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Abstract
In this study, the main and primary goal is to find out whether teacher candidates enjoy reading books or not and
whether they prefer printed books or digital versions with the reasons behind these choices. Through the study,
qualitative research method phenomenology is exercised. Sample group of the study is consisted of 178 Ahi
Evran University Department of Education Primary School Teaching and Turkish Language and Literature
program students selected through purposive sampling. All the data is acquired via open-ended interview forms.
In these forms featured questions similar to;

“I enjoy/do not enjoy reading books, because...”

“I prefer reading digital books, because...”

“I prefer reading printed books, because...”
And the participants were requested to fill in the blanks.
The data is analyzed with content analysis method. As a result of the study, it is determined that more than half
of the teacher candidates do not regularly read books, 10% of them do not enjoy reading books at all,
approximately 85% prefer digital books over printed ones and nearly a quarter of them spend 20 minutes or more
reading daily. Moreover, the teacher candidates that barely spend time for reading books do so because they
allocate their free time to preparing themselves for the forthcoming exams.
Keywords: Book, reading, e-book, printed book, reading culture

1. Introduction

To read is, “to see letters and characters that compose a text and recite them or comprehend the idea conveyed by
these characters”. (Turkish Language Association [TDK], 2017) Reading is the first step of an individual’s
introduction to culture. This skill that is the most crucial and fundamental aspect of education in the initial years
also influences the success of the student through the eventual phases of education directly.

Reading habit is the continuation of reading activity regularly and critically through the individual’s life as
a result of personal needs. (Yilmaz, 2004, p. 116) A habit is “the natural tendency that develops after many times
of repetition; repeating of behavior due to internal and external factors, the conditioned behavior or reaction
manners.” (TDK, 2017) Reading habit involves deliberately continuing the reading activity, learn from what is
read, free and creative thinking, incorporating what is learnt, associating what is read with earlier knowledge and
analysis-synthesis processes. (Yildiz, 2013) In order to cultivate a reading habit it is crucial to introduce right
models to the individuals. In this regard, best possible and effective role-models are family members and
naturally, teachers. In a study by Baccus (2004) this is affirmed and determined that “experiences of teachers
about reading and their guidance over students have an impact on students’ motivation and tendency to read.”
Likewise, studies demonstrate that educating families about reading habit makes the children of these families
more interested in reading books. (Batur, Giilveren and Bek, 2010; Janes, 2008; Netherland, 2004)

Phillip (2005) evaluates the reading habit regarding its benefits to the society from the perspective of the
individual and the society, and concludes that reading, firstly contributes to the logical development of the
individual and secondly, contributes to the economic growth and the overall system of the society to which the
individual belongs to. Individuals that do not adopt a reading lifestyle continue their lives in a framework in
which production, thinking and challenges rarely occurs and knowledge to cope with problems never acquired.
(Arslan, 2013)

Bestowing reading habit is one of the most important aims of the education. Naturally, it is expected that all
individuals that go through the educational system acquire this culture. There are many activities such as PSA
campaigns, symposiums, conferences are organized in Turkey and abroad to bring in reading culture to people.
A good example of this is the “100 Principal Books” campaign that encompassed elementary and middle school
students in Turkey between 2004 and 2005. From the teachers that graduate from mandatory education, having
read at least these 100 books is expected as a must.

However, despite all expectations and efforts, it is widely known that reading habit amongst the children
and the youth in Turkey is decreasing. Statistical data shows that readers’ ratio to the overall population was
27% in 1965, 5.7% in 1980, 2.5% in 1990 and 3.5% in 1997. (Ozen, 1998) It can be estimated that this
downwards trend continued to this day.
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Teachers are expected to encourage their students to read and more importantly, be role models for their
students. In order to be a good role model, these teachers have to be good readers in the first place. However, in
many studies it is found that teachers and teacher candidates are not good readers at all. (Art1 and Demir, 2013;
Aslantiirk and Saracaloglu, 2010; Balc1, 2003; Filiz, 2004; Esgin and Karadag 2000; Kurulgan and Cekerol,
2008; Mavi and Cetin, 2009; Odabas, Odabas and Polat, 2008; Saglamtung, 1990; Saracaloglu, Karasakaloglu
and Yenice, 2007; Yalinkilig, 2007; Yilmaz, Kose and Korkut, 2009).

In all studies conducted in Turkey it is clear that reading habit in the overall population is at very low levels.
(Yalman, Ozkan and Kutluca, 2013) In this regard, teachers which are seen as architects of the society and the
future do not act as role models for their students only, but for the entirety of the population. In this study, which
is planned due to the reason that these teacher candidates will have a direct influence over their future students’
reading culture, main purpose is to determine whether teacher candidates enjoy reading books or not and whether
they prefer printed books or digital versions with the reasons behind these choices. In this regard, answers for
questions are sought:

e How frequently these teacher candidates read?

e  Why these teacher candidates enjoy or do not enjoy reading books?

e  Why these teacher candidates prefer printed or digital books?

2. Method
Through the study, qualitative research method phenomenology is exercised. Phenomenology method focuses on
phenomena that we perceive yet do not conceive in depth and detail. (Y1ldirim and Simsek, 2016)

2.1 Sample Group of the Study

The sample group of the study consists of 178 senior students studying at Primary School Teaching (PS),
Turkish Teaching (T) programs of Ahi Evran University Department of Education, as well as senior students
studying at Turkish Language and Literature (TLL) program while having pedagogical formation courses in
addition; all selected through purposive sampling. This sampling method involves picking an analogous sub-
group that is related to the study’s main questions from the population and an analogous situation. (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz and Demirel, 2013; Yildirim and Simsek, 2016) Demographic info about the teacher
candidates in the sample group are given in the Table 1 below.

Table 1. Demographic characteristics of the teacher candidates

Department Turkish Language | Turkish Language Primary School Total
Teaching and Literature
(Formation
Program)
Degisken f % f % f % f %
Female | 35 70,0 50 89,3 50 69,4 135 75,8
Gender | Male 15 30,0 6 10,7 22 30,6 43 24,2
Total 50 100 56 100,0 72 100,0 178 100,0
21-22 22 44,0 27 48,2 41 56,9 90 50,6
Age 23-24 23 46,0 25 44,6 30 41.7 78 43,8
25+ 5 10,0 4 7,2 1 1,4 10 5,6
Total | 50 100,0 56 100,0 72 100,0 178 100,0

In Table 1, it is observed that 75.8% of the teacher candidates are females while 24.2% are males, 50.6%
are aged 21-23, 43.8% are aged 23-24 and 5.6% aged 25 or above.

2.2. Data Collection Tools

All the data is acquired via open-ended interview forms. In the form that consists of two sections, first section
surveys the demographic info of the participants. In the second section of the form, participants are surveyed
about the frequency of their reading activities. Additionally, in this section, the participants are requested to
complete the sentences below:

“I enjoy/do not enjoy reading books, because...”

“I prefer reading digital books, because...”

“I prefer reading printed books, because...”

2.3. Analysis of the Data

After the half-preconfigured interview form are given to the teacher candidates by the researcher, the answers by
the participants are read by the researcher and a Turkish Language and Literature teacher, and then transferred to
the digital medium. The data, after that, is analyzed with the descriptive analysis method. In the descriptive
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analysis, in order to reflect the views of the participants in an efficient way, direct quotes are used. Finally,
content analysis is conducted and the results are interpreted. (Yildirim and Simsek, 2011; Biiylikoztiirk, 2009)

3. Findings
Table 2. Frequency of teacher candidates’ reading activity

Turkish Turkish Primary School Total
Department Language Language and (n=72) (n=178)
Teaching Literature
(n=50) (Formation
Program)
Reading Frequency (n=56)
f % f % f % f Y%
Do not read at all 3 6,0 1 1,8 3 42 7 39
Do not read regularly 31 62,0 26 46,4 39 54,2 96 53,9
Less than an hour a week 1 2,0 0 0,0 5 6,9 6 34
1-2 hours per week 7 14,0 6 10,7 12 16,7 25 14,1
At least 20 minutes per day 5 10,0 11 19,7 2 2,8 18 10,1
More than half an hour a day 3 6,0 12 21,4 11 15,2 26 14,6
Total 50 100,0 | 56 100,0 | 72 100,0 178 100,0

When Table 2 which shows the findings regarding frequency of teacher candidates’ reading activity, it is
seen that 3.9% of the teacher candidates do not read at all, 53.9% of them do not read regularly. Percentage of
teacher candidates that read less that 1-2 hours in a week is 3.4%. On the other hand, 10.1% of the teacher
candidates spend at least 20 minutes a day reading, 14.6% of them read more than half an hour a day.

Table 3. How much teacher candidates enjoy reading

Turkish Turkish Primary School Total
Department Language Language and (n=72) (n=178)
Teaching Literature
(n=50) (Formation
Program)
Liking Situation (n=56)
f % f % f % f %
Yes 44 88,0 50 89,3 66 91,7 160 89,9
No 6 12,0 6 10,7 6 8,3 18 10,1
Total 50 100,0 | 56 100,0 | 72 100,0 | 178 100,0

Approximately 10% of the Teacher candidates within the sample group stated that they do not enjoy
reading. This is a serious issue and concern considering their branch of teaching, Turkish language. On the other
hand, 90% of the candidates stated they enjoy reading. Some of the participants stated the reasons behind their
answers as such:

“I enjoy but I cannot find enough time to read due to the horse race I am running in.” (T 18; TLL 10)

“I do not enjoy because I am preparing for Public Personnel Selection Examination.” (T 24, 25, 31; TLL 13,
18,29; PS 6, 38,71)

“I do not enjoy because I could not develop a habit due to the pressure by my family and teacher when I was a
child.” (T 34, TLL 1, 16)

“I do not enjoy but I am ashamed ofit.”” (T 16)

“I enjoy, because it improves my cognitive abilities and enlarges my vocabulary. Helps me to think fast and
allows me to evaluate situations from different perspectives.” (PS 43)

“I enjoy, because it allows me to experience the emotions I have never felt myself, it improves my creativity and
enlarges my vision.” (T 47; PS 3,4, 38)

1 enjoy, because I have psychological problems. When I read, I feel like spiritually relieved.” (T 41)

“I enjoy, because I believe the life is too valuable to waste. I prefer reading instead of wasting my time with
useless stuff.” (TLL 7)

“I enjoy, because I want to improve myself. Besides, I believe it’s a must considering what I am studying.” (TLL
21)

Table 4. Book preferences of teacher candidates

Table 4 shows findings about whether teacher candidates prefer printed books or digital books. According to the
results, 15.7% of the teacher candidates prefer e-books whereas 84.3% stated they prefer printed books. Some of
the participants stated their points of view as such:

“I prefer printed books, because it’s better for the health of my eyes and it’s easier to concentrate.” (T 2, 13,17,
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26,28, 40, 41; TLL 6, 14, 16, 43; PS 1, 18, 25, 43, 64, 68).

“I prefer printed books, because I want to feel and smell.” (T 6,8, 9, 10, 14, 25, 27 38, 42, 43, 44, 45, TLL 1, 8,
17,20, 28, 30, 37, 40, 41, 42, 45, 48, 50, 56, PS 5, 9, 17, 22, 24, 28, 29, 30, 40, 46, 48, 59, 66, 71).

“I prefer printed books, because I can underline while reading and take notes on the pages.” (T 13; TLL 8, 11,
28, 32,49 ; PSI6, 23, 27, 34, 63, 70).

“I prefer digital books, because it provides an enriched medium, and relieves me of the burden of carrying them,
I can read whenever and wherever [ want.” (T 2).

“I prefer digital books, because I download them for free, I cannot afford buying printed books.” (T 21; PS 34,
55)

“I prefer digital books, because it’s easy to carry, I can have them even on my smartphone, and thus I can read
during nights.” (T 48; TLL 39; PS 44, 49, 56, 63)

“I prefer digital books, because they are easier to reach in the technology-friendly environment we are in.” (TLL
29,43,47; PS 21, 45)

4. Results and Discussion

As the conclusion of the study, it is observed that more than half of the senior student teacher candidates do not
read regularly; but a quarter of them spend daily 20 minutes or more reading. 10% of the participants do not
enjoy reading at all. It is observed that the most common reason for the teacher candidates that do not read
regularly is the time-consuming preparations for exams.

There are many studies that say teacher candidates and youth do not read enough. Odabas, Odabas and
Polat (2008), in their study conducted amongst university students, found that nearly half of the students do not
read books at all. Similarly, Andrews (1992); Ar and Demir (2103); Balc1 (2003); Batur, (2010); Esgin and
Karadag (2000); Batur, Giilveren and Bek (2010); Giindogdu, Barata and Celebi (2015); Ipsiroglu (1997);
Korkmaz (2001); Olson and Gillis (1983); Saracaloglu, Bozkurt and Serin (2003); Yalman, Ozkan and Kutluca
(2013) have reached similar findings through their research conducted in different universities with various
sample groups and times; they all concluded teacher candidates have less than expected reading habit levels.

Batur, Giilveren and Bek determined that there’s a decrease in reading behavior among students who
reached their senior year. They state that the reason behind this might be the fact that most of these students
prepare themselves for Public Personnel Selection Examination to become teachers. Kolag’s (2007) findings also
support this view. In a similar manner, Esgin and Karadag (2000) and Yalman, Ozkan and Kutluca (2013)
repeated the same finding that teacher candidates cannot find enough time to read due to the heavy burden of the
last year’s curriculum.

In the study, it is found that approximately 85% of the teacher candidates prefer printed books over digital
ones. Celik (2015) in his study titled “A review of the attitude of students towards e-book reading” states that
students’ tendency to read e-books is low. Considering the role that the technology plays in our lives today, it is
a good field of debate and research to find out the reasons behind this phenomenon.

References

Andrews, S.V. (1992). Becoming serious writers/readers: Providing encouragement and contexts for learning.
Paper presented at the Annual Indiana Teachers Applying Whole Langoage Conference. (Terre Haute, IN,
Feb 22, 1992). ERIC ED345230.

Arslan, A. (2013). Okuma becerisi ile ilgili makalelerde cinsiyet degiskeni. Uluslararas: Tiirk¢e Edebiyat Kiiltiir
Egitim Dergisi 2(2), 251-265.

Aslantiirk, E. & Saracaloglu, A. S. (2010). Simif 6gretmenlerinin ve sinif dgretmeni adaylarinin okuma ilgi ve
ahiskanhiklarimin karsilastirilmasi. Anadolu Universitesi Sosyal Bilimler Dergisi, 11(1), 155-176.

An, E. & Demir, M.K. (2013) Ilkdgretim boliimii 6gretmen adaylarmin kitap okuma aligkanliklarmin
degerlendirilmesi. Ana Dili Egitimi Dergisi, 1(1), 116-128.

Baccus, A.A. (2004). Urban fourth and fifth grade teachers’ reading attitudes and efficacy beliefs: Relationships
to reading instruction and to students’ reading attitudes and efficacy beliefs. United States: University of
Maryland.

Balci, V. (2003) Ankara’daki iiniversite 6grencilerinin bos zaman etkinliklerine katilimlarinin arastirilmasi, Milli
Egitim Dergisi, 158. http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim Dergisi/158/balci.htm

Batur, Z., Giilveren, H & Bek, H. (2010). Ogretmen adaylarinin okuma aligkanliklari iizerine bir aragtirma: Usak
Egitim Fakiiltesi 6rnegi. Usak Universitesi Sosyal Bilimler Dergisi 3(1), 32-49.

Biiyiikoztiirk, S., Cakmak, E.K., Akgiin, O.E., Karadeniz, S., & Demirel, F. (2013). Bilimsel arastirma
yontemleri. Ankara: Pegem Akademi Yayinlari.

Celik, T. (2015). Ogrencilerin e-kitap okuma tutumlarmin incelenmesi. International Periodical For The
Languages, Literature and History of Turkish or Turkic Volume, 10/3 Winter 2015, p. 271-284 DOI
Number: http://dx.doi.org/10.7827/TurkishStudies.7803 ISSN: 1308-2140, Ankara.

10
Reviewed and edited by ICANAS organizing committee



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) !'H,irl
Vol.8, 2017, Special Issue for ICANAS Ils E

Esgin, A. & Karadag, O. (2000). Universite 6grencilerinde okuma aliskanlig1. Popiiler Bilim Dergisi. 82, 19-23.

Filiz, K. (2004). Gazi Universitesi beden egitimi ve spor yiiksekokulunda okuyan dgrencilerin meslekle ilgili
okuma ve arastirma aliskanliklar1, Gazi Universitesi Egitim Fakiiltesi Dergisi, 24(2), 231-242.

Giindogdu, C., Barata, B. & Celebi, E. (2015) 15-29 yas aras1 genglerin kitap okuma aligkanliklarinin
incelenmesi: Elaz1g 1 rnegi. Egitim ve Ogretim Arastirmalar Dergisi, 5(2); 36-42.

Ipsiroglu, Z. (1997). Diisiinmeyi 6grenme ve 6gretme. Istanbul: Alfa Yaymcilik A. S.

Janes, J.L.(2008). Families, motivation, and reading: Pre-Adolescent students. lowa State University

Kolag, E. (2007). Smuf 6gretmeni adaylarmin okuyucu profilleri. Anadolu Universitesi VI. Ulusal Sumif
Ogretmenligi Egitimi Sempozyumu, 27-29 Nisan 2007, 209-214.

Korkmaz, A. (2001). Yiiksekogretim gencliginin problemleri.
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim Dergisi/145/korkmaz.htm, adresinden 17 Nisan
2017 tarihinde erisilmistir.

Kurulgan, M. & Cekerol, G. S. (2008). Ogrencilerin okuma ve kiitiiphane kullanma aliskanliklar1 iizerine bir
arastirma. Anadolu Universitesi Sosyal Bilimler Dergisi, 8(2), 237-258

Mavi, H. F., Cetin, B. (2009). Beden egitimi 6gretmen adaylarinin kitap okumaya iliskin goriis ve tutumlarinin
degerlendirilmesi. C.B.U. Beden Egitimi ve Spor Bilimleri Dergisi, 4(1), 1-11

Netherland, J.L.(2004). A Comparison of students’ and parents’ habits and attitudes toward reading in title 1
and non-title I schools. United States: East Tennessee State University

Odabas, H., Odabas, Y. & Polat, C. (2008). Universite Ogrencilerinin okuma aligkanlif1: Ankara iiniversitesi
ornegi. Bilgi Diinyasi, 9(2), 431- 465.

Olson, M. W. & Gillis, M. (1983). Teaching reading study skills and course content to preservice teachers.
Reading World. 23(2), 124-133.

Ozen, F. (1998). Tiirkiye’de okuma aliskanligi ve dgretmenin sorumlulugu. Egitim Sen Demokratik Egitim
Kurultayr, 2-6 Subat 1998. 571-590. Ankara: Volkan Matbaasi.

Phillip, A. (2005). The Reading habit — A missing link between literacy and libraries.
http://www.pngbuai.com/sitenews/default.htm adresinden 21 Nisan 2017 tarihinde erisildi.

Saglamtung, T. (1990). Tiirkiye’de iiniversite kiitiiphanecilik bdliimlerinin 4. simif dgrencilerinin 6zgiir (bos)
zaman ders dis1 okuma aligkanliklar iizerine bir arastirma. Tiirk Kiitiiphaneciligi, 4, 3-21.

Saracaloglu, A.S., Bozkurt, N. & Serin, O. (2003). Universite ogrencilerinin okuma ilgileri ve okuma
aliskanliklarini etkileyen faktorler, Egitim Arastirmalar: Dergisi, 4(12), 149-157.

Saracaloglu, A.S., Karasakaloglu, N. & Yenice, N. (2007). Ogretmen adaylarinin problem ¢ézme becerileri ile
okuma ilgi ve aliskanliklar arasindaki iliski, V7. Ulusal Sinif Ogretmenligi Sempozyumu, 27-29 Nisan 2007,
Eskisehir, 384-389.

Tiirk Dil Kurumu. (2017). Biiyiik Tiirkge sozliik.
http://tdk.gov.tr/index.php?option=com_gts&arama=gts&guid=TDK.GTS.59563f82d70d76.00157043
adresinden 08.05.2017 tarihinde erisildi.

Yalinkilig, K. (2007) Tiirk¢ce 6gretmen adaylarinin okumaya iligkin tutum ve goriisleri. Uluslararasi Sosyal
Arastirmalar Dergisi, 1(1), 225-241.

Yalman, M., Ozkan, E. & Kutluca, T. (2013). Egitim fakiiltesi 6grencilerinin kitap okuma aliskanliklari iizerine
betimsel bir arastirma: Dicle Universitesi 6rnegi. Bilgi Diinyast, 14 (2) 291-30

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin Yayinlari

Yildiz, M. (2013). Okuma motivasyonu, akict okuma ve okudugunu anlamanin besinci sinif 6grencilerinin
akademik basarisindaki rolii. Turkish Studies, 8(4), 1461- 1478.

Yilmaz, B. (2004). Ogrencilerin okuma ve kiitiiphane kullanma aliskanliklarinda ebeveynlerin duyarliligi. Bilgi
Diinyasi, 5(2), 115-136.

Yilmaz, B., Kése, E. & Korkut, S. (2009). Hacettepe iiniversitesi ve Bilkent iiniversitesi 6grencilerinin okuma
aliskanliklar1 lizerine bir arastirma. Tiirk Kiitiiphaneciligi. 23(1), 22-51.

Notes
Note 1. This paper was presented at the 2™ International Symposium on Language Education and Teaching in
Rome, Italy on 20-23 April, 2017.

11
Reviewed and edited by ICANAS organizing committee



