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Abstract
The study is aimed at assisting teachers in Zorengelical Presbyterian Primary School in Yendi, @&h#o
identify and prepare available instructional suppesources from the immediate environment fortéaehing
of Creative Arts. A total of six (6) teachers amtkdead teacher were selected by the use of puepsaimpling
technique; and were guided on how to identify areppre TLMs to be able to teach Creative Arts. fibad
teacher was only interviewed to solicit his viewsorder to authenticate data retrieved from theckssroom
teachers. Observation and interview were used tairlata for the study. Findings reveal that tlessroom
teachers did not teach Creative Arts with apprdé@ri@sources, meanwhile there were a lot of inStmal
support resources within the teachers’ immediatér@nment to be explored as TLMs. Majority of tlea¢hers
were untrained teachers and were not competepttthtthe Creative Arts with TLMs. Through the reskers’
guidance, the teachers were able to identify aeggre the available resources within the environrteeteach
Creative Arts. The study therefore provides idea$ strategies that teachers who have no spediaising in
Visual, Performing and Literary Arts could tap tepare TLMs for teaching Creative Arts in primachsols.
Keywords: Instructional materials, creative arts; primaryeahZohe-Yendi, Ghana

1. Introduction

Quality delivery of the Creative Arts curriculum @hanaian primary schools is a major concern becthes
classroom teachers have little or no knowledge pifr@priate instructional materials they could haméor
effective teaching and learning of the various ¢emutlined for the respective Visual, Performimgl &iterary
Arts units of the Creative Arts syllabus (Eyiah,02) Creative Arts are essential to the development of
emotional, material, spiritual and intellectuaéliéf the child. Opportunities to actively partidipan creative or
in artistic process (singing, playing an instrumedtawing, carving, acting, dancing, compositiond an
appreciation) enhance the growth of the child’sgmation and self-expression. Creative Arts prosideenues
for sustaining social identity and unity of purpodescovering the cultural heritage, creating afying nation
and unlocking the creative potentials of the indiddl. Though uniquely different in appearance arethod
from each other, Creative Arts discipline uses lsim¢ognitive processes, ultimately allowing langeisand
thought to be expressed through a variety of reptasions.

The Creative Arts is represented not in the ordgirmense of language, as writing on a page, buitlierea
visual, kinesthetic, aural or tactile form. Engaguhildren in the Creative Arts can allow them tomtnunicate
in potentially profound ways (Eisner, 2002). Thésatan embody and transmit emotions, ideas, bediets
values; they can convey meaning through aesthatimsf and symbols and induce emotive responsefe twikh

or without words. The teaching and learning ofrartst therefore help pupils to gain both the knogtedf
history and practical aspects of art. This requihesuse of instructional and learning support nterelevant
to the subject matter being taught to make theniegrprocess simple for the pupils (Abdelrahem & Rabane,
2005).

2. Statement of the Problem

Recognizing the value of Creative Arts as a keynlieg area in the primary curriculum, Ghana introel
Creative Arts into the primary school curriculum2007 as a means for unearthing the creative paterdf
Ghanaian children for national development (Ministf Education [MOE], 2007). While Kindler (2008)
describes Creative Arts as consisting of art aadt,cmusic and dance, the Teaching Syllabus foatBre Arts
(2007) in Ghana defines Creative Arts as a comimnaif Visual Arts (drawing, weaving, modeling, tag,
carving and painting), Sewing, and Performing AMsisic, Dance and Drama).

Regardless of the importance for the inclusionhef $ubject into primary school curriculum, teachiar&ohe
Evangelical Presbyterian (EP) Primary School in didound it difficult to teach the subject with appriate
Teaching and Learning Materials (TLMs). They haweraquisite knowledge to explore the environmemt fo
instructional aids for teaching Creative Arts. Medile, Northern region in which the school is foumak lots of
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tools and materials from the immediate surroundifogsart and coupled with the fact that the cultofethe
people is occupied by music and dance. The stuehefbre sought to provide ideas and strategiestéaahers
who have no specialist training in Visual, Perfargnand Literary Arts could tap to prepare TLMs feaching
Creative Arts in our primary schools.

3. Research Objective
The general objective of the study sought to prendkas and strategies that teachers who have auiabgt
training in Visual, Performing and Literary Artsudd tap to prepare TLMs for teaching of CreativesAin
primary schools of Ghana. Specifically, the stueglks to:

1. Examine factors that contribute to teachers’ inghib teach Creative Arts with TLMs in Zohe E. P.

Primary School in Yendi, Ghana;
2. ldentify and prepare instructional resource malkerathin the immediate environment for teaching of
Creative Arts in the school.

4, Research Questions
The study sought to provide answers to the follgwigsearch questions:
1. What factors contribute to teachers’ inability éat¢h Creative Arts with TLMs in Zohe E. P. Primary
School in Yendi, Ghana?
2. How will teachers identify and prepare instructibresource materials within their immediate
environment for teaching of Creative Arts?

5. Review of Related Literature

5.1 Teaching and Learning Materials (TLMs)

In the field of education, TLM is a commonly usettamnym that stands for ‘teaching and learning nigltet
Broadly, the term refers to a spectrum of educationaterials that teachers use in the classroosupport
specific learning objectives as set out in lessiamg (About.com elementary education, retrieved 8hMay,
2010). Teaching and learning materials help addnetds of reality in teaching. For instance, attragct
attention, developing interest, adjusting the leayclimate and promoting acceptance of an ideachiag and
learning materials embodies all the materials dmgbisal means a teacher might use to implementuictsbn
and facilitate learners’ achievement of instructioobjectives (Eckeet al. 2002).

The art teacher is the most resourceful amongthirateachers. He or she only needs to act upomdbi
principles and elements of design, penmanshipsshéttering skills, free-hand writing, colour usagirawing
skills, modeling techniques, painting and weaviagdeliver the curriculum. Nonetheless, the Creativrts
teacher in the basic school faces the problem wéldping TLMS for the effective teaching of the mdt
because they lack adequate skills to explore thizamment for the abundant art materials that awaut or her
from the environment (Kohl & Gainer, 1991). In thght of this, Olumorinet al. (2010) indicate that some of
the required skills can be acquired through congieactice and observation of the experts. Thelehgé is that
many teachers who teach Creative Arts in the ssHack the requisite skills, the understanding videdge and
confidence to teach the subject simply becausedahegeneralist teachers (Aletral. 2009).

5.2 Types and Forms of Teaching and Learning Malteri

Aggor (1972) deduces that a visual aid is any tegcaid that can be seen but not heard. Audio-Viaidhis also
any teaching and learning material that can bedhaamvell as seen. In view of this source of infation, Aggor
seems to limit teaching and learning materialsrily isual and audio-visual aids. In contrary te thew, there
are other teaching and learning aids that can aedHmut not seen hence, they are audio-aids only.

Teaching and learning materials play different sadepending on their category. Therefore, the sapposes
what Aggor further stated by saying that “the ktgntion catchers are visual teaching materidlsat they are
potent beginners, motivators and bring about Zefdrest and vitality to any training situation.iglstudy is of
the opinion that all teaching and learning matsréak educative media. Preference is given to tealghing and
learning material at the very time its usage becpaamount than others. And this goes to match with its

fithess for a topic or an idea in question (Olufilago, 2014).

Empeh (1977) also says that teaching and learniatgnals are grouped into projected aids and nofepted

aids. The projected aids refer to real objectsrtshanodels and practical demonstrations, whilst-pmjected
aids include slides and PowerPoint. The study &urtirouped teaching aids into two. There are as@ind)
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and visual aids. Those aural aids refer to instwnal media that produce sound to the hearing efphpils
whilst visual aids are instructional media thatrat produce sound but can be seen physically.

Empeh’s category of teaching aids into aural asdaliaids seem to be too restricted in terms oft wé&ching
aids are. The study disagrees with their categioizaof aural aids to only those teaching aids thatduce
sound. This is because, there are some visualthatsalso produce sound and can be seen too sueh as
television (Kohl & Gainer, 1991). In a nutshelletmost successful teacher who has millions of iegchids is
the art teacher (Kohl & Gainer, 1991).

5.3 Sources of Teaching and Learning Materialf¢oGreative Arts Teacher

In buttressing the statement of Kohl & Gainer (19%iht teaching and learning materials are fouretyawvhere
in the natural and man-made worlds, and that Aeichiers should make use of throwaways from schdiglesf
and recycle them into TLMs which include left-oy#astics, papers, styrofoam and other materialadan the
trash, the study is in support of the above fautesthey identified, named and described all insibnal support
resources that enhance the teaching and learni@geattive Arts. For instance, the teacher’s shidress, his or
her shoes, the hairstyle all possess some elerardtgrinciples of arts that the teacher can paintt@ pupils
when teaching Creative Arts. Kohl & Gainer (199ixtier explained that changing “useful” trasharteaching
and learning materials for teaching children intipafar is very trustful. It encourages the chikit® explore
and create without worrying about the finished maid It is very obvious that Kohl and Gainer’'s staent
above was engineered towards critical thinking prablem solving in society. This was reflectivetieir idea
of turning ‘useful’ trash into teaching and leamimaterials. The study again is in support of thisw since the
objective of this research was to help teachenstifyeand develop TLMs for teaching Creative Anith this

idea, the study did not only rely on commercial enals but made use of local tools and materialddaching
and learning materials.

Abban (1982) is also of the view that teaching kxadning materials are abundant to the art teaichieis or her
environment. The materials are found in the honfimgsts, beaches and river banks, around rubbiapshe
carpentry and tailor shops. For instance:

« Cigarette boxes could be used in making furniture;

« Raffia and cardboard for making sandals;

« Fabric scraps for making dolls;

*  Bamboo for making drinking cups, smoking cigareite flute;
e Metal scraps could be used in making toy-cars;

e Coconut shells and fibres for making fibres, ropesnan head sculpture, doormats, tray and offaqe fl
holders.

Abban’s points were very important for the studycsi emphasis was placed on the use of local toa#erials
and trash in the environment to make teaching aadning materials for art. However, the aforemerg
materials are not all found in the study’s localijence, the baobab fruits were used instead afradgcand
guinea corn husks were used instead of bamboo.

Mayesky (2004) explained that crayons, chalk anckera are art materials full of creative possikgtand that,
they are the most familiar and easiest tools famgpchildren to use. In addition, Hurwitz & Day (®0 also
stated that the commonest materials for creatianofs are opaque medium usually called temperdefpos
colour) which may be purchased in several forms, iost inexpensive being powder. The powder is dhixe
with water before it is used. Both sources havemipriorities to crayons, chalk, markers and opagedium as
the materials or tools that young children begithwHowever, they have overlooked that some degrive
primary schools cannot afford these materials.thisrreason, the researchers recommended toolmatatials
that are found in local homes for the young chddptactice with. For instance, charcoal and staresthe
nearest and easiest materials children in most hame to scratch the walls, blackboards, floorgrgl@and
window surfaces.

5.4 Games for Teaching Art

According to Alger (1995), the four domains of ahould be taught to young people using art activitr
games. The games should be developed to their stadeing of concepts and structure. They should als
promote problem solving, which is intrinsically g&iging students’ creativity. They should also edythe use

of all the senses. The game should be flexiblesarese that a particular game for instance, coalddapted to a
variety of lesson topics with minimal preparationthe teacher. In view of Alger’s considerations designing
art activities or games for teaching young peadle four domains of art have a common philosophgroblem
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solving. It is in this light that the study is prised on identifying and developing teaching andrieesy materials
with teachers for the effective teaching of CreatiMts in Zohe E. P. Primary School. The study ipooated
some of the ideas of Alger, especially when devielpsome teaching and learning materials that vere
promote the child’s critical thinking ability.

Computers play important roles in both Performing &isual Arts (Watergt al. 1988). Computers cannot be
excluded especially in modern society. They helthtieachers and learners to create a complete emairge
description of sounds and images. Watgral. stated further that computers cannot take oveiirtliggenous
media of musical instruments, oil paints, sculptamd photography, but they can be mobilized asitemim step
in the compositional process, a place where antistsomposers exhibit freely with ideas, changingnt and
destroying them. This also emphasizes pupils’ eoq@$ computers especially at the Upper Primavelléo
help the children acquire pre-requisite computdrssior further studies.

5.5 Finding Throwaway Materials for TLMs

Throwaways constitute materials that are artidticahportant. Recycling of waste products in sclsochn cut
down waste and disposal costs and also instilltipesbehaviours associated with conserving natwsburces
among pupils. By practicing recycling, reducing aedsing with their students, teachers will be emaging

positive behaviours of waste management in thentirtBum, 2007). Changing “useful” trash into teachiand
learning materials for teaching children in pat@eus very trustful as it encourages the childi@®explore and
create without worrying about the finished prodiiabhl & Gainer, 1991). Reuse and recycling of engans as
raw material for creating playthings such as minmi@atcars, airplanes, drums and musical instrumargs
common children’s pastime in Ghana. Asking pupil€tllect reusable materials that could be playftirned

into TLMs to support classroom learning would mate/them to eagerly bring what their teachers redfoir

any planned activity.

5.6 Producing TLMS for Teaching Creative Arts

Designing TLMS for teaching Creative Arts hingestba syllabus which has three components: Visuéd,Ar
Sewing and Performing Arts (MOE, 2007). The sylialdor each class level has two parts: 1) Creading
through performance, composition and two dimendidi@aD) art activities and 2) creating art through
performance, composition and three dimensional 3B activities. These three term syllabus emessi
implementation of 2-D and 3-D art activities to eresthat the pupils acquire the necessary skillcfeative
thinking for problem solving. The classroom artcieers are required to teach the pupils how to colle
information, analyze the information, develop pifhes, evaluate the information, and apply the @ples to
new situations while acquiring the ability to ceegBlege, 1986). The use of TLMs should therefoee b
structured to cater for the development of knowkedgd skills in 2-D and 3-D art forms. TLMS accomyiag
the lessons ought therefore to reflect these bagigirements of the syllabus to render them refevan

6. Methodology

An action research of the qualitative category emmployed to address the research questions. Thigrdevas

chosen due to its value to the teacher as it darng$ significantly to the teacher’s professiomsiponsibilities.
The study population comprised all teachers froassgs one to six and the head teacher of Zohe FrirRary

School through purposive sampling technique. Inésvs and observations were the main research mstts.

Both oral and written interviews were conducted agithe six selected permanent classroom teachdrshan
head teacher.

The research design triangulated data collected pagticipant observation, interviews and structured
guestionnaire. Out of the seven (7) copies of gqueshires administered six (6) were retrieved repnéng 86%
of the responses, considered sufficient for thelyst(Moser & Kalton, 1993). Questions designed foe t
questionnaires were mainly close ended, sincedbisidered to stand the chance of reducing biggi@stions
and answer processes. Meanwhile, open ended questiere used where there was a need for furthatycta
suggestion for improvement. The interview questiorese designed along those of the questionnaires, b
purposely for pupils who were not perfect to read anderstand written questions and mainly forptingose of
in-depth clarification on the subject matter. Theponses from the copies of questionnaires weteréatinto
the analysis using simple frequency tables; those fthe interviews were represented in the resadtsiews
from those respondents, most of which were supgosi¢h secondary literature where applicable. Raspe
from observation were also factored into the anslysing anecdotal records.

86



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) ‘-'—.i,'
\ol.8, No.34, 2017 IIS E

7. Findings and Discussions
This section presents the findings and discussiaiheo data gathered from the field. The discussiaa been
organised into sub-sections to reflect the keyassdentified.

7.1 Demographic Characteristics of Respondents

Teachers were the primary stakeholders in the sthdyefore, their demographic characteristicspresented in
Table 1. Findings show that four (4) teachers waedes representing (66.67%) out of a total of s&chers.
Two (2) teachers representing (33.33%) were femdlkes implication is that there are more male teaglin
Zohe E. P. Primary School than females. The lowcgmage of female teachers in the school is a clear
indication that African societies still believe ttmwoman’s place is in the kitchen (Osewa, 20@#8nder to
some extent affects the privileges of teachersaching some subjects than others (Harris, 200%$. dould be
one of the factors for which female teachers in&ZBhP. Primary School fail to teach Creative Alttgs also an
indication that the females do not teach art bezadghe public notion that it is difficult and fudf drawing
(Amenuke, 1979).

Table 1: Demographic Characteristics of Respondents

Information Frequency Percentage (%)

Sex:

Male 4 66.67

Female 2 33.33
Total 6 100.00

Teachers’ Qualification:

BECE - -
SSSCE/WAEC 4 66.67
Polytechnic - -
Teachers’ College of Education 2 33.33
University - -

Others (specify) - -

Total 6 100.00
Teachers’ Teaching Experience:
1-11 months 1 16.67
1-5 years 4 66.66
6-10 years 1 16.67
11-15 years - -
16-20 years - -
Others (specify) - -

Total 6 100.00

Source: Field Survey (2009)
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In terms of Teachers’ Qualification, findings relv#@at most teachers (66.67%) had Senior SeconSelngol
Certificate Examination (SSSCE)/West African Exaation Council (WAEC) certificates; while less thhalf
representing (33.33%) had Teachers’ College of Eiilae Certificates. Teachers’ level of educatioringed
with his/her teaching competency. Teacher effentigs in using instructional support resourcesléeaé to the
amount of education coursework in a teacher's pegjpm programme (Robert, 2008). From Robert's
explanation, the amount of education a teacherivesemakes him/her better able to recognize indaid
student needs and customize instructional suppsaurces to increase overall student achievement.

Lastly, on Teachers’ Experience, a teacher (1) @amie only 1 month and 6-10years old in the teagfiield
representing (16.67%) and (16.67%) respectivelylesfbur (4) teachers representing (66.66%) werdiwil-5
years in the field. There is no doubt that expexethey say is a best master (Temitope, & Olabaajl5) but
experience without sound knowledge of some sarhfgoductive (Kati, 1998). The only teacher whogtaufor
seven good years than the rest of the teachehng ischool is not teaching Creative Arts with TLMst, the two
trained professional teachers among the sample feerel teaching Creative Arts with some TLMs sush a
paper, crayons and thread. Empirical evidence gtipgothe two trained professional teachers canoenfr
observations made through pupils’ exercise boakduttressing this argument, Bettsal. (2003, as cited in
Marisa & Roberto, 2008) dictate that teaching eigrere is sometimes based on teachers’ grade |ledethe
type of subject they manage.

7.2 Teachers’ Professionalism

Table 2 presents Teachers’ Professionalism in thed. Findings show that (33.33%) of the teactaes
professionals while the rest (66.67%) are non- gesibnals. This shows that some primary schoolghén
country are still in need of professional teach@machers who are trained for the job from teadraning
institutions always stand in better positions tonage available resources for instructional reseurdes
stipulated by Boydet al. (2009), teachers who passed through schools ohéeaeducations exhibit stronger
classroom management skills and can better mamienbto the needs and interests of students. $¥iofeal
teachers are conversant with numerous teachingitpods that take recognition of the magnitude afhplexity

of the course content to be treated in class wittilg (Adunola, 2011).

Table 2: Teachers’ Professionalism

Information Frequency Percentage (%)

Teachers’ Professionalism:

Professional Teacher 2 33.33
Non- Professional Teacher 4 66.67
Total 6 100.00

Source: Field Survey (2009)

7.3 Teachers’ Interactions with Creative Arts

Table 3 shows the findings of Teachers’ Interactiotith Creative Arts in the school. The findingseal that all

the teachers (6) representing hundred percent (L@&&2h Creative Arts in their classrooms. Howeless than
half (33.33%) of the teachers teach with TLMs, whilmost teachers (66.67%) teach without TLMs. The
findings are a reflection of lack of knowledge e tsubject, poor motivation, lack of text books aadhphlets,
and poor teaching competencies among non-professieachers (Tinbila, Personal Communication, Ddxm
13, 2009). In support of this, James (2016) opthasteachers’ ability to teach well in class dbes round on
their knowledge of the subjects they teach.
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Table 3: Teachers’ Interactions with Creative Arts

Interaction Frequency Percentage (%)

Do you teach Creative Arts:

Yes 6 100.00
No 0 0.00
Total 6 100.00

Do you teach with TLMS:

Yes 2 33.33
No 4 66.67
Total 6 100.00

Source: Field Survey (2009)

7.4 Head teacher’s Responses to Teaching of CeeAtig

The Head teacher’s responses to teaching of CeeAtits are presented in Table 4. The responsesaitedthat
the only available instructional resources for bdag Creative Arts were the school syllabuses. lBylication,
schools greatly contribute to teachers’ inabiliytéach with TLMs. This is because they have littlenothing
apart from the yearly Capitation Grants from goweent in supporting the teaching and learning ofa@ve
Arts as supported by Yelkpieri & Bilikpe (2013) wimund that a negligible proportion of the granaikcated
for improving teaching and learning of all subjaceas. Again, only some teachers did teach Creatitein
class and were not also using other TLMs excepalsys and chalk. Lack of TLMs for the subject iraplithat
the art teachers have no idea in making use of somthe available resources within their immediate
environment. For an art teacher, there are numenstrsictional support resources in the schoolfsaswnding if
the school failed to purchase some for teaching laadthing (Standfield, 1968). Moreover, due to laufk
resource persons in Creative Arts, teachers dohawé the opportunity to attend in-service workshégrs
capacity building. This boils down to the lukewaattitude of government and other stakeholders ter dhe
necessary support for the study of art in Ghana&wols. To them, art is not to be marched withstiuely of
Science, Math and English (Amenuke, 1979).

Table 4: Head teacher’s responses to Issues

Issues Responses
Do you have Creative Arts syllabus for all classes? Yes
Do your teachers teach Creative Arts? Yes

If no, why don't they teach the subject?

If yes, how many teachers do teach the subject? eSoMmthem teach especially those with a little logokind
knowledge in the subject.

What instructional resources do you have for tesghind learning of Syllabuses and chalk

Creative Arts?

Do your teachers attend in-service workshops oatine Arts? No

If no, why don't they attend? Lack of resource persons to train the teachers.

If yes, how frequent is the training?

Source: Field Survey (2009)
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7.5 Instructional Resources Identified for Teactoh@reative Arts
7.5.1 Doodling
The instructional support resources identified udeld old newspapers, old packages, broad leavas;azi,
dried cassava pieces, kaolin/white clay, fabricenf; General Knowledge in Art (GKA), Creative Aggllabus,
crayons and pencils. After identification and gathg of the resources, teachers were taken thrabgh
following steps in preparing doodles for teachingdling.
i. Get sheets of old newspapers, old packages, faffraits, etc.
ii. With a pencil, charcoal, kaolin or chalk, draw agd& continuous line that intersects itself all othe
card or paper till it ends where you wish.
iii. Allow your hand to move freely on the paper to teeseveral lines, marks or shapes that intersect
themselves forming shapes.
iv. You can colour each intersected shape with diffecelours. Figure 1 below shows sample of teachers
displaying their doodles during the training settio

Figu;e 1: Teachers dislaying their doodles dutirgtraining section
Source: Field Survey (2009)

7.5.2 Dabbing and Direct Printing
The instructional support resources identified udeld old newspapers, old packages, broad leavas;azt,
suede, ink, plant dye from teak leaves, mango juieric-off cut, shells, seeds, coins, GKA, CreatiArts
syllabus, crayons and pencils. After identificatiand gathering of the resources, teachers weran dgkén
through the following steps in preparing stencitsl dlocks for teaching dabbing and direct printasgseen in
Figure 2.

i. Getleaves, shells and seeds from nature.

ii. Getone piece of an old graphic or an empty package

iii. With a stick or brush, apply ink (suede) onto taflor shell.

iv. Lay your paper or fabric on the cardboard.

v. Carefully place the leaf on the old graphic or faland press the back gentle to directly trandfer t
texture of the leaf or shell onto it.

vi. Remove the leaf or shell and allow work to dry.sTpiocess is termed as direct printing.
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Figure 2: Teachers practicing dabbing and direictipg
Source: Field Survey (2009)

7.5.3 Tora Dance among Dagomba
The instructional support resources identified udeld old graphics, old packages, broad leaves,eMjb
tins, robber cans, beating sticks, rope, cuttémjdeoff cut, GKA and Creative Arts syllabus. Aftielentification
and gathering of the resources, teachers were titengh the following steps in preparing simplesinal
instruments for teaching of Tora Dance among Dagsmb

i. Gather empty tins and cans such as Milo tins, torpaste tins and old metallic bowls.

ii. Open one mouth of the tins if you prefer and you @&iso use both mouths.

iii. With beating sticks, you can use them as drums. Or

iv. With a cutter such as knife, cut open both mouthme.

v. With goat’s skin, rubber, fabric or paper, tightearound the mouths and fasten/sew them tight with
thread. When wet, dry them.

vi. With beating sticks, you can beat them as normaidrif acquiring the normal drums proves
inconvenient. Figure 3 shows teachers preparinmdmith tins and cans.

Y\

N |

Sl

Figur 3Tééchers preparing Drums with tins amsca
Source: Field Survey (2009)

7.5.4 Embroidered Handkerchief
The instructional support resources identified udeld old graphics, old packages, rope, cutterjdaiff cut,
fruits, seeds, shells, needle, thorns, GKA and @mearts syllabus. After identification and gathey of the
resources, teachers were taken through the follpati@ps in preparing embroidery designs on hantlefsc

i. Geta mango fruit or seed.

ii. Trace it onto sheets of old graphic paper with cbal, chalk or white clay.

iii. Cut out the template with a sharp knife.
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iv. Place the template on 4 by 6 inches fabric-offanud traces the shape of the mango onto the fabric.
v. Tread your needle and sew the motif. You could sely the outline or all over the motif.
vi. Make a very accurate finish knot.

7.5.5 Modeling of Beads
After identification and gathering of the resourdeschers were taken through the following stepsréparing
clay for modeling of beads;
i. Get clay from its source.
ii. Ifthe clay is moist and filthy, allow it to dry drthen sieve off the filth leaving the clay clean.
iii. Add a quantity of water to the clay and knead ibégome soft.
iv. With a lump of clay, roll small balls and push atktick through the center of them. The balls dthdne
of the same size.
v. Allow the work to dry on the sticks.
vi. Pull out the stick leaving holes through the baflslay.
vii. Take different watercolours and paint the balldifferent colours.
viii. After the balls are dried, thread them and childran use them in their plays or dramatizationseaslb.
Note: This activity is better done outside the classrodhe teacher and his / her pupils can do these
practical in the art studio or under a shady trégure 4 below shows teachers working with clay.

Figure 4: Teachers working with clay
Source: Field Survey (2009)

7.5.6 Construction and Assemblage of Pen and PHodtidlers in Class
i. Get full empty cigarette packages, tins and carseas in Figures 5 and 6 from provisional stores.
ii. Using empty packs of cigarette, cut of the mouththe smaller ones and leave them opened completely
iii. Arrange the shorter boxes on the longer ones arelayl paste them.
iv. Hang the boxes along the classroom wall at thd tgfveupils.
v. Assign each small box to a child for keeping tipeins, pencils, sharpeners and erasers. Their names
could be written on them.
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Figure 5: Empty Packages and a designed PencitBkter
Source: Field Survey (2009)

o

S

T PRye 6B

!

Fige 6: Thers practicing Package Making
Source: Field Survey (2009)

7.6 Discussions made During the Training Sections
Rating scale was used to rate the behaviours ohé&sa during training on the development of TLM&bIE 5
below is the general behaviours upon which thesotasn teachers were rated.
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Table 5: General Behaviours expected in Six Clagardeachers during the Training Sessions

Behaviour Qualities Expected In Teachers

1. Teachers’ involvement in the The behaviours expected in the teachers centeredattendance,
training punctuality, interest demonstrated in the trairang active participation.

2. Teachers’ understanding of The behaviours expected in the teachers centeradauracy of answers,
processes, procedures, and understanding of concepts and ability to handléstaod materials
techniques

3. Teachers’ problem solving ability. The behaviours expected in the teachers centerethravativeness,
originality of ideas or concepts, ability to sepgaracompare, analyze
ideas or concepts, and appraisal ability.

7.6.1 Teachers’ Involvement in the Training

Teachers’ punctuality was rated “excellent” in tregly days of training but started reducing froncedbent to
“average”. This indicated that teachers were havithgr extra duties at home and when it becamesessary,
some teachers would seek permission to be absenieVér, the two female teachers in the sample naigsed
any training session but the males did. These ferggchers saw it important to participate siney theeded
more creative skills to handle pupils at the loweimary where they were appointed to teach (An&du,
Personal Communication, December 20, 2009). Thdidatipn of the females’ punctuality could also bea
meaning with their professionalism as they weréhhattrained teachers where the training therefeaine a
springboard for enhancing their teaching competémcyass.

Teachers’ active participation in the training wated “very good”. Each teacher looked seriousllithe days
of training. This shows that teachers have thesidlsm to update and improve their teaching compite
when it comes to capacity building within the teaghfield (Seidu, A., a lecture delivered duringca@pacity
building on May 28, 2015 at Evangelical Presbytefllege of Education, Bimbilla).

7.6.2 Teachers’ Understanding of Processes anc&uoes

This quality was rated “excellent” and acceptahlsame cases throughout the training. Teacherbigadhihigh
sense of understanding and asked more questiowglfity of processes or procedures involved. H@nethe
non-professional teachers and those with SSCE/WAQ#&lifications were a little bit slow to understand
procedures than the professional teachers. Thesdaslore questions and sought for repetition of @sees for
them to catch up. A very laudable finding was maden one of the teachers who completed Senior High
School in 1997 in Visual Art, but as of 2009 dict fiarther his education exhibited a lot of undemgiag in
making almost all the TLMs. He was able to guide ¢vlleagues to draw, fold, sew and paint in th@ing
sessions whenever they were left alone to make ¢hrad TLMs. This is an indication that teachersbltedge

in the subject he/she teaches is one of his effetéiaching competencies (Ganyaupfu, 2013).

Another very educative finding regarding teacherslerstanding of processes during training ha®tevith sex
related jobs. It was realized that the two femeéehers had more upper hand in stitching and sesaingponent
of the training. These female teachers understaodeplures in stitching and sewing well than thealen
counterparts and also assisted the participangsdcomplish the task. This phenomenon is attribtdethany
arguments raced by some researchers that thereedeén jobs that fit one sex than the other (Ose244.6).

Females in northern Ghana are more into househwdes such as cooking, spinning, taking care dficdm

which involves amending their thorn clothes and agnothers (Maireaet al. 2005).

7.6.3 Teachers’ Innovativeness

This quality was rated “acceptable” in most casesng training. The teachers were seen creating then
TLMs for the various topics in the Creative Artdlalgus. However, there were disparities regardaaghers’
innovativeness. These were characterized by tmeiwledge of the subject, experience, qualificatiand self-
motivational traits of teachers.

Undoubtedly, the teacher who had SSSCE in Visu# Froked more creative in colouring, painting dirayv
and folding. The other two professional teachersewenovative than the remaining non-professiorathers
who were also holding SSSCE. Teachers’ backgrouravledge in a subject contributes more positively t
his/her ability to develop instructional resouréesthe subject since he/she had possessed soneestanttiing
of the content and topics of the subject. Thisefl in their contributions to the type, naturegrelateristics and
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appropriateness of resources. The professionahéesicinnovativeness over the non-professional alss as a
result of the teacher training they underwent icker colleges of education. It justifies the féett teacher
trainees must be taught how to identify and prepastuctional materials for teaching and learn{(iMOE,
2007). Coupled with teachers’ innovativeness durthg training, were characterized by individualfsel
motivation. This indicates that teachers’ sourcemaftivation could come from both intrinsic and édic
motivational factors (Kadzera, 2006). Therefore,eltcidates the teachers’ zeal to supplement whatev
resources that are acquired through the MinistryEdfication in Ghana with their own creativities and
inventions.

8. Conclusion

The Creative Arts studied in E. P Primary SchooYéndi is taught by different caliber of teacherd¢eérms of
qualifications and teaching experiences. It wakzea that some of the teachers teach without uapgyopriate
or no instructional resources at all in some ca&esther major finding was that the Ghana EducaSemnvice
has not been organizing capacity building workshHop<reative Arts teachers in the District, hettoey could
not teach the subject appropriately. The professitemachers who completed teacher colleges of ¢iducaere
also not very much conversant with the use of Tlad this was due to the fact that the syllabusesd us
training teachers at the colleges of education Hitle harmonization with the primary school Ciigat Arts
syllabus. It was also revealed that the teachedemtmaining with the researchers displayed difietevels of
enthusiasm and this was characterized by theirepsidnal experiences in teaching coupled with self-
motivational traits within each trainee.
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