.
According to Wambiri (2014) informal work by chileln helps put food on the family table and if istepped
the children’s means of survival isalso blocked.Mdsildren in sub Saharan Africa are economicatitive
because their parents initiate them into the farhikginess and encourage them to work in orderam léhe
family trade.Boyden & Mann (2005) argues that issleleveloped societies children are expected t& eod
are assigned responsibilities as part of growjmg u

Representatives of NGOs and working children’s niggtions accept that children need to work in otde
survive and improve their position in society (Bdillon, 2000). Politicians, United NationsChildrétund
(UNICEF) and International Labour Organisation ()Léh the other hand favour a total ban on childkwdihe
ILO and others who hold this view strongly advod@ children should be placed in school in otdestay out
of work (Muscroft 1999). Their justification is bad on the fact that free and compulsory educatiinseive
the problems associated with children’s labour mement (Myers, 1999).Punch (2003) however argues
thatschooling does not guarantee absolute safétpantection of children.

Work provides children with practical skills andc&d skills which are key to negotiating work asyhare
socialised by their parents in family work and Imesises(Thorsen, 2014). Children therefore can cwmiork
and school with leisure and therefore work doesanot should not necessarily stop children from sthoplay
(Punch 2003). Proponents of this view focus noy am the economic aspect of work by children, Hsb @n
children’s social relations and networks and thahility to participate in matters that shape tHeies and
influence decisions that affect them (Woodhead,9)9%he Africentric view sees a child as an actarel
integral part of society who, along with peers,gmas, family members and others makes a contribuito
society with his or her daily actions (Inverniz2Q03).

Theoretically, the study adopted the ecological ehdy Bronfenbrenner (1979) which provides a re¢alis
view of the context of child development. The modedintains that a child’'s development is shaped or
conditioned by the factors within his/her enviromand has five distinct levels which representeesi of care
and/or influences on the child as he/she growsThpse factors or situations can therefore be ifledtwithin
the home context, community context, and the wigitexts.

Child work in Africa

The Africentric perspective sees a child as arvaand integral part of society who, along withrse@arents,
family members and others makes a contributionottiesy with his or her daily actions (InvernizziQ@3).
Africans perceivework as part of the everyday Ildé children and a means of developing skills and
competencies and a means ofoffering children cenfid and experience for future adult work (Pun€i®12.
There is anAfricentricparadigmwhich presents a rhdaleviewing children’s work(Schiele, 1994). Itedes to
contextualize sociological phenomena, such aststeseling, children’s work or child labour, withihe cultural
milieu of people of African origin (Asante, 1988he paradigm challenges the Western, rights-basednant
perspective on childhood and children’s work andsgjions the appropriateness of the applicationuob&entric
theories of human behaviour and ethos of peopkdrafan cultures (Akbar,1984).

In this light we pull together two broad categor@sexplanation to the causes of child work. Thstfi
category concerns the household decision and ¢onglitvhich make a child work (push factors) andgéeond
concerns a market demand to use children as aopdhieir work force (pull factors). Poverty is tlstngle
greatest force that creates the flow of childreio ithe workplace. Bourdillon (2014) points outttichildren
engage in work activities around them wilfully aseault of poverty in order to raise income in tHamily for
feeding, clothing and schooling. Wambiri (2014)rsiout that child work augments family income andbles
stability.

According to Lo-oh (2014), the push factors of wark poverty, need for education, need to learadet
need for education and trade, need to develop aelddme’s family, rural-urban migration and schdodpout.
Whereas the pull factors are: perceiving emplogefaaily, going to live in a better environmentptibondage,
envisaged educational opportunities. Similarly K¢2014) averred that most children work becauspaserty
and that work provides them with opportunities ®dulucated either in school or to learn a tradihes save
money from the work and it also trains them to ésponsible wives and mothers in future as theyrame on
home management skills.Wambiri (2014) further dsgbat work provide children opportunities to gastheir
schooling as they negotiate between school and.work

Nsamenang (2003) on the other hand posits thatimgréan actually equip children with a sense of
responsibility and a set of valuable skills whicaymot be available by means of schooling. Provitied child
work is not hazardous to the child’s developmentain even be in the child’s interest. By contribgtto the
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family’s income children can obtain higher levefsdecision-making within the household and/or deaidore
autonomously about their future (Bachman, 200@gdamin (2004) points out that children work agsutt of
the tradition of sharing responsibility among tleskip group, with benefits on both the adult ama ¢hild.
Ofosu-Kusi (2014) asserted that work enables tlid th be respected in the family as he/she couteib for the
running of the family through work. This means werkvide children opportunities for decision makingheir
families as they are regarded as responsible. Af##0) averred that school attendance and complelionot
necessarily guarantee the acquisition of knowleggeticularly in areas of low-quality schooling. @dillon
(2014) posits that most schools in Africa do naividte children with adequate training that enalthesm to
succeed in their daily life as work does.

M ethodology

The area of study was FakoDivision of the South MRegjion of Cameroon and it is situated in the BaMEest
Region of Cameroon. Data was collected inurban aedhi-urban settlements in Limbe, Buea, Ekona,
Mutengene, Muyuka and Idenaumunicipalities. Acamgdio Fonjong (2004) these localities are growirigan
areas with population generally exceeding 5,00@liitants, whose dominant activity is farming andtype
trading. Culturally, most of the inhabitants of Bakre from diverse backgrounds who share the safiefdof
proper and responsible upbringing of their childiterough work.

The study employed a mixed methods design to obta@riety of information on the same issue andsi
the strengths of each method to overcome the defi@s of the other on the phenomenon under irgagiin
(Kumar, 2005). The questionnaire survey was useaabtain quantitative data. The interview guide waed to
obtain qualitative data. Data was collected for sheldy within two weeks. The target population lné study
consisted of 2000 school-going children of botheseketween six and 12 years old in Fako Divisiome T
sample was made up of 76 (37 (48.7%) males and13¥g females)school-going child workers. The
purposive sampling technique was used to recrilil eorkers met in the market places and in pakshey
were working with their parents whom gave consentlie study.

The questionnaire was structured into sections chase the objectives of the study. It consisted of
statements rated on a four point Likert scale (®flp agreed = 4, agreed = 3, disagreed = 2 anchgliro
disagreed = 1).The interview consisted of questtoraicit information based on the objectivestu# study.The
supervisor read through to ensure face validityctlwers in the Faculty of Education judged the eonof the
questionnaire and content validity index (CVI) vegepreciated mathematicallyat CVI = 0.96.A pilotdstwas
carried out on ten child workers in Tiko locality ¢heck reliability and suitability of the instrunte used. Then
the reliability of the instruments was calculategsing Cronbach’s alpha coefficient (= 0.93) for the
questionnaire.

Data was analysed descriptively by calculating desties, percentages; the weighted medmof each
indicator on a theme and the weighted standardatlems 6).Interview data was grouped into themes which
constituted the unit of analysis and the voicethefinterviewees were further brought out on thenamenon.
The names used for interview findings of resporslerdre all fictitious names in order to hide théentity.

Findings

Benefits of child work in Cameroon

Findings revealedeconomic reasons for work, work aecialisation process,work as responsible bebaand
work as a forum for acquisition of life skills.

Work for economic reasons
The economic reasons of child work consisted offpotsh and pull factors of work.
Table 1: Showing the economic reasons ofchild work

Economic reasons Agreed Disagreed N Wt Wt wit
n % n % Sum 1! c
Poverty 20 263 56 737 76 149 196 1.06
Raise money for cloths and school needs 66 86.8 11B.2 76 249 3.28 0.79
Support in the family business 68 895 08 105 76572 338 0.85
Selling is carried out by all family members 35 .46 41 539 76 193 254 1.17
Total 189 622 115 378 304 848 279 097

From table 1 above, majority (73.7%) of respondelisagreed that they work because of poverty while
26.3% agreed that they work because of povertyth®rother hand, 86.8% of respondents agreed tagtsthil
to raise money for cloths, food and school needbkather basic necessities while 13.2% disagreddwise,
majority (89.5%) of respondents agreed they selkdpport in the family business while a few (10.5%)
disagreed. Furthermore, 53.9% of respondents disdgnat everyone in the family is involved in sejliwhile
some (46.1%) of the respondents agreed.
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Additionally, the weighted mean indicated that thest rated reason for work=<3.38) showed that child
workers sell to support the family business wheris least ratedu€1.96) was that they sell because of
poverty. Besides these other economic reasons shthae child workers sell to raise money for clotfo®d and
school needsuE3.28); to support the family in businegs=8.38) and because everyone in the family was
involved in selling @ = 2.54). However the average weighted mean of 28ved that majority (62.2%) of
child work was for economic reasons while some8%j.do not work for economic reasons.

All child workers interviewed reported that sellipgovided money for fees, dresses, shoes and furaithé
home; family welfare; hospital bills. Divine a atilvorker who hawks plantain chips in Muyuka empbedi
that “... selling helps provide money for shoesttts, school needs and family welfare”. Still Beetdyo hawks
and sellkoki stated that “...selling helps pay bills.” Johrctdld worker in Ekona who hawks oranges and
bananas said “... | live with my parents and weper and through selling my elder brothers antbishave
gone to school and they have graduated from theetsity and they are currently working.”

Furthermore, Edna a child worker selling at the mos shop in the market in Limbe pointed out that
selling has provided enough money for the mothguay her debts and also to save in tontines. Eeparted
that “... assisting my mother in the market has hetlfmeraise enough money such that her debts acequai
enough money is raised to save in higngis... also my parents takes good care of us by progidor our
needs.” Additionally, Nancy selling vegetables pethout that “...selling provides extra money whiehd buy
our toys and games to use at home...we boughtspdéipn from our personal savings.”

Work as a socialisation process

Another reason for which children considered wodswloing work as a process of socialisation. Th#irough
work children are trained to adjust to everydag iif the family and also to adapt to life circumnsies.

Table 2: Showing work as a socialisation process

Socialisation reasons Agreed Disagreed N Wt Wt Wt
n % n % Sum R c
To learn how to do business 68 89.5 08 10.5 76 248.26 0.73
Absence of teachers in school 00 00.0 76 100 76 841.11 0.10
Opportunities to live a healthy life 64 84.2 12 85. 76 253 3.33 0.54
Encouraged by parents/guardians 67 88.2 09 11.8 7@55 3.36 0.63
Total 199 655 105 34.5 304 840 2.77 0.50

From table 2 above, majority (89.5%) of respondexyeed that work is a learning process where they
learned how to do business whereas a few (10.5%gsfondents disagreed. Moreover, all the respasden
disagreed to the fact that they were selling bezdlusre were no teachers in schools to teach. 8gsidajority
(84.2%) of respondents agreed that selling providpgortunities for a healthy life whereas a few.8%)
respondents disagreed. As well, majority (88.2%)th&f respondents agreed that they were encouraged b
parents/guardians to learn how to sell whereaq16u8%) disagreed.

Furthermore, the weighted mean on a four pointesshbwed that most children work because of pdrenta
encouragement to learn how to sellH 3.36) whereas the least rated reason was thiaigseas because of no
teachers in schoolif 1.11). Therefore through selling, child workezarh how to do businesg=3.26); learn
opportunities to live a healthy lifg£3.33) and parents/guardians encourage them to heaw to sell i = 3.36).
The average weighted mean of 2.77 showed that itaj@5.5%) of respondents agreed that child work
socialises children while some (34.5%) disagreed.

Additionally interviews conducted revealed thatlingl was a process of socialisation as all respotsde
reported that selling taughtthem business. Ednat@diout that “... | know how to do business am@mh run a
business of my own.” John averred that “... sellwg taught me how to talk with different people awen to
talk freely with my classmates and to answer gaastin school.” Moreover, Becky pointed out that fork
teaches every child how to be patient if not theyl not sell anything in the market.” Also, Divipeinted out
that “... selling teaches children to be carefutlasy learn how to handle money with care and twig#gant
when selling if not they would be cheated.” Nanayther pointed out that “...through selling | hdearnt to
control and direct my younger ones in the market anhome... also | have learnt how to interachwi¢éople
whom | just meet as | meet new people in the mazkety day.”
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Work asresponsible behaviour
Table 3: Showing work as a form of responsible behaviour

Responsible behaviour Agreed Disagreed N Wt Wt Wt
n % n % Sum n c
To learn the family business 53 69.7 23 30.3 76 232 3.06 1.02
To be busy 70 92.1 06 07.9 76 267 3.51 0.64
To contribute for family welfare 72 947 04 05.3 76 266 3.50 0.60
To interact with other people 74 97.4 02 02.6 76 327 3.59 0.55
Total 269 835 3B 115 304 1038 341 0.70

From table 3above, the findings revealed that vierk form of responsible behaviour as majority 494%)
of respondents agreed that selling enables theleatm how to interact with other people whereas ew
(02.6%) of respondents disagreed. Moreover, mgj@8R.1%) of respondents agreed selling keeps thsynb
and not idle while few (07.9%) respondents disadrdditionally, majority (94.7%) of respondentsreed
they sell to contribute for family welfare whilewe(05.3%) respondents disagreed. Furthermore, ihajor
(69.7%) of respondents agreed that they sell tml#ae family business whereas some (30.3%) respusd
disagreed. The average weighted mean of 3.41 exve¢hht majority (88.5%) of respondents agreed chédl
work is a responsible behaviour while 11.5% disadré&hildren responsibility is demonstrated throlegtining
the family businessu(= 3.06); being busyu(= 3.51); contributing for family welfarqu(= 3.50) and learning
how to interact with other people through selling=(3.59).

Interviews conducted further revealed that childknis a form of responsible behaviour within thenfées
or community as all respondentsreported that waibked them to earn respect in the family as resiptm
children. Edna iterated that “... | can contribtdgpay my mother’s debt and also contribute my @art to see
that my family is comfortable as | play my roleaashild.” Moreover, all the child workers intervied said they
sell because they do not want to be idle and IBryine emphasised that “... selling keeps me baslgar than
moving about doing nothing to support my mother.”

Furthermore, Becky stated that “...selling helpg pils and it keeps me busy rather than being aid
loitering about.”John pointed that it is the plaxfesvery child to support his family in selling atttat through
the work children can go to school. In his words rhy elder brothers and sisters were selling withparents
and there was enough money for them to go to scnmblto the university and | don't see why childstould
not sell in order to support parents in order todmee better people in future ...”

Life skillsacquired through work
These consisted of life skills developed throughknas child workers were involved in selling adiies.

Cognitive skills
Table 4: Showing cognitive life skill acquired through work
Cognitive skills Agreed Disagreed N Wt Wt wt

n % n % Sum p c
Problem-solving 66 86.8 10 13.2 76 257 3.38 0.78
Self-discipline 71 93.4 05 06.6 76 259 3.41 0.66
Self-esteem 70 92.1 06 07.9 76 259 3.41 0.64
Decision-making 58 76.3 18 23.7 76 237 3.12 0.89
Total 265 87.2 39 12.8 304 1012 3.33 0.74

From table 4 above, majority (93.4%) of respondegteed that they acquired self-discipline skitlotigh
selling whereas few (06.6%) disagreed. Moreoveljpritg (92.1%) of the respondents agreed that thaye
developed their self-esteem while few (07.9%) resieots disagreed. majority (86.8%) of the respotsden
agreed that they acquired problem-solving skillodigh work while some (13.2%) of respondents disagyr
Furthermore, majority (76.3%) of the respondenteag that they have acquired decision making skifisreas
some (23.7%) of the respondents disagreed. Bedldesyverage weighted mean for cognitive skillsuéregl
through work was 3.33 which showed that majority.286) of the respondents agreed they had acquired
cognitive skills through work whereas some (12.8&sgpondents disagreed. The findings further redetilat
respondents acquired the following skills: problsolving @ = 3.38); self-discipliney( = 3.41); self-esteenu(=
3.41) and decision-making & 3.12).

Interviews reported that child worlers had acquicadinitive skills in the market which they listed a
mathematical skills, problem solving skills, busiseskills, financial skills, understanding eventd @eople and
thinking skills. Edna pointed out that “... | hagleveloped mathematical skills which | used in st¢laoal in the
market ... | always think very well before | answgrestions because | don’'t want to give wrong diolibt
answers.” Still, John emphasised that “... | usgdmitiative to solve problems encountered in tharket and in
school.... I understand what | have to do and adwdy it without being told.” Becky further statdtht “... |
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understand people very well and | know how to talkeople in the market in order to avoid quartels.

Social skills
These are skills which enable child workers to &gz and relate well with other people.
Table 5: Showing inter personal skillsacquired through work

Inter personal skills Agreed Disagreed N Wt Wt Wt

n % n % sum 1! c
Negotiation 70 92.1 06 07.9 76 255 3.36 0.63
communication 72 94.7 04 05.3 76 261 3.43 0.60
Cooperation 74 97.4 02 02.6 76 271 3.57 0.55
Patience 66 86.8 10 13.2 76 250 3.29 0.77
Total 282 92.8 22 07.8 304 1037 341 0.64

From table 5 above, majority (97.4%) of the resmons agreed that they have cooperation skills while
respondents disagreed. Moreover, majority (94.78t@spondents agreed that they had acquired conwatiom
skills whereas few (05.3%) disagreed. Furthermonejority (92.1%) of respondents agreed that theg ha
acquired negotiation skills whereas few (07.9%)poeslents disagreed. Besides, majority (86.9%) ef th
respondents agreed that they had acquired skillbetgpatient whereas some (13.1%) of the respondents
disagreed. Additionally on table 28, the averagégited meany( of 3.41 showed that majority (92.7%) of
respondents agreed they acquired interpersonds gibugh selling whereas few (07.8%) disagredd: Jocial
skills acquired by child workers included: negatat sills @ = 3.36); communication skillsu(= 3.43);
cooperation skillsy( = 3.57) and patiencer & 3.29).

Interviews conducted revealed that respondentsictjinterpersonal skills through the buying aniireg

activity. John emphasised that “... | meet and waith new people all the times and so | feel vergef
interacting with people.” Moreover Divine pointedtdhat “...| negotiate very well even when | arsalissing
with my friends in school.” Furthermore, Edna itedathat “... | listen attentively to people andrcounicate

fluently with my customers and also with friendsstthool.” Besides Becky stated that “... selling halped me
to learn how to talk with people and | feel freeattswer questions courageously in class.” Also,dfaaported
that “...my parents treat me with respect and lehlaarnt to appreciate and respect other peoplefforts they
put into different activities.

Emotional coping skills
Table 6: Showing emational coping skills acquired through work

Emotional coping skills Agreed Disagreed N Wt Wt Wt

n % n % sum 1) c
Self-monitoring 68 89.5 08 10.5 76 259 3.41 0.68
Time management 71 934 05 06.6 76 265 3.49 0.62
Stress and anger management 60 78.9 16 211 76 2473.25 0.79
Self-awareness 68 89.5 08 10.5 76 257 3.38 0.67
Total 267 87.8 37 12.2 304 1028 3.38 0.69

From table 6 above, majority (93.4%) of respondegteed that they had acquired time managemei skil
while few (06.6%) respondents disagreed. Moreowsjority (89.5%) of respondents agreed that they ha
acquired self-monitoring skills to take control eituations whereas few (10.5%) respondents disdgree
Furthermore, majority (89.5%) of respondents agteatithey had acquired self-awareness skills vaseseme
(10.5%) respondents disagreed. Also, majority (7.8f respondents agreed that they had acquiredssand
anger management skills whereas some (21.1%) rdeptsdisagreed. Still on table 29, the averagghted
mean of 3.38 showed that majority (87.8%) of resigmts acquired emotional skills through work whéev
(12.2%) disagreed. The emotional skills acquiredubh work by child workers included: self-monitogiskills
(n = 3.41); time management skills € 3.49); anger and stress management skilts 3.25) and self-awareness
skills (u = 3.38).

Additionally interviews conducted reported thatldhworkers are calm in the market, they work inesrtb
support parents and in running the home, they dgebangry easily and they had acquired plannimytane
management skills. Divine stated that “... | dogett angry easily when annoyed because in the market
cannot spend one hour without being annoyed sovk Hearnt not to get angry easily.” Moreover, Edna
emphasised that “... one cannot succeed in selllmen she does not plan her time very well if nat il loss
much money ... | have learnt to plan my activitiesl follow the time strictly.” Furthermore, Beckgipted out
that “... | know my abilities very well ... wheraim tired | cannot study or go to sell as such kgbwreate time
to rest.” Also, John revealed that “... | am veane when | am in the market and it has helped m&ap calm
in class even when there is no teacher.” Nancyhéurstated that “... selling has helped me to wstded
different people and | treat every person with eespvithout any discrimination.”
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Discussion of findings

The findings revealed that children get involvedwiark for economic reasons; socialisation process far
responsible behaviour within the family or commuriihe economic reasons for child work included dse
money for cloths, food, school needs and otherclhraestessities; support in the family businessgraisney as
everyone does in the family; poverty; pay debts amdave money. This means that child workers pvi
financial support and extra income to the familjhefiefore child workers raise money which suppoeirth
families economically and in tend carter for theihooling and basic needs. Similarly, Bronfenbrer{h®79)
ecological theory explains that children engaged different socio-cultural tasks which help thesratlapt and
cope with life in their environment. Equally Lo-¢2014) pointed out that child domestic work wasause of
poverty, need for education, need to learn a traded for education and trade, need to develofhalpdone’s
family, rural-urban migration and school dropout.

In the same way, Wambiri (2014) found that workvided children with opportunities to pay for their
schooling. As such without work some children womdd survive as work provides them with food, skeland
even money they need to pay for school needs. §wrralingly, Koffi (2014) in Cote d’lvoire found tha
children work because of poverty and that work ptest them with opportunities to be educated eitheaichool
or to learn a trade as they saved money from wodcder to go to school. With respect to the ecanagpasons
or push factors of work the findings of this studyvealed that child workers were not working beeaok
poverty as most of them reported they were not .pbbis therefore means that children work for slkisagion
and because work is a responsible behaviour ththeghare economically active.

Furthermore child work can be explained by the fhat parents encouraged children to work in otder
learn how to do business, to learn family businesd to become responsible children. In the same way
Bronfenbrenner (1979) ecological theory explainat tbhildren engage into cultural appropriate bedarg
recommended by their parents such that they capt addhe socio-cultural context.Moreover, childriwds a
process of socialisation which enabled child wogkerlearn how to do business; create opporturfitiebealthy
life style; encouraged by parents to learn and tidafamily business and to learn how to commumicat
Similarly, Lo-oh (2014) found that children engagetb work because they view work as an opportutatpe
educated and to live a healthy life.

In the same way Koffi (2014) found that work praagtopportunities for nannies to be socialised tuae
skills in order to be responsible mothers and hauises. Therefore work prepares and trains childeeacquire
skills in different roles they have to perform asilés. Contrarily Anker (2000) posits that childneork because
of low quality education provided in school wherélis findings revealed that there are teachesximols and
the children performance is good in school. Brobfenner (1993) ecological theory explains thatdrkeih are
socialised with appropriate roles at different depmental stages to become responsible adultsegsirtkeract
and grow with members of the family and community.

Similarly, Koffi (2014) found that nannies regardéuebir work as a process of being responsible ag th
acquire skills to be housewives and good motharstiddren. AlsoBourdillon (2014) found that chilebrk is a
responsible behaviour in African communities addrbn contribute to family welfare, provide for sch needs,
and for food in the family. Nsamenang (1992) potsits family and socio-cultural norms socialiseddrien to
become responsible through different activitiedgaesd to them as they are growing up. The skillguaed
enable the child worker to play roles of a miniatadult and eventually assume the role of a mathéather in
future.

Additionally, emotional coping skills of self-moaiing; time management; stress and anger management
self-awareness and acceptance of individual diffiezewere acquired through work.This means that chil
workers internalised and develop emotional skillsolr enable them to cope with stressful situationtheir
environment. In this case child workers develop tonal intelligence as they interact with peoplevafious
backgrounds within the work environment and alseroeming the challenges they face working and datgpo

Recommendations

Conclusion

Findingsfrom this study revealed that child workevsrked for economic, socialisation and responsible
behaviour reasons; and also insinuated that thrawgh life skills are acquired. The economic fastarere both
push and pull factors as children are attractedaik because of the presence of the market andwieey push
to work by their family needs. Moreover work asogialisation process push child workers to worlcsimork
trains them to acquire life skills needed for ddiflg. Work being a responsible behaviour pulldahvorkers to
be involved in work. The findings of the study hgweven that irrespective of the direct financianbfits
children gain as they work to support the familgdme, family welfare, provide for basic family needchool
fees and school needs; work in the African sodigtysed to socialise children to acquire basidskihd be
responsible persons within the family and commurittis therefore important to note that Africarrguats train
children through work to be responsible by sodiatjighem practically to acquire cognitive skillecgal skills
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and emotional coping skills which are regardechaduindamental life skills for well-adjusted person
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