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Abstract

This study investigatethe causes and strategies used by tutors to cdpestnéss. To achieve this, a qualitative
approach was chosen with the use of case studgrdeSiratified sampling procedure was used to sdléc
tutors from seven (7) Colleges of Education in Wadta Region. Semi-structure interview guide wasdiso
collect data and it was analysed using thematityaisa The study revealed that generally, excessiwkload,
discrimination at work place, working conditionyda class size and inadequate resources causes fire
tutors. The study revealed that respondents copk siress through counselling and sharing jokes and
experience with friends and colleagues. It wasetloee, recommended that the colleges should empiose
tutors to lessen the workload of the existing tsitor
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Introduction

Modern-day living has brought with it, not only iimerable means of comfort, but also a plethoraeofiahds
that tax human body and mind. People often havemaay of these demands placed on their time; they a
worried about uncertain future, and have littledifor family and fun. But would one be better oftheut
stress? A stress-free life would offer no challengedifficulties to surmount, no new fields to goer, and no
reasons to sharpen one’s wits or improve one’stiasil Thus, every organism must solve their protseo
strive and thrive (Adeoye, Durosaro, & OlugbemileR€09). Stress is any physical, chemical or ematio
factor that causes bodily or mental unrest. It iegative emotional state occurring in responsevémts that are
perceived as taxing or exceeding a person’s reesusc ability to cope (Hockenbury, & Hockenbury 12D
The experience of stress depends largely on ounitteg appraisal of an event and the resourcesave to deal
with the event (Smith & Kirby, 2012).

Stress is the pattern of responses, an organisresralkstimulus events that disturb its equilibrionexceed its
ability to cope. The stimulus events include adavariety of external and internal conditions tballectively
are called stressors (Adeoye, Durosaro, & Olughsmil 2009). A stressor is a stimulus event thatgsaa
demand on an organism for some kind of adaptivporese. It is when the adaptive capacity of the migya
collapses that stress occurs. Thus stress is tigitmn that occurs when demands exceed the adapépacity
of individuals. However, stress is healthful andessary to keep us alert and occupied. StressrcheeaSelye
(1980), referred to such healthful stress as “esstr But intense can overtax individual adjustbapacity,
dampen the mood, impair ability to experience pleasand harm the body (Adeoye, 2008).

Since the effects of occupational stress are aaxtensive, Rue and Byards (2000) as well as NoeVdrght
(1996) assert that many large organizations andowigg number of smaller ones are attempting tq hel
employees with stress, burnout and other persortddlgms including depression, anxiety, domestiartra,
financial problems and other psychiatric /medicalbjfems. They explain that this help is generaffigred in
the form of Employee Assistance Programmes (EABa)nselling services and wellness programmes, all
geared toward enhancing employee well-being. Thgrammes include periodic medical exams, education
improved dietary practices, weight control, exercisd fitness, hypertension detection and consolell as
immunizations and cardiopulmonary resuscitatiomning. Harris (2000) believes that such programmas
help cut employer health costs, lower absenteerwirj@b turnover in organizations. Additionally, tlaims that
such programmes have been found to be cost- eféeatiernative to other treatment sources that eyegls
might use.

Indeed, much of today’s stress-related illness dwaide is the result of excessive demands placeehgloyees
due to a number of challenges confronting bothipulid private sector organizations. In many retspédgher
education is no different from other large orgaticras. They are society’s premier knowledge-gemagat
organizations. According to Sawyerr (2002), theseevidence to suggest that the sector is undergoing
unprecedented changes and is confronted with reilthallenges both old and new. The challenges are
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disheartening — access, funding, expansion, quatisurance, curriculum relevance, political intatism and
poor working conditions. .

Academic life is more difficult than most anticipaiecause the responsibilities are time-consundingrse and
sometimes conflicting. Don, Luana and Shelley (300 of the view that college staffs do complexkiia an
increasingly demanding environment. To Akinboyejndloye and Adeyemo (2002), the tasks which aredabo
intensive and the institutional goals of high qtyatesearch and teaching may lead to job presdloevonder,
Kinman (2000) claims that little is known about thepact that the challenges might have had on trkferce.

It is clear that the stress phenomenon is nowgrized as an issue that has grown in prominence and
there is growing evidence that African universite®l indeed universities everywhere no longer pietihe low
stress working environments they once did. It is swprising that in 1992, the United Nations diss job
stress as the “twentieth century disease” (Akinb@dkinboye, & Adeyemo, 2002). It was reported thater
70% of employees world-wide described their jobstasssful. In corroboration of this circumstandénfield
(2000) indicated that the prevalence of occupatisitass among academic and general staff of usities from
across the globe is alarmingly widespread and &sing.

A major source of stress among College of Educafigors is the dramatic increase in student enrotniRapid
increase in enrolment over the last few years las la striking feature of higher education in Adrids pointed
out by Awopegba (2001), there has been an enorimousase in student enrolment without a correspandi
increase in teaching staff. Amewudah (2005) clattmst the democratization at the lower levels of the
educational structure in the developing countrigeehresulted in huge expansion in enrolments whahnow
caught up with higher education.

Statement of the Problem

Tutors are increasingly feeling contradictory ptess arising from external drives to adopt comnagnzalues
and managerial practices while at the same timataiaing traditional educational principles andadahly aim
(Hall, 2011). As a consequence, administrativeedutiave increased significantly for tutors alongsdcalating
demands associated with research and teachingrsTate under increasing pressure to publish higditgu
research in preferred journals; to apply for grantslemonstrate research impacts and to build reedtdinks
with industry and community (Sue, 2012). Vardi (2D8tates that growing students’ numbers, widedesits
diversity, changes in students’ expectations agifgacustomers’, the employability agenda and presgo
adopt new and innovative teaching methodologie llvimpacted on the nature and burden of the exnad
workload of the tutor leading to stress.

Stresses are problems that cannot be overlookesy fidwve negative effects on the individual, hifier family,
community and the nation at large. Every job hawn stress fingerprint. Literature abounds onstinessful
nature of teaching as an occupation (Akeradolu &adglin, 2001). The stressful nature of teachingrialby
affects teaching/learning process causing linetatioaship between stress and tutors’ performarizch
individual has a particular range of comfort zorithim which he or she feel steady and secure. Twviduals
may be working under the same conditions and mdferdin their level of stress. Stress actions are
indiscriminate and it affects people of all aged alh categories of workers depending on circuntstaand their
coping abilities (ljaiya, 2002).

Research evidence has also shown that there idehighof stress among tutors in higher educatiamsltutions
in Ghana (Atindanbila, 2011). But unlike advancedirdries such as United States of America, Britaial
France where teachers’/tutors’ stress has receigadonable attention because of the relationshipvees
occupational stress and work effectiveness, theeiss stress associated with the teaching profedsés not
received required attention in Ghana and thereferg little literature exist on this topic. The argent is that
most of the findings of the studies on stress antatays conducted in the Western educational cérgemnot
be applied in Ghana due to contextual and environaheifferences.

Purpose of the Study

The purpose of the study is in twofold: 1) to imigste the causes of stress among tutors in Cdallede
Education in the Volta Region and 2) to identifyatgies that is employ by tutors to cope withgtress they
experience.

Research Questions
1. What are the causes of stress among tutors ingasllef Education in the Volta Region?

2. What strategies do tutors employ to cope with sttkesy experience in carrying out their duties?
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Significance of the Study

Marshall and Rossman (2006, p. 33) argue that ‘fEisearcher must show that practitioners needed
information that the research will provide”. Firshe study stress among college tutors has impmicsaitfor
improving understanding of job-stress as well asefthancing their working life. Understanding eonimental
and personal influences on stress and burnout nwdg henefits for schools, colleges and particularly
administrators to empower tutors to overcome amggvere through the stress and stay in teaching.
Lastly, the results of the study will be usefuinifiorming and educating others interested in examgithe issue
further. The findings and the approach to the sttatybe useful for future studies in a differentteat.

Theoretical framework

This study is based on Person-Environment Fit Thedrstress. The most widely accepted frameworks fo
conducting research on job-stress (Brewer & McMah2004; Hinneh, Danso Mensah & Gyaki, 2014;
Kokkinos, 2007). Person-environment fit is the @&egto which individual characteristics harmonis¢éhvthose

of his or her environment (Meyer & Dale, 2010). kvihe Person-environment fit theory there is irttom
between an individual and his or her environmenemeines whether or not the situation is streskfulthat
person. It assumes that human behaviour is a tmati the person and the environment, and thatrsopts
vocational satisfaction, stability and achievemeepend on the congruence or fit between the pesson’
personality and the environment in which the persmmks (Herr, Cramer & Niles, 2004; Kokkinos, 2007;
Salami, 2006).

In the work situations, higher degrees of fit potdpositive work outcomes (Vogel & Feldman, 2009).
According to Clark-Murphy (2010), the person enmiment approach suggests that for optimal produgtivi
individuals should be compatible with their envineents. Streufert and Swezey (1986) concluded deaision-
making performance reaches an optimal level whemdimidual's cognitive capability matches the cdexity

of their environment. Jacques (1989) also arguadftr optimal productivity, organisations shoulel designed
on the person-environment fit based on individuedignitive capacity at every level of the organgat

In the context of the workplace, the individualributes are interests, transferable skills, cametives and
values, personality preferences, career orienttigelf-concepts and sense of self-efficacy. Thekwo
environment include individual's expectations aretgeptions regarding workload, control over onetrky
tangible and intrinsic rewards of work, the relatibip and sense of community among co-workers epéans

of fairness in the workplace and the role of peas@amd organizational values (Herr, Cramer, & Nilex004). If
the fit between an individual and his environmeniricompatible, that results to stress. Similaldgk of fit
between the demands placed on individuals and &hdities to meet those demands can result isstre

Causes of Stress among Tutors

Over the last decade there has been a substacti@hse in stress-related illness in institutif@soper,
2004). The sources of stress are many, varied, leorgnd different for every individual, vary oveme and
therefore are almost impossible to analyze. Mauglies of stress at work have shown that there aeriaty of
organizational factors that are instrumental insoag stress, and these factors intrinsic to the goanizational
structure and climate, relationships within theamigation, the role of the individual in the orgeation and
career development (Sutherland & Cooper, 2001).

Tutor stress is a real phenomenon and that higkldeare reliably associated with a combination of
causal factors like those intrinsic to teachingljvidual vulnerability and organizational influersc@Matt, 2002)
cited in (Atindanbila, 2002). Research has suggetitat a number of stressors are intrinsic to #aching
profession (Okebukole, &Jegede, 1989).

George and Jones (1996) point out that the sowicegess may range from too much or little work,
time pressures and deadlines, working conditiomsegsive travels, long hours to frequent orgaroznati
changes. Erasmus (2006) admits that stress in thkplace comes from different sources. They corenfr
irritating fellow employees, noise pollution, iaitng habits (eg. obsessive throat clearing, lozidphone
conversation, gossiping, chewing gum or sniffingipossible workloads and an impossible boss.

To Cole (2004), the main sources of occupatiotraks are located in a number of groupings. These a
organizational factors such as management styler@gvindividuals find it difficult to adapt to a senor’s
management style because it is too autocratic @p#aticipatory); communication and organizatiomuaciure;
external environment such as development of nelwntdogy, economic situation and political changes,
characteristics such as job demands, physical ttondiand role conflict; work relationships suchsageriors,
colleagues, customers and suppliers; domestictisituguch as home life and outside social life adl as
personal factors such as personality type andiabiliadapt to change.
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Robbins and De Cenzo (1998) are of the view thatofs that create stress can be grouped into two
major categories namely organizational and persiacédrs. To them, an employee’s job and the omgditn’s
structure are widespread causes of stress. Exeessirkloads and role conflict are key factors theysider as
potential stressors in the organization. Finardiidficulties, death of a family member, divorcerises illness as
well as employee personality are some of the patdantors that can also create stress.

Organisational Factors
Organizational structure, climate and leadersHi@ school contribute to tutor stress and burnout.

According to Cartwright and Cooper (1997), psychaal strain is often due to the culture and mansagd
style adopted within an organization. They highligtat factors relating to organizational structarel climate
that are stressors include hierarchical, bureaigcisttuctures that allow employees little partitipa in
decisions affecting their work; lack of adequatenomunication between managerial and non-managenald;
cynicism regarding leadership and attempts by eye@s to further their own interest at the experisatiters.
Kahn and Cooper (1993) also indicate that limitgubartunities for advancement, insufficient perfonoa
feedback, performance assessment measures beteguate and biased control systems and cultureérvittle
organization, may be perceived as potential stresso

Warshaw (1982, cited in Steenkamp, 2003) maintdhmest work stressors can only be fully
comprehended if the importance of work to the elygdois understood; be it for meeting the basic sided
employees, including maintenance, activity, sociaéds, self-esteem and self- actualization. Theepeaxd
threat or failure to satisfy these basic needsessts a source of stress in the work place.

Research has highlighted that there are six nsgarces of work place stress which include: factors
intrinsic to the job, the role of the employeeatinships at the workplace, organizational clinaaid structure,
the lack of potential for career advancement, ds agefactors external to the work environment (@aght&
Cooper, 1997).

Stressful situations occur within schools becaudsthe organization’s culture, function, structutiee nature of
the management procedures, insufficient trainingtutérs, time pressure, poor work conditions an@rpo
consultation and communication (Brown & Ralph, 1988riacou, 2001). It is further highlighted by @ier
&Venter(2003) that the lack of discipline in sch®othe abolishment of corporal punishment, unmegiva
learners, redeployment, retrenchment, and retiremackages for tutors/tutors, large tutor-studatios and a
new curriculum approach all contribute to the imse in stress levels of tutors. In addition, thenaggment
style of principals, new governing bodies for sdepthe high crime rate, coping with current pobdi change
and corruption in state departments are also @atedactors contributing to the stress experiencgdutors
(Olivier& Venter, 2003). Several international sesl have highlighted that tutors perceive the inmaetation
of the inclusive model as having insufficient sugpesources, the policies were confused and tiwdision had
been imposed from the top, without adequate ccaisoft (Bender, Vail & Scott, 1995). Griffin (2005),
Greenberg (2005) that a poorly designed office eraimped workspace and lack of resources can make it
difficult for people to have privacy, work effectly or even having social interaction.

Leadership is another form of organizational fad¢k@at contributes to tutor stress. Research inelca
that principals play a vital role in the care foetpersonal welfare and emotional support of tutistserwood
(1993) found that principals that demonstrated xcehuman relations skills heightened tutors’dlty and
improved tutor satisfaction, whilst the lack in figipatory management, lack of sensitivity to sdhaied tutor-
related problems and lack of support was reliabgoaiated with tutor stress.

Lack of influence also leads to tutor stress. @teed Miller (1983, cited in Steenkamp, 2003) deduc
that not being involved in decision making has bestablished across all occupational groups tchbentost
salient source of stress that correlates with lelfresteem. Several studies have also highlightatitutors feel
that they have a lack of control and decision-mgkiowers due to the hierarchical nature of buresiocr
structures at school which concentrates powerdarhtinds of a few (Kyriacou, 2001).

There are numerous problems that face tutors#uasra consequence of recent government policies
involving rightsizing or downsizing of tutors, th®anning of corporal punishment, redeployment obrajt
voluntary severance packages, early retirementraindnchment. Radical changes in the educatioreisysire
apt to take their toll on the well-being of theaiutorps as changes in social life and school metirings about
serious psychological adjustment problems (Ngidiaya, 2002).

The major problems facing tutors are due to tln¢ laat the increases in responsibility have nanbe
accompanied by appropriate changes in facilities tegining in order to equip tutors with these ngewmands.
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Consequently tutors may feel threatened by thesed®nands, thus becoming stressed. Changes inteduca
have been identified as a major factor among sswtstress in Britain (Travers& Cooper, 1996).

Again, colleagues in an organization are alsouscsoof stress among tutors. According to Suthdrlan
and Cooper (1990, p. 46), poor work relations afindd as “having low trust, low levels of suppeetiess and
low interest in problem solving within the orgartioa.” Supervisors, peers and subordinates can atieatly
influence employees just by their interactions. Rems of instability may occur in situations whete
relationship between a supervisor and subordisgbsychologically unhealthy. Competition amongsteagues
and differences in personality clashes amongsbvielvorkers can give rise to stress (Cartwright &ofer,
1997). Jarvis (2002) found that factors such agabsapport amongst colleagues and leadership bigle an
impact on levels of stress amongst tutors.

Negative interpersonal relations and the absericeupport from colleagues or superiors can be
significant stressors for employees (Driscoll &Bee2D00). Conversely, having access to social sddpam
other people in the organization can reduce pswycficdl strain (Beehr & McGrath, 1992) and alleviate
emotional exhaustion (Greenglass, Burke &Konar$R98). According to Sutherland and Cooper (1999, t
quality of interpersonal relationships at workngportant in that supportive relationships are lésdy to create
pressures associated with rivalry, bickering andsgo mongering. In addition, the superior-suborgina
relationship can be potentially stressful when ladership style is authoritarian, lacks understanpdhat
feedback about performance and recognition andserdor effort are beneficial for boss-subordinate
relationship. In conjunction with this, Cartwrighhd Cooper (1997) indicate that in situations whie
relationship between supervisor and subordinapsyshologically unhealthy, problems of emotionadtability
may occur.

A study by Rollinson (2005), shows that a numbiebehaviours can be particularly stress-provoking.
These include inconsistent instructions, lack oéqdite direction, too strong an emphasis on prodhyct
focusing only on isolated incidents of sub-standadformance, ignoring good performance and lactoofcern
for employees’ well-being.

Stress Sources Relating to Role in Organization

According to Sutherland and Cooper (2000), orgetions are continually reinventing themselves and
as a consequence, changes to job roles are confherimpact of changes in the workplace can alemtture
of job roles, causing role ambiguity or role cottflior additional demands, resulting in role ovadoRole
ambiguity, role conflict and level of responsibilitor others are often regarded as the major ssunfestress
relating to a person’s role in the organizationr(@eght & Cooper, 1997).

Role Overload and Responsibility is a source st@®iong tutors. Role overload, referring to the
number of different roles an individual has to ifuléan lead to excessive demands on the individuahe and
may create uncertainty about the ability to perfotinese roles adequately (Driscoll & Cooper, 2002).
Sutherland and Cooper (2000) posit the view thatghbeesponsible for the work and performance ofrth
demands more interaction with others, and is thagerstressful than being responsible for equipmandgets
and other issues. Role-overload is the final impBetated to work overload is role-overload whiakets place
when a Tutor has to cope with a number of competites within their jobs. A study by Pithers (19%Bpught
out this factor clearly. He measured levels ofisfrarganizational roles and stress in 322 Australind Scottish
tutors and role overload emerged as the major cansaddition to coping with increased demandsdaondc
staff has to perform publicly, so that poor perfanoes in any of the main areas of academic work
(undergraduate teaching, thesis supervision anearels) are readily identified. Tutors are also satgd to
student evaluation of their teaching which is taketo account during promotions. Tutors who alsib ta
publish are not doing well. To Winefield (2000)eth can be no occupation that their performanopéned to
public scrutiny like teaching.

Another source of stress relating to role in orgation is role ambiguity. Role ambiguity referstte
extent to which employees lack clarity about theie or the task demands at work (Spector, 20@@)cdurs
when an employee does not understand or realizexpectations and demands of the job, or the sobpiee
role (Kahn & Cooper, 1993). Role ambiguity has bassociated with tension and fatigue, intentiomud or
actually leaving the job, and high levels of anxigthysical and psychological strain, and absesiteeilhe
stress arising from unclear objectives or goalslead to job dissatisfaction, a lack of self coafide, a lowered
sense of self esteem, depression and low work atadiv, increased blood pressure and pulse rate, and
intentions to leave a job (French & Caplan, 199@cdakding to Driscoll and Beehr (2000) research has
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demonstrated a consistent link between role amiyigni a job and high levels of psychological straind
burnout. Role ambiguity involves a lack of cleadamnsistent information about duties, tasks, resjbiities
and rights (Smylie, 1999).

Role Conflict is also a source of stress amongrsutAccording to King and King (1990), role coafli
arises when an employee experiences incompatilohaués or incompatible goals surrounding tasks ariede
with their job which can induce negative emotiorggction due to perceived inability to be effectbrethe job.
Furthermore, having to do tasks that are not peedefo be part of one's job role can potentialpdi¢o stress
associated with role conflict (Cooper & SutherlaB@0). Cartwright and Cooper (1997) maintain thexdple,
who have a more flexible orientation to life, suffess from role conflict than people with high @iy levels.

Classroom Management

Classroom management is another aspect of agutlaily activities that can cause undue stress and
lead to burnout if not combated early on in onedseer. Student misbehaviour is one of the most comm
factors reported as a major contributor to tutoesst (Geving, 2007). This falls under the umbrefiall that
goes on in a tutor’'s classroom during a teaching dtudent engagement, student apathy, lack ofectsp
towards the adult and other children in the rodtndents showing up to class unprepared, and negstixdent
behaviour. These misbehaviours are the everydagentals, not the severe behaviours such as vielawards
tutors and students (Dunham, 1992). If tutor butnswaused by the above behaviours occurring coatisly
in the classroom, the bigger impact of the burrgan lead to not only tutors leaving, but can leadigher
student dropout rates (Leithwood & Beatty, 2008).

More training in behaviour management can lessendut because tutors start having more success
with students and classroom management due toasedeskills and knowledge (Egyed & Short, 2006).
Furthermore, tutors are confronted with student®llad as problematic or as “at risk” at an inciegate
(Abebe & Shaughnessy, 1997). Tutors need to beesffnore support in order to be better preparduhtalle
the issues that can arise with students in nedianatkly, the individuals most negatively affectgdstress and
burnout of tutors in the schools, are the studéfsg &Yue, 2007).

Environmental Factors

The environment in which teaching and learningetalplace has been theorized and empirically
demonstrated to influence the attitude of the sjtdeir productivity and their students’ learni(@prg, &
Riding, 1991). The awareness of the effect of theirenment of the tutor on the students’ perfornramas
heightened during international meetings like NadlcAssessment of Education Progress in U.S. am@thish
Assessment Performance in 1988 (Helgeson, 1988)n@these meetings, the achievement levels ofestisd
were reported to be declining. It was clear tha thtors were going through a lot of stress and tts
translating into the students’ declining achievetrf@mderson, 1989).

A number of the sources of stress with regardhéoenvironment for the tutors have been identified
and discussed below. First and foremost, leaderstyle emerged as a significant organizationalofaébr
stress. Harris et al. (1999) assessed the depdadieadership styles and realized that those wdmb ¢lose
personal relationship with staff helped to reducess levels in them. Travers and Cooper (1994)pneted this
in terms of heads of departments failing to copth wiorkload and resorting to bullying as a maladl@ptoping
strategy. Findings related to this include lackrigindly and supportive atmosphere among staff nemban be
stressors (Payne et al., 1987).

Several studies point to the fact that if ther @ranges in the school, it affects the tutorsva@maand
Cooper (1994) reported that the following changes sources of stress for tutors: Lack of suppainfithe
government, constant changes within the profesdmuok of information as to how the changes are ¢o b
implemented and diminishing social respect fornaté\nother source of stress for Tutors in recesary is the
expectation that they should attract external fogdihrough research grants or research consulgation
Traditionally, Tutors were not expected to geneeatiernal income and hence may not have the eetneprial
skills that are required to do so (Atindanbila, 2DIA study by Winefield and Jarett (2001) showest tin the
humanities where this skill is lacking as compaethe other areas, the psychological stress iswg@gher than
in the other discipline
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Supportive Measures to Help Tutors Cope with Stresand Burnout

Social Support

There is consistent evidence that employees witteraupport from others experience lower strain and
burnout (Lee & Ashforth, 1996), and where an empéis faced with potentially stressful demands flaxis
and problems in the work place, having support fraimers may reduce the impact of the pressureshen t
individual's well-being (O’Driscoll & Cooper, 2002)

Although research (Ganster, Fusilier & Mayes, )986ind no evidence of buffering or found reverse
buffering; where the presence of social supportenakrse the amount of stress experienced, Greess,gla
Fiksenbaum and Burke (1996) indicate that supporhfcolleagues and supervisors had a significaffeting
influence on tutor burnout, and feelings of isa@atexacerbated the stress experienced. Supportdoieagues
and administration can help to build positive sdffeacy in tutors. Ware and Kitsantas (2007) defim groups’
willingness to work and stay together in a groug‘@shesiveness”. The more a tutor believes in tteug's
capabilities and sees it aligned to one’s own iaddasiucating students, the more it correlateshigher feeling
of self-efficacy. Skaalvik and Skaalvik (2007) tuet emphasized, “Observing colleagues managingreifit
aspects of teaching and seeking guidance may seredividual tutors’ self-efficacy, particularlyhen tutors
work in teams and have ample opportunities to aleseach other” (p. 621). The opposite would be tfue
tutor did not believe in the abilities of othersheTmore positive experiences of collaboration arthis, the
more likely it will boost intrinsic motivation (Rhutes et al. 2004). Working together and believinthmabilities
of the group as a whole can give an individualghér feeling of self-efficacy and the ability to the job. Other
support systems include, reduced perfectionismyevhilividuals are taught to have more realistipestations
and social support, providing the necessary ematianmformational, appraisal and instrumental suppat the
individual needs (Quick & Quick, 2004). By understing the stressors that prevail in the work plabe,
appropriate steps can be undertaken to assiseirettuction of stress levels. An organization caadsider the
provision of skilled support, by employing a fuilae counsellor that could provide the needed cdlinge
services or use employee assistance programmessjEE&Bunselling involves a set of techniques, skaihd
attitudes to help people manage their own problesisg their own resources (Cooper & Bramwell, 1992)
Other methods of stress prevention include: trgirimdividuals in stress management techniques, giaga
morale and utilizing teamwork (Sutherland & Coo202)).

Administrative Support
Principals, in particular, can nurture or exasperator/tutor stress by whether or not the proper

assistance is given to meet the needs of eachidi@div Working conditions at schools and how tutare
feeling about their jobs are strongly linked to thke of the principal (Leithwood & Beatty, 200&)ltimately, it

is the goal of the principal to create a schooirmment that supports a learning community thaaigsfying to
both students and tutors (Brock & Grady, 2000anfadministrator focuses only on students, s/lmissing an
important key to student success: tutors who atestiessed or experiencing symptoms of burnoutbateer
meeting the needs of the students. Bindhu and ®stikemar, (2006) emphasized, “...the welfare of tiert
should be of supreme concern to the school auibstip. 7).

Administrators have the power to influence thenelie of the school and in doing so, can motivate an
positively impact tutors’ working situations (Rhadet al., 2004). Leithwood and Beatty (2008) stateeaders
are emotionally significant ‘others’ in tutors’ &8 and affect a large part of tutors’ dispositioé open to new
ideas and new practices” (p. 99). Administratorgeha powerful role in tutor satisfaction. At thereatime,
principals can have the opposite effect on tutos staff, so it is important to distinguish betwemsitive and
negative support. Leaders can be driven to devalggchool environment that focuses on raising studen
achievement, however, if they set Unrealistic geald are too demanding on their employees, thesigpmay
occur (Sorenson, 2007). The wrong kind of pressarelead to more stress, which then can lead toolir

Principals need to encourage and guide tutors, amavexperienced, to the development of a shared
vision and goals by making collaborative decisiolmgersoll (2001) stated, “Data suggests that imipg
teaching conditions such as administrative supaod input on decision making will increase tutaiengion”

(as cited in Ware &Kitsantas, 2007, p. 309). Furti@re, from multiple studies, Leithwood and Bed2908)
identified that giving tutors/tutors a role in thehool’s decision-making process, reduces stresgans’ jobs.

An administration’s support of tutors can leadédss stress and higher retention rates of tutdns. T

need for acknowledgment from administration shauddur in personal relationships, loyalty and inlding
staff development to further build on tutors’ ne¢biargolis & Nagel, 2006). Principals must recognthat the
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leadership role held is a powerful one, and it goegond just educating the students. How an adtramis
decides to lead his/her tutors can have a majoadénpn the success of educating each studentdtomlssite.
Bateman (2008) believed leadership should be fatosewhat a leader is able to accomplish, not wrethe
individual has a charismatic personality. Leademsdito be aware of the problem, but they needkdation to
solve the problem. Bateman (2008) further explaifddnagers seeking to be competent and respecaeitis
can benefit from working on their personal stylel amterpersonal relationships, but a focus on pabsolving
for performance will close the deal” (p. 310). Irder to be successful leaders, individuals mussuseessful
problem solvers.

Professional Development

Support also comes in the form of professionaktigument. It offers more opportunity for tutorséng
to strengthen their teaching skills and can resu#itronger job satisfaction, thereby increasirtgmson in the
profession (Rhodes et al., 2004). Tutors need tgilen the chance to work on their craft and tlantng they
attend must be relevant to the individual basedexessity. For example, if a tutor is strugglinghwilassroom
management, there should be opportunity for addititraining to assist in the individual tutor’sems.

Support of the new tutor is an important elementtta be overlooked. New tutors need help in réaaiz
the importance of their work and how to get theuoeses needed to be effective in their jobs (Ind@aviarlow,
2004). Well-designed mentoring programs have bagtiesl and are proven to raise retention rate®wf tuitors
by improving their overall job performance (Darlittammond, 2003). In order for the mentoring progsem
be successful, the concerns of the beginning tuteed to guide the activities done to help thenteed
(McCann & Johannessen, 2004). Furthermore, in dadarew tutors to learn new ways of teaching aedome
more familiar with the curriculum, there needs éorbgular, structured opportunities for staff depehent at the
school site (Inman & Marlow, 2004).

Methodology

Methodological choice of this research is undergéhby philosophical positions regarding how knowkeds
gained, choice of method and frames for data aisalggong others guide the study at all stages.r@searcher
used qualitative research approach, which was pintesd by interpretive paradigm. The approach vesen
because it allows researchers to access the empesi@and viewpoints of the research participantsrd &
Mallick, 1999). Secondly, it recognises the role tbé study and the research participants in knoyded
construction, acknowledging interpretations as iatc constructed realities.” The researcher argl ésearch
participants acquire active roles in knowledge tmwcsion. Lastly, it is useful in an attempt to @nstand a
phenomenon in all its complexity in a particulacisecultural context (Creswell, 2005). Qualitatistudy is a
bigger term that comprises many research desigolidimg Historical study, Phenomenological Study,
Ethnographic Study and Case Study. The designsharag some related feature and difference but otliesfe,
the case study design was chosen for the purposedstigate the causes, and coping strategies lmséators
in Colleges of Education in the Volta Region, Ghafecase study design allows an investigation td-liée
event or in-depth analysis conducted, usually @vkmited period of time, and focuses upon a lichiteimber
of subjects (Yin, 2003).

According to Best and Kahn (1993) population reter@as "a group of individuals or people that hawe or
more characteristics in common that are of intetesthe researcher" (p.13). The population cortsstiall
academic staff of E. P. College of Education, Ster€sa’s College of Education, St. Francis Collefe
Education, Peki College of Education, Jasikan @ellef Education, Akatsi College of Education andrbai
College of Education in the Volta Region, Ghana.evélas, the targeted population are senior tutarause at
the Colleges these groups occupy large positionsesiand supervise more students, curriculum sSsa¥,
community project, transforming teacher educatiod l@arning.

The sample was fourteen (14), which consisted af (2) senior tutors each from the seven (7) coliege
education with master of philosophy degree. Stemtifampling procedure was used to select resptsttarthe
study. A small sample size was selected becawseild enable the phenomenon under study to be reeglor
a better understanding. Creswell, (2005) argues sbkecting a large number of interviewees willstr in
superficial perspectives ... the overall ability afstudy to provide an in-depth picture diminishéth the
addition of each new individual or site’ (p.207).

Before data collection, the researcher observedattbonsideration because my positionality asraoseutor at
E. P. College of Education makes it less difficalask certain sensitive questions from my colleatytiors. But
my positionality as a pseudo-insider was successifitth series of formal and informal interactionsdan
relationship with tutors help me to get acquaini@dhem. For this reasons, they perceived me aarmléss
researcher and therefore, discussed issues opedhydiapassionately with me was not difficult. Lgstihe
researcher took advantage of their ‘unfamiliarityth the issues and questions were asked for eldrdication.
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After the researcher has achieved the positiondigythen used semi-structured interview instruntemllect
data from respective tutors for the study.

By way of ensuring validity of the instruments,ahr(3) retire tutors who have key knowledge abbettbpic,
administration and data analysis of data were gibheninstruments for thorough check for flaws. Caents
made were favourable which does not require masgiamge. To grant the content validity of the imstent,
the questions that was been asked were given wllege principal to scrutinize the instruments. dreeck
internal consistency of the instrument, the redearcasks for clarification from respondents abdirt
comments.

The data were analysed using content thematic sisalontent thematic analysis is an analyticat@se which
requires study to work with data, organising themneaking them into manageable units, coding them,
synthesizing them and searching for pattern (Merré&a Associates, 2002). For instance, the staterhefdw
represents interviewee doctor’'s comment on copirajegyies.

When | go to the town, some trusted colleague®thelp me cope with stress; they can have a bit of
joke with me and I think that helps- laugh it offia  This can help make me feel better
(EPCoE-).

Furthermore, to attribute comments to the inter@evgenior tutors from colleges were assigned samal s
codes. For example, Interviewees from E. P. Coll&#geéducation were assigned witARCoE-); (EPCoE-2;
Interviewees from St. Theresa’s College of Educafl®T TCoE-} (STTCoE-% Interviewees from St. Francis
College of EducationSTFCoE-% (STFCoE-; Interviewees from Peki College of Educati®?CoE-7) (PCoE-
8); Interviewees from Jasikan College of Educatid@dE-9 (JCoE-10Q; Interviewees from Akatsi College of
Education ACoE-11) (ACoE-12 and Interviewees from Dambai College of Educa{id@oE-13 (DCoE-14.

Results and Discussions

This section presents the results/discussions fthen data collected from respondents. The data were
thematically analysed and related literature weseduto confirm or disconfirm the assertions givgntie
respondents.

Causes of Stress among Senior Tutors

One of the items on the interview schedule wastmd out whether the tutors feel stressed at wotkeay find
their work stressful. Their responses suggestetdthiey all found their work as stressful. They eagibed that
looking at the workload on them, they were alwagressed up. With regards to how the tutors feelnwhe
stressedJCoE-10for example highlighted this problem by citing Ipisrsonal experience “I feel restless, tense
up, back pains, low concentration and frustratiath®ver when stressed”. In effect the interviewsatl they
felt some symptoms in one way or the other.

When asked about their major causes of stress, ofidbe interviewees noted that excessive workloaabk
conditions that were not very appealing were amt@kstressor to majority of the tutors. They ateanmented
on stressors relating to pace of change of genesbége atmosphere, inadequate resources, insiffici
preparation time, lack of in-service training anddaucracy. The majority believed that workloadlemands
made on them were higACoE-12for example remarked:

| experience my stress when there is excessiveloaorkon me; teaching, marking, supervising
students’ research work. When it happens like dnid you don’t meet deadline, it sometimes creates
tension between me and head of department whickendhe case

PCoE-7shared her view:

Well, as my job role has become more involving. ggoshoulders) | guess that | have got bettet at i
and can handle the stress but there is always dungeinew to throw you on daily basis; teaching,
marking, research work supervision couple with lcaddition of service. All these cause me a lot of
stress.

It emerged from the data that tutors’ causes efstin the lecture theatre was when teaching éctelally weak
students; students neither understood, nor comgéiibto lessons. It appeared that when the studeatsveak
academically it makes the tutors teaching diffictihe tutors do all the talking as no contributi@asne from
the students and finally do not perform in exé&8d$-CoE-6; DCoE-13 and STFCoEfPCoE-2was emphatic
that:
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It is very stressful to me when | teach and redliteat | have not communicated to the students; the
didn’t understand the lesson, probably their untiEmding is very low. When | conduct exams and
students’ performances do not reflect the way thelerstood me, | feel bad.

Responses from interview&I FCoE-5evealed that dealing with students outside thute theatre was not all
that stressful except some few who were troublesame deliberately refused to take quizzes or submit
assignments as expected. Other students also ldistuutors in their homes when attending to theivape
work:

| am not stressed when dealing with students ocait$id lecture theatre just that there are few insts
when some students refused to take instructiomsesio not take part in quizzes or submit assignment
when expected to, and so they come home to worr start calling me on phone at my private time
for me to reschedule dates for them to write thaegmers when am doing other things of private irgere
(DCoE-14.

Another dimension of tutors stress at the lectheatre was insufficient time for tutors to prepbegore going
to teach. Tutors had no time to revise, mark ass@ns, quizzes and collate marks to know studewvesl lof
understanding and as a result could not deliveixpected:

My stress starts when | am about to go to the tectbeatre and | feel that | haven't been able to
revise, mark assignments, quizzes and collate ntarksow students level of understanding. | straggl
with wanting to reach every student. How do | manaty instruction to meet all academic level in the
lecture theatre? With that, how do | manage theetimspent lecturing to make sure everything
involving curriculum gets done when it needs tabee (STTCoE)3

Some of the participants especially the low-ran&eds rather complained about colleagues at theriepat
advancing ahead of them both in academics andradséghey felt that some of their colleagues looded/n on
them perhaps they were not professors, especislgnvthey had not presented any paper or reseafchCoE-
4, one of those tutors remarked:

With my colleagues at the department, | become mstessed when | get to know that may be
somebody has been able to publish this numberménmaand when some are going for further studies
when | have not made any attempt, | hardly do thing

PCoE-8who shared different opinion contended that séfepacy was what he considered not good at the
department. Though, he was not much concerned aoowt things that went on at the department, heahat
certain decisions that directly affected peopleaentaken without their knowledge.

If you go ahead and make your own decisions angiadw own things to torment some people, then
what you have decided may well affect the peoge whork right next to you. Certain decisions that
directly affected me were taken without my knowdedgvish to be consulted well about some things
that affect me directly, (ACoE-11).

When a further probe was made about interviewessses of stress when dealing with the college aitits)
the data revealed that bureaucracy and favouritisierms of appointments of tutors to lead varidapartments
or units and promotion of staff were the tutordiime of worry. OndCoE-9commented:

There is favoritism when it comes to appointinggtetieaders to head department/units. The bad side
of it is when it comes to promotion. People suntingir document and it come faster than expected but
others too delays. For the flexible way promotianthe college but do to biases on the side of the
leaders in control it becomes difficult (JCoE-9).

Strategies Employ by Tutors to Cope with Stress

Three themes emerged to answer the above resaastian. The first one was the strategies tutoesl tis cope
with stress in their work environment. The second moked at tutors’ benefits on counselling sexsito cope
with stress and the third one also talked about tubars cope with stress at home.

With the first item which demanded the tutors cgpgtrategies in their work environment, the datggssted
that all of them had their own way of dealing witiess. Most of the interviewees talked about mglkivith
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friends/family and students (social interactionsyinly their leisure time, browsing for fun or viei social
networks, engaging in exercise/sports, maintairgogitive thinking and prayer for assistance asrtbeping
strategiesPCoE-7, for instance, explained: | walk up and down stair interact with colleagues, | crack jokes
and we laugh over it. | interact with students Witonsider to be matured and respectful.

| also sit behind my computer to browse for fuwisit face book to chat with

friends on campus Sometimes | move outside tice tdfexercise or stretch my legs. | also try
to always think positively and pray constantly éssistance because the Lord knows better than
human beings (ACoE-11).

JCoE-10added that: | move a lot when | feel cramped inafiice, | walk out and with my cell phone | call a
friend or somebody to reduce stress.

| have pasted a lot of posters in my office to mthkeplace friendlier and whoever comes to my effic
gets something to read to entertain him/hersettthuce stress. Sometimes, | sit behind my computer
browse (ACoE-12).

Another commented:

I talk with my friends when | am stressed. | al&e bports a lot so | always engage in sports.inkh
positively and try not to internalize or harbousigs and also not forgetting my prayers because in
Psalm 131:1-2 the Bible says “Destructive fear (yppanic, suspicion) is generated from anticipatio
of the unknown. We all like to be in control of mincumstances. But when | compared my minimal
human capabilities to that of an all-knowing, atiwerful, all-present God, | surrender my control.
Suddenly my fears (and anger) diminish8@ TCoE-3.

Another dimension of coping strategy suggestedhayibterview data was effective time managemene Th
interviewees were of the view that the little timéaen managed appropriately relieves one from stagss
burnout.

EPCoE-1shared this view commented that:

Coping with stress, deals with effective time managnt, so | plan my time table very well and adjust
to it. When there is a clash | look for convenitimie to attend to that schedule and make surettieat
time is effectively managed as the saying goese“tsrmoney”.

In a follow up question to examine intervieweesidgp approaches they use to deal/cope with stiesg t
experience during teaching, marking, supervisiorresfiearch work and in their administrative work.thWi
respect to interviewees coping strategies wherhirgcPCoE-8 stated that making lessons lively, the use of
appropriate teaching aids to aid easy understangfiigssons in class was the best coping stratsggvary
member of the class took part in the lesson thelefsening the amount of talking done.

When | am teaching and | realize that | am stressgidbecause students are not getting the contept,
break for a while, tell a story or create a scewatd make the lesson lively. Sometimes, projestor i
used to make the lesson self explanatory espee@i@in it is audio visual. Those who are far andrnea
enjoy the lesson and | move on (PCoE-8).

It also emerged from the data that due to the latgeber of students, tutors tried not to pile uppss. Others
admitted that most of their questions were objectiyes so that they could be helped @&KXTCoE-4 for
example commented, my students are many so afiggnasent or quiz, | start marking as early as fssn
order not to pile up the scripts to be a burdemman Sometimes, objective questions are set sd ttmild be
helped out.

As to how interviewees cope with stress when sugiagy students’ research work, all the fourteeeriviewees
maintained that supervising research work was tlstmatressful of all the tutors work. They viewadls
activity as tedious as it took much of their tingpecially when students came out with a lot of eptions and
tend to argue out. As a result, most of the ineargies said they attended to students’ research aithr in the
evening or weekends to avoid getting stress.
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Supervising students’ research work is very strgssf friend, especially where students come ot wi
a lot of conceptions and misconceptions and teratdae out because of their status. So, | attenuyto
students at the latter part of the day or weekdodssoid stress (JCoE-9).

PCoE-7 also added: Supervising students’ research woudifigult task so | attend to students after | dav
finished with the day’'s work to enable me have gtotime for the student and to avoid interferentéth
regard to how the interviewees coped with stredhéir administrative work, majority of them contexl they
avoided taking plenty lessons and made sure soitteinfresponsibilities were delegated to theiteagues.

I am the head of the department, so | account foatever goes on in the department. Therefore, when
it comes to course allocation, | always make shat t take few lessons because of my administrative
work. | also delegate some of my responsibilitesry colleagues to reduce the pressure on me
(STFCoOE-6).

The data suggested that interviewee tutors didgootor formal counselling as a way of dealing wstiess
experienced, they rather enjoyed informal counsglfrom friends. The friends advised them to tadst when
stressedEPCoE-2and DCoE-13for example, commented: they received some soguafance pertaining to
life. Though, one may not know its importance, ibbielping them to cope with stress of life.

STFCoE-5also said that:

I have never benefited from any formal counselagrice before. Though, | have a counsellor friend,
we interact, share ideas and sometimes when henseetressed, what he says is “take rest”. | am not
even aware that such things exist for tutors. ydmow the centre is meant for students.

It emerged from the data that tutors did not pameihe counselling centre meant to assist evatiyitual in
and outside the college to come out of their proisleProbably, they taught the centre belonged tpsindents.
The interview data also highlighted how the tutooped with stress at home. It emerged that theydaudo
taking official work home and watched televisionttwiheir family. PCoE-7 for instance commented “Oh, at
home | do relax and just watch ‘silly’ programmeghwmy wife and childrenDCoE-141 avoid taking school
work home”

The data suggested that tutors used a lot of gtest¢o cope with stress they experience but thytenk that
they need a lot of support to cope with such sitmatHow the tutors think they can be helped toecoyith stress
and burnout are presented in the next section.

Conclusions and Recommendations
The following conclusions were drawn from the study

1. The tutors’ major stressors come from the classroenvironment, the nature of their work,
organizational factors, and policy-related issues.

2. Stress experienced by tutors affect their genergdlth, their teaching responsibilities, their
administration work and their home lives.

3. Most of the tutors at Volta Region talk with frigsifamily or students, browse the internet for éun
visit social network sites, control personal cotda manage their time effectively, pray for divine
assistance, maintained positive mind-set and engamgsical exercise, and avoid piling-up
exercises/exams scripts in their attempt to detll thie stress they experience.

4. The tutors could be helped to reduce stress throeglar in-service training, mentorship programmes
networking with others, flexible promotion policies

Based on the findings the following recommendatiomsld be made:

1. The study discovered that excessive workload awjepr work supervision were a major source of
stress to the tutors. Therefore, it is recommerttatthe college should employ more tutors to lesse
the workload of the existing tutors.

2. It emerged from the study that the college hadlflexpromotion policies but the college authorittkd
not go by it. Therefore, the college authoritieswdt go by the college’s promotion policies to help
tutors reduce their needless stress level wheggitng to go on promaotion.

3. The study also discovered low patronage of tutothé counselling services set up to address prable
in the colleges. Therefore, the counselling cesiti@uld be proactive.
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