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Abstract

The main purpose of this study was to investightedffects of indiscipline on the academic perfaroeaof
Junior High School Students (JHS) in the Fanteakigrict of Ghana. During the study, three hundesdl
sixty (360) participants made up students, healleracand teachers were sampled. The students aengex!
using random simple sampling technique while thadkteachers and teachers were sampled purposiviedy. T
instruments used to gather all the necessary irdttom about the problem was questionnaire. Theystud
revealed that Indiscipline starts with the homeaose they are the children’s first teachers. It alas found
that the effects of indiscipline on academic perfance included; students’ inability to concentiatelass, loss
of materials taught due to absenteeism and inclieasde of school drop-out. In order to minimizgiscipline
behaviours, the study recommends that; disciplnthé society should begin at the home. The hondetlaam
school must therefore interact and co-operate stilling discipline. Also, providing a hearing pexs for
students to present their side of the story anabéishing an appeal processes to increase studadtparents’
perception of fairness.
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1. Introduction

In the development of every nation, children arensas future assets, since they serve as poténtiahn
resources to replace the old ones in the near ggorer For this to come into realization, it is ionfant to ensure
that these young ones are not only preserved IBotplined so they can remain focused in life, seargheir
skills and enhance their talent. In contrast te¢hexpectations from the young ones, Prout & J42@33), in
their study, observed growing acts of indiscipliamong school children which has become a universal
challenge facing many countries. Indeed, the attsdiscipline could be traced to the early periatien
individuals became conscious of organizing theneselato groups. This act of moral decadence isegxitfom
several studies, pointing to the fact that the ll@feindiscipline, especially in schools has estala(ldu &
Ojedapo, 2011; Maphosa & Shumba, 2010).

Indiscipline is a destructive behaviour which daoest promote peace and co-existence in societys Thi
behaviour is a canker to many nations in the wasldt is a threat to the lives of these young oNesy efforts
have been made by several world leaders to ctiniaibrowing notoriety especially among schooldtgh but it
is regrettable to say that there is no single dsy media will not report of incidence of indiscig@i in
newspapers, on the radio and television (Clinafd&er, 2015).

The growing incidents of apparent decay of our mfilber are therefore a concern to all and sundmpss the
world and for that matter, the citizens of Ghaniu Mahama, a former Vice President of Ghana, dytirs
2002 Independence address to school children andation as a whole said indiscipline was a grovaiaigker,
which threatens the cohesiveness of peaceful costeeice of Ghanaians. As he referred to it, “Today,
intolerance, impatience and violence which aretsroif indiscipline has eaten deep into all facedtsife of
Ghanaians including Junior High School studentsil{DGraphic, 7th March, 2002, pg3).

According to Maphosa & Mammen (2011), basic schobli®day are noted for disrespecting authoritigsng

to school late, fighting among themselves, refustndo homework and dressing indecently. Some epiipils

go to the extent of vandalizing school property asdaulting teachers for taking disciplinary adi@gainst
them or a colleague. Pre-marital sex, armed rohbeényg abuse, drunkenness and smoking of marijuana
popularly known as “wee” in Ghana have been regottebe prevalent among basic schools in the cguntr
(Director-General, Asare, & Twene, 2003).

The causes of these acts of indiscipline amonglp@si stated by teachers and parents were attliltatéhe
home and school environment, teacher related faatoaddition to the other emerging phenomenoniaditsur
Ghanaian culture. Intolerance and indiscipline b@&ha brings about disorder, destruction and agx&hong
the pupils. Indiscipline behaviours therefore do ecr@ate conducive environment for learning butiteto poor
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academic work.
There is a general notion that standard of educaticdGhana is falling and this has been attributethternal,
external, political constraints and human facténgléhart & Welzel, 2005)Indiscipline behaviours could be
one of the human factors that might have contridbtieethe falling standards of education. Despitettireat and
negative impact of indiscipline on students’ leagjifew researches have been done to assess dutsedf
indiscipline on students’ academic performancecimosls within the Fanteakwa District in the EastBegion
of Ghana. The main purpose of this study was tbeeefo delve into causes and effects of indisciplin
behaviours on the academic performance among stidtenhe Fanteakwa District of the Eastern Regbn
Ghana. Specifically, the study was to addressdhewing research questions:

a. What are some common indiscipline acts exhibitedtbgents in schools in the Fanteakwa District of

Ghana?
b. What are the causes of the indiscipline acts sHoywstudents?
c. How do indiscipline behaviours affect students’deraic performance in school?

2. The Concept of School Discipline and Indisciplia

School discipline implies students with a code elfidviour often known as the school rules (Koom&yown,
Dawson-Brew, Ahiatrogah, & Dramanu, 2005). Agahet state that some of the school rules may setheut
expected standards of clothing, time keeping, imxahip with peers (both teachers and pupils) ahda work.
They concluded by saying that there are severauoh rules in every school. Koomson et al (200&thér
asserted that sometimes, the term school disciptiag not only apply to code of school rules. Thiayne the
term may also be applied to punishment as a corseguof transgression of the school code of behavier
this reason, the usage of school discipline mayesiomes mean punishment for breaking school ruléscifline
can be defined as training, especially of the nasind character, to produce self-control habits afdiénce, the
result of which sets rules for conduct and methiogsvhich training may be given (Kuh, Power, Blage,
Bartley, 2004).

Indiscipline, in the view of Ayertey (2002), is @# of behaviour that deviates from the generatigepted
norms as seen in almost all facets of the socatippme, in schools, government and religious glaikkeoreng
(2004) also contended that indiscipline among skbbitdren has become a global problem. He mentichat
the rise of cultism, vandalism, examination malficgs, squandering of school fees by students,tarahcy
among many others are common among school childfm.emphasized that indiscipline children are
everywhere. Indiscipline is a behaviour that cétlsapplication of sanctions. Indiscipline is a d&inof human
behaviour that is purely unethical and not in comiity with the norms and values of the society.

2.1 Importance of Discipline in Schools

According to Koomsoet al (2005), the aim of school discipline is to ensairgafe and happy learning
environment in the school and the classroom. Asctasm where a teacher is unable to maintain lawoader
will be chaotic. This may lead to low academic agkiment and unhappy students. They explained ¢habs
discipline has two main goals: to ensure the safégtaff and students and to create an environic@mucive
for learning.

Serious student misconduct involving violent omérial behaviour defeats these goals and often ghees
school a bad name or bad reputation. Though thasehm® problems that do not involve criminal behavior
that do not threaten personal safety, neverthéthessstill negatively affect the learning envirome
Disruptions can interrupt lessons for all studeat&] disruptive students can lose even more legtiire (Liu

& Meyer, 2005; Adams, Lemaire & Prah, 2013). Thegaat that it is important for teachers to keepulkienate
goal of learning in mind when working to improvéeol discipline. Effective school discipline strgites seek
to encourage responsible behaviour and to providgualents with a satisfying school experiencewel as to
discourage misconduct.

Students’ characteristics such as persistent laseand truancy affect their learning. When studargsnot in
class, they find it difficult to understand less@ml concepts that are taught. Students who exhttigcipline
behaviours in class are known to be inattentiveléss. Once students lose concentration on theressd do
not take active part in the discussion, they ambilento grasp the concepts taught. The resultaisttiere is a
loss of content and knowledge that are taught y=-2@05).

Ayertey (2005), states that deviant behaviour leadsreakdown of law and order, and creates inggciite
explained that indiscipline behaviour on the pdrpopils leads to disregard for law and order ia #thool
environment. Laws are made to regulate the condiupeople and protect lives and property, and ensie
maintenance of peace. Indiscipline students, howesre disrespectful to law and authority; theytdss
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property and disorganize orderly life in the schooktlassroom. In the opinions of Ayertey (2002)l &ekyere
(2009), a school that has a high number of deviantediscipline pupils is likely to have its codédiscipline
broken and be plunged into disaster. A school @drigto a state of anarchy does not support legriiihe end
result is poor performance of students and poom@ation results. In addition, indiscipline behaviacreates
panic and a sense of insecurity in the school. Miesiants are responsible for theft, destructiopmiperty,
violence, assaults, rape and armed robbery indbety. These negative acts can create tensiodeandn the
minds of other students and authorities in the skhthis will prevent the teachers from giving dbeir best
since most of their time would be concentrated tmirtsafety in the school environment (Carr & Chaisy
2005). Indiscipline is blamed for improper teachargl learning in school due to what is stated above

2.2 Causes of indiscipline Behaviours in School

Mahadeo (2008), reported that indiscipline in s¢heocaused by many factors in the society. Withare
specifically to indiscipline among children in schoparents / guardians, teachers and adult roldefsoin
society, all have to share responsibility for tisblem.

2.2.1 Home and Parent factors

Ayertey (2002) also traces the main cause of imglise in schools to students’ home background. He
emphasized that, those negligent parents who areamzerned with their children’s behavioural chesxggom
early adolescent to late adolescent, have the teydef causing indiscipline, especially when theg always
found absent from home. Parents, who usually wakeauly in the morning, go to work and get back bas
late as 7.00 pm, will be neglecting their rolesaegivers and the children from such homes asdylito learn
bad habits from their friends since their parenésreot mostly around.

Sekyere (2009) also contends that, indisciplinseariamong children mainly because parents thesedase
neglected their role of instilling good moral betwars in their children. Parents have abandonen thkes to
teachers and on the whole spend less time with thédren. Sometimes they always fail to allocgtlity time
and resources for their children. Parents are aviay busy, trying to fight with the economic hdnigswhich
faces them. Sekyere stresses that the basic re&gudiscipline is parents being disrespectfullieit children’s
needs which may be physical, emotional and social.

In the view of Monroe (2005), indiscipline could atributed to peer influence, broken homes, sipglenting
and bad extemporary lives led by parents, conspggonsumption of alcohol and drug abuse, nepotiaosm,
tribalism, favouritism, bribery and corruption, kézss spending by parents and many more. Parerdsalgb
insult teachers in the presence of their childremtribute to indiscipline. Some parents even gthtoextent of
visiting schools to assault teachers who attemptisgipline their children. This sets bad precedeaad
encourages children to disrespect school authsritie

2.2.2 Teachers Factors Influencing Indiscipline &&bur

Some of the teacher factors include; lack of sitg@and devotion to duty. When there is moral laxih the part

of teachers, it can lead to indiscipline. Porhokarhunen & Rainivaara (2006), opine that, laziness,
incompetence, being autocratic in class, flirtinghwhe female students can also cause indisciptirsehools.
Some teachers lack professionalism when they beckddiow teachers right in the presence of theeis, this
could also contribute to indiscipline among theraadher’s poor attitude to work according to Seky@@09)
breeds indiscipline since students are not fullgaged in the school environment. The free timestiaeents
have is used to learn and copy bad habits fromm ffiends. Koomson et al (2005) says that, theasibmn where
teachers tend to have punitive attitudes can &lsd to indiscipline problems since most of the atiisl may be
trying to defend their rights. This can lead taifing of school rules.

2.2.3 School Factors Causing Indiscipline

Koomson et al (2005) contended that indisciplinebfgms exist in schools where the rules are nairae
perceived as unfairly and inconsistently enforcHtey assert in this situation that students dabedieve in the
rules. They also explained further that where teetand administrators do not know what the rukesaa
disagree on the proper responses to student misconen lead to indiscipline in the school. Wheracher —
administration co-operation is poor, or the adntiatfon is inactive, incidence of indiscipline cabound.
Indiscipline, according to Cains and Cains (19%#) be prevalent in schools where misconduct isrgphar
sometimes where schools have large populationasidddequate resources for teaching. Inabilitthhefdchool
management to communicate issues, rules, and neslogenent in the school to the teachers and stadsat
also lead to misunderstanding, which can becometenpal source of indiscipline. Lack of integrifirmness
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and fairness on the part of the school head canpatsmote indiscipline in the school.

The removal of corporal punishment in schools lsed even more indiscipline to fester or aggraaateng
students. This is not because it was necessardngvio do that but it was not first thoroughly dissed among
all the stakeholders, parents, students and temclvih a view to replace it with measures of ¢ioe that are
just as or more effective (Fullan, 2011). As a liedeachers feel more vulnerable and are incrghsibeing
attacked by students and parents, who feel thgtribes have the right to behave as they like witheffective
consequences to their actions. This has creatadausore violent school atmosphere.

3. Methodology

3.1 Research Design

The research design used for the study was nordiexgetal, descriptive survey. The design was non-
experimental because the variables were not céedrdDescriptive research design refers to thegeec
whereby respondents’ information regarding theglgaound characteristics, attitude and experieaces
obtained through questioning (Kemetse, Nyarko-Sampiskyi, & Nyarko, 2018 citing Leedy & ormood, Z8)0

3.2 Population of the study

The target population was all students, headteadrat teachers in Fanteakwa but this was impodsédause
of financial, time and logistics constraints. Hereéotal sample of 360 respondents, comprising;s20dents,
20 headteachers and 40 teachers were used fauthe s

3.3 Instrumentation

The instrument used was a questionnaire for thedtbaehers, teachers and students. The use of the
questionnaire was appropriate because the studgdaahfinding out their views about the, incidencayuses

and effects of indiscipline on the academic perfaimoe of students. Questionnaire was more apprepriat
because it is the instrument that could be usextam the views of the respondents who were scdtterthe
study area.

The questionnaire contained items that were bablsecland open-ended questions. The close-ended tforma
offered the respondents fixed alternative respoffigen which they had to choose the most applicaile
option; the use of close-ended questions also ntadsy for the questionnaire to be administeraetiamalyzed.
Close-ended questionnaire also do not require sxtenwriting and therefore made its completion dast
However, the open-ended items were used to allsporedents to express their views freely.

3.4 Pilot Study

The instrument was pilot-tested on twenty-five (8&)dents, five (5) headteachers and ten (10) ézact Old
Tafo R/C JHS and Old Tafo Presby JHS in the EastnAWunicipality. These schools were not includedhe
main study but were saddled with the same indis@gbroblems. The pilot study was done to testdfiability
and validity of the questionnaire. Items on the sfie&naires that showed double meaning and diffycin
understanding were reworded and properly structtwaedcrease their comprehension before they weegl in
the main study.

3.5 Sample and Sampling Technique

The choice of the schools was by simple randomssedpled technique. All the schools in the studw avere
given numbers and these numbers were written arepief papers. A piece of paper was drawn at a fiiome
the lot placed in a bowl. The number on the pieicpaper drawn was recorded, meaning, that schaobban
selected for the study. The piece of paper draws thheown back into the container before the next oas
drawn to ensure that all the schools in the distracd an equal chance of being selected. If armdyrehosen
number is drawn for the second and third time, tiveye ignored. This procedure was followed untiltia 20
Junior High schools were selected for the studye Students in their various schools were then talegsing
systematic random sampling.

The selection of headteachers and teachers wasippgive sampling technique. The choice of the psikg
technique was appropriate because the headteaatireachers were the people who have been teatfng
pupils and have adequate knowledge of the indiseipbehaviours the students have been exhibitinthen
classes.

3.6 Data Collection Procedure

The researchers administered the questionnairemehg to ensure high percentage return rate st afforded
the researchers the opportunity to interact withrisspondents to explore further their real lifperiences and
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the daily indiscipline situations faced by the smlBoThis ensured the respondents’ comprehensiachwhight
have affected their responses, and the validityhef data collected was eliminated. The questioanaias
collected the same day they were administeredgarerhigh per cent return rate.

3.7 Data Analysis Procedures

Data collected with the instruments were coded andlyzed using Statistical Package for Social $eien
Students (SPSS version 22.0). The computed resut® presented for discussions using frequencies,
percentages, mean and standard deviation.

4. Results

4.1 Common acts of indiscipline behaviour studentsxhibit in Junior High school

The study looked at the common indiscipline beharsicshown by the students in the school and usgs it
conduct the research. The data collected on thenmomnindiscipline behaviours exhibited by the studeare
shown in Table 1.

Table 1. Common Indiscipline Acts Exhibited by Stots

Variables Mean SD
lateness to school 4.46 1.3
truancy 4.32 1.3
throwing liters around school

compound and classroom 4.06 1.4
failure to do homework 3.99 1.6
stealing of friend's articles 3.85 1.6
examination malpractices 3.36 1.4
engaging in pre-marital sex 2.82 1.4
Alcoholism 2.78 1.3

Source; Field Survey, 2018

According to Table 1; three factors were identifigdthe students, headteachers and teachers amthe
indiscipline acts exhibited by students. Theseuidet! lateness to school (mean = 4.46, SD = 1i8nty (mean
=4.32, SD= 1.3) and throwing liters around sclemhpound and classroom (mean=4.06, SD=1.4). Other
factors such as failure to do homework, examinatiatpractice, engaging in pre-marital sex and altiem
were identified as some of the common acts of aiglisie among the students.

4.2 Causes of indiscipline acts shown by the studsrin the study area

The causes of indiscipline acts were investigatechfthe home and school point of views. Respondeats
asked to indicate home and school factors thatibeméd to indiscipline behaviours. The list of tiars
presented by the respondents is summarized in Pable

As shown in Table 2, the respondents agreed tthalktatements listed as the causes of indisciplitte the

greatest being broken homes (mean = 3.92, SD=fbl&wed by peer influence (mean= 3.83, SD= 1tbgn,

large class size (mean = 3.71, 1.6). Similadgpondents also reported watching of violent moviesility of

parents to allocate quality time for their childr@md meet the child’s psychological and social sgéshcher’s
absenteeism, schools’ inability to enforce rulesl apgulations respectively. It could be observemmfrthe
results presented in Table 2 that, the inabilityhaf home to support the child’s physical, psycbiial, social
needs in addition to exposure to mass media arkkbrbomes are the main causes of indiscipline beties/
among students seen in schools. The data preskmtedr shows that the students, headteachersemuthers
shared the view that the movie exposes studergsrmographic and violent films. Others reported théakes
students’ considerable time instead of studying @iad makes students to become imitators and astdhese
violent films they watched when they come to school
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Table 2: Factors contributing to Students’ Ingiticie Behaviour

Variables N Mean SD
Home Factors

Broken homes 360 3.92 1.6
Watching of violent/pornographic movies 360 3.53 6 1.
Inability of parents to allocate

quality time for wards 360 3.38 15
Inability of parents to meet

financial needs of wards 360 2.98 1.6
School Factors

Peer influence 360 3.83 1.47
Large class size 360 3.71 15
Schools’ inability to enforce

rules and regulations 360 2.92 1.6
Teachers’ absenteeism 360 2.85 15
Teacher's immoral relationship

with school girls 360 2.75 1.4
Poor attitude of teachers to work 360 2.6 15

Source; Field Survey, 2018

4.3 How indiscipline behaviours affect students’ eaademic performance in school
The effects of indiscipline behaviour as enumetdethe respondents are shown in Table 3;

Table 3: Effects of Students’ Indiscipline in Sctso

Effect N Mean SD
Inability to concentrate in class 360 4.34 1.2
Loss of materials taught due

to absenteeism or lateness 360 4.18 1.2
Becoming a school dropout 360 4.02 1.3
Disruption of lessons 360 3.58 15
Using part of contact hours to

settle dispute 360 3.15 1.4
Teachers feeling unsecured in

class 360 2.88 1.5

Source; Field Survey, 2018

As reported in Table 3, majority of respondents dambility to concentrate in class (mean=4.34, $D¥}
whilst a good number of the respondents (mean=,4SI[8-1.2) said persistent absenteeism led to léss o
materials taught in class. Also, some respondesits imdiscipline behaviours can lead to school esap
(mean=4.02, SD=1.3) whilst others stated thatditttedisruption of lessons and part of contact f@ue used to
settle disputes respectively. Again, it could bensitom the results that indiscipline behaviouns leal teachers
feeling unsecured in class.

5. Discussion

The different acts of indiscipline behaviours asvsh from the results of the study such as latetesshool,
truancy, littering of school compound and classreaare likely to affect students’ learning. Clearioigthe
litters coupled with the late arrival of studerdssthool implies that lessons may not start eaglgcheduled on
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the school's time table. Social vices such as demisconduct, stealing of friends articles and Kirig of
alcohol are likely to affect human relation andateehostile environment in the school. Students vake
alcohol are likely to be flouting school rules aedulations and show disregard for school authewitStudents’
acts such as assault on colleagues, destructischobl properties and flouting of school rulesas® known to
disrupt school programmes and lessons. These aaite sthool and class management difficult and do no
foster conducive environment for learning. Theste@mes of the study agree with those of Ayertey0@Gnd
Keoreng (2004). They asserted that indisciplinebfmms such as cheating at examination, truancyjatem
among school children have become a global canker.

The major causes of indiscipline acts in the stadsa were attributed to the home, teachers anddheol
factors such as broken homes, mass media, poeorcfadasupport from parents, bad examples set bgmpsand
parents’ inability to meet their children’s psyobgical, emotional and social needs were blameth®upsurge
of indiscipline behaviours among school childrematdition, teachers were found to contribute tisicipline
acts as a result of their poor attitude to worksiggent absenteeism, and immoral relation amohgdagirls.
The above behaviours of teachers such as disctiimngromote agitation and leads to indisciplingsac
Teachers’ immoral relations with students especiaith girls do not promote enforcement of schadés and
regulations. School factors were also found to & @f the current spate of indiscipline in schodlke results
of the study show that influence from peers, lactgss size, relaxed school rules and regulaticres;hers’
immoral relationship with school girls and pooitatte of teachers to work are sources of breedidgscipline
acts. The different sources and causes of indiseifbund in this study are consistent with thosntioned by
Sekyere (2009), Mahadeo (2008), Ayertey (2002) kmdmsonet al (2005). Different studies conducted by the
above researchers showed that parents, teachkos| smd adult role models in society have contguo the
current spate and upsurge of indiscipline amongdagbupils.

It was found in the study that indiscipline behav®have contributed to the poor performance afesits in
schools. The different unacceptable behaviours gntlee students prevented them from concentratiradaiss,
loss of content and knowledge taught, created dersind insecurity in class, disrupted lessons anded most
of the contact hours to be used to settle disputbs does not allow the syllabus to be completetbie
students write their final examinations. For fehtheir lives, teachers were unable to give ouirthest and use
strategies that could enhance their teaching. Theome of the above indiscipline behaviours arer gobool
results and in certain cases school drop-out. Tfiedimgs of the study are not different from thascussed by
Etsey (2005), Koomsoet al (2005), Ayertey (2002), Carr & Chalmers (2005)e¥tblamed poor teaching and
learning in schools on indiscipline behaviours iffedent forms. Teachers and headteachers usethdostudy
suggested that both the home and school shouldecatgpto reduce the incidence of indiscipline amtitey
students. Both parents and teachers were to sarvela models as well as instilling discipline amoathe
students. This they can do by punishing and relgukiarious forms of behaviours that are not accejoted
society.

They also suggested that parents should be regp@asgid work hard to meet the socio-economic anctiemal
needs of their children. Teachers were also exgdotehange their attitudes towards work, escheméss and
be in position to counsel the students when thel meises. The different suggestions proposed byehehers
and headteachers fall in line with those of Koomsbal (2005), Mbiti (1988) and Johnson and Johnson (1991
They proposed that teacher assertiveness is vgrgrtamt in obtaining good discipline in the classmand in
the school in general. They also contended thagre-dreacher Associations (PTA) meetings can bea go
forum to share ideas on how to deal with indisalproblems in the school. Head-teacher relatipnishalso
important to foster good discipline in school. Gaminmunication and shared values are importantezisrin
the head — teacher relationship. Earls, Cains &cy€i993) reiterated that a head that was abler¢ate
consensus among staff on rules helped in theireaifoent.

6. Conclusion

The study examined the effects of indiscipline lo& &cademic performance of JHS students in thesklawg
District of Ghana. Specifically, the study looketdthe causes of the indiscipline behaviours anécesf of
indiscipline on students’ learning and the roles pafrents and teachers in minimizing the inciden€e o
indiscipline. The common indiscipline acts comndttey the students in the study area were lateresshool,
truancy, littering of school compound and classrepand failure to do homework. Acts of sexual mmshect,
stealing, drinking of alcohol and examination maliices were also prevalent in the study areadttitian,
violent acts such as assault on colleagues, flguiinschool rules and regulations, disrespect ttharity and
destruction of school property have also occurmneithé schools used for the study.

It was evident that indiscipline behaviours werevplent in the schools in the study area. No s&hwuld
therefore be left unturned in nipping in the butk £merging and growing monster called indisciplmeur
schools and the society in general. Indisciplinesdoot lead to proper and successful educationedlaigment
and learning of students. Indiscipline affects ¢meotional development of the children; expose thersocial
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vices and deviant behaviour which are negative vahaes that militate against students’ performaeme lead
to subsequent school drop-out. Parents, teachdrtharsociety as a whole are expected to corparatehelp to
reduce incidence of indiscipline behaviours amatuglents so as to give them stable mind to leamrder to
perform well academically.

7. Recommendations
From the findings and conclusions of the studis iecommended that;
a. Rules of classroom and forms of punishment mustis®ussed with the whole class and consensual
agreement must be reached before enforcement.
b. Each school should develop a mentorship schemehvgtovides for every disruptive child to be
accompanied by his form teacher or a surrogate.
c. Counseling activities in schools should be intéeditind done by qualified persons.
d. There should be regular Parent-Teacher Associ@®A) meetings for the discussions of students’
indiscipline behaviours.
e. Parents should be educated to be responsible amdhaod to meet the educational needs of their
wards.
f.  School rules should be restated, reviewed peritigiaad reinforced without fear or favour.
Recommendations for further research
It is recommended that this study should be ref@dit#n other districts in the country. Again, otfectors that
affect learning in schools such as availabilityezching and learning materials and proper sugernvisf
teaching and learning in schools should also bestigated.
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