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ABSTRACT

The study explored the attitudes of senior highostlstudents in the Brong Ahafo region towards
social issues. It hypothesised that gender, subjsttidied, type of school, environment, age, ettynind
religious affiliation of students have an effectigmedict their attitudes. The study adopted thseidptive cross-
sectional survey as a design. Participants forstidy were 900 students from 20 senior high schoothie
region. They were selected using the cluster amglsirandom sampling techniques. A questionnaitensah’s
attitude scale for measuring social, moral andgilus issugswith a Cronbach Alpha reliability coefficient of
0.893 was used for data collection. Data collectete analysed with SPSS version 20. Descriptive and
inferential statistical tools like frequency coynpercentages, means and standard deviation, kddoalysis
of variance (ANOVA) and multiple regression wer@digor data analysis. The results showed that stade
senior high schools in the Brong Ahafo region haxifive attitudes towards social issues and thadir t
demographic characteristics have significant infeee and predict their attitudes. It was recommenithed
Brong Ahafo branch of the Ghana Education Servicmukl endeavour to intensify education on socialrah
and religious issues through subjects like citibgmeducation and religious and moral education
Keywords: Students, Attitudes, Social issues

1. Introduction

In the science of human behaviour, the issue afud#t is probably, “the most distinctive and
indispensable concept of contemporary world squsgthology” (Allport, & Ross, 1968, p. 59). Howeyirhas
been characterised by an embarrassing degree afjaitgband confusion. This may be partly attributedthe
use of an explanatory concept in diverse areas\adstigation. Under the general rubric of attitudsearch,
attempts to explain discriminatory behaviours hgygcally made reference to attitudes, stereotypesjudice
and ethnocentrism (Fazio, & Olson, 2003). Similargsearch on performance, absenteeism and turmover
industry and education has frequently invoked cptreéike attitude, job satisfaction and morale.itAtes,
opinions and voting intentions have appeared asraleooncepts in studies in education, voting amdne
political parties (Brandt, & Wetherell, 2012). Attpts to explain various aspects of consumer behadad
behaviour in general have focused on attitudes ridsvproducts, brand loyalty, education, subjectd an
attributes. These concepts, attitude, attractiahp@rception, have accounted for a wide varietintarpersonal
behaviours (Carlson, 2010). The concepts mentiafede, as well as many others, have been subsunaied u
the general label “attitude”. This leads to somefasion and ambiguity surrounding the conceptuatt and it
is hardly surprising that few researchers agrearmexplicit definition of attitude (Brown, & Amoros 1975;
Gentry, 1987).

People’s attitudes go a long way to affect co-exise in the society. As the search for peopleisidt
and what influences people’s attitudes go on, tiredn society is very much interested in peoplditudes that
affect harmonious and peaceful existence and wiilaences these attitudes. Peoples’ attitudes wsvaocial
issues (e.g. education, family, absenteeism indchaearriage, divorce, homosexual, work, stressagament,
etc.) have become major determinants to havingaagial and harmonious world. There is no doubt évaty
society expects a day when there would be absalali®, peace and harmony, where people would make
decisions on sound social grounds (Mensah, 2009).

Education and for that matter the school has atmfday in shaping attitudes of people in the stci
Learners in the schools are members of the soaryare seen as the future of society. To this ethggational
systems the world over have developed subjectsdaahéelping learners to acquire skills and compette to
help them develop positive attitudes towards sosislies (Oztas, 2003). These subjects (EthicsgiBes
Studies, Social Studies, etc.) through their cant@m at exposing learners to varied issues édiid making
learners aware of the need to make decisions l@assdund social judgement. Also, there are majostseand
factors influencing almost everything people doe Things that people say, how people act as wdibasthey
behave have major underlying factors (Brewer, 2008jre is persistent quest to find out which teret
factors determine what behaviour and attitude. fli® énd, scientists (DeRose, 1984; Kelley, & Evarg9s;
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Kelley, 2001; Silva, & Schensul, 2003) have condddbts of studies to find out the factors thaed®ine how
people behave in terms of their attitudes towaenhiifiable issues, policies, entities and elements.

Students’ attitudes towards social issues like imge; divorce, homosexuality, teenage pregnancy,
family, work and money, humility, peace and harmdrave been largely found to be positive by various
researchers (Karnik, Kamel, & Harper, 2000; Arr&tBruin, 2006; Fagan, 2006; Mukama, 2010; Lehman, &
Thornwall, 2011; Borne, 2011), except for otheke IMohamed and Waheed (2011). Students’ attitumearts
social issues have been the focus of many resear(Bmith, 2003; Yenilmez, Ayranci, Ay, Erkaya, @mnuir,

& Kaptanoglu, 2006; Awopetu, & Fasanmi, 2011; Kaepra011; Arndt, & Bruin, 2006; Mukama, 2010).
Students’ attitudes towards social issues have fimemd to be influenced by their religion. The gi&in of
people and for that matter students are likely ffech how they behave towards issues bothering aiak
cohesion (Smith, 2003). Thus, the religious bslief doctrines of individuals affect how they searmage,
divorce, sex, drug abuse and homosexuality (Fefz06).

School type and subjects studied also have a nird#jaence on attitudes that students exhibit when
comes to social issues (Kasomo, 2011; Comegys,)2@&hools affiliated to religious institutions leathe
doctrines of the religion as part of the lessorsarhers in these schools embrace the doctrineshvitniturn
influence their behaviour and how they see thimgkfé and produce stronger, more uniform attituttesards
social issues than those in state schools. Suhijeethics, morality and religion studied in thesshools thus
influence students’ attitudes (Tritter, 1992).

Gender of students goes a long way to influenies attitude. For example, Arndt and Bruin (2006)
and Lehman and Thornwall (2011) have indicated thatgender of students’ affect how they look atiao
issues. Other factors that have been found by melseis to influence students’ attitude towards aoisisues
include the environment (rural or urban) in whibke students find themselves, the age of the stadanivell as
their tribe (Jekayinfa, 2004; Awopetu, & Fasannfil2). Thus, no matter what the school does, the@mment
is crucial. Awopetu and Fasanmi (2011) have inéiddhat, the age of students facilitates theituaéi towards
crucial matters in life. They also indicated thamdents’ attitudes towards abortion mostly in Adriare
influenced by their ethnicity.

2. Context and purpose of study

Education is key to the formation of attitude fealners (Oztas, 2003). This is because it is aftwol
behavioural change and modification. The idea ofiftaa society with people who have a positivetate
towards major moral, social and religious issueshps education to the fore. Historically, the tiadal
Ghanaian culture had a way of inculcating good aoecalues into the child until the coming of Eurape
colonisation. The educational principles of Guggig after formal education was introduced, reicéolr the
need for religious and social education in the tgufAbosi, & Amissah, 1992). The system of edumatin
Ghana as at the time was a carbon copy of thesBriystem, which invariably led to the introductioh
religious education in the Ghanaian system: Christeligious studies, African traditional religiand Islamic
religious studies as a way of trying to instil gosakial, moral and religious values in the learr®ensah,
2009). Due to this aim, curriculum movements anidrms in Ghana, Religious and moral education was
formally introduced in 1998 by the Ghana Educatmmnvice to get students equipped with skills antitalio
deal with moral, religious and social problems tt@tfront them (Mensah, 2009).

Religious and moral education is now a core sulgettie basic school level and a core for all fjesar
students of Senior High Schools that teach theestilffome schools do not teach) (Mensah, 2009YeTere
calls for the withdrawal of the subject based omliguperception that it was not attaining its ainisis
prompted evaluations of the subject by many redeascincluding one at the Senior High School levkich
revealed that the aims of the subject were beitainad. It also prompted moral educators to resesmo the
attitude of learners towards the subject to asicevthether these attitudes could be a factor inatt@nment of
the aims. In one of such studies, Asare-Danso (Pfolihd that learners have very positive attitubegards the
subject. The findings of this study was paramounmmiaking an argument for the importance of the exttbj
because other studies (Ajzen, 2005; Oskamp, 19iK&, & Schensul, 2003) have indicated that thé@umtes
that learners have towards a particular subjecffact their performance and then automaticaleydttainment
of the aims.

But in Ghana, little is known about the attitudéstmdents towards social issues. Secondly, notising
known about the demographic characteristics thifueénce and predict their attitudes towards thasa life
issues. The lack of research in this regard leadesators and stakeholders in education with ne atuto what
is happening with regards to the attitude of leesriewards these vital issues. This has raisedtiqueslike,
what are the attitudes of senior high school sttedtawards social issues and what factors influemzkpredict
these attitudes? The need to fill these gaps ititdr@ture necessitated the exploration of theualts of senior
high school students in the Brong Ahafo Region b&a towards social issues.
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Research questions that directed the study are:
1. What attitudes do senior high school students éxtitvards social issues?

2. What differences exist in the attitude of senioghhschool students towards social issues based on
gender, subject studied, type of school, environpege, ethnicity and religious affiliation?

3. What demographic characteristics predict the alisuof senior high school students towards social,
moral and religious issues?

3. Methodology

The descriptive cross sectional survey design vaepted for this study (Gay, 1992; Gall, Gall, &
Borg, 2007). This design, Leedy and Omrod (200%)ared “involves either identifying the characstidgs of
an observed phenomenon or exploring possible @tivak among two or more phenomena. In every case,
descriptive research examines a situation as it(ps179). A descriptive survey allows access tougids,
opinions, and attitudes of the population from whithe sample is drawn (Gall, Gall & Borg, 2007;
Shaughnessy, Zechmeister & Jeanne, 201lh this study, the purpose was to describe theudts of students
towards social issues and how their demographicrackeristics influence and predict their attitudes.
Quantitative information was collected from sertiigh school students to ascertain and describe alti#udes
towards social issues.

3.1. Sample

The study focused on students in senior high scimtile Bong Ahafo region of Ghana. There are 62
Senior High Schools in the Brong Ahafo Region. Feem of the schools are mission schools and 48 non-
mission. Also 24 schools are in the rural areadesh88 were urban schools. On the average, ther&GO
students in each of the 24 rural schools and 1si@flents in each of the 38 schools in the urbaasaf@rong
Ahafo Regional Office, Ghana Education Service,40The target population for this study was 57,260ior
high school students. However, the accessible ptipul of the study was 18,000 students from the@®ols
selected out of the 62 senior high schools in theng Ahafo Region, Ten mission schools and 10 ng@sion
schools respectively.

Out of the estimated 18,000 senior high school esitsg] 900 were selected for the study. This
comprised of 400 students from rural schools and &xdents from the urban schools. The sample isize
appropriate and representative of the populatioit ass made up of students from all the selectdtbals.
Again, a sample size of 900 out of a populatiorl8D00 is appropriate according to Krejcie and Maiga
(1970) table for determining sample size. Two téghes were employed to select participants forshisly: the
cluster and the simple random sampling techniguresach of the 10 senior high schools in the rarabs, 40
students were selected, totalling 400, and in eddhe 10 senior high schools in the urban areasté@ents
were selected totalling 500. This was done by seaf a table of random numbers.

3.2. Instrument

A researcher generated attitude sddknsah social, moral and religious scdldSMRS), with 101
closed and open-ended items was employed to calkget for this study. It had two main sections; i 8.
Section A was on gender, age, religious affiliatitmeir school type (mission or non-mission), wietthey
have studied any subject in religion and moral@iistian Religious Studies-CRS/Islamic Religiouadtes-
IRS /African Traditional Religion- ATR/Religious drMoral Education- RME), their school environmenirél
or urban) and which tribe or ethnic group they hglto. Section B focused on students’ attitudesato social
issues. It contained 30 items consisting of itents 87. The items were statements made on isskeesdhool
absenteeism, respect and how students should telatee elderly, humility and its importance, peaoal
harmony in society, education as a very importamtwre, money and how to work for it, work andhenefits,
leisure and its benefits, stress management, otggassage and their importance, family and itevahce,
marriage and the benefits it offers, divorce anchbsexuality.

Participants were to indicate their responsesdiyrtg whether they strongly agreed, agreed, digafre
strongly disagreed or were undecided with the statés. The weights for the scale were: Strongleegrs;
Agree=4; Disagree= 3; strongly disagree=2; and Uwgel= 1. After pilot testing, the instrument was
determined to be highly reliable with a Cronbadjgha of .892. The final reliability for the insinent after the
main data collection was determined to be high witronbach’s alpha of .893 (Trochim, 2006).

3.3. Analysis
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Data was analysed with the help of StatisticalkBge for Service Solutions (version 21) software.
Descriptive (frequency, percentage, mean and stdndaviation) and inferential (Factorial Analysig o
Variance, Standard Multiple Regression) statisticahsures where used for analysis.

4. Results and Discussion
4.1.What Attitudes do Senior High School Students Exolwards Social Issues?

Statements on peace, humility and hard work haditjeest means out of 5. Also, almost all«830)
the students either strongly agreed or agrékd ¢.61,SD= 0.78) that students should act as agents of geace
their society. The statement, ‘peace is importantdevelopment of the society’ had a similar resgowith 830
out of 900 students indicating they either stroraglyeed or agreed/(= 4.61,SD = 0.84) as indicated in Table
1. Participants may have responded this way beddasestudy social studies as well as citizenskipcation
which exposes them to the negative effects of aiafbn the society and the development of the tguas a
whole. Again, they are aware of the results of socomdlicts in the Ghanaian context.

The majority of the students responded positivély=4.60,SD = 0.98) on humility being a good virtue.
They also 1§ = 830) either strongly agreed or agredti£ 4.41,SD = 1.01) that it is good to be humble. It is
important to state that this response from theig@pants on humility may be due to the informal aldraining
they receive from home and subjects like sociallis) Christian Religious Studies and Religious Kutal
Education that expose them to the outcomes anditeeakbeing humble in life. The issue of hard wevas the
next to record a positive response. Out of 900esitg] 730 either strongly agreed or agrddd=(4.41,SD =
1.01) that laziness brings about poverty and toeeeft is good to work hard. The students also ke
positive attitude towards education. Out of 9000 89 them either strongly agreed or agrekd=4.31,SD =
1.11) that education is key to the developmenhefihdividual and the society at large. Their resgs may be
partly due to the intensive education on the nedukteducated. This resonates in Mukama’s (20b@)rfgs on
the relationship between peer group influence,falteonsumption, and students’ attitudes towardscation.
He found that students’ had positive attitudes towaeducation and believed it was their only mdanself-
independence.

Statements on divorce, homosexuality, stress, faamt rites of passage recorded the lowest means in
the context and in relation to the overall meano#tb80 students either strongly agreed or agreeiittis not
good to divorce your partner even if they cheaton, whiles 210 either strongly disagreed or disadril =
3.61,SD=1.31). In this light, the students are seen ailgaa positive attitude towards marriage indicgtihat
divorce is not good. This response may be dueedaétt that almost all the religions participamidicated they
belong to, have doctrines that frown on divorce dhid affects their attitudes towards it. Again, sho
participants are aware of the negative effectswairde on children and therefore their responsgahRa (2006)
study however showed contrary views. He found #élfiliough students had positive attitudes towardsiagge,
they endorsed divorce which contradicts the findio§ the present study. This may be due to thesalland
religious backgrounds of participants in his study.

More than half of the students either strongly adrer agreed that homosexuality is not a good igeact
for the Ghanaian society whiles 200 either stromtibagreed or disagreed £ 570,M = 3.61,SD= 1.50). This
meant that students disapprove of homosexualityhala negative attitude towards it. This responag be
due to the campaign against homosexuality that netigious groups in Ghana have embarked on. Tihirfg
is contrary to Lehman and Thornwall (2011) who fduhat American college students had positive uatéis
towards homosexuality. This contradiction may be tluthe cultural differences between the two netesites
as they conducted their study in the United Stateg\merica. Culture thus have an impact on attitude
Managing and dealing with stress also had 640 stsdsther strongly agreeing or agreeing. Only didagreed
or strongly disagreed = 3.71,SD= 1.51). Most of the students responded posititelthe institution of rites
of passage as they either strongly agreed or agrestdites of passage is an integral part of tfeedf the
Ghanaianrf= 700,M = 3.81,SD= 1.21).
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Table 1: Students’ Attitudes towards Social Issues

Statements SA/A ubD DA/SDA Mean SD
No. % No. % No. %

Absenting yourself from school is not good 740 8230 33 130 144 43 1.2

No student should absent himself from school 770 85.6 110 122 20 2.2 42 13

Students should respect authorities in school 770 856 110 122 20 2.2 41 1.3

Students should respect their parents, and eldeheir 770 856 110 122 20 2.2 42 1.3
communities

Humility is a good thing 830 822 50 56 20 22 4.6.98

It is good to be humble as a human being 830 82 %6 20 22 44 1.0
Students should be agents of peace 830 822 20 &Z@ 5.6 46 .78
Peace is important for the development of society 308822 20 22 50 56 46 .84
Education is key to the development of the indieidend 790 87.8 60 6.7 50 5.6 43 11
the society

You have to work for money 750 833 50 56 10011 41 1.0
Hard work pays with a lot of pleasures 700 77.8 70.8 130 144 39 1.2
You don’t have to steal for money 700 77.8 140 1560 6.6 39 14
Laziness brings about poverty 730 811 20 22 15661 44 1.0
Leisure times help us to recover lost energy 690.77650 5.6 160 178 40 1.2
Leisure times help us to have fun 640 711 20 2202266 39 1.1
Stress management is good for everybody 680 75.6 &7 160 178 4.0 1.1
Stress should be dealt with from the causes 6401 7140 156 120 133 3.7 15
Rites of passage is an integral part of life 700.87780 89 120 133 38 1.2
Family is an important part of society 760 855 839 60 6.6 41 1.1

The results show that senior high school studemtthé Brong Ahafo region exhibit positive attitude
towards social issues. Their responses recordenemall mean of 4.2 out of 5. This finding corroét@ms most
studies (Lehman, & Thornwall, 2011; Mukama, 201@yuk, Mohamed, Patel, & Ramgoon, 2006; Karnik,
Kamel, & Harper, 2000; and Fagan, 2006) on studetiitides towards social issues. However, fewistud
(Borne, 2011; Fagan, 2006) indicate that studeat megative attitudes towards social issues. Theratv
positive attitude of students toward social issnehis study may be due to the norms, values atiefs of the
Ghanaian society. Issues like homosexuality, digpteenage pregnancy and absenteeism are frovpwed u
and issues like marriage, education, rites of psstamily, respect for the elderly, peace and haodk are
encouraged.

4.2. Differences in Attitudes towards Social issues BdaseDemographics

A factorial ANOVA was conducted to find out the exffs of students’ demographic characteristics
(gender, age, school environment, subjects studiedool type, ethnicity and religious affiliatioon their
attitudes towards social issues. These social $stu@ude; absenteeism, respect, humility, peadacation,
money, work, leisure, stress management, ritesas$gge, family, marriage, divorce and homosexualitgble
2 shows results of the analysis.

Table 2: Tests of Between-Subjects Effects for 8dssues

Source df F Sig. Partial Eta
Corrected Model 52 57410.423 .000* 1.000
Intercept 1 112532928.12 .000* 1.000
Gender 1 10641.795 .000* .926
Age 2 8177.845 .000* 951
School type 1 .675 411 .001
Subject 1 18351.667 .000* .956
Environment 1 2857.916 .000* 771
Religion 2 46892.388 .000* 991
Ethnicity 5 112566.853 .000* .998
Age*School type 2 14.419 .000** .033
Age*Environment 1 46.538 .000** .052
School type*Religion 1 21.718 .000** .025

*Significant at p< 0.05 ** Significant interaction effect jp& 0.05
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The results of the General Linear Model (GLM) cotesl model showed a statistically significant

effect of the demographics on students’ attitudestds social issueB, (52, 847) = 5741( = .000, partial?’=
1.00. Statistical significant interactions were ridibetween age and school typ€2, 847) = 14.42p = .000,
partialy®= .033, age and environmeni{(1, 847) = 46.54p = .000, partiah?= .052, and school type and religion
F (1, 847) = 21.72p =.000, partial;?>=.025. The results indicated that there was assielly significant main
effect for gendeF (1, 847) = 10641p = .000, partiah?= .926, agd= (2, 847) = 8177 p=.000, partial’= .951,
subject studiedr (1, 847) = 18351 ,p = .000, partial’= .956, environmer (1, 847) = 2857p = .000, partial
n?= 771, religionF (2, 847) = 46892p = .000, partial®= .991, and ethnicitf (5, 847) = 112566p = .000,
partialy?= .998 on attitudes towards social issues. Pasthalyses using Bonferroni tests revealed stz
significant mean differences at all levels of ageges, religious affiliations and ethnicity of stats on attitudes
towards social issues (see Table 3). The main tedfieschool type was not statistically significakt(1,847) =
.041,p = .411, partial®=.001.
The results mean that students’ demographic chaistits (gender, age, school environment, subgaiied,
school type, ethnicity and religious affiliationdrabined, have a statistically significant effecttbair attitudes
towards social issues. Considering the demographéracteristics individually, all except school eéyghad
statistically significant effect on students’ atties towards social issues. Thus, differences @xistudents’
attitudes towards social issues based on theirageade, school environment, subjects they stimdyr ethnicity
and their religious affiliation. The results aisaply that the impact of age on students’ attituttegards social
issues depends on whether they attend missionremigsion school. Also the impact of students’ agetheir
attitudes towards social issues depends on whetbgrare in rural schools or urban schools. Lastlg,impact
of school type (mission or non-mission) on thetadiés of students depends on their religious afifiin. Thus,
age and school type, age and environment, and ktymm® and religion relate to influence studentitades
towards social issues. Table 3 gives more dethiiseopost hoc analyses.

Table 3: Descriptive Data for Demographics on At#s towards Social Issues

Demographic Subscale Mean SD N
Gender Male 121.9 14.4 480
Female 122.2 14.2 420
Age 14-15 109.0* .0 30
16-17 124.2* 14.3 310
18-19 123.5* 9.5 420
20-21 116.5* 22.6 140
Subjects studied Yes 120.1 16.9 540
No 125.3 8.0 360
Environment Rural 120.7 12.1 400
Urban 123.4 15.7 500
Religion Christian 125.5* 12.2 610
Muslim 125.0* 12.2 120
Traditionalist 107.0* 12.9 110
Hindu 120.0* 8.1 40
Buddhist 90.0* .0 20
Ethnicity Ashanti 122.3* 10.3 260
Brong 115.8* 18.0 240
Fante 118.3* 15.1 170
Ewe 131.4* 6.7 70
Ga 128.0* .0 20
Dagomba 138.4* 5 50
Dagare 126.0* .0 60
Nzema 134.0* .0 30

*Mean difference significant at{.05
The findings are congruent with the findings ofsnstudies (Lehman, & Thornwall, 2011; Yenilmez,

et al., 2006; Jekayinfa, 2004; Besen, & Zicklin,02p on the influence of students’ demographics logirt
attitudes towards social issueldowever, none of these studies looked at the antem effect of these
characteristics on each other in influencing stteleattitudes. This finding may be due to a fewsmss. In the
first place, it is obvious that females approactialdssues in a softer manner as compared to malésok at
the results indicates that females had slightlytppesattitudes. Ethnic groups and religions haifeecent values
and practices. These values and practices areedeiinthe context of the group. It is therefore eotpd that
students from these groups would not approach Isissiaes in the same way despite they studyings#mee
subjects. Also every stage of life affects how ragiviidual thinks and reacts to issues. The diffeeges of the
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students mean they would not be on the same léuainking. Interestingly, none of the studies icatied that
school type typically influenced students’ attitadges was found in this present study.

Mohamed and Waheed (2011) and Ardnt and Bruin (R8@8e contrary findings. They indicated that
students’ demographics did not influence theirtiadés on social issues. This may be due to difterenin
location of these studies as well as students’ xmowhich might have influenced differences irueal beliefs
and norms on these social issues.

4.3.Prediction of students’ Attitude towards Socialiss

A standard multiple regression was conducted o diat if students’ gender, age, school environment,
subjects studied, school type, ethnicity and religi affiliation predicted their attitudes towardgial issues.
Using the enter method, the results indicated thatpredictors (gender, age, school environmerijests
studied, school type, ethnicity and religious &fibn) explain 64.7% of variance in the attitudevards social
issuesF (7,892) = 91.8p<.05, R~ .42, Ropgusted —41. as shown in Table 4.

Table 4: ANOVA and Model Summary for Social Issues

Model df Mean F Sig. R R R%Adi
Square
Regression 7 10968.29 91.82 bo0 .647 .419 414
Residual 892 119.455
Total 899

The analysis showed that gendgr=(-.182,t = -5.40,p = <.05), age £ = .116,t = 3.85,p = <.05),
subjects studieds(= .289,t = 9.93,p = <.05), religious affiliationf = -.587,t = -19.90,p = <.05) and ethnicity
(8 = .384,t = 13.84,p = <.05) did significantly predict the attitudessifidents towards social issues. However,
it was found that school types<£.022, t=.75, p=.455) and environments£.015, t=.53, p=.596) did not
significantly predict students’ attitude towardgisbissues as noted in Table 5.

Table 5: Coefficients for Social Issues

Model Beta () t Sig.
(Constant) 31.154 .000
Gendef -.182 -5.381  .000*
Age’ 116 3.848 .000*
School type .022 747 455
CRS/RME/ATR .289 9.932 .000*
Environment .015 531 586
Religious affiliatiort -.587 -19.877 .000*
Ethnicity? .384 13.841 .000*

=highest predictor:- lowest predictor
*significant at p< .05, ns=not significant at$.05

Results from the analysis indicated that attitudéstudents towards social issues are significantly
predicted in order of magnitude, by their religi@thnicity, subjects they study, gender and agevéder, the
type of school they attend and the environmentatcsignificantly predict their attitude towards &ddssues. In
other words, the religion, ethnicity, subject afdst, gender and age of a student can help onegbretlat their
attitude towards social issues like absenteeisgpec for the elderly, humility, peace and harmongociety,
education etc. would be

This finding was largely expected because resuitprevious analyses in this study showed that
students’ demographic characteristics, except ddiype influence their attitudes towards these aoisisues.
Most studies (Siani, & Assaraf, 2015; Woodford ket 2012; Borne, 2011; Yenilmez et al., 2006; Jaékiay
2004) have indicated that age, gender, race, oelighd subjects studied are significant predictdrattitudes.
However, Jekayinfa (2004) and Gaines (2014) redethiat gender, ethnicity and age do not signifigaotedict
students’ attitudes towards homosexualism and sd¢bmol environment predicts students’ attitudesctvhs
quite different from findings here. Based on theses evident that demographic characteristicseadior high
school students in the Brong Ahafo region predietrtattitudes towards social issues.
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5. Conclusions and Recommendations

Students in senior high schools in the Brong Ah&fgion of Ghana have positive attitudes towards
social issues (absenteeism, respect, humility, @ea harmony, education, money, marriage, divere
homosexuality). This positive attitudes can bekaited to the exposure students have had as & odsdme of
the social issues that are not encouraged in tren&an society as well as those encouraged. Tipissexe
comes through the kind of socialisation in the Giiam culture that seeks to transfer cultural vakres norms
from generations to generations. Although thesi#udés are attributable to society, all the chamastics
(gender, age, ethnicity, subject of study, envirentrand religious affiliation) of students also fmadeffect on
their attitudes except the type of school theyratte.e. mission or non-mission. Students reacoitial issues
the same way irrespective of whether their schoolcfples are based on church doctrines or not. €amethus
argue that the taken over of schools by churchéset necessarily make students good citizens. fabethat
students’ characteristics had an effect on théitudes relates that almost all will as well pogty predict their
attitudes. There is a relationship between pragtictind effect. However, the location of a schoal whether its
mission or not cannot significantly predict studeattitudes.

For these positive attitudes of students to be emaged and sustained, the Brong Ahafo regional
directorate of the Ministry of Education should tinne to intensify education on social issues tgtogubjects
like Citizenship education, Social Studies and drelis and moral education. Students’ charactesistic
influencing and predicting their attitudes towarsiscial issues means that, the developers of theokch
curriculum on social issues and the Brong Ahafedatorate of the Curriculum, Research and Developmen
Division of the Ghana Education Service should ghvandeavour to consider the characteristics ahéra
when planning the curriculum. Curriculum literatiespouses learners as one of the focal point incalum
development; their interests, needs and charatitsrighould be paramount.

Few studies in this area have similar findings lo@ issue of students’ attitudes towards sociakeissu
The findings of this study confirm as well as cadict some these studies. There is no doubt tea¢ tivas an
attempt by the present study to add to the alrexilting knowledge on the subject, as well theuierfice and
prediction of attitudes by students’ demographiarabteristics. It is important to note that the alosions
drawn are based on the findings, sample and stuedy a
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