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Abstract

The purpose of this study is to investigate #ffectiveness of using social networking websadasthe
improvement of self-awareness among students aaMwWniversity and whether the social networks sash
Facebook, MySpace, Orkut, Cyworld, Bebo, and Twitteuld improve self- awareness from the studemaiit
of view, and also aimed to investigate the effdggear, and GPA on the point of view of students.aEhieve
the purpose of the study, a questionnaire wasldiggd among students to measure their self -awasen

The study sample consisted of 45 studentsnales and 21 females froMu'tah University. Means and
standard deviations and t-test were used to an#hgzeesults.
The results showed that there were statisticaliyniicant differences in the views of the studeots the
effectiveness of social networking websites on mprg self-awareness, also showed a statisticadlyificant
differences at the level of significance £ 0,05) in their views due to the gender variablg,tlaere are
statistically significant differences at the leeélsignificance ¢ > 0,05) in their views due to the year variable,
and results also showed the existence of cleastatatly significant differences in the views diet students on
the effectiveness of social networking websitesnoproving self-awareness due to the general paietage of
the students (GPA).
Key words: Social Networking Websites, Self- Awareness

Introduction

Social media networking has taken over the worliteFbook is at the forefront of the social medazer with
over 500 million active users on its website evenpnth. University students are one of the primary
demographics using face book, with features sugthatos, wall posts, and status updates becomemisgly
irresistible to those who want to connect with thgends.

The University culture loves face book, embracesnd has turned the site into a lifestyle, rathantjust a
hobby or a fun pastime. Academic success is paratrissues to any student, with the pressure tonigeto
social networks. Are they really meeting up witk firessure to succeed academically? In this papeattempt
will be made to take a look at these two majordsrm a university student's life in Nigeria and gewve could
find a relationship between the two (Ogedebe 2Gi2)

Defining social Networks

Facebook, MySpace, Orkut, Cyworld, Bebo and otloeias network sites are, perhaps, the best exangdles
O“Reilly*s (2005) Web 2.0 environment, where audiences bageme co-authors on interactive websites.5 In a
similar fashion as blogs, SNS allow individualspresent themselves to other users using a varidtyrmats,
including text and video. Just like chat servicBscial-networking sites and facebook_Socializing the
Internet has become an increasingly important glagbung adult life (Gemmill & Peterson, 2006). R#le to

the general population, adolescents and young sadinét the heaviest computer and Internet usenmnaply
using it for completing school assignments (46%Mael and/or instant messaging (36%), and playmguter
games 38% (DeBell & Chapman, 2006). Social-netwayksites (hereafter SNS) are the latest online
communication tool that allows users to createldipwr private profile to interact with peopletimeir networks
(Boyd & Ellison, 2008). SNS incorporate a list dher users with whom individuals share a connectiRut
unlike any other web service, SNS allow individuasmake visible their list of connections to othand to
traverse their social networks (boyd & Ellison, ZDOHence, more than virtual Lessons from facebbok
communities born online, SNS are usually online cumities created and maintained to reflect offline
relationships.

Valkenburg et al. (2006) found that the more peased social networking sites, the greater theueaqy of
their interaction with friends was, which in turacha positive impact on participants’ self-esteaerd their
satisfaction with life. On the other hand, someagshers found no correlation between Face bookndé&sPA
(Kolek and Saunders, 2008; Pasek et al, 2009) ondonegative correlation between Face book use and
academic achievement measured by self-reported @&RiAhours spent studying per week (Karpinski and
Duberstein, 2009; as cited in Kirschner and Kangir010). A recent study found that Face book siseported
lower GPA’s and spent fewer hours per week studtfiag non-users (Kirschner and Karpinski, 2010).
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However, it's possible that the quality of Facebase (that is, the purpose Face book is useddtrer than
just the quantity of it), is what's relevant to thepact Face book use has on academic performéinEace
book is used intensively for academic purposesaanédssential or supportive communication with asher
positive impact on academic achievement could bgeeed. On the other hand, if intensively used for
recreational purposes only (e.g., playing gamegitey photos, looking at video links), negative anpon one’s
academic performance may be expected since irstieisario, students possibly devote too much timeate
book on expense of studying.

What may be especially relevant to the negativearhppf Face book use on academic performance ishehe
Face book use interferes with the performance ef abademic tasks (for example through multitasking)
Increasing number of studies show that today’'segellstudents watch television, type out instantseggss or
engage in Face book activities while simultaneoystyforming their academic tasks, like studyingindo
schoolwork or homework (Junco and Cotten, 2010;nguand Leung, 2009). However, evidence suggests tha
no matter how good one is at multitasking, he/slrerever be as effective and efficient as whengloire thing

at a time, because the switching back and fortivdxen activities increases the mental work (Jack3008).

Mayer and Moreno’s cognitive theory of learning anfbrmation (Chandler and Sweller, 1991) explaitsy
multitasking may also have a negative impact omieg. They took the idea from the cognitive lohddry that
the processing capacities of visual and verbal imgrkmemories are limited and further explained that
presenting too many elements for processing cahtteaverload, which then results in some of thleareints not
being processed. Once cognitive processes areoaded, deeper processing and learning is imposditdger
and Moreno, 2003). Cognitive load theory can exptae negative effect of multitasking in terms loé tsplit-
attention effect. Information from two independeatirces competes for visual attention and cognfireeesses
of the learner, causing a split-attention effectultiftasking can impact the learning process throagorm of
information overload (Mayer and Moreno, 2003) aplit-@ttention effect. Supporting this theory, rassh has
shown that students who multitask report on detniiseeffect on their schoolwork (Mayer and More@603,;
Junco and Cotten, 2010). According to Mayers andeko (2003, page 45), essential processing redetiset
focus of cognitive processes on making sense gbitheented material, which includes selecting, mizjag and
integrating words and images; incidental processing essential aspects of the presented matendl, a
representational holdingefers to processes aimed at holding verbal oraVisapresentations in working
memory. So, if a student frequently interrupts liés/academic activities witRhace bookactivities, it may be
expected that their academic performance will suffeecause splitting their attention betweleace book
activity and academic task at hand reduces thecigdar essential processing and for represemtatibolding,
while it increases the incidental processing. Basedhis theory, this study hypothesizes that usiage book
simultaneously with attempting to study or perfaome other academic tasks (like writing essaysxfample),
will result in impaired academic achievement, oleasst in academic achievement not being as goddcasild
be.

From the methodological standpoint it is also int@ot to differentiate the research which comp#&@se book
users and non-users on personality variables aadeatic achievement and the type of research imadstg

the relationship betwedrace bookuse and academic achievemenEate bookusers. Therefore, this study will
compareFace bookusers and nonusers based on age, academic achidvanmk self-esteem. Since it is
expected that the majority of students are ufiage booknowadaysFace bookusers may not differ frorrace
booknon-users in academic achievement. Also, it isiplesshat non-users are older, since younger peaige
more inclined to use the newer technologies. Howes@ce research in Croatia is yet to support any
comparison betweeRace bookusers and non-users, this study formed researcstigns on these matters as
well.

Significance of the Study

Because of its popularity among students in schaots universities, questions about the impact akeHzook
and other networking use on self- awareness nebé taised. Several studies have suggested thagemgnt
in social networking is related to students’ invatwent (Heiberger and Harper, 2008), academic ssiced
performance proficiency (Steinfield et al, 2008; &hg et al, 2004; Yu et al, 2010). It has been sstggethat
students’ social networking with peers and teackarsbe a way for obtaining information, knowledgegial
acceptance and support, which can then lead tehighkels of their self-esteem, satisfaction wittiversity life
and consequently performance proficiency (Yu e2@1,0).

Statement of the Problem

Students spend much time while using social netimgrkin most cases this time is a waste time bec#usy
only chat or discuss social issues, this also nfi@gtatheir performance in all topics because they not find
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time to study and do homework. The researched titeengage students in learning through using orésy
students will find it more interesting than tradital way. Besides, they will share information tielg their
topics with their peers and this will affect and/elep their self-awareness. So, it is clear thathers can make
use of social networking websites and from the ltinge students spend while using it by engagingntlie
sharing links relating specific topics and alsoytineay have their tasks done. The researchers ctedlticis
study to investigate the effect of social netwooksimproving students' self-awareness, and whdtsahers
can change networks to an effective tool to devstagents' personality.

Purpose of the Study

The purpose of this study is to investigtite effectiveness of using social networking wedssion the
improvement of self- awareness among students dtaMWwniversity and whether the social networking
websites such as Facebook, MySpace, Orkut, CywBstbo, and Twitter could improve self-awarenessnfro
the students' point of view, and also aimed to stigate the effect of year, and GPA on the pointviefv of
students. To achieve the purpose of the studyeatmuinaire was distributed among students to meabeir
self-awareness.

Questions of the Study
The researcher tried to answer the following qoesti
1- What is the point of view of students at Mu'tah Wmsity on the effectiveness of using social
networking websites on improving self- awareness?
2- Are there any statistically significant differende=tween the views of the students at Mu'tah Usitser
on the effectiveness of using social networking sitels on improving self- awareness due to the year
(first year, second year)?
3- Are there any statistically significant differende=tween the views of the students at Mu'tah Usitser
on the effectiveness of using social networking sitels on improving self- awareness due to GPA of
the students (low, high)?

Limitations of the Study
This study is limited to all female students at tdla'University.

Literature Review

In the study of Kirschner and Karpinski (2010) \tHieund a significant negative relationship betwé&aee book
use and academic performance. Face book usersedpgower mean GPAs and reported spending fewershou
per week studying on average than Face book nonhugemajority of students claimed to use Face book
accounts at least once day. Similar results areralsorted in Vanden Boogart (2006), Canales g{2009) and
Junco (2012).

Junco (2011) studied the relationship between Baodk usage and student engagement, a construtddda
positive college outcomes. Face book was found thegdy correlated with engagement scale score and
positively correlated with time spent in co-curtauactivities.

Junco (2012) examined the relationship among nuanseroeasures of frequency of face book use with time
spent preparing for class and overall GPAs. Hidiiaad linear regression analysis showed that tipenson
face book was strongly and significantly negativedyrelated with overall GPA.

Roblyer et al., (2010) reported that Face book haeepotential to become an appreciated sourceigpast
students’ educational communications and assoomtigth faculty. A comparison between faculty atutent
responses indicates’ that Students are more opie tpossibility of using Face book and similahtealogies to
support classroom work while Faculty members areenlikely to use more traditional technologies sash
email.

Hargittai (2008) studied a sample of 1,060 studantsfound that overall 88% students use socialontsite,
74% report using at least one social network séqufently and only one student have not heard arlyeosix
social network sites included on the survey. Ov@&¥Irespondents do not use any of them. Face botlleis
most popular service among these students, witbslfour in five using it, and over half of the oak sample
doing so repeatedly. Lenhart and Madden (2007)ddbat youngsters use social networks for the imeand
the maintenance of friendships. 7% of the teen®wsing the Face book. 22% use social network sé@esral
times a day, 26% once a day. 49% use social netsitag to make new friends, 91% using to stay urchowith
existing friends. Youngsters from middle and lowaome families were more likely to say that these uhe
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sites to make new friends than higher income teens.

Khan (2009) found that 65 percent of Face booksuaecessed their account daily in several timesgéoif they
had received new messages. The amount of time spast from just a few minutes to more than anrhmu
Face book at each login. The Ohio report showsftignt lower GPAs among students who use Face ek
those who didn’t use the site. 79 percent studesitsy Face book believed that the time spent enh&ad no
impact on their academic performance. Accordingh study, teens spend an average of 31 hours & wee
online. Ellison et al., (2007) conducted reseacckxamine the relationship between use of Face,arok the
establishment and maintenance of social capitalaargds ability to stay linked with members of a\pozisly
settled community.

Design and Methodology
Population of the study
The population of the study consisted of all fastl second year psychology students at Mu'tah thsitye

Sample of the study
The sample of the study consisted of 45 student&és and 21 females from The World Islamic Sae&c
Education University in Jordan; a questionnaire diagibuted among them.

Instrument of the study

A questionnaire was distributed among the first aedond year students at Mu'tah University and this
guestionnaire was designed by the researcher Hinitisebnsisted of 25 items. Many variables wereluded
such as the year and GPA of the students.

Reliability of the instrument

To ensure the questionnaire reliability, the reslear applied it to a pilot sample of (10) studesxksluded of the
study sample in the same university with a two-weekod between the first and second time it watributed.
The reliability of the questionnaire was calculatesihg correlation coefficient sand it was foun@@which is
suitable to conduct such a study.

Procedures of the study

A questionnaire about students' point of view altbet effectiveness of using social networking wissbn
improving self-awareness at Mu'tah University wasg to 45 students. After that the researcherectéd the
questionnaires and collected data, and then théswias analyzed statistically.

Statistical analysis
The results were analyzed for each item in the tipregaire using suitable statistical methods swemaan and
standard deviation. The researcher also used fgarelarify the results more.

Findings of the study
The purpose of this study is to investigate theedi¥eness of using social networking websites lom t
improvement of self-awareness among students aaMWniversity and whether the social networkindsies
such as Facebook, MySpace, Orkut, Cyworld, Beba, &witter could improve self-awareness from the
students' point of view, and also aimed to invedéighe effect of gender, year, and GPA on thetdigiew of
students. To achieve the purpose of the studyeatmuinaire was distributed among students to meabeir
self-awareness.

A questionnaire was distributed among 45 studeras fMu'tah University in Jordan. Means and standard
deviations and T-test were used to analyze thdtsesu

To answer the first question about students' pofiniew towards the effectiveness of using socitworking
websites on the improvement of self-awareness: Whtite point of view of students at Mu'tah Univgr®n
the effectiveness of using Social Networks on seMareness? A questionnaire was distributed antoerg and
means and standard deviation were calculated. Besate shown in table 1
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Table 1: students' point of view about the effectieness of using social networking websites on impriog

self-awareness

Mean Std. Deviation
Q1 4.61 .698
Q2 4.49 715
Q3 4.42 .805
Q4 4.49 .858
Q5 4.33 .848
Q6 4.32 767
Q7 4.59 .693
Q8 4.51 732
Q9 4.18 .907
Q10 4.43 877
Ql1 3.97 1.000
Q12 4.23 .884
Q13 4.47 .905
Q14 4.46 .880
Q15 4.30 .837
Q16 4.41 .806
Q17 4.47 .759
Q18 4.39 879
Q19 4,54 741
Q20 4.44 .784
Q21 4.33 .945
Q22 4.63 679
Q23 4,52 755
Q24 4.54 672
Q25 4.42 812
QALL 4.42 .584

Table 1 show that there are statistically significaifferences in students' point of views about th

effectiveness of social networking websites on-aeléreness. It shows the results of the questiomnelich
was distributed among (45) students about theintpof views about the effectiveness of social nekivagy
websites on self-awareness. Means and standardtiden were calculated and results show that queg® got

the highest mean which was (4.63); questiorcdrhes next with a mean of (3.97).

Standard deviation for question 22 was (0.6&@)ch is higher thano&0, 05) so it means that it is

statistically significant. Standard deviation faregtion 11 was nearly the same; it was (1.000) lwigcalso
statistically significant.
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Diagram 1: students' point of views about the abouthe effectiveness of social networking websites on
improving self- awareness

It is clear in the diagram that the mean adsiion 22 was the highest mean, question 1 comésTiee mean
of the (4, 8, 19, and 24) are nearly the same,tgdents' point of view about the effectiveness adial
networking websites on self- awareness.

To answer the second question about studeoit® of views and year: Are there any statisticalfnificant
differences between the views of the students attadWuUniversity on the effectiveness of using socia
networking websites on improving self-awarenesstdue year (first year, second year)? Means samtard
deviations were computed and table 2 shows thdtsesu

Table 2: Means, standard deviations and t-test aceding to year variable

Std.

Deviatio Sig. (2-
Year Variable N Mean n t Df tailed)
First year 26 4.26 722 -3.387 | 168 .001
Second year 19 4.55 .385

Table 3 shows there are statistically sigaffit differences due to year variable. It showsrésailts of the
guestionnaire which was distributed among (45) estitsl about their point of views about the effectags of
social networking websites on self-awareness. Meaisstandard deviations were calculated and seshtiw
that students who are in the first year got a lomean than students who are in the second yeahwhés
(4.26, and 4.55) respectively; this indicates tfegtr have an effect on students' point of views.

Standard deviation for students who are infitst year was (0.722) which is higher thar<@, 05) so it
means that it is statistically significant. Starttldeviation for students who are in the second vear lower; it
was (0.385) which is also statistically significaBb, table 3 shows there are statistically significdifferences
due to the year variable in favor of the second gaadents.
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Diagram 2: Means, standard deviations and t-test aording to year variable

Diagram 2 shows that students of the second ydapagitive point of views about the effectivene§sarcial
networking websites on improving self- awareness tstudents of first year.

To answer the third question about studend@tpof views and their GPA: Are there any statisitiy
significant differences between the views of thedehts at Mu'tah University on the effectivenesausihg
social networking websites on self- awareness du6RA of the students (low, high)? Means and stahda
deviations were computed and table 3 shows thdtsesu

Table 3: Means, standard deviations and t-test acading to GPA variable

Sig. (2-
GPA N Mean Std. Deviation| t Df tailed)
Low 31 4.22 .853 -2.2991 168 .023
High 14 4.47 482

Table 3 shows there are statistically significaiftecences due to GPA variable. It shows the rasaft the
guestionnaire which was distributed among (45)estiglabout their point of views on the effectivenessocial
networking websites on improving self-awarenessamdeand standard deviations were calculated andtges
show that students with high GPA got a higher migam students of Low GPA which was (4.47, and 4.22)
respectively; this indicates that GPA of the studdrave an effect on students' point of view.

Standard deviation for students of high GPA \{&482) which is higher than<0, 05) so it means that it is
statistically significant. Standard deviation foudents with low GPA was higher; it was (0.853) ethis also
not statistically significant. So, table 4 showsrthare statistically significant differences do€tPA variable in
favor of students with high GPA.

So, table above shows there are statisticadjgificant differences in students' point of viedise to GPA
variable in favor of students with high GPA.

mean

2.5

Low GPA High GPA

Diagram 3: Means, standard deviations and t-test aording to GPA variable
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Diagram 3 shows that students with high GPA mmiitive point of views about the effectivenessso€ial
networking websites on improving self- awareness tstudents with low GPA.

Conclusion

Social networks are powerful tools with whichdstnts can develop some social skills in a low apsetting
and interesting, rich and comprehensive input. iBtesvresearch shed light on the deep impact ofgusatial
networks on the development of self- awarenessdebts show positive attitudes towards using social
networking websites to communicate with peers.
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