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ABSTRACT

There has been a relatively unsteady performanceRE in the country as reflected in the K.N.E.Comtp of
the years 2006-2013.This is also evident in théoperance at the County level where the trends kapé down
streaming. The purpose of this study was to esfalthie use of teaching learning resources in CREcalum

in Secondary schools in Bungoma Coufitiie study was based on two theories: Lev Vygotstesry, known
as Social Development Theory and Situated Learhimgpry (J. Lave).The study employed descriptivevesyr
design. It utilized stratified random sampling test the schools, purposive sampling techniquesekect the
teachers of CRE and simple random sampling to stecform three students of CRE in Secondary dshoo
Bungoma County. The county had a total of 580 teechf CRE from whom 29 were sampled as well as 425
students based on Krejcie and Morgan (1970) tabtample size determination and Stat Trek (201enéda.
Three research instruments, namely questionnaisgrgation guide and document analyses were usetido
data collection. Descriptive statistics were usedutalyze the data that was collected. The dataamwak/zed
both quantitatively and qualitatively using Statiast Packages for Social Sciences (SPSS) versiafl. 22
Cronbach alpha of 0.850 was used in the studydbimgernal reliability of five-point Likert scalékems from
guestionnaires whereas validity especially constuadidity was checked by the teaching faculty et
Department of Curriculum, Instruction and EducatioMedia as well as guidance from the supervistre
study revealed that teachers don't fully utilizedaaiety of teaching learning resources among thgeo,
posters and charts reference books, teachers’ gaiutt use of resource persons/place. From the hdiygs it
can be concluded that teaching and learning reseuape crucial aspect that cannot be overlookextder to
realize success in implementation of the CRE culwim by applying life themes pedagogy. Furthermore
availability of teaching learning resources is ssue that can greatly enhance successful impletientd CRE
curriculum when using the life themes.

Key words: Teaching, Learning, Resources, Christian ReligiBdacation.

1.0 Introduction

Farrell (1993) defines a teaching and learninguesmas any support material available for usehbyt¢acher in
the class and a reading material for children. ®einition is in agreement with Oberg (1991) wheoadefines
curriculum resources as the means through whickeobiis displayed to learners using maps, picturesjels
and charts. The other term that can be used isugigtinal media which have been rated as one ob#w
proven medium of teaching in schools. Instructiomaldia comprises of all the materials and physicahns
which an instructor can use to implement instruwti@nd facilitate students' achievement of insional
objectives (Reigeluth, 2013). These resources dtechonventional materials such as chalkboards elbirds,
handouts, charts, slides, overhead projectorsofgatts, and videotape or film, as well contemppraaterials
and methods such as computers, DVDs, CD, intemiefectors and interactive video conferencing (Rodg
&Withrow-Thorton, 2005).These views are in agreahwith the views of Oberg (1991). When studenésraot
provided with instructional media of different kidh teaching and learning, they are bound to fasréous
challenges in their learning process.

Aina (2013) asserted that the use of instructiomadiia would make discovered facts glued firmlyh® temory
of students. Likoko et a{2013) also added voice by asserting that a waltpéd and imaginative use of visual
aids in lessons should do much to banish apatlpplement inadequacy of books as well as arousestsid
interest by giving them something practical to aed do, and at the same time helping to train ttethink
things out themselves.

Literature is abundant which attempts to relate dbncepts of teaching and learning resources aswtually
on their overall influence on classroom managenmamd effective curriculum implementation (Coleman
&Anderson 2001; Orodho, 2013;0rodho, Waweru, NdiéghWNthinguri,2013; Sherman, Bohlander & Nell,
1996;Woodford, Jack, Gillard, Crazy, & Glennonn,2p0Various scholars have grouped the teachingiegr
resources in different ways. For example accordmdlyler (1991), grouped them into three, thattise
resources for objectives, resources for learningeagnces and resources for organizing learningeréampces.
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He pointed out that teachers rarely select theseurees to suit instructional processes and mgjseiect those
that suit only learning experiences. While on thkeo hand Coleman and Anderson (2001) assertsirthat
education area, resources fall into two main categothose used to provide support services ssctha
running costs of the buildings, administration andnagement and those for operational core of tegcand
learning like physical or tangible resources.

If learning has to be effective and meaningful,r¢hes need for adequate facilities and materialsupport
teaching and learning (Nasimiyu, 1997).This is gneement with the views of (Ministry of Educatid2(00)

which asserts that teaching learning resourcekeyein the effective delivery of the curriculum. 83e are
similar to the views of (Kereria, 2007) who obsetliat learning materials are critical inputs in teaching
since they assist learners to synthesize whagisleOrodho, Waweru, Ndichu & Nthinguri(2013) ddished

that the challenges of availability and adequacyeafning resources was found to negatively afteather
effectiveness in the use of teaching methods akasefocus on individual learner , hence fosterdigripline

and attainment of good academic results. This vgeiw line with Sood (2000), who asserted thattzost needs
very basic requirements like buildings; chairs aledks for students and teachers, clean drinkingrywand
adequate and quality sanitation facilities, teaghimaterials, teachers and provision for upgradkilissfor the

teachers. Lack of any of these would render thedaly experience ineffective. This would also eff¢éhe

choice of the teaching method especially if thehea wishes to use interactive or student centpegthgogies
like life themes.

Among the teaching learning materials, are the autiual materials which are vital for an effectiteaching
learning process. According to Ayot (1984) audisueil teaching aids can be divided into three caiego
namely audio materials, visual materials and awdéioal materials which combine both audio and \isua
qualities. The division is clearly shown belolmternational Journal of Academic Research in Business and
Social Sciences January 20M%l. 5, No. 1 ISSN: 2222-6990 202 www.hrmars.cagxadio materials: Audio
materials are those whose content is received dgifrabe sense of hearing. Examples of audio masesaied
radio, records, tapes etc. Visual material: Thesetlde materials that involve the sense of siglthelearning
process. They are also known as the ‘none projentedia. The examples of these are maps, chans)rps,
photographs, chalk-boards, bulletin boards, exhibitalia, models and mock-ups, simulation materéaid
games, field trips, etc. Audio-visual materials:.€¥b are media that involve both the hearing arlut signses.
They are sometimes called ‘projected media’ whintilide motion pictures, television, video tapeisledltape
programs as well as filmstrips.

The resources that are recommended for teachingeGriRlude the Bible, visual aids such as text ook
pictorials, digitals, audio aids such as radio rdcplayers and audio tapes, audio visuals suclelasision
programs, films, projectors, video cassettes amineonity resources such as use of real things &ealnd
resource persons. However most of these are rizedtialthough they make learning easier, motiveaeners
and widen the scope of learning. A careful selectiblearning resources is inevitable if effectigarning is to
be expected (Oberg, 1991; Billet, 1970). Realia@oetting to Groenewegen (1993), are those resouhzs
comprised of real objects of study in the teachang learning process. Teaching resources for CREalao
classified into: print media, electronic media,li@and resource persons. These kinds of resoaregksnown to
be used in different levels of a lesson, for exanptcording to KIE (2006), a teacher could ushaton the
qualities of a good leader today at the introdyctiage of a lesson. Munene (1994) further obsehagsprint
media or teaching-learning materials include materisuch as textbooks, reference books, magazines,
newspapers among others.

According to Kemp (1980) there are recognized dbutions that audiovisual materials can make ay #re
moved from peripheral to an integral element wittiie newer formats of the instructional processydke
engaged in the planning, production and use of caiglial materials should recognize the following
contributions they make to learning (p.6):

* They make education more productive through inéngathe rate of learning by providing worthwhile
experiences for learners that teachers need nogrwot furnish. By providing materials for student
use, a teacher can often make better use of ttreiétisnal time in other activities with students.

e They make education more individual through prawidinany alternative paths with a variety of
resources so that learning can take place accotditige learner’s study preference.

e They make learning more immediate through bringheggap between the worlds inside and outside
the classroom by means of the experiences theseroes can provide.
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e They make access to education more equal for leawigerever they are, through the portability of
various materials and through the use of effediévery system (air transmission, cables, & sibsl)
for transmitting information.

e They give instruction a more scientific base thifopgoviding a framework for systematic instructibna
planning.

In summary, Romiszowski (1988); Walkin (1982) &Kil[1982) concurred with Kemp (1980) on the fact tha
instructional materials are properly selected asetluthe following would occur:

i) Learning would be interesting and meaningful.

i) Knowledge acquired would be retained for a longeet

iii) Different skills would be acquired by learners.

iv) Students would be actively involved during lessons.
The above sentiments are in harmony with the idé&ampath et al. (1990), who contends that théoawidual
and audio equipment are valuable types of learntsgurces that are considered important becaute able
they play in learning process. As reported by peladjists, we learn 11 percent through hearing éhgeécent
through sight and, we remember 30 percent of wigasee, 50 percent of what we see and hear.

Feuter and Wegner (1983) observe that students kst by doing and by making use of various mdika,
posters, sketches, charts, radio, comics and filihis is in agreement with the views of Mukwa, (39N endt
(21975) &Hills (1986) who argued that learning resms could improve the quality of learning in and of the
school. These scholars observe that if learninguregs are selected and used carefully, learnitamtien is
made longer; learning becomes more interestingctifie and meaningful. This means that for any estthio
realize good results, the teaching learning ressustiould be adequately provided. Mostly the impletation
of the CRE Curriculum depends on the class textbo@vision books and spacious room for learningrertthe
students can also have small group discussions{Eyel1994). Munene’s (1994) study on the factdfsctéing
teaching and learning of home science in primahosts in Westland, Nairobi District in Kenya, notist
resources ensure effective communication to thenéga and make complex concepts realistic and .diedlian
(1994) cautions that reading materials should tréeedaappropriate to different age levels and &ldtdor a
range of activities, adding that textbooks oughteonritten to cover the requirements of a paréicslyllabus.

Aggarwal (1995), citing a research done by Cobw68), indicates that more is learnt and retaine@nvh
audiovisual media are used during teaching. If @RIS taught by use of audiovisual media, the stisdentuld
understand and retain more of what they would Heamt and this is likely to have a positive mdrapact in
their lives. According to Airasian (1994), the ingttional resources available to a teacher infleemmt only the
nature of instruction but also the learning outcertieat can be sought. The quality of teaching oEGR
secondary schools in Kenya is thus partly deterchime the instructional resources available. Magg¢ir@99)
found out that lack of text books impact negativatylearners performance because they bridge théetaveen
teacher and student. Similar views with regarchto éffects of resource availability on classroomaggment
and content delivery are shared by Ominde citelldbaana (1999) who contends that teaching andifearn
resource availability helps teachers teach effebtiin convenient and comfortable surroundings. Taok of
physical resources inevitably hampers the teactdegress the spirit of the children and the en#smsiof the
teachers. In a similar vein, Eicher, et. al. (1988)nsels that in order to improve the effectivenest their
teaching, teachers use techniques and tools like biackboard and technology techniques and tools as
experimentation in laboratories, drama classe&énsthool theatre, radio, television, video andaudssettes
and computers to supplement what they can do Wi tocal resources.

This is in agreement with (MOEST, 2000) which ass¢hat issues related to lack of adequate ressurc
demotivate both teachers and students which initribit implementation of a curriculum. Muijs &Reglds
(2000) indicate that while using resources, teachee seen as actively presenting the subject mattas was
further emphasized by Wanijiku (2001) who discovetet even in schools where resources are avaitaide
not used effectively the curriculum was still atisdt. This is in agreement with Sofowora (2001) vidund out
that instructional media enhances comprehensitentien and recall.

Kafu, (2003) made an observation that if teacharglle topics and dwell only on those with availaigisource
materials, then the curriculum delivery is poor .Heted a general feeling among teachers that tegchi
materials and equipment are “aids” only used whesitization warrants them, thus such attitudes tesaol
limited use of the available instructional matesial
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In another study by Mobisa (2003) on the use dfusional resources in secondary schools in Keityaas
revealed that teaching and learning resources yitay role in the learning. This supports Luvangé2903)
study on Teacher Related Factors that Affected Ithglementation of Integrated Secondary School CRE
Syllabus, which unveiled need for schools to sttiekir libraries with a variety of CRE textbooks ricother
publishers other than KIE as well as other relevaathing learning resources such as audio visdgl a

Mutsotso (2004), in a research on Social Educatiwh Ethics (SEE) in secondary schools in Vihigar@pin
Western Kenya, indicates that there is evidenagsefof instructional resources but most teachemslynase the
chalkboard and textbooks. These studies add voidgriugune’s (2005), work on the Analysis of the tbex
Affecting Achievement and Enrolment in CRE in pabsiecondary schools in Vihiga District, Kenya which
found that schools lacked enough learning resowespscially textbooks. It is therefore recommenihed head
teachers should organize a book donation day #&r #thools encourage the utilization of computehnology
in public secondary schools so that learners céuid the ever changing world. KIE (2006) also estthat a
CRE teacher should select the most appropriatehitegitearning resources to reinforce lesson objecti
achievement and positive change of attitude andehin the learners. Chizelu (2006) in a studyT@aching
CRE in Zambian Multi-religious secondary schoolsirfd that there was lack of spirituality and morals
schools which had created dependency among thegypewople. According to him, this situation resulfemm
learners not being taught the Bible, which alongka absolute standards of righteous living. Adeyga09),
in a study in Botswana on Teacher Character Eduta&tross the Curriculum and the Role of Stakehsldé
Junior Secondary Level, observes that studentslagh@ugiven an opportunity to visit and collectenadnt data
from individuals in the society who are known faeeplary character.

The study by Lulley (2009) revealed that thoughidsin traditional religion (ATR) content was taughtall
schools, the teachers encountered various chaewbeh included lack of in servicing, over depamke on
transmissive methods of teaching coupled with inadée teaching and learning material. All thesavsiare in
agreement with a study by Lumuli, (2009) which ptegies that the provision of adequate learningifes at
all levels including equipment and human resoum@sance the quality and relevance of impartedsskil
learners. More so a study by Juma (2011) linksgpevéince in examinations to state of teaching aachieg
resources in schools. He notes that students fimon lpackgrounds perform poorly in the examinatibesause
the poor are often in areas where schools areustyideprived of vital facilities, an attitude oflplessness may
be inculcated early into children making them feet being in school is a waste of time. This viiswin
agreement with the views of other researchers, grtteem Nafukho, (1991) Pscharapolous & Woodha8i86)
who assert that a school that has adequate insinattmaterials is likely to post better qualityades than a
school which has poor quality physical resourcesschool with inadequate classrooms will be forced t
accommodate more students than recommended. Thiexeit a lot of pressure on resources such asheza
who may compromise their methodology as part ofptida mechanism. It is from these studies that the
researcher sorts to investigate and establish vhdahility and use of teaching learning resourae<CRE
curriculum. The above mentioned instructional materare quite relevant as they bring life to |éagnby
stimulating students to learn. The use of instar@l materials in the classroom greatly empoweestélacher
with the ability to explain new concepts vividly high makes the students to understand the conbejtg
taught better.

However, they are not ends in themselves but theynaeans to an end (Kadzera, 2006).In spite oéthee
attached to the resources it is important to nogé they cannot replace the teacher but insteatetteher uses
them to achieve the teaching and learning objextiféne importance of the use of these materialsatane
underscored. This has been emphasized by a nunibscholars. Lockheed (1991) says that instructional
materials are critical ingredients in learning dhdt the curriculum could not be easily implementgthout
them. It is also important to note that the avalitybof resources does not end in the school sibmabut also
influences training of the teachers. This is irelwith the views of Malakwen (2000) on teachernigas and
trainees’ attitudes towards the implementation oti&l Studies curriculum in Kenya's Teacher edwrati
institutions, who noted that the materials thaingas use in preparation for teaching practiceiimgry schools
are inadequate and of low quality. This impact tigghy on their delivery of content in the classnogituation
and most specifically undermines active interacbetween teachers and students.

1.2 Problem For mulation
There has been a relatively unsteady performanceRE in the country as reflected in the K.N.E.Comtp of

the years 2006-2013.This is also evident in théoperance at the County level where the trends kapé down
streaming. Basing on the KNEC reports of 2006 a@d72 performance in ATR contributed to the drop in
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performance in CRE paper one from 61.59% to 57.%Y%006. Other KNEC reports of 2009-2013 on CRE
performance have an indication of unsteady andnisistent performance in the subject. The KNEC Rispair
2012 and 2013 show that the overall assessmehieofandidates was fair as some candidates perfovergd
well while others performed poorly. This was attitilid to poor syllabus coverage, poor approaché&satthing,
lack of objectivity on the side of the teachershitity of the candidates to apply their acadermmowledge to
real life situations and resources used to teacamtfjlearning of CRE. This was in agreement with KINEC
Report of 2007 which revealed that the performamas between 20% and 30% a rather disturbing tt@ndhe
same note, previous researches have revealedhthaubject’'s performance has been threatened blyetief
that it is a booster subject pursued by averagdests academically so as to boost their gradesehiewcks the
seriousness it deserves from both teachers andrggjdvhere they assume that it can be passedvétreiess
input Kimosop (2008).

This study will be of great importance to the teactrainers who will get feedback on how effectiheir
training programs are and it will raise more chadles to stimulate researchers to undertake simakgarch.
More so, it is of great importance to the researasea teacher of CRE as she will get to know ttoblpms
hindering the use of life themes pedagogy and h@an be made effective. This will provide guidabtz@olicy
makers and teachers on the need for making studeraslife experiences the basis for teaching &tran
Religious Education. Although the life themes pextpgis effective in teaching CRE (Onsongo, 2002 hot
known how often CRE teachers who teach in secondelpols in Bungoma County use it. This, therefore,
necessitated a research study on the use of éfmdb pedagogy in the implementation of CRE. In vaéuhis
discrepancy, there is need to find out to whatmxtke the teachers of CRE use the teaching leameisgurces

in implementing the CRE curriculum in Secondaryasith in Bungoma County

2.0 Resear ch M ethodology

The study employed a descriptive research surveijgdeDescriptive survey research designs wasfihis
study because it describes records and analyzegisiis in attempt to investigate the extent tocihieachers

of CRE use the teaching learning resources in imeiging the CRE curriculum in Secondary schools in
Bungoma CountyThe study utilized stratified random sampling tdest the schools, purposive sampling
techniques to select the teachers of CRE and siraptbom sampling to select the form three studeff@RE in
Secondary schools in Bungoma County. The countyahémtal of 580 teachers of CRE from whom 29 were
sampled as well as 425 students based on Krejdid/mngan (1970) table of sample size determinagioth Stat
Trek (2012) formula. Three research instrumentsnaig questionnaire, observation guide and document
analyses were used for the data collection.

3.0 Findings and Discussion

3.1 Availability of Teaching Learning Resourcesin CRE Curriculum
This area focused majorly on extend of use of nesopersons/place, extend of use of teachers guedtend of
use of reference books, extend of use of vide@nekbf use of posters and extend of use of charts.

3.2 Use of Resour ce Per song/Place

When asked to give opinion regarding the use afue® persons/place the students who were of theoop
that this was used to great extent as well as gest extent were 144(33.88%) and 162(38.12%) otispéy
making a total of 306(72%) while those who didrgjtee to this notion were 68(16%) as shown in figure
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No of CRE Students

Great Extent Not Sure Small Extent Very Great Extent Very Small Extent
Frequency 144 51 45 162 23
= Percentage 33.88 % 12.00 % 10.59 % 3812 % 54 %

Figure 1. Use of Resour ce persong/place

3.3 Use of Teachers Guides

Many students agreed that teachers’ guides werd unséeaching CRE. Their responses as follows: tgrea
extentl04 (24.47%) and very great extent 216@)8which made a total of 320(75.29%) while thodew
were not of the opinion were 105(24.71%) as degigtdigure 2.

250
200
150

100

No of CRE Students

30

Great Extent Not Sure Small Extent Very Great Extent ~ Very Small Extent
Frequency 104 4 33 216 3
m Percentage 24.47 % 9.65 % 7.76 % 50.82 % 7.29%

Figure 2: Use of Teachersguides

3.4 Use of Reference Books

When asked about the extent to which the referdooks were used,the responses given by studentseon
were great extent and very great extent constguli(22.59%) and 272(64%) respectively making al tof
368(86.59%) with a tie between not sure and smaérg which were 22(5.18%) and 22(5.18%) respelgtive
making a total of 44(10.36%) making a gap of 26(KB%) between very great extent and very smallrgxte
were shown in figure 3.
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0
Great Extent Not Sure Small Extent Very Great Extent Very Small Extent

Frequency 96 22 22 272 12
m Percentage 22.59 % 5.18 % 5.18 % 64.00 % 2.82 %

Figure 3: Use of Reference books

3.5 Useof Video

The percentage of respondents who were not susediag the extent of the use of video was quité Higm

the respondents. This was 149(35.06%) but the ptxge of respondents who agreed was moderate &s wel
making 60(14.12%) and those who said that video weasl to a small extent were 143(33.65%) but iregen
the respondents who agreed that there was useél@d ¥ some extent either small or big were 27&kwhiade

a total of 64.94% as shown in figure 4.

160
140
120
100
80
60

No of CRE Students

40
20

0
Great Extent Not Sure Small Extent Very Great Extent Very Small Extent

Frequency 25 149 73 35 143
m Percentage 5.88 % 35.06 % 1718 % 8.24% 3365%

Figure 4: Use of video

3.6 Use of Posters

Feuter and Wegner (1983) observe that students kst by doing and by making use of various mdike,
posters, sketches, charts, radio, comics and filthe. number of student respondents who were net aout
use of posters was 146(34.35%) as well as a latgeber of small extent and very small extent were
87(20.47%) and 131(30.82%) respectively making tal tof 218(51.29%) and with a gap of 100(23.53%)
between the two extremes of very great extent ang small extent as shown in figure 5.
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No of CRE Students

Great Extent Not Sure Small Extent Very Great Extent Very Small Extent
Frequency 30 146 87 31 131
m Percentage 7.06 % 3435 % 20.47 % 7.29 % 30.82 %

Figure5: Use of Posters

3.7 Use of Charts

According to Oberg (1991) curriculum resources yrthe means through which content is displaye@#éorers
using maps, pictures, models and charts. Althouglraing to the respondents charts seem to bearsedry
small extent 149(35.06%) and cumulatively smaleak@nd very small extent were 229(53.88%) in toitth a
huge gap of 115(27.06%) between very great exteshtvary small extent responses. The informatioshmwvn
in the figure 6.

160
140
120
100
80
60
40

No of CRE Students

20

Great Extent Not Sure Small Extent Very Great Extent =~ Very Small Extent
Frequency 37 125 80 34 149
m Percentage 8.711% 29.41 % 18.82 % 8.00 % 35.06 %

Figure 6: Use of Charts
3.8 Variation in Opinion Regarding Availability of Teaching L earning

The top three used learning materials includederesice books (4.4), teachers guides (4.04) anduneso
persons/place (3.89), while the three least usa@ westers (2.4), video (2.38) and charts (2.3GJewdn the
other hand variation in opinion from highest to é&stvwere as follows: charts (53.4%), video (51.8336}kters
(50%), teachers guides (31.04%), resource perdans/[§30.43%) and reference books (22.66%) as shiown
table 1.
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Table 1: Variation in opinion regar ding availability of teaching learning

Statements Arithmetic mean  Standard deviation CV

extend of use of charts 2.36 1.2590 53.40 %
extend of use of posters 2.40 1.1976 50.00 %
extend of use of reference books 4.40 0.9974 2466
extend of use of resource persons/place 3.89 1.1828 30.43 %
extend of use of teachers guides 4.04 1.2531 3%.04
extend of use of video 2.38 1.2329 51.83 %

The teacher respondents had the following respooseavailability of teaching learning resourcesGRE
curriculum: TCHQ22 (how frequent do you use po&teriEhe responses were as follows: 10(34.48%) of the
respondents said never, 9(31.03%) of the resposdan sometimes, 9(31.03%) of the respondentsrasdty,
1(3.45%) of the respondents said always, makiraged of 29(100%)

Kafu, (2003) made an observation that if teachargte topics and dwell only on those with availatelsource
materials, then the curriculum delivery was poocsithe decision was made on those that can bbttaidpin

adequate resources. He noted a general feelinggateanhers that teaching materials and equipmenitaéas”

only used when a situation warrants them, thus sttitades results in limited use of the availabkructional
materials.

From the study findings with regard to the objeetito establish the availability of teaching leaghresources
in CRE curriculum. The six items investigated iistiubsection were: extend of use of charts, exténtbe of
posters, extend of use of reference books, exténd® of resource persons/place, extend of useawthers
guides as well as extend of use of video. It casaié that for student respondents top three meedd learning
materials included extend of use of reference boektend of use of teachers guides and extend efofis
resource persons/place.

Realia, according to Groenewegen (1993), were theseurces that comprised real objects of studthén
teaching and learning process. Teaching resoucteSRE are classified into: print media, electramiedia, and
realia and resource persons. These kinds of resetinat are known to be used in different levels lgfsson, for
example, according to KIE (2006), a teacher cowdd a chart on the qualities of a good leader tadaye

introductory stage of a lesson. Munene (1994) arrttbserves that print media or teaching-learniagenmals

include materials such as textbooks, reference iaukgazines, newspapers among others.

According to Kemp (1980) there are recognized dbutions that audiovisual materials can make ay #re

moved from peripheral to an integral element wittiie newer formats of the instructional processydke

engaged in the planning, production and use ofaaiglial materials and this seems to corroboratdirigings

of the current study as such materials are beiegl irs teaching CRE Feuter and Wegner (1983) obshate
students learn best by doing and by making usedéws media, like posters, sketches, charts, radimics and
films.

From the study, students however did not agree megarding posters and video but the material mest
were use of resource persons/place, use of teaclgrides and use of reference books Mostly CRE
implementation depends on the class textbookssimvibooks and spacious room for learning where the
students can also have small group discussions{ye1994) According to Airasian (1994), the instional
resources available to a teacher influence not trdynature of instruction but also the learningcomes that
can be sought. The quality of teaching of CRE itoseary schools in Kenya is thus partly determibgdhe
instructional resources available.

4.0 Conclusions and Recommendations.

From the study it can be concluded that Teachgrgseginess is a crucial aspect that cannot be @kedbin
order to realize success in implementation of tHRECcurriculum by inculcating life themes pedagogy.
Furthermore availability of teaching learning resms in CRE curriculum is an issue that can greatlyance
successful implementation of CRE curriculum wheimgishe themes. From the study, students howevenafi
agree much regarding posters and video but therimiateost used were use of resource persons/pleseepf
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teacher’'s guides and use of reference books MA&R¥E implementation depends on the class textbooks,
revision books and spacious room for learning whéee students can also have small group discussions
(Evening, 1994) According to Airasian (1994), tinstructional resources available to a teacher énfte not
only the nature of instruction but also the leagninitcomes that can be sought. The quality of iegobf CRE
in secondary schools in Kenya is thus partly deeech by the instructional resources available. Shely
strongly recommends that allocation of more teaghé@arning resources when it comes to use of lhéamtes

pedagogy.
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