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Abstract

The study investigated from the perspectives oflgates of senior high school whether the genenas aif the
senior high school English language curriculumizeimg achieved. A total of 527 senior high schaaldgates
participated in the study. A questionnaire withp@sses organized in four-point Likert scale withw fepen-
ended items was used for senior high graduategpiess their opinions. Quantitative data was amalythrough
the use of descriptive statistics and presentdrbguencies and percentages while common data thiermpen-
ended items was “clustered” into themes from whiohclusions were drawn. The finding is that theegeh
aims of senior high school English language culuicuare partially achieved. Resultant suggestiomtude
incorporating diverse methods of teaching Englestgliage by teachers of English to help achievehalhims
of the curriculum.
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1. Introduction

Quality and relevant education depends on how tiidcula are designed and the aims the curricuék se
achieve. A curriculum usually contains a statenwrdims and specific objectives; it indicates sarkction
and organization of content; it either implies oanifests certain patterns of learning and teachihgther
because the objectives demand them or content iaegeom requires them. The curricula place more leasfs
on application of knowledge and, as such, studemisild be encouraged to apply the knowledge thgyieein
different situations. That is why students who awetured by the English language curriculum areeeiqd to
perform well in tertiary education, function effeetly at work, demonstrate creativity and exhibit
communication competence.

The English language curriculum is designed to aregstudents/graduates for higher education. Assalty
graduates from senior high schools who seek adonigsi any of the accredited tertiary institutioms seequired
to obtain a credit pass in English language orebecholars have studied possible factors assaciatth
students’ academic achievements. English languagephoven to be one of the most important factors i
students’ academic performance (Chen & Sun, 20D2re is a positive relation between English laggua
proficiency and academic achievement (Wille, 2006unsiji & Oje, 2009). Fillmore and Snow (2000)ibee
that students who are well prepared by the Endgisjuage curriculum understand concepts and tretaight
at the tertiary level.

Several studies indicate that the expectationsngfl@yers and future employers of graduates are high
encompass various skills and aspects such as dinguiapabilities in English language, informatiand
communication technology skill (Pandian & Anisw2005). This means that graduates are expectedsseps
excellent communication skills in English langueagart from knowledge in their respective techniiald
(Dayal, 2005). Roshid (2013) also believes thatliEhdanguage skills are essential tool in the labmarket.
English language skill has become a major factotha recruitment of graduates into industries atitero
cooperate organizations. It is of no surprise setior high English language curriculum has an Hiat
emphasizes this. Proficiency in English language lvalp graduates to secure employment and alsonadva
their knowledge and skills in the field of work @lee & Lindley, 2001; Singh & Choo, 2012).

Similarly, the English language curriculum is aldesigned to help its graduates to develop theiatiore
potentials. Creativity, according to Cheon (2018)a phenomenon whereby something new and valuable
created. Guilford (1950) has identified some preesghat are involved in creativity. These incladasitivity to
problems, creative fluency of production, the apito develop novel ideas, flexibility of mind, thability to
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synthesize, the ability to analyze, the abilityramefine organized wholes, a high degree of conityleof
conceptual structure, valuation and divergent tinigkCreativity language practices enable studenéngage in
imagination, unconventionality, risk-taking, flekity, selection of strategies and creation of eli#fnt ways of
expressing ideas (Swain, 1985; Lubart, 1994).

Furthermore, the English language curriculum iseex@d to improve students’ communication competence
These days, English language has become an irterabtanguage and it is used for communication @gno
different countries around the world. In the pdbkg goal of teaching English was the mastery afdistic
structures. However, by developing the communieatanguage teaching, the purpose of English legrign
promoting “the learner's communication competentehie language” (Dornyei, 2005, p. 207). Hymes 297
believes that the ability to communicate propetipdd be cultivated in language teaching. Studehtsuld
learn how to use language in their daily commuiocain order to demonstrate mastery of the languaes
theory of communication competence has been wideknowledged and accepted by English educators and
scholars (Canale & Swain, 1980; Kunschak, 2004hattgaand Swain (1980) assert that students who have
excellent communication competence write and speskin all circumstances.

Four key assumptions underlie this study: one, seior high school English language curriculum #&hou
prepare its graduates for higher education. Twectirriculum should prepare its graduates for tcterparket.
Three, it should develop creative potentials ingitaduates and finally, it should improve the comioation
competence in its graduates.

1.1. Research Context and Questions
Every curriculum is developed with a specific sétgeneral aims to be achieved. The standard ofiging
language has been a subject of great concern tatma and Ghanaians in recent years. The Chiafniber’s
Reports on students’ performance in English langustgow that the standard of English language hes be
falling (WAEC, 2010, 2011 2012, 2013 and 2014). Ttaef Examiner's Reports on students’ performance
suggest that students’ attitude towards Englislydage has repercussion on their performance ifthst
Africa Senior Secondary Certificate Examination (88CE). The Chief Examiners’ Reports suggest thaeth
is a downward trend in the number of students wdss ffEnglish language and even in other subjects.
Some scholars also believe that students from &iflools come to the tertiary institutions with @ydeage of
experiences, attitudes and skills including Englishguage skills that are not properly suited fagher
education (Martin & Peters, 1985, Afful, 2007). Base of this situation, Communicative and StudyllSki
course has been introduced in tertiary institutibmshelp stem the downward trend in students’ wngitin
English Language and even in other disciplines.
Adobaw-Bansah (2015) also believes that graduates $enior high school do not exhibit creativityaditin
English language. These beliefs held by the abokielars mean that there seem to be a problem iie\anh
the general aims of the senior high school Endésiguage curriculum. This study attempts to find whether
the general aims of the senior high school Endéslyuage curriculum are achieved. In view of theuagptions
outlined earlier, this study seeks to answer tlieidng research questions:
¢ What are the views of graduates of senior high glchiw how the English language curriculum
has prepared them for higher education?
¢ What are the views of graduates of senior high glchiw how the English language curriculum
has prepared them for the job market?
* What are the views of graduates of senior high slchiw how the English language curriculum
has developed in them creative potentials?
« What are the views of graduates of senior high slchiw how the English language curriculum
has improved their communication competence?

2. Theoretical Framework

There are several approaches to curriculum evaluand each approach is determined by the purpote o
evaluation. This study which sought to evaluatedkint to which the general aims of the seniohtsghool
English language curriculum have been achieved tadoStecher and Davis’ (1987) approach to evaloatio
known as “Goal-oriented Approach”. The goal-oriehtpproach to curriculum evaluation simply involves
identifying, clarifying and stating the purposesanf educational activity and then assessing thenéxd which
the purposes have been or are being achieved. @&pgoach therefore uses programme-specific
aims/goals/objectives as criteria for determiningcess. Worthen and Sanders (1987) believe thatnaftion
gained from a goal-oriented evaluation could bedusereformulate the purposes of educational dgtithe
activity itself or the assessment procedures andcee used to determine the achievement of eduwtio
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purposes. Stecher and Davis’ (1987) goal-orientesbry was developed from Tyler's (1949) theory whic
examined curriculum evaluation along the followstgps: establishing broad aims/goals/objectivessdying
the aims/goals/objectives, defining aims/goals/oibjes, finding situations in which achievement of
aims/goals/objectives can be shown, developingetecing measurement techniques, collecting pedooa
data and comparing data with stated aims/goalsttiges.

The strength of the goal-oriented approach to culuim evaluation is that it is simple and this nskesasy to
understand, easy to follow, easy to implement armtlyes information that educators generally agsee
relevant to their mission (Worthen & Sanders, 1987also has considerable face validity becauseihgld
programme accountable for what its designers sailliaccomplish is obviously a legitimate exerc{$&orthen

& Sanders, 1987). Again, it helps to clearly dediteelogical relationships between aims/goals/ohjestand
activities and thereby emphasize elements that @enportant to the attainment of programme
aims/goals/objectives. Furthermore, the goal-oeiérdpproach has led to a great deal of improverinetite
techniques for measuring educational outcomes (fdef005) In analyzing these discussions, the approach
advocates that the following questions be posedit\ahe the aims of a particular curriculum? Are déhas of
the curriculum achieved or not? This is the go@tted approach’s need to find answers to thesstigus.

3. Methods

The study used both the quantitative and qualgatipproaches. The use of quantitative and quaktati
approaches, according to Creswell and Clark 20683yigles a good understanding of research probléms &
single approach. In an attempt to find out whethergeneral aims of the senior high school Endhsiguage
curriculum are achievable, descriptive survey desias employed. A descriptive survey allows acdess
thoughts, opinions and attitudes of the populafiom which the sample is drawn (Shaughnessy, ZeidteneX
Jeanne, 2011). The instrument for the study wastoumnaire. This was designed to gather views pioséhigh
school graduates on how the aims of the Englisguage curriculum have been achieved. The quesii@sna
had both close-ended items and few open-ended.ifEimesclose-ended items on the questionnaire veteel on

a 4-point Likert scale representing “strongly dissj, “disagree”, “agree” and “strongly agree”. Thewere
crashed into only two (disagree and agree) foryaisl Participants were asked to rate what theyghbabout
each item. Due to the relatively large sample &izghe study, an interview was not conducted tobigelepth
views of the participants. However, the open-entlds stood in for the interview.

The reliability of the instrument was measured.@B0indicating that the survey instrument wasatdé. A total
of 533 copies of the questionnaire were distributethe participants. Of the 533 questionnairesilligted, 527
were returned, for a response rate of 98.87 %.5RTesenior high school graduates, who answereduhey,
were proportionately selected from university, petyinic, college of education, nursing and midwifieaining
college as well as senior high school graduate&ingiin private basic schools and micro finance pany (321
males and 206 femaled}ighty nine (89) out of the 527 senior high schg@duates were working in private
basic schools and micro finance company in CapestQoatropolis. Graduates from senior high schoods a
mostly employed in these institutions. They werkected through census surveéyraduates from senior high
schools who were at the first year of the abovatgrinstitutions were chosen because they haes lbaken
through the current English language curriculumtisey stand the best chance to assess it. A maljiest
sampling technique was used for the study. The eaience and purposive sampling as well as censusysu
were employed to select participants. They wereragghed at the end of a scheduled lecture and the
questionnaires were administered. The snowball Bagpechnique was used to sample senior high dchoo
graduates working in private basic schools and arfictance companies. These people were surveyealibec
graduates from senior high schools mostly get eygulan the above mentioned institutions. StatistRackage
for Service Solution (SPSS) version 20 was useantilyze the quantitative data from the questioenadnile
common data from the open-ended items was “clu$ténéo themes from which conclusions were drawn.

4. Resultsand Discussions

The results and discussion is presented in fous paraddress the four issues in accordance witlcdimtext of
the study. The data on participants indicates riregority, 60.9% 1=321), were males and 39.1%=Q06) were
females as shown in Table 1:
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Table 1: Demographic Characteristics of Respondents

Tertiary Students Workers
Gender No. No. %
Male 267 54 60.9
Female 171 35 39.1
Total 438 89 100

4.1. Preparation of Senior High School Graduates with the English Language Curriculum for Higher
Education
The extent to which the senior high school Englatguage curriculum had prepared its graduatesifgrer
education was investigated. Table 2 presents suinedaresults and responses gathered. It was folad t
majority (54.1%) had been prepared by the currituta take notes at lectures. Also, 251 represernbad3%)
said that the curriculum had given them confidetocask questions at lectures. Again, 54.3 % (n=) 88eved
they understood concepts and theories taught atréec Another 54.6% also believed they had acduiieh
vocabulary at the SHS level for academic work attértiary institution.

Table 2: Extent to which the English language cultim has prepared its graduates for higher edurtati

Statement Disagree Agree
No. % No. %

The SHS English language curriculum has helpedomakie notes at lectures.
201 459 237 54.1

| am able to make notes at the library. 211 482 227 51.8

| memorize concepts/theories taught at lectures. 9 2150.0 219 50.0

| read widely at the tertiary level on all concept®me across. 216  49.3 222 50.7

| understand concepts and theories taught at tierés. 200 457 238 543
I have the confidence to ask questions at lectures. 187 427 251 57.3

| have acquired rich vocabulary at the SHS levebftademic work at the

tertiary institution. 199 454 239 54.6

There is a positive relation between English laggu proficiency and academic performance at thaehig
education level. Thus, students who are well preghdry the English language curriculum will perfobetter at
the tertiary level. These findings are consisteitl Willmore and Snow’s (2000) and Miller's (1983¢lief that
students who are proficient in English languageeustand concepts and theories they are taughtlaodave
rich vocabulary for academic work at the higheelev

4.2. Preparation of Senior High School Graduates with the English Language Curriculum for the Job
Market
English language skills are essential in the laboarket and occupational success is associatedlavifuage
fluency. In this regard, this study explored how tnglish curriculum had prepared its graduategtferjob
market. The results of the responses obtainedhanersin Table 3.

Table 3: Extent to which the English language cuitim has prepared its graduates for job market

Statement Disagree Agree
No. % No. %

| read work documents and understand them. 335.9 57 64.1
English language has helped me to work indepengdentl 36 40.4 53 59.6
Proficiency in English language has made me mabketa 43 48.3 46 51.7
| use English language to carry out all officiatids. 41 46.1 48 53.9
Proficiency in the English language helped me gain
this employment. 39 438 50 56.2
English language has helped me to advance my skills
work place 37 416 52 58.4
English language has helped me to advance my kdgele
at work 38 427 51 57.3

Majority (64.1%) believed they could read work domnts and understand them. It was quite clear that
proficiency in English language helped majorityregented by 56.2% to gain employment. Some (n= 51)
representing 57.3 % believed English language fdigeld them to advance their knowledge at work. This
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quite consistent with a number of research findi(i@ayal, 2005) that proficiency of English languagsps
graduates to gain employment. Similarly, Leslie amdlley (2001) also believe that English languageeeded
for employees to advance in both local and intéonat companies and institutions to improve thethnical
knowledge and skills.

4.3. Development of Creativity in Senior High School Graduates with the English Language Curriculum
Certain policies and practices in our educatiomdoreally help to train creative students. Assule the views
of senior school graduates were sought on how tigdigh language curriculum had developed their torea
potentials. Table 4 represents the view of theaedpnts.

Table 4: Extent to which the English language cultim has developed creativity in its graduates

Statement Disagree Agree
No. % No. %

| identify problems and deal with them independemtliEnglish Language.

326 61.9 201 38.1
| am able to reformulate ideas to form new onesgiEinglish language.

319 60.4 209 39.6

| depend solely on other people’s views/ideas. 2@8.1 321 60.9
English language helps me to think fast to tackdeies. 346 65.7 181 34.3
| adjust my language to meet a particular demand. 17 360.2 210 39.8

Most senior high school graduates (61.9%) belietey could not identify problems and independenial

with them. Also, some (n=319) were of view thatyttemuld not reformulate ideas into new ones in kshgl
language. Sadly, 60.9% believed they dependedysotelbther people’s ideas/views. All these giveidgatdon

that graduates these days are not really creafiliese findings contradict Guilford’s (1950) findghat

students who are creative in the use of languagelale to use the language to solve problems imdigmly

and to reformulate ideas to form new ideas in ldraguage.

4.4, Improvement of Communication Competence in Senior High School Graduates with the English

Language Curriculum

The ability to communicate properly should be saltéd in language teaching. Hence, students shwaltice
how to use English language in their daily commatién in order to gain mastery of the languagethis

respect, the views of senior high school graduatere sought on how the English curriculum has impdo
their communication competence. Their responsestaren in Table 5.

Table 5: Extent to which the English language cuitim has improved graduates’ communication conmoete

Statement Disagree Agree
No. % No. %
| present my thoughts in a precise manner usindigngnguage. 264 50.1 263 49.9
| control the direction of my communication in Eisgl language. 260 49.3 267 50.7
| use appropriate English language to convey messag 266 50.5 261 495
| write efficiently in English language in all sétions. 265 50.3 262 49.7
| speak good English in all circumstances. 267 50.7 260 49.3

More than half (n= 264) of the graduates surveyeliebed they could not present their thoughts precise
manner using English language. However, (50.7%}hein said they could control the direction of their
communication in English language. Also, (n=266) dot believe they use appropriate English language
convey message. It was therefore not surprising thast (50.7%) did not speak good English in all
circumstances. These findings affirm studies bygH@®10) and Johnson and Johnson (1999) who disedve
that students do not exhibit evidence of communieatompetence.

4.5. Findings from the Open-ended Items
When asked to give evidence that indicates thaEtiglish language curriculum had prepared thenhigher
education, a greater number (61%) of respondemisieed that:

“... can read and write effectively and efficientlythe tertiary level.”
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“... can make notes and read and understand coraegtstuffs taught at lecture”
This supports the findings from the quantitativéaddnat the English language curriculum has reatpared
them for higher education. Most of them (54%) ajsve evidence of the fact that the curriculum hapared
them for the field of work.
“...can read works documents and understand them”
“... are able to carry out all officials dutiesEmglish Language”
This is also a confirmation of the responses froendlose-ended items.
Participants were asked to give evidence that @idithat the English language curriculum had d@ezlcheir
creative potentials. Majority (63.2%) of the grathsaexplained that they did not really have eviéethat the
senior high school English language curriculum tedeloped their creative potentials.
“...only reproduce what is/are somes taught without any change in idea, structuré a
style”
This confirms findings from the quantitative datsatt they cannot actually use English language iweho
situation.
On evidence to show whether the curriculum had awed graduates’ communication competence, 59.3% of
them had this to say;
“...feel shy talking to other people in Emglilanguage for the fear of making a mistake”
This also gives evidence of communication deficjenc

5. Conclusions and Recommendations

The findings of the study indicate that the genarals of the English language curriculum could beieved.
The English language curriculum had prepared itsdgates for higher education and the job market.
Unfortunately, the same curriculum had not devedopeativity in its graduates and also had not ked#a to
improve communication competence in its graduafés means that the general aims of the curricuéuen
partially achieved.

The findings have implications for curriculum implentation and reform; since successful educationates
that the general aims of curricula are achieved fiossible that the implementation of the Englesihguage
curriculum be looked at in order to help achievets aims stated in the curriculum. Also, the mulum can
be reformed to incorporate aims that are achievidlaléthe successful implementation factors areked at and
the problems still exist.

It is recommended that studies be conducted irttwifa that affect the implementation of the Englefiguage
curriculum. Again, this same study can be exparigledooking at the perspectives of other stakehaldsr
education either than that of the graduates.
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