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Abstract

Sustainable development goal number five of thed28$nda aims to achieve gender equality and enmpalive
women and girls. The Kamunge Commission report3#8lrecommends that schools and universities peovid
guidance to university applicants to enable therkamightful choices. The paper objectively looksta forms
(processes, programmes and activities) of careitagee used in secondary schools and its effecyidsi
performance and career choice. The study embrac@desi methods approach. Form four girls of 201ghired
and girls’ secondary schools in Vihiga County fodntiee target population. Thirty (30) schools werlested from
the 112 mixed and girls’ secondary schools in thnty by stratified sampling using the 4 constitlies as strata.
Purposive sampling was then used to select 30ipais¢ 30 career guidance teachers, 4 districtityuadsurance
officers and one county director of education. @Gaedred and eighty (180) students were randomlykaimData
was collected using questionnaires, content arsady®d interview schedules. Quantitative data wab/aed using
frequencies, means, standard deviations, and Péamgmduct moment correlation while qualitativetadavas
analyzed thematically. For all statistical te#fig, alpha (significance) level was set at .05. fHsalt of the analysis
indicated that there was a statistically significaationship between career guidance and, adadgerformance
and career choice, r = 0.513, p< 0.05.The majangoof career guidance identified were class coumgejroup
counseling involving subject choices, and fillingj@int admission board forms. The study found thatt schools
that were better equipped and staffed, with morearaguidance programs had better performance ertchsore
students to public universities for admission imatovariety of careers than the understaffed schaitls no
equipment. The study concluded that career guidaessential yet many schools are not adequateigtet,
equipped and staffed for it. It recommends that@aguidance be incorporated into mainstream claricThe
study has practical implications for the ministfyeducation and school administrators to providecad range of
career guidance activities and programs to helméza make sound career choices.
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1. Introduction

Career guidance is the process of helping individizaselect a course of study that may help treeget into a job
or make them employable. It focuses on career exgbm, career change and career development aotbegs.
Horby et al (2003) posit that guidance involves helping leesregther individually or in groups to make perdpna
educational or vocational choices. A career coand®lps candidates to get into the career thtg their aptitude,
personality, interests and skills (UNESCO, 2002;BY12009; Wanjohi & Mwaura, 2010). The approacharkeer
counseling varies but generally includes cognitibdity tests and personality assessments. The oowstnonly
used are Strong interest Inventory and Myers Briggee Indicator (MBT]).

2. Literature Review

Formal guidance and counseling in institutionslwarraced back to the late 1890s and the earlysl@en it was
introduced in America. Frank Parsons, who has lmedled the father of vocational guidance, was amibreg

pioneers of the guidance and counseling movemdmbubh his efforts, guidance and counseling became
organized service and gained recognition for itpdrtant contribution in society. Parsons estabtistie first
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career institution in the USA and set the pacefferdevelopment of psychological testing. Gradu#lg guidance
and counseling movement developed into an organsssdice, which has continued to make a significant
contribution to the development of society (Makin2@04).

Just like in the USA, significance of career guitkamwas acknowledged in China and its establishivegnin in the
1990s. According to Weiyuan Zharegg al (March, 2002), career development in China watuénfced and
benefitted from its earlier development in the U&&tween 1990 and 1991, the State Education Cornumis$
China commissioned several experts in career dpredat to edit a series of career guidance and etings
books. The texts introduced career counseling ide@nd practice. In 1992, a series of practicederaguidance
programs for high schools were published as a t&ktlin Shanghai. Since 1993, a course on careelagoé
and counseling has been required in all secondamgads in Shanghai, and some schools in Beijingehav
similarly adopted career guidance courses in tbeiriculum. In 1993, the Guangdong Province College
Education formed a research team on career guidandecounseling with support from the State Edoaoati
Commission of China. In the provinces of Hubeindisu, Shanxi, Liaoning, Heilongjiang, and in Tiangity,
many secondary schools have followed the careatagee and counseling courses model. Four U.S. rcaree
counseling experts: John Krumboltz (Stanford Ursitgf, Sunny Hansen (University of Minnesota), Xiablu
(San Jose State University), and a high schoolsmlon Betty Krumboltz (Palo Alto, CA) visited Clairin 1993

to attend and present at a conference. They spentvMeeks addressing career theories and practicései
United States (Hu, Krumboltz, & Hansen, 1997). Qept&mber 29, 1993, the Chinese Careers Guidance
Association (CCGA), an affiliate of the National &ational and Technical Education Association, was
established in Beijing. This was the first natioaatl professional career guidance and counselsaridion in
China. Its mission was to help people choose caréerassist employees to achieve satisfactionfahduse
their abilities at the workplace, to help employersruit qualified workers, and to promote everytm&decome

a contributor to Chinese society. The objectiveshef CCGA included enhancement of research in tea af
career guidance, promotion of career guidance ipectraining for career guidance professionalgnmte
increased international exchange, and promote lmmidion and communication in career counseling G8¢C
1994).

With regard to the development of career guidand¢einya, the authors embarked on this study wigtHalowing

questions:

1. Can one trace the developmental stages of tbareér guidance as a discipline in Kenya?

2. Is there a professional body in Kenya like tf&GA? What is the mandate of such a body, (if isesfiand how
has its effects trickled down at the school level?

3. What is its effect on performance and careeicehmmong girls in high schools in Kenya?

The study was also based on a null hypothesis HatThere is no relationship between career guidamzg

academic performance and career choice.

Ireh (1999) reports that counselors experiencédliffes in assisting students in career planning t their lack of
understanding of these models and theories. Ftéanios a study by Mitterdorft al (2011) on the students’
perceptions of career conversations with theirheecrevealed four different teacher guidance leofiThe most
remarkable was that teachers spoke little aboeecassues while academic issues were mostly oagheda. The
results indicate that teachers struggle with tlaasition towards becoming a career guide, thusnted to
investigate the aspects influencing the transitRajinder (2010) in a study on post-secondary echrcdn the
Dominican Republic of California found out that sols in rural counties have only one counselor wiust also
attend to both educational and disciplinary coungeHence much of the basic information aboutegdks and
careers is not fully conveyed or understood byesttel Plant (2001) and Rajinder (2010) describet wheeer
guidance entails. It is much more than a face-te faterview and that it should involve; informiraglvising,
assessing, teaching, enabling, advocating, netmgrkieeding back, managing, innovation/systems gdan
signposting, mentoring, sampling work experienadearning tasters, and following up. He says ilahost cases
only some of the above 15 activities are carrietimithe OECD countries. The same case appliesetoy#&n
schools (Ministry of Education, 2007). Ngumi (20@f))oting Makinde (1984) says that pre-occupatiaaater
guidance and counseling which is provided in edogat institutions has the following componentsassness of
work, which aims at developing an individual’'s séwity to work and create an understanding of dignity and
value of work; orientation, which entails availimjormation about available careers; exploratiohicl deals with
enabling hands on experiences of occupations &lail@lso known as job shadowing); and, preparagiod
placement, which involves the actual entry intmacupation. As important as this process is, ifgémentation is
still fraught with problems in secondary schoolsud@ana, 2005). Wotuku (2002) said that designateder
teachers/counselors perform the duties of a re¢e#enher in addition to teaching, therefore sligithe functions
of career counseling. Ojenge (2007) carried outsearch among professionals in Kenya on their lef/gbb
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satisfaction. He found out that 66% were dissatikfa factor he attributed to lack of career guiddaading to job
and personality mismatch. He recommended the uBermsbnality Analysis Expert System for college &sdians.
The question on when career counseling should atattthe time span also needs to be addressech (RidQ6)
focused on guidance as a process that starts frerhittth of a child while Rajinder (2010) sayshbasld start as
soon as a student enters an institution and atrahé portfolio record of the student’s evolutifsam entry to exit
kept. In Kenya, this may not be happening as reddsy Wanijira (2007).

Career guidance the world over is guided by tlesoif hese include what Leung (2002) refers to ag ‘Big Five
Theories”. These are: Theory of Work-Adjustment &EMVHolland’s Theory of Vocational Personalities in
Work Environment; The Self-concept Theory of Carneervelopment formulated by Super and more recdmly
Savickas; Gottfredson’s Theory of CircumscriptiomdaCompromise, and Social Cognitive Career Theory
(SCCT).

Enrolment of female students in public universitias been low over the years as compared to emblvhenale
students. In addition, enrolment of female studémis science and technology-oriented careers haoset that
require high cut —off points has equally been ldWe scenario has been worse in Vihiga County. ®dt, @83
students who secured direct entry grades (B plathabove) to public universities in 2012, only 5&tsvgirls
(Vihiga County Education Office, 2013, JAB admissid2012). Besides, of these 581 girls who secuiredtd
entry to public universities, very few girls werdngitted into science and technology —based couildes.JAB
2012 admission list showed less than 60 girls is tlategory. Majority were admitted into Arts-basmdirses,
education and general courses like Bachelor of &mts Bachelor of Science. These statistics pagrtna picture
on the future of female students from the Countyaass university education attainment and trgimeeds are
concerned. If this is not checked, the gender diypand female marginalization will continue. Thisgill
consequently derail the attainment of MDGs anddri2030. Earlier research findings in this subiedicate that
there is inadequacy of career guidance. Thesedadhsoro et al (2000) and Mukwana (2005). Ososd €000)
in a study to find out factors influencing careecidion-making of high school students in Kenyantbout that
self-concept and vocational stereotyping were nfajctors influencing career decision-making. Hegicks tended
to choose careers such as teaching, nursing, agaketatering, hair dressing, law and commentaddition, they
found out that students in rural schools tend &k dwlp from parents and teachers more than studentrban
schools. There is therefore a great need to strengtareer guidance in schools and communitiesgst.|

Mukwana (2005) sought to find out factors that kineffective implementation of career guidance @ognes in
schools in Vihiga district from a sample of 21 tears and 336 students. The study found out th&/4@f the
teacher’s assigned career guidance responsibiitaze either indifferent or unwilling to conductgtduty. The
reasons for this included lack of training and émv&cing, negative attitude, lack of remuneration the extra
responsibility and, heavy workload. He found ouattth7.1% of teachers had not received any traiaimjthat of
those who had any training; only 4.8% had undergaieing for three months and above.

On the question of adequacy of the training, 61f8&fd the training inadequate. Teachers said capgdance
was conducted in places that are not conduciveinStance, 61.9% reported lack of rooms and 66.i7€d tack of
all the other necessary resources. Time allocat@s also an area of concern as 33.3% said car@ange was
not assigned any time at all, 33.% said it wascatied from 4to5 P.M while 9.5% had it allocatecclubreak. The
findings of Mukwana (2005) concur with those of Wat (2002). This study was therefore a sequel teéuna’s
study as it sought to relate implementation of @aguidance to performance and subsequent care@ecand
admission to public universities.

3.Materials and Methods

This study was conducted in secondary schools igsliCounty in Western Kenya. The study was baseth®
pragmatic philosophical worldview hence enabled obemixed methods design. Thus the study was both
gualitative and quantitative. The target populatomprised form four girls. There were 15 girlshsols and 94
mixed secondary schools giving a total of 112 sthedgth a total of 4,628 form four girls (Distri@ducation
Officer, 2013) Vihiga District Enrolment. Thirty Iscols were selected using stratified random samgtiom the
four constituencies in the County. Purposive samgplvas used to select 30 principals, 30 careemguglteachers,

4 district quality assurance officers and one cpuitector of education. One hundred and eighty)I8udents
were randomly sampled. Data was collected usingtgumnaires and document analysis. Descriptivéstta were
used to summarize data while inferential statistias used for showing relationships between thiavias.

4.Results and Discussion
The response rate for the study was good as pees856t92% of the respondents.
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Table 1. Response Rate

Category Sampled Population| Respondents Percentage
Students 180 176 97.77%
Head Teachers 30 27 90.0 %
Career guidance teachers 30 28 93.3%
County education Directors 1 1 100%
District Quality and Standards Officers 4 3 75%

Total 245 235 95.92%

4.1 Existence of an independent Career Guidance Departemt

Career counseling becomes a simpler task for batbec guidance teachers and students especially thiee
resource materials and equipment are availableorynthe resources are a department in charge eércguiding.
The study thus sought to determine whether theashuad a career guidance department independethieof
guidance and counseling department from the prateiand careers guidance teachers. The resultiepieted in
Table 2.

Table 2. Existence of Career Guidance Department

Measurement Respondents Category Frequency Percega
Does your school have a career guidancePrincipals Yes 18 66.67%
department? No 9 35.33%
Total 27 100%
Career Guidance Yes 17 60.71%
Teachers No 11 39.29%
Total 28 100%

Out of the 27 principals, 18 (66.67%) said thelvasls had career guidance departments separatatlfeogeneral
guidance and counseling department while 9 (33.38%)vered in the negative. On the other hand, @7166) of
the teachers said their schools had career guiddepartments independent of the guidance and clinmse
department while 11 (39.29%) said their schools mlid have. Based on the two categories of respasiden
therefore, it can be evidently positioned that nafsthe schools had a career guidance departmaiilble to
facilitate students on career choice.

4.2 Availability of Equipment and Resource Materiak for the Career Guidance Department

Despite the positive responses on the availabdftthe department for career guidance, it was tufately
indicated that most of them were not equipped it necessary resources for career guidance. Tota@sc
whether the departments had been equipped forrcguégance purposes, the authors sought answers tfre
guidance teachers who provided the responses ie Bdielow.

Table 3. Facilities Available in the Career Guidane Department

Facility Frequency (N=28) Percentage
Career guidance departmental office 12 42
Counseling room 7 25
Videos 4 14
Computer 4 14
Internet 3 10
Careers library 7 25
Careers books 7 25
Journals 11 39
Career magazines 11 39
No response 8 28

The results portrayed that the departments werdypequipped as most of the relevant resources leited as
indicated by the below 50% availability. Therefdnaying a career guidance department did not gtesaupport
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to the students on matters of career choice. [&titw a 50% rating, the availability of a departtatoffice was
rated highest with 12 (42%) of the guidance teach#firming availability. Of great concern howeverthe low
percentage (10%) represented for internet avathabih this era of knowledge explosion, availailof internet
would be a great source of careers informatioméh students and teachers.

4.3 Services Provided by Career Departments

The study sought to determine the services thatcéineer departments provided. Table 4 shows ttaestsf

responses.

Table 4. Services Provided by Career Departments

Category Percentage (%)

Yes No
Filling of form one careers information form duringentation 46.3 53.7
Filling of careers declaration and progress forms 8.34 51.7
Calculation of weighted cluster points after evexgm 34.7 65.3
Individual students counseling 68 32
Group counseling sessions 71.4 28.6
Class counseling lessons 83.3 16.7
Career fairs 60.5 39.5
Role model speeches at school 44.2 55.8
Visits to universities and workstations 22.8 77.2
Apprenticeship 16.3 83.7
Job Shadowing 12.6 87.4
Volunteer work 184 81.6
Mentorship 67.3 32.7
Exposure to scholarship opportunities 15.3 84.7

Majority of the students (53.7%) indicated thatytke not fill form one career information forms thg form one
orientation. In addition, 51.7% indicated that tliey not fill career declaration and progress for@sly 34.7%
indicated that they calculate weighted cluster {go@fter every examination. Thus there is littecking as far as
student’s attainment of cut-off points for theirefarred careers. Individual career counseling sassivere
represented by 68% of the students while 71.4% geidp sessions are done. Quite a large numbefB83.3
indicated that counseling lessons are done by.dlié@® so, 60.5% of the students indicated thaderafairs were
provided in schools; 55.8% indicated that role nhepgeeches were provided at schools while only%2r&licated
that the department provides visits to universitied workstations. Also with another low ratingtioé services
provided was apprenticeship as indicated by onl@%é6of the students; Job shadowing is merely pealid the
career guidance departments if not provided aasiihdicated by 12.6%. Only 18.4% expressed tpartment
providing voluntary work with most (81.6%) not piding for volunteer work. However, good to note vaéso the
level of mentorship in the departments of careedapce as 67.3% indicated that the department ¢eevi
mentorship for the students. Exposure to scholargpportunities was minimal in the schools represkby only
15.3% agreeing that their departments provided that

What stands out from the findings is the low usafeluster- point calculation (34.7%) in trackintudents’
performance versus their chosen careers. The §adiveal poor linkage between secondary schoalidghigher
learning/career/workplace practices as shown byhthke percentages for lack of visits to universitte create
awareness of courses offered (77.2%), lack of aipeship (83.7%), lack of job shadowing and vadentwork
(87.4% and 81.65% respectively) and lack of exposuscholarships(84.7%).

4.4 Career Guidance Processes in Schools

In 1998 following the World Conference on Higherugdtion, UNESCO developed a handbook for career
counseling. This was meant to be a practical marfolaldeveloping, implementing and assessing career
counseling services in higher education setting® Atep career development cycle was recommendsd th
would help institutions carry out their functiontglin career guidance. Relevant to this study,aiiéors sought
to establish the extent to which the schools haptedl use of this cycle. Thus guidance teacheorsss on a
five point Likert scale of: ‘frequently’ (4), sonetes (3), rarely (2) never (1) are provided in Eabl Also
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presented in the table is how the guidance teadoaduct their sessions whether for individual etud, in groups
or as a class. It further states out the activigsied out by the departments.

Table 5. Applicability of the UNESCO’s Career Devadpment Cycle during Career Guidance

Steps Mean Std. Dev
UNESCO recommends the use of a 6-step career dey@ieent cycle shown below
for the career counseling process

Step 1:Developing self-awareness in students 3.63 .675
Step 2: Linking self-awareness to occupations eafitm 3.89 731
Step 3: Researching occupational possibilities 3.68 275
Step 4: Making careers decisions 3.77 A7l
Step 5: Setting goals 3.78 .575
Step 6: Planning job search 3.63 .355

I conduct the counseling sessions for

Individual students 2.73 .032
Group sessions 3.67 257
Class lessons 4.02 114
The following activities are carried out by my depatment

Career fairs 2.37 1.023
Role model speeches at school 1.26 1.042
Visits to universities and workstations 1.15 1.142
Apprenticeship 1.32 1.261
Job Shadowing 2.43 1.135
Volunteer work 1.13 1.237
Mentorship 3.27 1.135

The study found out that developing self-awareiressudents; linking self-awareness to occupat@xydoration;
researching occupational possibilities; making earedecisions; setting goals and planning job beavas
‘sometimes’ used as indicated by means of 3.68, %8, 3.77, 3.78 and 3.63 respectively. Coumgedessions
for individuals students was carried out ‘rarelgficated by a mean of 2.73. Group sessions asd #asons were
sometimes and frequently conducted as indicatec ogean of 3.67 and 4.02 respectively. The studg al
established different activities that were ratecbatding to how often they applied. Rarely did taspondents use
career fairs in the schools. This was indicatec lmgean of 2.37; respondents indicated never didg¢heols use
role model speeches mean of 1.26, visits to urtiessand workstations meanl.15, apprenticeshipnnoéd..32
and volunteer work mean of 1.13. The schools sonestiused Mentorship mean of 3.27 as an activityedaout
by the career department.

4.5 Programmed 4- yearly Activities Carried out by theCareer Guidance Department
The study sought to find out from the career guigaieachers a 4-year programme of the activitiggedaout by

the careers department. Out of the 30 secondanok;H 6 schools provided information on the atiégithat are
carried out by the career and guidance departmettigir schools.
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Table 6. 4-year Programme of Activities Carried outby Career Guidance Department

Name of School | Activity by career guidance departnre

A Form 4: external motivational speakers and cameggerials

B Form 1 term 3: Academic tours

C,D,E,F Form 2 term 2: Choosing Subjects;Form dht&r Filling JAB forms
G.H Form 1 term 1: career awareness

Form 2 term 2: subject selection
Form 2 term 3: strategy to actualize one’s career
Form 4 term 3: Filling in JAB forms

I Career guidance throughout the year

J.KLM Form 1: Orientation
Form 2: career guidance, career week and subjectisa
Form 4: career choice and filling in JAB forms

Form 1-4: Peer counseling;Form 4: career guidance

oz

Form 1: Orientation and subjects’ relation taeeas

Form 2: Subject selection

Form 3: Subject choices used to register KCSE

Form 4: Career talks, career choices and JAB ratjish

Writing & reading articles in Career column in #@hool magazine(form 1to 4)

P Form 1: Orientation, career information and aacbeices

Form 2: Parents students career meeting and ssigjection

Form 3: Career guidance

Form 4: Career choice & JAB registration; motivatibtalks, reading careers magazines

Of the 16 schools, three had a comprehensive rahgareer guidance activities running from form @odorm
four. Data obtained from the schools on perforreancKCSE and admission to public universities @2012)
and that obtained from JAB on the 2012 JAB admissghowed that the three schools with comprehermsikeer
guidance were leading in JAB admissions in thdénrExcerpts from the two tables are shown indabl

Table 7. Relationship between Intensity of Career Gidance and Admission into Public Universities

(a) Schools with Comprehensive Career Guidance Rirogies

Schools with Performance (KCSE-C+ andJAB admissions for 2012 JAB
comprehensive career above , 2006-2012) according t®006-2012 according to dataAdmissions as per the
guidance programmes data from the schools from the schools data obtained from the
JAB office
1548 925 179
P 710 300 82
723 223 62

It can therefore be hypothesized that the numbertgpes of career guidance processes used infuscademic
performance and subsequent public university adoms#\ similar table was compiled for some of tlebh@ols
without comprehensive career guidance serviceB@arsin (Table 7 (b).
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(b) Schools without comprehensive career guidancgrammes

Schools without Performance (KCSE-C+JAB admissions for 2006-2012 JAB Admissions
comprehensive career and above , 2006-2012)2012 according to dataaccording to data from
guidance programmes  according to data from thefrom the schools the JAB office
schools

A 0 0 0

B 0 0 0

C 0 0 0

D - 0 0

E - 1 0

F 0 0 0

Table (b) above shows that inadequate career gredgoes hand in hand with poor performance andcegulsit
low admittance into public universities.

4.6 Availability of Career Guidance Timetable

The study sought to find out from the school ppats if schools had a career guidance timetableasrincluded
on the master time table. Majority of the scho®@%%,n=18) did not have specific time allocated dareer
guidance , while 25.9%.n=7 indicated that there tivas allocated for that and 2 did not responch®duestion.
Consequently, the study sought to find out whagtihe schools that did not have career guidandkestimetable
carried out this activity. The findings are as showTable 8.

Table 8. Time Allocation for Career Guidance in Schols without Specific Time Tables

Measurement Category Frequency Percentage
When is career Teachers discretion 4 22.2%
guidance done in During Subject selection 2 11.1%
schools with no time When Need arises 1 5.6%
table for career After class hours 3 16.7%
guidance Thursday evenings 2 11.1%
Once in a while 1 5.6%
During guidance and counseling sessions (No tirle 11.1%
specified)
End term parade and release of exams 1 5.6%
No response 2 11.1%
Total 18 100%

The study found out that, 18 schools did not haawreer guidance timetabled but they indicated timey tffered

career guidance at varied unspecified times. Fchods (22.2%) indicated that the career guidaeaehers made
the decision to have career guidance sessionshéoistudents. Some of the responses such as dudijects

selection, some Thursday evenings, during guidamecke counseling sessions accounted for 11.1% reésggct
were indicated by 6 schools. The study deducedtkigae is lack of seriousness attached to carddamge as
shown by the responses such as career guidandernsdoonce in a while, when need arises and atethehers
own discretion.

4.7 Relationship between Career Guidance, Performae in KCSE and Career Choice

The study sought to find out the relationship befweareer guidance, performance in KCSE and catesce
from the head teachers who provided informatiorttennumber of grades A to C+, number of female esitgl
admitted to public universities and the coursey tiasl been admitted to.

4.7.1 KCSE Performance of Secondary Girls 2006-2012

Out of the 28 schools 26 schools provided the mdion on the number of girls who scored grade @3 above
from 2006 to 2012; the number of girls admittedptdlic universities in the course of the seven yeard the
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courses the female students were admitted intaddfition the schools that had more than five sttgdgunalifying
for public universities did not have data on thegrde courses the students were admitted into slAde
communicates directly to the students about codlsgsare selected for. The schools admittedtkieat could not
ascertain the courses the students were called toniversities because they did not have follovmgzthanisms to
determine this, hence the lack of comprehensiverdsc This is also due the fact that the studenet@dmitted to
diverse number of universities and the informatiorcommunicated to students directly and not thinotrgeir
schools. The authors considered this a point okness on the part of the schools. This is becaaspikg a
record of their students’ career choices and theses they proceed to do at university and othkbegas is an
important tool to gauge the effectiveness of carempartment and the school at large. The studyenaa
observation from the results obtained from the I®ethschools that the most common course that ttidests
were admitted to was Bachelors of Education folldw®sely by Bachelors of Science in EnvironmeSizience.
The approximate number of girls from the 26 schdlodd were admitted to public universities in thstlseven
years was about 1,810 basing on data from the Echblis is a very small number considering thas ifor a
period of seven years and from 28 schools. Theoagittought more data on admission of female stadenn
Vihiga County from the joint admissions board (JABhe number of female students admitted by JABnftbe
sampled schools for 2012 was as shown in Tabléd8.dkta shows that apart from a few schools, tieeesmal
enrolment of girls from secondary schools in Vih@@aunty into public universities. It was observidttonly the
girls’ schools send a substantial number of studtmpublic universities while mixed schools seedyfew girls
to public universities. Except for one school,ta#f mixed schools had a higher number of boys gidsradmitted
into public universities. In order to gain insighto the type of degree programmes that girls ftbm sampled
schools usually get admitted into, JAB admissistftr the entire county of Vihiga for the year 204as obtained
and analyzed. The degree programmes were classifeetivo groups:

Groupl: Courses that required a cluster point &uhmove 45 and,
Group2: those whose cut-off was below 45 points.

The number of candidates admitted by JAB from #maded schools into each of the two categories thvas
obtained and tabulated as in Table 9.

Table 9. 2012 JAB Intake

Serial no. School Total admitted Number of girls Admitted into courses

Type by JAB in of highest weighted Cluster points (>45)
2012

1 Girls’ 197 >40

2 Girls 92 5

3 Girls 82 9

4 Girls 62 2

5 Girls 30 2

6 Girls 17 1

7 Girls 14 1

8&9 Girls 5 each 0

10 Girls 3 0

11 Girls 1 0

12&13 Mixed 3 each 0

14&15 Mixed 2 each 0

16,17&18 Mixed 1 each 0

19 Mixed 1 1

20 Mixed 0 0

The data shows that although a few of the girlebsts sent a reasonable number of girls to pulviieansities in
2012, very few got admitted into courses with higister cut off points. The findings also revedaleat out of the
19 mixed schools in the study sample, only 13 gitse admitted into public universities, out of afionly
qualified for course of cluster points above 45.

4.7.2 Career Choice

The study sought to find out whether the studeatsdhosen careers by the time they were complE&tingn four.
The findings are shown in Table 10 below.
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Table 10. Choosing Career

Measurement Category Frequency Percentage

Have you chosen your career yet? Yes 137 77.84%
No 39 22.16%
Total 176 100%

Majority (77.84%) of the students had already chaseareer while only a few 22.18%ad not fully decided on
their career choice€onsidering that these were form four studentspteting their KCSE, with 39 (22.16%) of
the students not having chosen a career showththatreer guidance function was not effectiveoimes schools.

Hence there is need to revamp this service irchthals to benefit all students.

4.7.3 Scheduled time for Students’ Career Choices

The study further sought to find out at what painthe students’ life they chose their careers. iHsponses are
shown in Table 11.

Table 11. Time for Students’ Career Choises

Measurement Category Frequency Percentage

When did you choose your career? No response 10 % 5.7
Primary 55 31.25%
Form one 46 26.13%
Form two 21 11.93%
Form three 19 10.79%
Form four 25 14.20%
Total 176 100.00%

The data show that majority of the students chbe& tareers while in primary schools and form el of
education. These findings are in line with the -®&ificept Theory of Career Development by SuperZ19567
and Ginsberg (1974).The theory states that careeelabment occurs in a series of stages, the sestas
(exploration stage occurring at age 15-24 yearmgwrhich individuals seek an occupation. This gtabdows the
exploration stge for the students to be primarywggto form one age as these had majority of redgmas (31.25%
and 26.13%, respectively). Implication for practicerefore calls for career guidance starting ataty age so that
students do not choose careers based on childlantasies and fascination but based on proper iafiism For
instance, many young children express desires fldits, nurses, soldiers and doctors due to thatsamiform yet
at their age; they may not know what the jobs eiatad the prerequisite conditions for the job. Thimority
students had not yet chosen careers until forne tleneel and form four. This calls for strengthenafghe career
and guidance function in schools so that by fofatm, all students have an idea of what they wauakot

4.7.4 Reasons for not having chosen a career

Students who said they have not yet chosen a carrerasked to give a reason for the delay in nge&idecision
about their career. Their responses were as shoWatile 12.

203



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.![1
\ol.8, No.15, 2017 IIS E

Table 12. Reasons for not having chosen a career

Reason Percentage
| am not aware of the options available/

our school does not provide any information oreeaguidance 31.25%

| am confused about the many options available 15.63%

| do not know which one suits my ability 32.81%

I do not know what my area of interest is 6.25%

No response 9.38%

| am waiting for KCSE results so that | decide 4.69%
Total 100.00%

The table shows varied reasons for delay in cafsgice. The highest frequency was lack knowledgeitareers
that suit one’s ability and lack of awareness efdptions available. It is also clear that evemfiothose who had
not chosen careers are few, their reasons indicatéhey have not benefitted from adequate caya@idance. This
is indicated by the big percentage that did notukitze options available (31.25%), confused (15.62#€) those
who were not aware of courses they could qualifyifoview of their ability (32.81%). For instandbose who
said they do not know which career is in line viltkir ability cannot possibly have had access Bsl$election
criteria over the years. On the other hand, thdse said they were waiting for KCSE results in orttedecide
were also not properly guided as career choiceldtmiguided by many factors apart from performasoene of
which include interest, and passion. In additidndents whose performance has been tracked usingatieer
declaration versus performance form will have agaidf what their KCSE performance is likely to loel dence
have no problem choosing a career before res@tsuir

4.7.5 Efficacy of Career counseling services irosth

(a) responses on efficacy
Table13. Responses on Students’ evaluation of eHity of counseling services in schools

Students Responses Frequency Percentage (%)
Strongly Agree 11 6.25

Agree 26 14.77

Disagree 58 32.95

Strongly Disagree 81 46.02

Total 176 100

The table shows that majority of the students & %nd 46.02%) who disagreed and strongly disagreed
respectively felt the career department did notte@apacity to produce the desired results.

Table14. Roles and efficacy of career Guidance ar@ounseling Programmes in Secondary Schools

Items Principals’ Responses
Agree % Disagre % X Total
e (%)
Personal Growth 19 70.37 8 29.62 27 100
Self-Understanding 17 62.96 10 37.04 27 100
Academic Performance 23 85.18 04 14.82 27 100
Career Decision-making 25 92.59 02 07.41 27 100

The Principals agreed that the programmes influpeesonal growth (63.33%), self-understandingdB%), and
career decision-making (83.33%). Majority (76.6 @@)eed that they impact academic performance.
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Null Hypothesis

The null hypothesis stated that there is no reiatigp between career guidance and, academic perficerand
career choice. To test this hypothesis, Principgjsidance teachers’ and the students’ questioanaias

administered to the participants and their resporse®red. The scores generated data on an interabd of
measurement. To test whether the two sets of sameelated significantly, Pearson product moneentelation

was conducted to determine correlation coefficidite result of the analysis indicated that theas @ statistically
significant correlation among the two sets of ssore= .51, p <.05. From this result, it was doded that there is
a relationship between career guidance and, acadeenformance and career choice. Students whbetter

exposed to career guidance and counseling serperdermed better in academics and pursued thegecsrof

choice than those who had none or limited attera®pertains career guidance.

Conclusion

The study established that the main career guidactbéties carried out included group counselirgsions, class
counseling sessions and career fairs. Activitiesh @as filling of form one careers form, careerslatation and

progress form, role model speeches, and calculafiareighted cluster points were minimal. This stfimund out

that career guidance was not assigned a special irosome schools. Time allocation was also an afeancern

as was not allocated on the time table implying thaeer guidance was not a mainstream activitgany schools.
Schools that had a range of activities from forra tmfor four for career guidance posted bettefopeance and
had many students transiting to public universiiiedo a variety of courses.

Recommendation

Policy makers and implementers in the educatioioseshould factor career guidance programmes ine t
curriculum in Secondary Schools and Primary Schimolelp students make clearer and better choices.

REFERENCES

Ginzberg, E. (1984). Career development. In D. Brow Brooks, & Associates.Career choice and
Development (pp. 169—191). Sam¥fraisco: Jossey-Bass.

Hornby, G., Hall, C., & Hall, E. (2003 Counseling Pupils in Schools: Skills, StratedmsTeachersLondon.
Rutledge Falmer.

Hu, X., Krumboltz, J., & Hansen, S. (1997). Thetisteof career counseling in the People's Repulflictona.
Career Planning and Adult Development Journal, 13(2-18.

Krumboltz, J.D., & Kolpin, T.G. (2002)ducation Encyclopedia: School Guidance and CoumgeRetrieved
September 10, 2010from .http://www.answers.contiephool- Guidance-and Counseling

Ireh (1999) Career Development Theories and thgititations for High School Career Guidance andrSeling

Leung (2002) Leung, S.A. (2002)he Big Five Career TheorieRetrieved from
http://www.reltutoring.com/careers/bigfive Theories

Makinde, O. (1984). Fundamentals of Guidance angh€elling. London. Macmillan Education Ltd.

Ministry of Education (2009)Careers Guide Book for Schoolairobi: Government Printers.

Ministry of Education. (2007). Gender policy in edtion. Republic of Kenya

Mittenorff, K. Brok, P., & Peijaard, D. (2011). $tents’ Perceptions of Career Conversations WithrTreachers,
Teaching and Teacher Educatiém International Journal of Research And Studi&s(3), 515-523.

Mukwana (2005).)A Study of Factors That Hinder the Effective Im@etation of Career Guidance and

Counseling in Public Schools in Vihiga County. Mhir University of Nairobi.

Ngumi, O. (2008)he Role of Career Guidance and Counseling in Gaf@eareness and

Planning among Public Secondary 8th&tudents: A comparative Study of

Selected Provinces in Kenya

Osoro,B.K., Norman E, &Wiliam A. (200Zareer Decision-Making of High School StudemsKenya

Retrieved from www.springerlink.com/index/k51103948325 on 0/10.2010

ParsonsF. (1854-1908 Retrieved fromen.wikipedia.org/wiki/Frank-Pansmn & May 2011.

Plant, P. (2001)Quality in Careers Guidance: Information Guidanceu@iseling A paper prepared for an OECD
review of policies for information, guidance andunseling services Commissioned jointly by the
European Commission and the OECD. Retrieved frapyhtww.oecd.org/dataoecd/35/47/2698228

205



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.![1
\ol.8, No.15, 2017 IIS E

Rajinder, S.G. (2010)postsecondary Education Preparation/Career Exgiora Designing a PilotEducational
Counseling Programme for Rural Counti&chool of Education & Counseling psychology, Doican
Republic of California, San Raphael.

Schimidt, J.J. (2003Jounseling in Schools: Essential Services and Cehgmsive Programmeblovember, 10,
2010 from http://www.counseling.org/cacrep/2001gtads700.htm

UNESCO (2000)Gender Sensitivity (ModulgSNairobi. UNESCO.

UNESCO (1998)Handbook on career counseling. A practical manaalevelopinglmplementing and assessing
career counselingA follow up to the world conference on Higherugdtion; Paris (5-9 1998)

Wanjira (2007). “Guiding and counseling Pupils ierigan Public Primary Schools: Head teachers’ aratHer
Counselors’ Role perceptions and Experiences”. @atThesis. Durham University.

Wanjohi, LW. & Mwaura, F.M. (2010-2011). Professib Training Opportunities itKenya Higher Education
Guidebook Elixir Service Master Ltd. Nairobi.

Weiyuan, Z., Xiaolu, H., & Mark, P. (March, 2002he evolution of career guidance and counseling. Héople's
Republic of China.

Wotuku, J.W. (2000)Status of Guidance and Counseling in Secondarydiizhé Case Study of Laikipia District.
Masters of Education Project, University of Nairobi

206



