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Abstract

This study focused on the factors that influendestap of CPD activities by Basic School Social $#sd
teachers and the relationship between teacher atkastics and teacher participation in CPD. Thedusf the
mixed-method approach which involved two phasesgoéntitative and qualitative data. A total of 185
respondents were purposively sampled. Data on ria¢hat support CPD take-up as well as the relakign
between teacher characteristics and teacher petiich were gathered using questionnaire and seuoutsred
interview. Qualitative responses were coded, caiegeh and analyzed into themes. Quantitative dataew
analyzed using frequencies and percentages. Mashdes felt that consultation, good content an@misgtion
as well as delivery were the key factors which gbaoted to the success of CPD activities in théridis It could

be concluded from the findings of this study thae&r relationship existed between the variableactter
qualification, teacher experience) and participatroCPDs.

Keywords. Staff development, professional development, cairion professional development, participation of
teachers.

1. Introduction

Continuing Professional Development (CPD) is a sjua non for high quality performance of all teash&his

is becausgethe quality of teachers is a significant determioestudents’ academic success. In buttressirg thi
point, Hammad (2001) indicates that the most kegrdenant of what students study is related to vibathers
know. The teaching profession for instance requaremcessant search of knowledge and skills tHraagacity
building programmes in the form of seminars, rdfegscourses, in- service training, workshops, itidncand
orientation for new staff. CPD has been noted aslaable means through which teachers enhance thei
knowledge and skills to teach more effectivelytia view of Lawal (2004), teachers’ acquisitiorpefiagogical
content knowledge for classroom activities is oresircrucial aspect of the education process fochvistaff
development activities usually focused on, leadmghe improvement in subject mastery, pedagoghsskind
classroom management. Madumere-Obike (2007) nb&tsthe purposes of staff development programmes a
that they ensure the development of professiormair, equip teachers with current knowledge andagedical
skills, meet particular needs, such as curriculnnovation and orientation, leadership duties aritsskacilitate
the adjustment of new teachers in their teachimgezahelp to promote collaboration among teachaard, to
make teachers aware of the need for up-to-datbiteamethods.

According to Pedder (2006), a survey of over 1,08¥chers as part of the Learning How to Learn Rtoje
emphasised the importance teachers place on lepsmific professional learning practices for enhancing the
quality of their students’ learnind@-he findings show that the teachers reported higgitipe results for team
work, classroom hands-on professiondevelopment activities such as collaborative redeaand
experimentation, joint teaching, observation oleajue teachers and providing feedback, but withmower
practice scores.

Also, studies by Kettle and Sellars (1996) in Aalkdr and Olweus (2013) in Norway depict that teashe
professional preparation and development haveat gffect on establishing teachers’ goals for tlegirners, and
how these goals subsequently influence the teddhetigities in the classrooms and schools. SiryiJaroungs
(2001) after studying of records measuring thecesfe@f four different models of professional deyeient on
teachers’ professional development and school dgpacthe United States of America, found thatratbdels in
the main, reinforced teachers’ skills, knowledgied attitudes, and they had diverse consequencethenfacets
of school capacity.

A number of studies concerning the effect of teelprofessional development on students’ learniegprt that
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the more professional knowledge teachers posdesshigher the levels of student academic attainn(ieal,
2001; Tatto, 1999). Also, Borko and Putnam (1995) note that professional development plays a significant role in
changing teachers’ teaching methods, and that ttleseges have a positive impact on students’ legridata
collected during the ‘Cognitively Guided Instructi®roject’ (CGI) — a multi-year and multi-phase gnaamme of
curriculum development, professional development eesearch — show powerful evidence that experience
teachers’ pedagogical content knowledge and pedzmjogontent beliefs can be affected by professiona
development programmes and that such changeslatedréo happenings in their classroom activitied student
academic performance (Borko & Putnam, 1995). Smmésults were obtained in Pakistan (Warwick & Reisn
1995), where the formal education of teachers Wwaely associated with the levels of students’eagdinent. It is
interesting to note that the report of Warwick &wimers (1995) also showed that students’ perfocearas not
notably related to whether or not teachers acqiredd qualification in the said country.

The provision of continuous professional developn{@®PD) in Sub-Saharan Africa has encountered emgithg
issues. Cosmas and Albert (2008) note that thagpoovof CPD is very low in Sub-Saharan Africa sirike 1980s.
This is due to the fact that many African countrlesd to operate in a context of financial austeatd
underdevelopment. Besides, the provision of CPDimaah in an ad hoc nature and has been descritig€llagan
(1995) as the scheduling of awareness programmses)ly of short time interval, to notify teachetsoat latest
ideas in the area of education, or, in the wotatson, to fill authorised institutional days wiéimy on hand topic
or speaker. In situations where staff developmeodunities are poorly conceptualised, insensitivethe
concerns of individual participants, and little ceff is made to relate learning experiences to wadg
conditions; subsequently little impact is made upon teachetker pupils (Day, 1999a).

Much of attention has been placed on the result€PD activities, such as teacher pedagogical shitid
instructional activities; the successfulness of various procedures for adult learning; and whether professional
development has an effect on children learning (Garet et al., 2001; Desimone et al., 2002). Although some of
these researches recognise that teachers havefpbeféects on student outcomes, there has beeively
little attention given to the role played by CPDowerall teacher effectiveness and, more spedyicthile factors
influencing CPD take-up by teachers (Richter, Kyritdusmann, Ludtke & Baumert, 2010). This currstudy
thus seeks to explore the factors that influenee tke-up of CPD activities of Basic School Citizieip
Education and Social Studies teachers in the %i$8abt District of the Upper West Region of Ghana.

1.1. Statement of the problem

Teachers’ take-up of formal and informal ways of@dng knowledge and skills has long been the estthpf
contention in educational research globally. Momrpvattracting, maintaining and developing teachers
throughout their professional years have attratiiedattention of educational policy makers in maoyntries
(OECD, 2005). Also, many studies show that botlrimal and formal professional development actisitiee
necessary for strengthened pedagogical practicdslearners’ achievements (Day et al., 2007). Teache
professional development is thus seen to be driticanaintaining and enhancing the quality of teaghand
learning in schools (Craft, 2000; Harland & Kinder, 1997). Various sources of literature on professional
development have consistently shown that teachefegsional development is indeed a critical aspdct
successful school level change and development (Day, 1999b; Hargreaves, 1994). The authors assert that where
teachers are able to access new ideas and willispdre experiences more readily, it leads to gremitential

for school and classroom improvement. Therefordchiag appropriate professional development prowvisd
particular professional needs is essential if ¢iffedearning is to take place.

In recent decades, Ghana has outlined a numbeplafypdocuments aimed at enhancing the professional
development of teachers throughout their careersthe last few years, education policy has begun to
specifically tackle the issue of CPD. In view ofstimuch attention has been focused on the reatingtof and
investment in CPD provision, the impact on classrqmractices and methodologies and students’ pedoce
and attainment. However, less attention has beeamgo the finding out of the reasons teachersqjaate in
CPD as well as the factors which encourage, orvatatitake-up of this type of in-career training.

Coolahan (2003,) notes that, there is paucity td da the level of teachers’ involvement in lifefpprofessional
development programs. Considering the magnitudevestment in CPD programs for teachers and tienee

on implementation of education reforms on the miovi of effective CPD, it is imperative that theokledge
foundation on which teachers take up CPD regulany the reasons need to be strengtheAgédin, although
support services have been introduced which plagghasis on the concept of lifelong learning andvig®
professional development programmes for teachiéits,is known about the extent of participationGRPD, and
how take-up varies by teacher or school charatiesim the district (study setting). This studyight to address
this gap by investigating into the factors influgrgcteacher participation in CPD in the Sissala Wdéstrict of
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Ghana. The current research envisages that thiy still yield valid results and recommendationsinéorm
educational, CPD practices.

1.2. Purpose of the study

The purpose of this study was to explore the factbat necessitate the take-up of CPD activitieBhgic
School Social Studies teachers and the relationstiyween teacher characteristics and teacher ipattan in
CPD activities. The objectives of the study wemrdfiore to determine the factors that necessiteteake-up of
CPD activities by Basic School Citizenship Eduaatand Social Studies teachers as well as the orkdtip
between teacher characteristics and teacher peatich in CPD activities. The study was guided hg t
following research questions:

Research question 1: What factors influence thaggaation of citizenship education and social stsdeachers
in CPD programmes in the district?

Research question 2: What is the relationship batvieacher characteristics and teacher participati€PD?

1.3. Significance of the study

The findings would help teachers, supervisors atiteroresponsible officers to be aware of the factor
influencing teacher participation in CPD, and atsing out the challenges that stand against theesscof
professional development programmes in order t@ ta&tions of improvements. The findings would also
provide important information to the national amddl policy makers and programme designers sothiegt
would further revise and develop appropriate prognes for specific target groups. The study findimguld
contribute to the improvement of quality socialdits education by initiating responsible partiessamool
improvement programme which ultimately would endhwihe highest learners’ achievement. The findings
would also add to the existing body of literatureteachers’ continuous professional development.

1.4. Limitations of the study

As with any study, there are external and integmaistraints. An indication of these and their impaagiven

below.

External and internal constraints were encount@retie course of conducting the study. As alwaysetand
resource constraints act to place bounds aroundcityge of the study. Time was a factor in this wtlckternal

conditions required the fieldwork to be completdthim a specified time-frame with little or no s@for this to
be extended. Strangers are not always trustedstitutions such as schools for various reasonskaapers of
data may sometimes think that a researcher’s presmay expose shortcomings in certain aspectseofwork

and they may feel uncomfortable. This is partidyléarue during an intense focus on education. Aesult,

winning the trust of teachers and head teachexskallenge that a study such as this needed tb mee

1.5. Delimitation of the study

The study should have ideally assumed a nationaledsion. However it is delimited to Basic School
Citizenship Education and Social Studies teachrethe Sissala West district of Upper West regioime Study
also focuses only on the factors that influence G&i2-up by Basic School Citizenship Education Sodial
Studies teachers and the relationship betweendeatlaracteristics and teacher participation in @efvities.

2. Literaturereview

In Ghana, CPD for basic school teachers usuallg talo forms where on one hand, education authsrlan

and invite teachers to attend workshops and trgipregrammes on targeted topics such as subjeegpgital

content knowledge and skills, leadership and mamagé issues and on the other hand, schools angeallto

decide their own professional development actisitidich they find useful to their work. Howevereta is lack
of extensive studies to uncover the factors tHaeémce teachers’ participation in CPD.

One model that has been used to explain teaclaes’up of professional development activities & Teacher
Career Cycle Model. This model is made up of markess eight stages which can be used to explaiextent

of a teacher’s participation in professional depetent: (1) pre-service, (2) initiation into the \see, (3)

proficiency building, (4) passion and growth, (3atslity, (6) dissatisfaction, (7) career wind-dowand (8)

career exit. However, it is not certain that evergcher will go through every stage (Fessler &isténsen,
1992).

In this model, it is posited that the motivatiom foteacher’s take —up in professional developnaranges as
he or she goes through the different stages aftier carrier development. This suggest that hei@care more
likely to participate in CPD in the early stagesdugse these are their formative and important stageheir
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career and may be more passive and indifferenPD Ectivities as they reach the stability stagdssquently,
their motivation to participate in any CPD activitleclines even further as they pass through thethase
stages. This model has been criticized by Pow aodg/2017) on the grounds that it is subjectivaature and
therefore may not be sufficient to be used to miadiachers’ readiness to participate in CPD.

Scribner (1999) propounded a model that can be wserplain the factors that influence an individigacher’s
engagement in CPD. The model consists of three paaits that might influence teachers’ decisionadipipate
in professional development activities. First bf lae notes that motivation (both intrinsic andrasic) is very
important. He outlines four intrinsic motivatingcfars such as: content knowledge needs pedagoghdi
deficiencies, classroom management problems ansl igagtudent centred knowledge. Also he notes twom
extrinsic factors that affect teacher participatiorCPD activities are remuneration and license@uirements.
Further, he notes that the level of support toheexby school authorities for PD activities playkey role in a
teacher’s decision making process to participatebn Again, Scribner (1999) ascribes that the tyalate at
which and the range of PD activities provided tacteers are important factors in determining teaglugrcision
making process in take up of PD. In addition, teashlife outside the school, and his level of coitnment to
his family influence the decision making process.

Kwakwan (2003) in a study on factors that affeecteers’ engagement in PD activities involving 5é2andary
school teachers in Netherténidentified that three factors; personal factors, task factors and work environment
factors have an effect on teachers’ participafiorPD activities. She noted that personal factarshsas
professional attitudes and emotion exhaustion appletb have a greater significance than task factfare.
pressure of work, autonomy) and work environmentdis ( i.e. management support) in predicting hees!
take up in CPD. Borko (2004) asserts that a tea&ckhagagement in CPD activities can stem from tiest for
lifelong learning, the desire for professional catgmce and to stay abreast with current happemniis field
of work, for career progression, or the need ts§atompulsory government regulations. Also, algtby Lee
(2002) found a mmber of factors that facilitate effective PD in Taiwan. These include; ‘relevant/realistic content’
(34%), ‘opportunity to share ideas’ (32%), ‘relevam needs identified by teachers themselves’ (25k&)nds-
on activities’ (25%), ‘sufficient resources’(20%g00d delivery’ (18%), ‘focused content’ (17%), ipaipants
committed’ (13), ‘school supportive of CPD’ (11%resenter with recent experience’ ( 9 %) and ‘ldasa
good practice’ (9%).

Aside, the above factors, teachers’ personal clteniatics could influence their involvement in CRBtivities.
For instance, a study by Amanulla and Aruna (2Gh®wed that there are significant differences bebtnmale
and female teachers, more-experienced and lessiexped teachers, and government and private school
teachers in the mean scores of items related fegsional development. According to Torff and SasgR008)
personal characteristics of teachers such as ages wf teaching experience, gender, grade lelein@ntary
versus secondary), in which they teach affectsheat attitudes about PD activities and as a remfluence
teachers’ participation in PD activities. Also, tady by Ozer and Beycioglu (2010) on the effectdeafcher
characteristics, such as gender and teaching experiin terms of PD activities revealed that gemae years
of teaching experience affect teachers’ particgrain CPD activities, with female teachers havingrenpositive
attitudes toward PD activities than do male teasshend experienced teachers generally have negatitiedes
about PD activities.

Studies by Hustler, McNamara, Jarvis, Londra, aacth@bell (2003) showed that male teachers werdlalbiss
likely to have positive feelings about professiodavelopment than their female colleagues albeitdifference
was negligible. A study by Bayindir (2009) foundithhere is no relationship between teaching egpee and
teacher participation in CPD as both less expeeénteachers (those with fewer than 5 years teaching
experience) and experienced teachers (those widr @1 years of teaching experience) reported that
participation in PD activities is unnecessary ameféfore often deemed as a waste of time. Alsoghieg and
Learning International Survey (2013) showed thatrehis no statistically significant difference beem male
and female teachers with regard to days of padtmp. Moreover, the number of professional develept
activities engaged in by a teacher decrease withatfe of the teacher showing that less experietezathers
receive more days of professional development tim@me-experience teachers. Alade and Odebode (2014)
revealed that gender, age, academic qualificatind,years of teaching experience had no signifitapact on
the benefits teachers’ derived from Professionaldi@pment activities.

Empirical studies investigating teacher participatin professional development have identified emdated
differences (Desimone, Smith & Ueno, 2006). Cholye€ and Bugarin (2006) study found that teachere we
engaged in formal learning opportunities acrosagdl groups. Richter et al. (2010) research shdkadormal
learning programs (such as in-service training)ewmainly often used by mid-career teachers (apprataly
age 42), while informal learning opportunities shdistinct models across the teaching career. Ricttteal.
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(2010) also found that contrary to expectationdepteachers approaching retirement spend moreengeged
in informal professional development, such as m@agrofessional literature, than their younger ¢erparts.

3. Methodology

The study used the mixed-method approach followliregsequential explanatory design. According tos@edl
(2008), mixed-method is an approach in which tlseaecher collects, analyses the data, integragefindings,

and come out with inferences using quantitative qualitative approaches within a single study. Tdésign
comprises two main phases, thus quantitative fakbvby qualitative (Creswell, Plano-Clark, Gutmann &
Hanson, 2003). The researchers adopted mixed-meipymdach because analyses of the quantitativendattl
provide a general understanding of the researchigamo Whereas subsequent analyses of qualitativzevaauld
refine and further explain those statistical resulith an in-depth examination of participants'wse(Creswell,
2008).

The sample for this study was made up of 185 redpais which included 15 headteachers and 170 teache
(made of 89 males and 81 females) selected thrpughosive sampling. The district was chosen bechaswy
Tutors at the Tumu College of Educatiahge researchers visited schools in the districiing Teacher
Continuous Professional Developmd&mCPD) programme with different facilities, in défient geographical
settings and participants with different educatidmeckgrounds. The researchers’ interaction with tdachers
revealed that they had varying assumptions abol®OX@h general and its relevance, challenges and the
expected outcome, students’ learning improvemeithinvthe school and otherwise. The current studgdu
questionnaire and semi-structured interview toemlinformation from the teachers in line with ttesearch
objectives. It includes both open-ended and closke@ items. Likert-type scales were also used where
respondents were asked to rate items connectedthéth attitude towards CPD in line with CPD adiss.
Respondents were also offered opportunities to gjualitative responses and additional comments. The
Statistical Product for Services Solution (SPSSieer22 for Windows) was used to analyse the.d&ttistical
descriptors used in this study are frequency (f) percentage (%). Following procedures outlined-bggusan
and Takane (1989) and Kannasutr (1999), mean aest twere employed to determine the patterninghef t
views of teachers the factors that encourage G8D take upas well as teacher characteristics and their
participation in CPD activities.

4. Resultsand Discussion

Resear ch question 1: What factor sinfluence the participation of social studiesteachersin CPD
programmesin thedistrict?

The study collected data on factors that influgtheeparticipation of respondents in CPD activitieable 1
presents results on the factors contributing teatiffe continuous professional development actigitn the
Sissala West District.

Table 1: The Factors Contributing to Successful or Effective CPD Activities

Factor Freq. % Rank
Consultation 56 33 1°
Good organisation 47 28 2"
Good content 34 20 3™
Provider experience 19 11 4"
Proper delivery 12 7 5"
Other 2 1 6th
Total 170 100

Source: Fieldwork data (2017)

Table 1 shows that, a majority (56) which repres@&3% of the respondents mentioned consultatidynad a
factor. This is followed by good organisatiofij2as reported by 47 (28%) respondents. The rest geod
content (%) as stated by 34 (20%) respondents, and provigerence (%) as indicated by 19 (11%)
respondents. The least of the factors were propléredy (5") as mentioned by 12 (7%) respondents, and other
unspecified factors (§ as stated by 2 (1%) respondents.

Semi-structured interview data conducted for headteachers on the factors that influence the
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take-up of CPD activities by Basic School Social Studiesteachers.

A number of factors influence the participationsafcial studies teachers in CPD
programmes. | think teachers are motivated to @péte in the activities when the
facilitator does good delivery, and teachers’ exgians are met. This means that
facilitator has much content knowledge and handsadtivities(Interview data,
Headteacher #1).

Teachers are encouraged to participate in thesetiast when they are made to
decide on the kind of CPD activities that they wvaiblike to undertake to develop
themselves. Also, they will take part in it if t@&PD activity will help them to
update their knowledge and skills as well as pekbenefits such as promotion
(Interview data, Headteacher # 2).

Teachers take part in continuous professional dpweént activities that meet their
needs. That is the activities are focused, wellcstrred, presented by people with
recent and relevant knowledge, and provide forvackearning(Interview data,
Headteacher # 3).

Teachers take part in continuous professional dpweént activities that meet their
needs. They are also zealous to participate ntéaichers are involved in planning
for CPD activity. Another factor is when the CPgramme is practically oriented
and properly organisegdinterview data, Headteacher # 4).

Teachers will usually like to take part in contimsoprofessional development
activities if the content is relevant to their wakd if it is well organised. This will
enable them acquire knowledge that will improvartiefficiency (Interview data,
Headteacher #5).

I think teacher participation is high when facilites do good delivery, and their
expectations are met. The implication is that difator should have much content
knowledge and hands- on activitigaterview data, Headteacher # 6).

Teachers are involved in continuous professionakeld@ment activities that are
suited to their needs. Most often these activitias are activities are well structured
and focused in providing relevant knowledge andllssk{lnterview data,
Headteacher # 7).

Teachers will take part in continuous professiateilelopment activities that would
satisfy their needs. They would also take part ifiit is planned with teachers. A
practically oriented and proper organised contisuguofessional development
activity would encourage teachers to participati¢ {hnterview data, Headteacher
#8).

Teachers take part in continuous professional dgweént activities when they are
made to decide on the kind of CPD activities irlalmbration with stakeholders and
also, if the delivery process is handled by comped@d knowledgeable facilitators
(Interview data, Headteacher # 9).

Teachers participate in continuous professionaéligment activities if the content
is relevant content, and the activities are wellamised. Besides, effective delivery
by facilitators also accounts for teachers’ pgpation in these activities. This will
enable them acquire knowledge that will improvertie#iciency (I nterview data,
Headteacher # 10).

Teachers take part in continuous professional dgweént activities that satisfy
their needs. That is when the activities are fodused well structured nterview
data, Headteacher # 11).
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I think teachers willingly participate in continueuprofessional development
activity when it meets the following criteria: eteve delivery that meets teachers’
expectations and hands-on activitjester view data, Headteacher # 12).

| think teachers are motivated to participate i dlctivities when they are properly
delivered, and teachers’ expectations are metrmgef good content, and hands-
on activities(I nterview data, Headteacher # 13).

Teachers participate in CPD programmes when theymade to decide on the kind
of CPD activities they need. Also, if the CPD aityiwvill help them to update their
knowledge and skills as well as some personal ltensfich as promotion
(Interview data, Headteacher # 14).

Teachers participate in continuous professionalelbgment activity if it would
satisfy their needs, planned with teachers, and itpractical oriented. Another
factor which encourages teacher participation iswthe content of CPD activity is
relevant and well organised. Besides, effectivévdg} by facilitators also accounts
for teacher participation in these activities siitcenables them to gain knowledge
and skills that will improve their efficiendynterview data, Headteacher # 15).

This study finding is buttressed by Pedder (2006nlsurvey of over 1,000 teachers as part of trerieg
How to Learn project which emphasised the impomaieachers place on lesson-spegificfessional learning
practices for enhancing the quality of their studetearning. Teachers reported high-value scores for
collaborative classroom-based professiatalelopment activities such as joint research aqergmentation,
team teaching anpeer observation and feedback, but much lower igmstores. It is also supported by Lee
(2002) where he found a number of factors thatlifat? effective PD in Taiwan include ‘relevantfigdc
content’, ‘opportunity to share ideas’, ‘relevamd heeds identified by teachers themselves’, ‘hamds-
activities’, ‘sufficient resources’, ‘good delivéry‘focused content’, ‘participants committed’, fswol
supportive of CPD’, ‘presenter with recent expec&rand ‘based on good practice’.

Research question 2: What isthe relationship between teacher characteristics and teacher Participation in
CPD?

Data was solicited from the respondents on thesratteristics to determine the relationship betweacher
characteristics and teacher participation in CPivities. The data presented in Table 2.

From Table 2, out of a total number of 170 teachérs participated in this study, those who reabytigipated
in CPD activities (n = 151) far outnumbered thog®wlid not participate in it (n = 19). Out of thgllteachers,
male teacher participation (n = 89) in CPD is higbempared to female teachers participation (n ri62he
current study. A mean comparison of the gendeeffces in teacher participation was skewed towaals
teachers (M = 2.00; SD = 0.000) as against female teachers (M = 1.41; SD = 0.495). Similarly, a t-test output
indicates that the observed difference in the means is significant; t (168) =- 5.192, p =.000, at a confidence
interval (C.I) of 95%. This result statisticallhows a negative but significant marginal gendéertince in
teacher participation in CPD activities. This résséemed to suggest that male teachers are maly Ik
participate in CPD activities as compared to tleinale counterparts. The finding is supported hyliss by
Hustler, McNamara, Jarvis, Londra, and Campbel08Qhat revealed that male teachers were alitig likely
to have positive feelings about professional dguslent than their female colleagues albeit the difiee was
negligible. The low participation of female teachar CPD activities could be linked to some chajlesiwhich
confront them, For instance, they are likely toefaultiple role challenges or work overload if theg career
women, wives and mothers who care for their famili# would be difficult for such female teachers t
effectively function since they might be overburddmwith domestic tasks, especially if the lackexeived less
support from their families. It is also likely th#tey might encounter financial constraints, esgbcif they
were to self-sponsor their participation in CPDiati¢s. It is also likely that female teachers adow internal
(intrinsic) motivation for CPD activities.
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Table 2: Cross Tabulation of Teacher Characteristicsand Participation in CPD Activities

Variable Variable category Participation M SD t-cal df p
in CPD
Yes No Total
(n=151) (n=19)

Male 89 0 89 2.00 0.00

Female 62 19 81 1.41 495 -5.192 168  0.000

Under 25 yrs 19 0 19

25-34 yrs 96 0 96

35-44 yrs 36 8 44  4.00 943

45-54 yrs 0 3 3

55+ yrs 0 8 8 2.11 595  -12.091 168  0.000
Educational Cert. ‘A 17 0 17
Qualification  Diploma 118 0 118 311 315

Bachelor degree 16 17 33

Other 0 2 2 1.99 469  -10.039 168 0.000
Teaching Under 5 yrs 89 0 89
Experience 6-10 yrs 51 0 51

11-15 yrs 11 3 14 4.37 761

16-20 yrs 0 6 6

21+ yrs 0 10 10 1.48 .631 -18.344 168 0.000

Source: Fieldwork data (2017)
Key: M = Mean; SD = Standard Deviation; df = degrees of freedom; p = probability value or significance level

Young and middle-aged teachers who fall withindige group of 25-34 (n = 96) were more likely toticgrate
in CPD activities compared to their counterpart®wiere between 35 and 44 years (n = 34) and thbseane
25 years old or below (n = 19). Teachers who wé&r&4l (n = 0) and 55 years or more (n = 0) are eitiog
likely or less likely to participate in CPD actieis. A comparison of the mean in age differencesk teacher
participation in CPD indicated thgbung teachers (M = 4.00, SD = 0.943) were morelyilto participate in
CPD compared to their counterparts who were olelaerly (M = 2.11, SD = 0.595). An independent skasp-
test result shows that the observed difference in the means is significant; t (168) = - 12.091, p = 0.000, at a
confidence interval (C.I) of 95%. This result stttally shows a significant age difference in teac
participation in CPD.

This result implies that young teachers are mdwyito participate in CPD activities compared fieit elderly
counterparts. This is an indication that the tewgtesr inclination to participate in CPD activitisshigh among
young teachers. Empirical studies investigatinghea participation in professional development hialeatified
age-related differences (Desimone, Smith & Uend)620Choy, Chen and Bugarin (2006) study found that
teachers were engaged in formal learning oppoirinicross all age groups. Richter et al. (2016¢aech
showed that formal learning programs (such as imige training) were mainly often used by mid-caree
teachers (approximately age 42), while informatri@sy opportunities show distinct models acrosstéaehing
career. Richter et al. (2010) also found that @gtto expectations, older teachers approachirigene¢nt spend
more time engaged in informal professional develeptnsuch as reading professional literature, tthair
younger counterparts. This is in contrast with ¢herent study where young teachers are more liteetpke up
CPD activities. This is so because; it is likely that they have high internal motivation for such programmes
because they value them. It is also likely thatligns with their personal goals and interestsrofywtion and
professional growth and development. This couldsbebecause old or elderly teachers might not vitiee
relevance of such professional development aaitd their personal goals or interests of promsticilso,
their propensity and participation in such prograesmmight be relatively low because of closeness to
retirement. This result suggests that CPD actwisigould target more young teachers.
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In terms of teacher qualification; teacher participation in CPD activities is high among those who obtained
diploma certificates (n = 118) and Certificate #olders (n = 17). However, teacher participationGRD
activities was low among those who obtained bachiddgrees (n = 16) and other higher degrees suntaater
and doctorate degrees (n = 0). There was a significelationship between teacher qualifications and
participation in CPD [t (168) = - 10.039, p = 000@wo-tailed)]. Teacher participation was muchhHggamong
those with low qualifications (M = 3.11, SD= 0.31Ban their counterparts with higher qualificatight= 1.99,
SD = 0.469). This means that a low teacher prafessiand academic qualifications trigger high pgsttion.
That is, teachers with low professional and acadeajualifications have high inclination to participan CPDs
compared to their counterparts with higher qualtfiens. This is an indication of a linear relatioipsbetween
these two variables (teacher qualification andiggstion in CPD). This result suggests that CPHvaes
should target teachers with low professional aratlamic qualifications.

Teacher participation in CPD activities was highoam those who had spent a few years in the teaching
profession compared to their counterparts who Ipshtsmore or long years. This means that particpah
CPDs is high among teachers who are less expedeifite results of this study found that teachetigpation
in CPD was high among those who spent 5 or less fea= 89), those who spent 6-10 years (n = 5ig,those
who spent 11-15 years (n = 11). Teachers who hadts5-20 years (n = 0), and 21 years or more Qy less
participated in CPD activities or they were founat to participate in CPDs at all. There was a digant
relationship between teacher experience and paation in CPD t (168) =-18.344, p = 0.000 (twded)].
Teacher participation was higher among less expegit teachers (M = 4.37, SD = 0.761) than theintayparts
who are more experienced (M = 1.48, SD = 0.631i§ likely that less experienced teachers have hitgrnal
(intrinsic) motivation to participate in CPD actieis. That is, less experienced teachers haveihdination to
participate in CPDs. This is an indication of ahn relationship between teacher experience artitipation in
CPD. This result suggests that CPD activities ghtarget teachers who are less experienced.

During the interview, some of the headteachersthese to say:

A lot of male teachers take part in CPD activitiran their female counterparts.
This phenomenon is due to the fact that femaleheyachave a lot of duties to carry
out at home. It could also be as a result of magpetanstraints. In my view,
beginning teachers take part more in CPD activiliesompared to teachers who
are about to retire. This is because the begint@aghers need more skills and
content to be effective and efficient in their waakd also get promotion. Those
about to retire believe they have done their pad aeed to prepare for their
retirement. Teachers with lesser educational daatibns involve themselves more
in CPD activities than those with higher educatiogaalifications. This is so
because the former need more skills and knowleddee teffective and efficient to
become better professionals whilst the later htsnad this stage. Teachers who
just join the teaching profession do take part mor€PD activities than teachers
who have been in the profession for a long peridds phenomenon is as a result of
the fact that the former needs more skills and kedge to be effective and
efficient in their work to attain professionaliswhereas the latter might have
already attained professionalighmter view data, Headteacher # 1).

The number of male teachers and female teachdrsatt@part in CPD activities is
about the same from my estimation. This is as altre$ the fact that both male and
female teachers do the same work in the teachingcee Hence, they all require
same sort of skills and knowledge to be effecting afficient in their work. Young
teachers participate more in CPD activities thachers who are older. Young
teachers have more years to teach; as such thay tneeontinuously develop
themselves to be able to do their work effectivéip. the other hand, older teachers
who are close to retirement may be interested tiviaes that prepare them for
retirement not activities that will enhance thefficgency in the teaching field.
Teachers who completed teacher training institstimith the minimum teaching
certificate usually want to engage in CPD actigitie order to upgrade themselves
to achieve competence. However, teachers with highalifications feel reluctant
to engage in CPD activities for the fact they badighey have acquired what is
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required to be a competent teacher. Teachersasdl €xperience in teaching need
the needed experience to be able to perform effdgti This accounts for their
regular participation in CPD activities to enalliern learn the skills and knowledge
to do a better job in the chosen profession. Cawlgr teachers with more
experience usually have some kind of dislike folDCRtivities with the belief that
they have acquired skills and knowledge it takebdoexpert teache($nterview
data, Headteacher # 2).

Both male and female teachers take part in contisymrofessional development
activities in my estimation. This may be so becabesth sexes are in the same
teaching profession which requires same skills kmolwledge in the practice of
their chosen field. In this regard both take partthese activities to acquire the
needed skills and knowledge to function as effectiwd efficient professionals.
Those who involve themselves more in continuousfeggional development
activities are the young teachers. It could be thase young teachers have the
quest to attain professionalism which can only khieved through lifelong
learning. Hence, they engage more in continuousfepsmnal development
activities. Teachers with the least qualificatiams the ones who usually participate
more in continuous professional development aaivit This cohort of teachers
needs to ‘grow’ in the field. This growth is onlitained through self-development
by engaging in continuous professional developraetivities. Teachers with more
teaching experience most often than not like t@ tadrt in continuous professional
development activities. They assume that they ladhietakes to deliver effectively
in terms of pedagogy and knowledge in the teachimdylearning environment. On
the contrary, teachers with little experience imgothemselves more in continuous
professional development activities since they hiittle or no experience in the
field. “I always chose the newly trained teacherew! am asked to select teachers
to attend continuous professional development idesV (Interview data,
Headteacher # 3).

The participation of both male and female teacharsontinuous professional
development activities is same. Both categorieteathers require same skills and
contents to function well as teachers. Hence, tlesd same learning opportunities
to acquire same. Young teachers participate mor€RD activities than old
teachers do. Young teachers who have just joinegtbfession have a lot to learn
in terms of pedagogy and content knowledge. Thewedor the acquisition of the
pedagogical skills and content knowledge is througimtinuous professional
development activities. Older teachers who arepatrttired’ in the service usually
feel reluctant to engage in continuous professiatelelopment activities. They
assume that the ‘journey’ is about ending or hatednGenerally, the participation
in continuous professional development activitisscomparatively high among
teachers who have the least teaching qualificafibis phenomenon is as a result of
the need to ‘catch up’ with teachers who have &drigeaching qualification or go
ahead of them to position themselves as godfativershe profession. The
phenomenon is that, teachers with enough experisaeethemselves as having
acquired a lot with regard to what is required loérh as effective professionals.
Consequently, these teachers see nothing ‘newhéset continuous professional
development activities. Hence, they often fail #iket part in these learning
opportunities. However, teachers without the neegebgutrience are compelled to
participate more in continuous professional develept activities to enable them
gain much experience in the field of teachfhuterview data, Headteacher # 4).

There exist some differences between male and éntecher participation in
continuous professional development activities. eMdeachers participate in
continuous professional development activities ntba female counterparts. Male
teachers usually have more opportunities to engag€PD than their female
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colleagues. Male teachers have enough time asuhelly excuse themselves from
house household activities. Female teachers amdlysaught up with a lot family
duties that take away much of their time. Thera @g@p between the participation of
young and old teachers in continuous professiopakldpment activities. Young
teachers participate more in continuous professideaelopment activities than
older teachers. The young teachers are beginnauipées who need to learn how to
do the work of the teacher. Hence, they need coatis professional development
activities. The older teacher has already acquhedart of teaching. Hence, they are
less likely to engage in continuous professionalettjoment activities. The
educational qualification of teachers will determithe level of participation in
continuous professional development activities. cheas with less educational
qualification have the quest to climb the educatiotadder in the teaching
profession. Hence, they participate more in cowtirsuprofessional development
activities. Teachers with higher educational qiadifon assumed they have
reached their peak. Thus, they do not need any letlg® and for that matter there
is no need to engage in continuous professionatldpment activities. There is no
much difference in the level of participation ofthers in continuous professional
development activities by experience. The diffeeemmly exists in the type of
activities. Highly experienced teachers are mdeelyito participate in certain types
of CPD activities such as computers, whereas yauegehers experience are more
likely to attend courses in classroom managertienérview data, Headteacher #
5).

A lot of male teachers take part in CPD activitiean their female counterparts.
This phenomenon is due to the fact that femalehracare saddled with a lot of
household activities and do not usually have endirgk to engage in continuous
professional development activities. Beginning bess participate more in CPD
activities as compared to teachers who are abouttice. This is because the
beginning teachers need more skills and contebeteffective and efficient in their
work and to become expert teachers. Those abouttie are more aligned to
activities that prepare them for retirement. Teasheith the least educational
qualifications participate more in CPD activitiehah those with higher
qualifications. This is so because the former neede skills and knowledge to be
effective and efficient to become better profesaismwhilst the later assumed that
all that is required for their work had been leari¢achers who just joined the
teaching profession participate more in CPD adtisithan teachers who have been
in the profession for a long period. This phenonmeisoas a result of the fact that
the former need skills and knowledge to attainesfgmsionalism whereas the latter
see themselves professiondister view data, Headteacher # 6).

Both male teachers and female teachers participateontinuous professional

development activities. This may be so because lilagg the same job description
which requires same skills and knowledge. Consetyethey take part in these
activities to acquire the needed skills and knogtetb function as professionals in
the teaching field. The young teachers participatee in continuous professional
development activities as compared to the old te@chYoung teachers want to
attain professionalism and professionality. Herthey need to participate more in
continuous professional development activities.cheas with the least educational
qualifications participate more in continuous pesienal development activities
than those with higher educational qualificatiofis cohort of teachers have a lot
to do in the field. This is achieved through se#fvelopment by engaging in
continuous professional development activities. cheas with more teaching

experience are reluctant to participate in contirsu@rofessional development
activities. The mind set is that, they have athkes to deliver effectively in terms
of pedagogy and knowledge in the teaching and ilegrenvironment. On the

contrary, teachers with little experience partitgpmore in continuous professional
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development activities since they have little orexperience in the fielf nterview
data, Headteacher # 7).

The participation of both male and female teacharsontinuous professional
development activities is the same. They all regjisame skills and content to
engage in their work as professional in the teagfiiled. Hence, they need same
learning opportunities to acquire them. Young leas participate more in CPD
activities than teachers who are older. Young teechave a lot to learn in terms of
pedagogy and content knowledge. The avenue faadhaisition of the pedagogical
skills and content knowledge is continuous profasai development activities.
Older teachers usually feel reluctant to engage camtinuous professional
development activities in that they assume thay theow all’. Generally, the
participation in continuous professional developtnedativities is comparatively
high among teachers who have the least teachinlifigation. This is because of
the need to bridge the knowledge gap with teackdrs have higher teaching
qualification. The conception is that, teacherswituch experience see themselves
as think tanks with regard to what is required ldnb as effective professionals.
This notion makes them see nothing ‘new’ in thesmtiouous professional
development activities. Hence, they do not take ipathese learning opportunities.
However, teachers without the needed experiencecanpelled to participate more
in continuous professional development activities enable them gain much
experience in the field of teachifigterview data, Headteacher # 8).

The number of male and female teachers who takeip@PD activities is about
the same from my estimation. The reasons includde reachers like their female
colleagues require same sort of skills and knowdesigce they do same job. Both
male and female teachers need growth in their psada and this is achieved
through lifelong learning activities and for thatatter CPD activities. Young
teachers participate more in CPD activities thachers who are older. Young
teachers need promotion in the field of teachind #nis can be achieved through
self-development. They need more knowledge andsskil do their work better.
The older teachers who have gone through CPDs lleeguipped and needed
knowledge and skills. Hence, they have less inteireontinuous professional
development activities. Teachers who completedh&ratraining institutions with
the minimum teaching certificate engage in CPDvéis to achieve competence.
Teachers who had higher qualifications feel relnicta engage in CPD activities
with the thinking that they have learnt ‘all’ to k® them competent better.
Teachers with less experience in teaching requibehmexperience to perform
effectively as required of them. This necessitétes regular participation in CPD
activities to enable them learn the skills and kieolge to do a better job in chosen
their chosen profession. Whereas teachers with regpbrience usually have some
kind of ‘dislike’ for CPD activities with assumptiothat they have acquired skills
and knowledge it take to be expert teaclfrter view data, Headteacher # 9).

There exists some difference between male and &mealchers’ participation in
continuous professional development activities. eMdeachers participate in
continuous professional development activities nibes their female counterparts.
Male teachers do usually have more opportunitiesnigage in CPD than do their
female colleagues. Male teachers have the resoumesndertake continuous
professional development activities. Female teacheme limited in terms of
resources to participate in continuous professideaklopment activities. There is a
difference between the participation of young temshand old teachers in
continuous professional development activities. n@teachers participate more in
continuous professional development activities carag to older teachers. The
young teachers are relatively new in the professidence, they need more
knowledge and skills. These are acquired througbfepsional development
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activities. The older teachers feel that they hi@eent all that they need to learn.
Hence, they have less interest in continuous psafaal development activities.
The educational qualification of teachers will detme their level of participation
in continuous professional development activiti#ggachers with the minimum
educational qualification have the quest to geheopeak in the teaching profession.
Hence, they participate more in continuous professi development activities.
Teachers with higher educational qualification asst they have reached their
pinnacle. Thus, they do not need any knowledgefanthat matter there no need
for them to engage in continuous professional dgreknt activities. There is no
much difference in the level of participation ofthers in continuous professional
development activities by experience. However, tkiads of continuous
professional development activities undertake difffhe much experienced
teachers new technological content hence partipatcomputer related courses
whereas the less experienced teachers require &dgelon class management
hence prefer continuous professional developmetivitees tailored in this
direction(I nterview data, Headteacher # 10).

The participation level of male and female teachersontinuous professional
development activities is the same. They all regsame skills and knowledge to
carry out their work effectively and efficiently. his is achieved through
participation in continuous professional developtragiivities. The young teachers
participate more in continuous professional develept activities as compared to
the old teachers. Young teachers want to attaifepsimnalism and professionality.
Hence, they need to participate more in continupusfessional development
activities. The old teachers think they have a#dithis status. Teachers with the
least educational qualifications participate mome ¢ontinuous professional
development activities than those with higher etlanal qualifications. This cohort
of teachers require much to learn in the field.sTi8 achieved through self
development by engaging in continuous professiod@lelopment activities.
Teachers with more teaching experience are relu¢taparticipate in continuous
professional development activities. They see tldwves as having all it takes to
deliver effectively in terms of pedagogy and knadge in the teaching and learning
environment. On the contrary, teachers with litthgoerience participate more in
continuous professional development activitieshat they still have much to learn
in the field(Interview data, Headteacher # 11).

A lot of male teachers take part in CPD activitiran their female counterparts.
Female teachers have a lot to do in terms of haldedctivities. Thus, they have
less time to engage in continuous professional Idpugent activities. Beginning
teachers participate more in CPD activities as @regb to teachers who are about
to retire. Beginning teachers need more skills andtent to be effective and
efficient in their work and to become expert teash@hose about to retire think
that they have reached the end of the tunnel. Heree learning does not matter
anymore. Therefore, they lack interest in contirmuguofessional development
activities. Teacher participation in continuous fpssional development activities
differ in terms of level of educational qualificati. Teachers with the least
educational qualifications participate more in C&fivities than those with higher
qualifications. This is so because the former neede skills and knowledge to be
effective and efficient to become better profesaismwhilst the later assumed that
all that is required for their work had been leari¢achers who just joined the
teaching profession participate more in CPD adtisithan the teachers who have
been in the profession for a long period. It igsutt of the fact former limited scope
of skills and knowledge to attained professionalisvshereas the latter see
themselves professiondlsterview data, Headteacher # 12).
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A lot of male teachers participate in CPD actidtiban female counterparts. This
phenomenon is due to the fact that female teadters a lot at hand in terms of
household activities limiting them to engage in tommwus professional
development activities. The male teachers have artiple to engage in these
activities. Beginning teachers participate moreCIRD activities as compared to
teachers who are about to retire. The beginninghexa need more skills and
content to be effective and efficient in order ® dxpert teachers. Older teachers
who are exiting see no need to participate in omotis professional development
activities since knowledge is of less benefit tenth Teachers with the least
educational qualifications participate more in CRIDtivities as compared to
teachers with higher educational qualificationsisTi so because the former need a
lot of skills and knowledge to be effective andaéit to become master teachers
whilst the latter assumed that all that is requifedtheir work had been learnt.
Teachers with less experience in teaching profasgarticipate more in CPD
activities than the teachers who have been in théegsion for a long period with
much experience. This phenomenon is a result ofatteless experienced teachers
need skills and knowledge to attained professienaliwhereas the much
experienced teachers see themselves professiontdsview data, Headteacher #
13).

Male and female teachers equally participate in @elivities. This is as a result of
the fact that both male and female teachers regsémme sort of skills and
knowledge to be effective and efficient in theirrwoThat is pedagogical skills and
content knowledge. Young teachers participate nr€PD activities than older

teachers. Young teachers have more years to teashich need to continuously
develop themselves to be able to do their workcéffely. On the other hand, older
teachers who are close to retirement do not uswalht to participate in continuous
professional development activities in that theyehacquired a lot in terms of
knowledge and skills for their work. Teachers whamgpleted teacher training
institutions with the minimum teaching certificaegage in CPD activities in order
to upgrade themselves to achieve competence. Tisaalith higher qualifications

feel reluctant to engage in CPD activities for flaet they believe they have
acquired what is required to be a experienced @rachTeachers with less
experience in teaching need to acquire the neexjaeetience to be able to perform
effectively. Hence, their regular participation@®D activities to enable them learn
the skills and knowledge to do a better job. On d¢batrary, more experienced
teachers have dislike for CPD activities with tledidf that they have acquired skills
and knowledge it takes to be master teacfiater view data, Headteacher # 14).

The participation of both male and female teacharsontinuous professional
development activities is the same. They all rexjisame skills and content to
engage in their work as professionals in the teacfield. Hence, they need same
learning opportunities. Young teachers participaigre in CPD activities than
teachers who are older. Young teachers have aoldedrn when it comes to
pedagogy and content knowledge. The source foad¢heisition of the pedagogical
skills and content knowledge is participation in ntiouous professional
development activities. Older teachers usuallyl fesductant to engage in
continuous professional development activitieshat they assume that they do not
need any skills and knowledge of whatsoever to lentdacher. Generally, the
participation in continuous professional developtnedativities is comparatively
high among teachers who have the least educatiuadification. This is because of
the need to close up with the teachers with higéaching qualification in order to
prepare themselves to succeed their ‘senior’ teachee notion is that teachers
with much experience see themselves as think taitksregard to what is required
of them as professionals. Thus, they see nothirgw*nin these continuous
professional development activities. Hence, they mbd engage themselves in
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learning opportunities. However, teachers with lesperience are compelled to
participate more in continuous professional develept activities to enable them
gain much experience in terms of pedagogy and nbrkeowledge(lnterview
data, Headteacher # 15).

From the above investigation, the results of thislyg revealed that low teacher qualification, assklteaching
experience are associated with high teacher paatioin in continuous professional development &ass It
could be concluded from the findings of this stuldgt linear relationship exists between the vaealiteacher
qualification, teacher experience) and particigatio CPDs. Choy et al. (2006) and Richter et a01(® also
examined the impact of a teacher’s level or yedrsexperience on their participation in CPD. Highly
experienced teachers with more than twenty yeapgmrence were more likely to participate in cartgipes of
CPD, such as computers, whereas younger teachtrshetween one and three years experience were more
likely to attend courses on classroom management.

5. Conclusion

The study sought to address the following resear ch questions:

Research question 1: What factors influence théggaation of Basic School Citizenship Educatiordeocial
Studies teachers in CPD programmes in the district?

Research question 2: What is the relationship betvieacher characteristics and teacher participati€PD?
Most teachers felt that Consultation, good contemd organisation as well as delivery were the lantofrs
which contributed to the success of CPD activiliethe district. It came to light from the resuttkthis study
that low teacher qualification, and less teachirgegience are associated with high teacher paaticip in
continuous professional development activitiegoltld be concluded from the findings of this stulkgt linear
relationship exists between the variables (teaghalification, teacher experience) and participatio CPDs. It
is therefore recommended that stakeholders in ¢idacahould target CPD activities towards young #ags
experienced social studies teachers and also twidkelower qualifications. Also, schools and edimaal
authorities should take feasibility studies of teag needs of staff so as to organise targeted deaklopment
programme.
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