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Abstract

Despite rapid growth in ICT access by teachers stadents both at home and school, and substantially
improved school ICT infrastructure most teacheesrat keen in adapting and using ICT tools durgaghing
and learning.This paper sought to establish teachers’ percemionCT integration in secondary schools in
Tindiret Sub-County. The study adopted descriptivevey design since it allows the use of both d¢ataie and
quantitative data, hence suitable in obtaining peeception of teachers on integration of ICT incsetary
schools. The study was conducted in Tinderet Sulpiyo The study targeted all the 23 public secondar
schools, all principals and all the heads of depeant in Tinderet Sub-county. The sampling proceslused are
stratified sampling and simple random sample. Tdrae therefore consisted of 4 (57%) boarding sish@
(50%) day and boarding and 7 (70%) day schools lwhiere randomly selected. All the 14 principalsthue#
sampled schools were selected using purposive sagnpiethod and the 5 Heads of Departments (H.O) D’s
from each school selected using simple random samgre used as the main informants. Questionnaire,
interviews and observation schedule was used agldtee collection instruments. Data was analyzedgusi
descriptive statistics while data from the intewsewere summarized and presented in form of stattm&he
overall perception of teachers towards ICT intagrais negative. The perception displayed by teecinas
been influenced by their low competence in ICTIsldince majority said that they are not confidentking

with ICT technology in class since lack of confideror know-how on how to handle the different IGhiadia
would make both students and teachers shun ICiFaiiting or learning.
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Introduction

The integration of Information and Communicatiorchieology (ICT) in teaching-learning processes heigé
the need to offer learners the so-called Z&ntury competencies. According to Ministry of Edtion (2011)
information and communication technologies are comgndefined in education as diverse set of teabgiohl
tools and resources used to communicate and ttecidiaseminate, store and manage informationrimdition
Communication Technology (ICT) can play an importanle in re-shaping education to respond to
contemporary information society needs and redwss dhat exist between socio-economic realitiestédn
Nations Educational, Scientific and Cultural Orgaation, 2009).

In Australia, Europe, and North America, most IGFe more universally accessible and more relidide in
Asia Pacific. Panda (2005), for example, has regbthat online programs at Indira Gandhi Nationpk©
University (IGNOU) in India have only been successh reaching ‘the digitally rich who have acceesthe
Internet or can manage to visit learning and teaghenters regularly. In Germany, ICT integratiopéedagogy
was not fully adopted in schools because of inadegjtrained teachers on ICT integration in subjeleted
technology. The teachers have positive self-efficke use technology but have little knowledge omwne
pedagogical approaches that differ from traditionathods of teaching (OECD, 2014; Salhberg, 2010;
UNESCO, 2005).

In Africa, many countries have put emphasis onutilezation of ICT in education in the process efarming
their educational systems. In Nigeria for instanttee educational reforms stressed the use of canput
technology in schools during the "$Ministerial Council meeting of the National Couniti 1987 (Federal
Republic of Nigeria, 2004). The Nigerian policy tre adoption of ICT in school emphasizes the rold a
utilization of Information and Communication Techogy. In enhancing sustainability development igéia,
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an internet service in schools (School Net Nigerias launched in September 2001 (Federal Minisfry o
Education, 2005).

The government of Kenya has been working towamissformation of all educational institutions in dwintry

to be ICT compliant as attested by the interestwehon ICT in the number of government policy docuatse
(Republic of Kenya, 2001; Republic of Kenya, 200B)rough the Ministry of Education, the governmbas
made great initiatives towards developing ICT isfracture in secondary schools. Some of the main
organizations which have played a vital role in tevelopment of ICT in schools include: Computees F
Schools Kenya (CFSK), ICT Trust Fund, Kenya Ingtitof Education and Non-Governmental Organizations
Network Initiative for Computers in Education (F&r2007).

To successfully initiate and implement educatiotgahnology in school's program depends stronglytien
teachers’ support and perception. It is believeat th teachers perceived technology programs atherei
fulfilling their needs nor their students’ needsisi likely that they will not integrate the techogy into their
teaching and learning. Among the factors that erilte successful integration of ICT into teachirgtaachers’
perception and beliefs towards technology Hew angsB 2007; Keengwe and Onchwari, 2008). If teeher
perception is positive toward the use of educatitezhnology then they can easily provide usefsight about
the adoption and integration of ICT into teaching &earning processes.

Statement of the problem

ICT integration in education is critical in empovey participants to develop competitive skills dabwledge
that are necessary in the global knowledge ecorafrtiye 2£' Century (Economic and Social Research Council,
2005; Ministry of Education, 2006; Trucano, 2008)hile there is wide acceptance, the world over tRat
integration supports effective teaching and leayninhas been noted that there is a considerabtablogy lag

in educational institutions in most parts of therld@specially in Africa.

Keengwe, & Onchwari, (2011) noted that, despitadgpowth in ICT access by teachers and studertis &
home and school, and substantially improved scho®linfrastructure (connection to internet and #leity,
computer labs, availability of educational softwas&.) most teachers are not keen in adaptinguaimdy ICT
tools during teaching and learning. It appears their skills and attitudes towards ICT remain allemge for
them to adopt and use efficiently the technologyciassroom. This paper sought to establish teachers
perception on ICT integration in secondary schaolBindiret Sub-County.

Literature Review

Research has shown that teachers’ attitudes towectisology influence their acceptance of the usefis of
technology and its integration into teaching, Hu@ndtiaw (2005). In European Schoolnet (2010) suresy
teachers’ use of Acer netbooks involving six Euaop&nion countries, a large number of participéeieved
that the use of netbook had had positive impadhein learning, promoted individualized learningldrelped to
lengthen study beyond school day. However, evideuggests that small number of teachers believethiea
benefits of ICT are not clearly seen. The Empiraidvey revealed that a fifth of European teachet®eved
that the use of ICT in teaching did not benefiirtbeudents’ learning, Korte & Hiising (2007).

The governments in Africa and elsewhere are empingson teacher development as the key in impleimgnt
ICT in teaching and learning hence improving ttendtards of education (Hennessey, Harrison and Wateak
2010). The teacher factor is an important fact ttiet Kenya government has paid attention to while
implementing ICTs in teaching and learning. Indezsinoted in earlier studies by Keengwe, (2007kRan,
(2004); Becker, (2001); and Allen, (2001) among wynather reasons for the lethargy in the uptakeGifd in
teaching, is the negative teacher attitudes towetmology which stands out as one of the maisares

A study carried by Woodrow, (2002) points out tfat successful transformation of school practiezichers
need to develop positive attitudes toward innovetiovan Braak, Tondeur, & Valcke, (2008) arguedt tha
positive computer attitudes by teachers are exgdotéoster implementation of ICT in schools. Fertistudy by
Teo (2012) on teachers’ attitudes towards compugerin Singapore, found that teachers were moriiyeos
about their attitude towards computers and intentm use them, than the helpfulness of computeaitdsv
teaching and learning. These studies reveal thah#s’s skills, perceptions, and attitudes inflieeadoption and
use of ICT in schools.

Mwangi (2014) conducted a study on Access and Ruyiea Integration of Information and Communication
Technology in Secondary Schools in Nairobi and Kiar€ounties: The Case of Computers for Schools Keny
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The study not only explores the status of pedagbdf€T integration by teachers in Kenyan secondahools
but with special focus on schools that have beppaitted by Computer for Schools Kenya (CFSK).

Amuko, Miheso, Ndeuti, (2015) on their study to lexp the various opportunities and challenges exfiing
integration of ICT in teaching and learning Math¢isgin secondary schools in Nairobi County. Of thventy-
four mathematics teachers selected to participathd study, two fifth agreed that Mathematics lheas lacked
technical support in regards to ICT integrationo tfifth of the Head of Department mentioned thatcteers in
their schools haven't fully embraced the use of i@Teaching Mathematics due to limited resourcesslack of
confidence. Half of the respondent agreed that Bfadtics teachers lacked training opportunity foil IC
integration and knowledge acquisition in teachingd kearning Mathematics.

Another study done by Miima (2014) on integratidnnformation communication technologies in teachand
learning of Kiswahili language in public secondachools in Kakamega county. The study mainly loo&td
the level and nature of integrating ICTs in teaghimd learning of Kiswabhili language in Secondafomls;
teacher’ and learners’ perceptions about integnatib ICT in teaching and learning of Kiswahili larage;
teachers’ competency in integrating ICTs in teagland learning of Kiswabhili language in Secondayomls;
challenges encountered by both the teachers amdelsain integration of ICT in teaching and leaghiof
Kiswahili and finally, the extent to which theshatlenges influence both the teachers and leaiinetiseir
teaching and learning respectively. The study fooutthat; the level and nature of integrating li@Teaching
and learning of Kiswabhili language is low, KiswaHdnguage teachers and learners have positivespton
towards integration of ICT in teaching and learnaid<iswabhili language but seem to lack enthusiasm that
Kiswahili language teachers’ perception about IGIT téaching and learning of Kiswahili language was
significantly influenced by the teachers’ age, eiqgrece in teaching of Kiswahili, school categorydatheir
academic and professional qualification. The aldgeature indicate that few studies have been ootedl on
teacher perception on integration of ICT in secopdahools.

Methodology
Research design

According to Creswell (2009) research designs daaspand procedures for research that spans thsiatex
from broad assumptions to detailed methods of dali@ction and analysis. In this study, the researaised
descriptive survey design. According to Burns amdv@ (2003), descriptive design is designed to iplea
picture of a situation as it naturally happens. ther purpose of this study, descriptive design uwsed since it
allows the use of both qualitative and quantitatie¢éa, hence suitable in obtaining the perceptfdeachers on
integration of ICT in secondary schools.

Study area

The study was conducted in Tinderet Sub-county. Siitecounty was curved out of the larger Nandi Bout
District. It shares common borders with Wareng Sabnty to the North, Londiani Sub-county to the tEas
Muhoroni to the South, Nandi South to the South M&esl Nandi East to the North West. The sub-coisity
mainly inhabited by the Kalenjin community. Tinde8ub-county was chosen because; it being a ratalsit

is a representation of all schools in such a setsinge technology is changing rapidly ICT is tliere very
crucial in enhancing teaching and learning esplgdialTinderet sub-county, and there being no agly that
has been conducted in a similar set-up the reseatbbught it wise to have it so as to bring owadly the
difference and similarities with other related $tsdn urban areas.

Target Population

The study targeted all the 23 public secondary @ishall principals and all the heads of departnertinderet
Sub-county.

Sample size and sampling procedures

The sampling procedures used was stratified samimd simple random sample. According to Thompson,
(2012) Simple random sampling is a sampling desigwhich k distinct items are selected from the¢emis in
the population in such a way that every possiblmhlioation of k items is equally likely to be thenyze
selected or a subset of a statistical populatiowhith each member of the subset has an equal Ipilibpaf
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being chosen it has an advantage that it is eaags®mble the sample it is considered as a fairofvaglecting a
sample from a given population since every membgiien an equal opportunity of being selected.

George (2006) defines stratified sample as whees@archer divides the population into separatepgcalled
strata and then a probability sample is drawn feech group and its advantage is that it providestgr
precision of the same size hence requires a snsataple. Therefore, the researcher used schooisjpals and
Heads of departments as sampling units. Here 18%80schools were selected using stratified andleim
random sampling method and these were stratifiemddoarding schools, day and boarding and day sshdbe
sample therefore consisted of 4 (57%) boarding @sh@® (50%) day and boarding and 7 (70%) day dshoo
which were randomly selected. All the 14 principafsthe sampled schools were selected using pwgosi
sampling method and the 5 Heads of Departments.(B'§) from each school selected using simple ramdo
sample were used as the main informants. Theretbeesample size of this study consisted of 70 Hezd
Department and 14 Principals giving a total of 88pondents.

Table 1 Sampling frame

Sampling units Population Sample size Sampling mebdds

Schools 23 14 Stratified and simple random sargptiethod
Principals 14 14 Purposive sampling method

H.O.D’s 141 70 simple random sampling method

Research Instruments

Questionnaire for H.O.D’s

According to Dwivedi (2006) the term questionnaieéers to a device for securing answers to questisng a
form which the respondent fills in himself or hdfs&hey are advantageous since they are easyrtoniter
and also confidentiality of respondents can be lgplfgombo &Tromp, 2006). The questionnaires used
comprised both open-ended and closed-ended quesi@osed-ended questions are easy to administer an
analyze hence economical in terms of time and meviesreas open- ended are important for clarificatiad
added information not previously captured. (MugedMugenda, 2003). Questionnaire was appropriate f
this study because it was cost-effective to colitt from many respondents at the same time witogaging

the researcher in too much movement from one retgrarto the other. The questionnaire administeoethe
Heads of Departments on teachers’ perception toih@gration.

Interview schedule for Principals

According to Carson (2005) Interview schedule s&fof questions which are asked by an interviewdrfilled

in on the spot in a face to face interaction witiother person. Its advantage is that accurate ame m
information can be collected. An interview guideswssed to collect in-depth information about thiegpals’
views on the use of ICT in secondary school adrmation. According to Gay, Mills & Airasian (2009),
interviews can be used to explore and probe ppaints’ responses to gather in-depth data about thei
experiences and feelings. It is also a flexibld fondata collection, enabling multi-sensory chelsrio be used;
verbal, non-verbal, spoken and heard (Cohen, Maaioth Morrison, 2008). The tool was used to collect
information from the principals to clarify some asts that were not captured in the questionnairesmprised

of open ended type of questions prompted by theareber with no predetermined answers. The intervie
schedule consisted of question on teachers’ paoeefat ICT integration in schools under study.

Data analysis
Data analysis was done based on the objectivédsedfttidy. The data collected were analyzed usisgrigeive

statistics (frequencies, percentages). Since thdy tought to establish the state of existing I@ffastructure
and the degree of preparedness by the teacherbetantegration of ICT by teachers. Frequencies and
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percentages enabled the researcher to understanthdjor attributes of preparedness under considarat
Generally, the information collected through theestionnaires was coded and entered into the SPRfapn
which aided in the analysis. The analyzed data pvasented in form of tables and graphs. The data the
interviews was summarized in form of themes andsgmied through descriptions and narratives (qtiskta
analysis).

Findings

Teachers’ perception to ICT integration

The researcher sought to establish teachers’ p@odjowards ICT integration. This is because thecpption
of teachers towards ICT integration plays a sigaiit role as a predictor of utilization of ICT tedbr their
professional as well as for private activities.

Data from HODs' Questionnaire on Teachers’ perceptin to ICT Integration

The respondents were presented with five Likeestjons to respond to; strongly agree, agree, utheldc
disagree and strongly disagree. During analysith btvongly agree and agree were sum up and pesbeist
agree, while disagree and strongly disagree wergred up and presented as disagree as in table 2.

Table 2: Teachers perception towards ICT

Attitudes to Information and Communication Agree Undecided Disagree
Technology
F % F % F %
i. | enjoy using Information and 15 214 0 0.0 55 78.6
Communication Technology
. I think using ICT saves time in class. 19 274 1 1.4 50 71.4
iii. I know that ICT can help me to learn manyl5 21.4 5 7.1 50 71.4
new things.

iv. Using ICT does not intimidate or threaten 20  28.6 10 14.3 55 78.6

me.
V. | feel very confident when it comes to 9 12.9 5 7.1 40 57.1
working with technology in class
Vi. | want to learn more about using ICT in 9 12.9 3 4.3 60 85.7
class.
Vii. Changing the curriculum to integrate ICT i$ 8.5 2 29 62 88.6
possible
viii. ICT does not break down too often 3 4.3 0 0.0 67 95.7

The respondents were asked if they enjoy using IG5 (21.4%) agreed and 55 (78.6%) disagreed. On the
statement that, | think using ICT saves time irsgld 9 (27.4%) agreed while 50 (71.4%) disagreeajoiy of

the respondents 50 (71.4%) disagreed on the statetmat, | know that ICT can help me to learn mawey
things, and 15 (21.4%) disagreed. On statementusiagy ICT does not intimidate or threaten me, 28.§%)
agreed and 55 (78.6%) disagreed.

Majority of the respondents, 40 (57.1%) disagreétth the statement, | feel very confident when imas to

working with technology in class, and 9 (12.9%)esgt. On the statement that, | want to learn mooaitatsing
ICT in class 9 (12.9%) agreed and 60 (85.7%) desadyrMajority of the respondents 62 (88.6%) disedneith
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the statement that changing the curriculum to mategICT is possible. Finally, on statement 1l does not
break down too often to be of very much use, 3%}.8greed and 67 (95.7%) disagreed.

The study indicated that the perception of teachevgrds integration of ICT was very low, since mos
respondents were of opinion that; use of ICT isnprdo frequent breakdown, it is not possible tongea
curriculum to accommodate ICT integration, were mgatdy to learn more on integration of ICT, and iGT
consume more time than the traditional teachingsidadly, the negative perception towards ICT enkanc
barrier to effective integration of ICT in teachiagd learning.

Data from interviews with Principals on teachers’ rception to ICT integration

Majority of the Principal on the ways the teachatibize ICT tools commented that lack of interestianegative
perception towards ICT integration obstructed teaslirom adopting ICT integration in Teaching. Quighe
Principals commented that:
“ majority of teachers use ICTs eitfar social media, personal related objectivesooraidministrative
tasks like the storage of students records and atatipn of subject means but the use ICTs to teach
subject matter other than computing itself is alhoosnpletely absent.”

The Principals were asked to give their opiniorttos utilization of ICT by teachers and it was evidthat the
effective use of computers in most of the schoolthe area under study was determined by the tviieir
skills in ICT therefore most of the teachers findtime-consuming and cumbersome. Principals whoewer
interviewed suggested training of all teacherston use of ICT, and building of proper and secunapaer
labs. Another suggestion was addition of more cdaewguto ensure accessibility by all teachers ardalling
internet connectivity to schools at affordable softerception change towards ICT usage was algmged as
one of the Principals said that;
“Teachers need to be encouraggqaharted and helped teachers so as to see the essfarging
computers in teaching and learning processes.CHmide done through training, motivation and
providing purchase of adequate ICT facilities.”

Guoyuans (2010) argued that the attitude/ perceptib teachers can thus be improved through trajning
motivation and providing purchase of adequate IGTilities for the schools. Otherwise majority ofeth
Principals commented that teachers’ perception tdsveCT integration in their schools is still vdow. Further,
the findings of this study go along with the stimyKyalo and Nzuki (2014) who found that traininigteachers
on ICT integration helps to build high percepti@mward Technological, Pedagogy and Content Knowledge
(TPACK) to match the technological changes.

Christensen and Knezek (2008) indicated that teatherception plays a key role in determining caobep use

as a learning tool and the likelihood that teachetseffectively use ICT for teaching reduced. Tfiedings
further agree with Bukaliya and Mubika (2012) wloarfid that the teachers with negative perceptioratdsy
ICT were less capable of using computer and weszefbre less likely to adopt and use instructional
technologies than the respondents with positivitud#ts. However, these findings agreed with thelystoy
Vanderlinde and Braak (2011) that teachers heléthegyperception towards classroom environment elae

on instructional technologies.

One of the most relevant barriers to the effectiiffusion of e-learning concerns the cultural aretsonal

attitudes of teachers towards e-learning (Afshiaal.e 2009). It is important to understand therdego which a
teacher believes that e-learning would be freeffofteand enhance his or her teaching. As theeehgh rate of
failure of ICT initiatives for the creation of ddepment opportunities, a solid understanding ofdaterminants
of user acceptance of particular ICT is crucial oy for theory building but also for effectivegatice (Park, et
al., 2009). Research has shown that teachers’ pi@wos and attitudes towards technologies infludntdee

effective use of these technologies in teachingleahing (Paraskeva, Bouta & Papagianna, 2008).

Becta (2004) claims that one key area of teachetStudes towards the use of technologies is their
understanding of how these technologies will berkéir teaching and their students’ learning. Sgmis study
(2005) found that, although teachers felt thateheas more than enough technology available, theynat
believe that they were being supported, guidedewarded in the integration of technology into theaching.
According to Empirica (2006), teachers who are usihg new technology such as computers in the rclass
are still of the opinion that the use of ICT hashemefits or unclear benefit. Many studies shoat thteachers
view ICT programs are either satisfying their oweeds or their students’ needs, it is likely theyulslo
implement it in school. Teacher skills and attésdnfluence the decisions they make during planrior
teaching. Jimoyiannis, & Komis, (2007) observed thast of reforms and initiatives initiated in sofofailed
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due to their top-down approach that did not take actcount teachers’ skills, interest, and exiskngwledge.
Similarly, Demirci (2009) conducted a study on tess’ attitudes towards the use of Geographic méion
systems (GIS) in Turkey. The study used questigariaicollect data from 79 geography teachers tegdh 55
different high schools. The study revealed thatffobarriers such as lack of hardware and softwaigted,
teachers’ positive attitudes towards GIS were gmomant determinant to the successful integratio@I& into
geography lessons.

Conclusions

The response from the principals reveals that w&aclwith less than 10 years in teaching profession
demonstrated some interest in the use of computengir schools. On the other hand, teachers mithe years

in teaching profession cited negligible interesttlie use of technology in classroom activities.sTéould
commonly be observed in schools where teachers seheed for long period of time in teaching professi
could rarely use computer for their private or pesiional activities. The overall perception of teaas towards
ICT integration is negative. The perception dispthypy teachers has been influenced by their lowpetemce

in ICT skills since majority said that they are wonfident working with ICT technology in class @inlack of
confidence or know-how on how to handle the diffiéd€Ts media would make both students and teadtens
ICTs in training or learning.

References

Afshari, M., Bakar, K.A., Luan, W.S., Samah, B.&.Fooi, F. S. (2009). Factors affecting teachesg of
Information and Communication Technolodgiternational Journal ofnstruction vol. 2, no. 1, pp.78-
98

Becta. (2004). A Review of the Research LiteratomeBarriers to the Uptake of ICT by Teachers. Bhiti
Educational Communications and Technology Agency. vailable from
http://www.becta.org.uk/page_documents/researctiévampdf.

Becker, H. (2001). How Exemplary Computer-Using dreas Differ From Other Teachers: Implications for
Realizing the Potential of Computers in Schodtsurnal of Research on Computing in EducatiNio.
26

Christensen, R., & Knezek, G. (2008). Self-repoetasures and findings for information technologituates
and competencies. In J. Voogt & G. Knezek (Edstgrnational handbook of informatidechnology
in primary and secondary educati¢pp. 349-366). New York, NY: Springer.

Cohen, L., Manion, L. & Morrison, K. (2008Research methods in educati@thed.). London & New York:
Routhenge Taylor & Francis Group.

Demirci, A. (2009). How do Teachers Approach Newflr@logies: Geography Teachers’ Attitudes towards
Geographic Information Systems (GI§uropean Journal oEducational Studiesvol. 1, no.1.

GOK, (2010). National ICT Policy, Ministry of Inforation and Communication, government printers, tajr
Kenya

Guoyuan S. (2010). Ph.D Research Project on Te&timeracteristics and ICT Integration: A Study le-Pr
Service And In-Service Primary Education Teacher€hina

Hew, K. F., & Brush, T. (2007). Integrating techogy into K-12 teaching and learning: current knage gaps
and recommendations for future reseaktiucational TechnologiResearch and Developmewns]. 55,
pp. 223-253.

Hennessy, S. (2010). Developing the use of Infolonadand Communication Technology to enhance teachin
and learning in East African schools. Review ofltiterature Aga Khan University Nairobi Kenya.

Jimoyiannis, A. &Komis, V. (2007). Examining teactiebeliefs about ICT in education: implicationseof

teacher preparation program, Teacher Developmeninternational journal of teachers' professional
developmentll1(2) 149-173

142



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.i,1
\ol.8, No.18, 2017 IIS E

Keengwe, J. & Onchwari, G. (2011). Computer Tecbgyplintegration and student learning: Barriers and
promise Journal of Science Education and Technola@(2011) 560-570
http://dx.doi.org/10.1007/s10956- 008- 9123-5

Ministry of Education. (2008)ational Information and Communication TechnololfyT|) Strategy for
Education and TrainingNairobi: Government Printers

Republic of Kenya. (2001ational Development Plan 2002 — 200&irobi: Government Printers.

Republic of Kenya. (2005). Sessional Paper No. 2006 onA Policy Framework for Education, Training and
ResearchNairobi: Government Printers.

Teo, T. (2012). Pre-service teachers’ attitudesatde& computer use: A Singapore survey.  Australasian
Journal of Educational Technolo@yt (4) 413-424

UNESCO. (2008)ICT competency standards for teachers: Policy fraoré Retrieved 12 August 20015 from
http://portal.unesco.org/ci/en/ev.php

UNESCO Bangkok. (2005)ntegrating ICTs into education: Lessons learnBétrieved from
http://www.unescobkk.org/index.php?id=1793

143



