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Abstract
The ideals of education in Ujamaa philosophy asieiated by Julius Kambarage Nyerere, the foundesigent
of Tanzania, are neglected phenomena in Africarcatihn. In about fifty decades of offering educatio
Africa, from the end of colonialism to the presesducation has not enabled Africans to be sel&neland to
live peacefully as brothers and sisters. The papalyses Nyerere’s ideals embedded in Ujamaa piplosand
realises that African education portrays a negidhe ideals of Nyerere and this does not augér faethe
continent. The continent requires education that weke it self-reliant in economics, politics andteral
practices. It calls upon African educationists &hink and revisit Nyerere’s ideals with a view dbarting
appropriate education for the continent. Threeoaglans to be carried out by African philosophereducation
that focus on constant reviews on interpreting Ky&s ideas, political participation and formingyanisations
which specifically deal with African philosophy afducation are posited. It is recommended that more
interpretation of Nyerere's ideas should be a ocwmmtus process. What also warrants further resemrch
combining academic work with vocational training.
Key words: Analysis, Education, African philosophy of eduoat African philosophy

Introduction

This paper comprises five parts numbered 1-5. Pgptovides the background and literature on Nyésere
concept of African philosophy of education. Paiis 2he problem statement. The methodology is erpthiin
part 3 whereas the actual analysis and discussrom fpart 4. The last part sketches the way forwatdhe end,
the paper is concluded and some recommendations.mad

1. Background Information and Literature on Nyerere’s Concept of African Philosophy of
Education

First the background explains what philosophy, atioo, African philosophy and African philosophy of
education mean, and then it delves into Nyererefscept of African philosophy of education. Philokpps
definedin various ways. Immanuel Kant defines philosophy as a way of life according to certain knowledge;
thus it is that knowledge that determines the whyife of a particular group of individuals (Kan1964).
Staniland (1979) defines philosophy as the criteegmination of the idealwhich individuals live by; these
ideals which individuals live by would entail just, morality, politics and religion. Olasunji (2008efines
education as a process through which learningdsitéged, or the process through which skills, wedge,
values, beliefs, and habits are passed on frongeneration to the next. African philosophy is defirby Bruce
& Janz (2009) as a philosophy produced by Africange and portrays the Africans perception of tloeldv
they duel in. Kanu (2012) defines it as the phifdsoal reflection and analysis done by the contenauyo
professional philosophers on African conceptuatesys and realities. Akinpelu (1981), Makumba (208l
Oruka (1997) define African philosophy as philosppinoduced by people with African interest andpitspose
is to resolve African issues. Thus, African philpey of education would be a philosophy of educatio
produced by people with African interest whose psmis to solve African educational issues. AkingéR81)
defines African philosophy of education as the magibn of principles of philosophy to solve proinie of
education in Africa. In this paper, African philggty of education will be taken to mean an integrateought
process that examines educational issues from gkfrigerspectives in accordance with universal thimko
arrive at solutions that make education relevadtraganingful to Africa (K’Odhiambo, 2010).

The idea of African philosophy from which we hav&iéan philosophy of education is traceable to dheient
Egypt (Kemites) whereas in the contemporary worltbak written by Placide TempelBantu Philosophyin
1945 provides an important landmark (Oruka, 199%g advent of post-colonial education in Africaratlated
thought in looking for educational philosophy thvetuld lay more emphasis on African cultures. Cutis
within the axiological branch of philosophy andtitidies values and education is a product of ayltuence the
description of education as value-laden affairh@lgh other branches of philosophy such as metashys
epistemology and logic significantly impact on ealien. As noted by Makumba (2007), culture is tham
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distinguishing feature of different philosophies.

African philosophy of education incorporates theaild of African communalism, which refers to thedencies
among Africans to attach strong allegiance to tleeimmunities characterised by collective coopenatod
ownership of resources by members of a communitgind 2006). Nyerere's Ujamaa philosophy espouses
communalism. As explained by Misia & Kariuki (201Nyerere notes four limitations that are evidemt i
Tanzania’s education and are common to many ofcafricountries today. First, education inheritednfrie
colonialists is elitist in nature such that it Bsijned to meet the interests and needs of a waalf proportion of
citizens and thus fails to produce an egalitariaciety. Second, the education has a tendency afotipyg its
recipients from their native societies thus creatio link between them and the society. Third, atloo tends

to emphasise on book- knowledge where education sirgésses on knowledge acquired through theorynand
life experiences. Lastly, education does not comisithool learning with work.

To address the limitations, Nyerere proposes tlileggphy ofUjamag a Kiswahili word meaning familyhood
or brotherhood (Cornelli, 2012). Nyerere is hightknowledged of his concept of Ujamaa philosophictvihe
considers to be the basis of African socialism.e Té&rmAfrican socialism,was coined in 1962 by African
leaders at a conference in Dakar, Senegal, to fifd@l@sophy to guide African countries which wereegging
from colonialism (Friedland & Rosberg, 1964). Herldamaa is a variant of African socialism. Educatio
policy for Ujamaa is self-reliance. A self-religmerson is defined by Njoroge and Bennaars (1988pawone
who is able to realise themselves, not only phylsigmd mentally but also morally, socially and empally.
For self-reliance to be achieved an individual metsange their attitude to be in tandem with theietps
ideology.

Nyerere opines that in the individual, just likeethociety, there is an attitude and for stabilityany given
society to prevail, there must be resonance betweeattitude in the individual and that of theisbc(Nyerere,
1987). What an individual thinks must be congruentvhat the society thinks. Nyerere’'s concept ofidsin
socialism is based on three major tenetstkviy everyone and exploitation by none; equitable distribution of
resources which are produced jointly, and equality respect for human dignity (Thenjiwe & Thali@09).
Africans traditionally are people who work togetHer the benefit of all members of the society andny
Africans hold the value of sharing and assisting another (Nyerere, 1987). African traditional eation was
for self-reliance.

Education for self-reliance, as explained by Nyer@967), can only be achieved in totality by auaation
system that combines practical work with academickvgo that learners will not only know how to readite
and perform some numerical tasks but will alsoridaw to interact with phenomena for their surviaatl also
for the good of the community in which they liveo @ larger extent, Nyerere’s thoughts are collingigh the
progressivism belief that, progress and changdusm@amental to one’s education (Robert, 1995). Rahates
that progressivism insists that students learn fsest what they consider most relevant to theiesivWhat is
important to the learners is what has a utilitarian value to their community; likewise Nyerere stipulates that
education should not divorce individuals from theeammunity but should rather make them useful fa t
overall development of their community. It is thgbupractical education that learners would be rdadyhe
real world and fulfill the philosophic ideals ofahtion for self-reliance.

Nyerere’s ideas marry with the Reconstructionigtald who believe that students learn more, remeffiastots
longer, and apply them to new situations betteoubh real experiences, rather than through mereogéy
(Ozmon, 1972). Nyerere’s reiteration on practicdueation touches much on methods of tutelage, girou
practical education students develop reflectiveuinyg methods to life’s challenges which arousesseeaf
commitment and responsibility in learners (Ozmd®i{2).He insists that education has also to prelgamers
for their responsibilities as free workers andzeitis in a free and democratic society, thinkingtfmmselves
and making judgments on all the issues affectiegntland the entire community. Nyerere (1967) maistdhat
learners have to be able to interpret the decisinade through the democratic institutions of theiety, and
also to understand their implementation in thetlighthe peculiar local circumstances where theppea to
live. To increase productivity and food securityekere (1967) proposes a school system that igritied with
practical work that enhances independence of legrimistitutions. This would relieve the governmefitthe
need to spare much financial resources to fund ddghimgrams and activities. This could only be agbkd
through a school calendar that is integrated withfarming calendar where learners will get timpaecticipate
in food production and at the same time get a chémaccess education.

Julius Nyerere strongly believes that the majomppse of education is liberation of the people dredriation
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(Nyerere, 1967). Education should liberate natioos economic and cultural dependency on foreigiona as
elaborated in Nyerere's Arusha Declaration of 186the ruling party’s policy on socialism and sedfiance
(Nyerere, 1967). Nyerere argues that educationseethe examined in relation to the existing sgcias one
that has no touch with the existing societal caod# would create privileges and inequalities id ant of the
country. He insists that a reformation of the sdlm@tem be done to outdo barriers of change whiohld
involve linking education to the process of produtiand moving from the exam oriented system oftcatian.
Nyerere asserts that the major purpose of educaioém transmit accumulated wisdom and knowledgéhan
society from one generation to the subsequent gigaps. That, education is a tool employed in treparation
of the younger generations so that they could vured to actively participate as worthwhile menshef their
respective societies and enhance development aimiemance (Elieshi, Mbilinyi and Rakesh, 2004).

Nyerere believes that for liberation to be effeelly attained, individuals should be first libeifeom the mind
since one could be liberated physically but stdt tiberated in the mind. Liberation being both atiar of
degree and process, impediments to actualisatiofteefiom can only be averted when the people become
conscious of their existence. One could receivecaiiion but still not free from restrictions brougtiout by
attitudes and habits. Education would free indigidufrom restrictions brought about by attituded &abits.
Education would be acknowledged to have achiewedhjective upon liberation of both the mind and tlody

of its recipients.

Nyerere (1967) explains that a truly liberated aratis one that is self-reliant and has freedom femmnomic
and cultural dependencies on other nations. Suwdtian is capable of self-development and indepethdece
and equal cooperation with other nations. On whicke should come first between mental and physical
liberation, Nyerere argues for mental liberationptecede physical liberation. After a liberatedividlial has
attained freedom, they would still recognize thatitt task is not ended and then they would seefeject
poverty, disease and ignorance.

It is the task of education in any nation as elatem by Nyerere to effect mental liberation oreatstk initiate the
voyage to liberation. A liberating education is dhat doesn’t seek to produce technicians who wbaldtilized
as instruments in the expansion of the economythmuteducation should seek to roll out men and womieo

have and can employ the technical knowledge ardyabcquired to expand the economy for the beraffithe

society (Elieshi et al., 2004). Nyerere reiteratieat what education should do is first, to have edingd

responsibility to challenge the social values dhdrhte the young people in the society who forbulk of it

and are actively involved in the entire processl@felopment as either skilled or unskilled labac&d, he
emphasizes that the education process and the lfesonaol system should educate the learners wghrteto

the social and economic system it operates.

If education for liberation is to be actualiseditg@a good number of obstacles have to be oblédras brought
out by Nyerere. To begin with, education shouldilinsonfidence to the learners that would enahken discern
factual from fiction and also critically look at whpeople regard as world’s best with the sole @firadopting

appropriate knowledge for their conditions. Ithe knowledge of these problems that would initthte process
of liberation as elaborated by Julius Nyerere. 8dceducation as explained by Nyerere should lzepasition

to integrate education and production and not dofusing on examinations as the core focus of dihrca
(Elieshi, et al. 2004).

Nyerere is against the socio-economic ideals treaevintroduced by the colonisers in Africa (Nyerer@87).
This individualism isolates the learners from tisereomic and social systems (Hinzen and Hundsdadtf9).
This was motivated by the fact that the economatesy introduced by colonisers was a capitalistesysthat
encourages individualism at the expense of the camitsn Nyerere notes that capitalism propagate&ssive
individualism, promotes the competitive rather tlla@ cooperative instinct in human being, expltits weak,
divides the society into hostile groups and gehembmotes inequality in the society (Nyerere, 1798

Nyerere advocates much for unity among Africansbikeves that it is the unity of the people thaild stem
the exploitative tendencies in people (Nyerere,7)9Ryerere believes that people of Tanzania, drathy other
country, have to live as a family and he emphasesgmlity among the people because social justicaat be
achieved if there is no unity (Thenjiwe & Thal09).

Before the introduction of the Western system afoadion in Africa, the aim of the indigenous edigratvas to

preserve and perpetuate the cultural heritageeofaimily, the clan, and larger groups. The indigeneducation
was for every member of the society. Every memli¢he society had a role to play in educating thiddc The
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advent of the Western formal education changeduvtingle education system of the Africans. Educatieodme
a privilege of the chosen few. It also introducedst®rn values and traditions that were in direciflm with
African values and traditions. Nyerere sees Westeluctation as a way of colonising the mind of tHacans
which saw him initiate the efforts to restructune education system to decolonise the minds afieffricans.

African socialism advocates for sharing of econonaisources in an African way that is distinct frofassic
socialism (Bismarck & Cranford, 1979). Nyerere’sicept of Ujamaa when applied in education resonaiis
the principles of humanism as a philosophy of etiongLesley, 2008).

Humanistic education regards grades as irrelevadt @nly self-evaluation is meaningful (Huitt, 2009)
Humanistic approach observes grading as a probassi¢rails learners from real societal issuesdrking for
grades (Huitt, 2009). Nyerere faults an educatigsiesn that encourages learners to believe thatatiducwas
only worthwhile if acquired from books thus being advocate of practical education (Nasongo & Musung
2009). Just like the humanistic approach, Nyerdrgenves that examinations condemn other learnetisegs
favour others and in so doing this the condemneeldp inferiority yet they are the majority andsagh a class
structure is created right away by examinationsefidye, 1987). Humanistic approach to education eates for
an education that is concerned with the needsefdairners and wholistic development of the learifiuitt,
2009). The role of the teacher in a humanistic etlao is to foster a learning environment thahiguiry based
to provide meaningful learning (Huitt, 2009). Likise@, Nyerere argues that learners cannot be ineefjiato
the society by theoretical teaching and learningefidre, 1987). However, unlike classical humanishictv
emphasises individual interests, Nyerere's appr@abtocates for education that seeks to serve theestis of
the community as a whole (Nyerere, 1987). Nyereokd at education broadly and stresses the imp@tah
adult education.

International education community and educationedason-governmental organisations have acknowledged
Nyerere’s philosophy of adult education and acedrhing and consider it to be very progressive $i¥fjs1994).
Yussuf acknowledges that Nyerere’s philosophy aflladducation and learning resonates with Pauldrése
concept of conscientisation. Nyerere is highly édooed that adult education could be a means toldprent
and a better tool to political consciousness to fkeple (Mulenga, 2001). According to Nyerere, thest
significant function of adult education is to areusonsciousness and critical awareness among tEepand
create inspiration in the learners to desire tonghaand understand that change is possible (Nyetr®78). The
second function of adult education is to help peaf#termine the nature of change they intend taghketbout
(Nyerere, 1978). Nyerere further argues that addlication, unlike education of the youth, has imiated
benefits. Education of the youth takes about tweedrs for the benefits to be realised whereasahadiults the
benefits are immediate since they learn and soewy #pply the knowledge to solve pressing problemth®
society.

2. The Problem

Provision of education in Africa, and elsewheretlie world, is expected to solve all problems fadgd
humankind and this is what Nyerere’s philosophyJgmaa advocates for. Nyerere emphasises edudation
makes the continent self-reliant and enables tigetis live as brothers and sisters but these hatebeen
achieved in the last five decades. Education fes¢hdeals is, somehow, neglected in Africa. Afdepends on
foreign aid and manufactured goods from developmtchiries. The level of technological developmenstif
low. There are conflicts in most countries. Manymivies have not taken the issue of adult educaésiously
and examinations have become the focus of educaiatear indication of how far self-reliance hag bheen
attained.

Nyerere stresses education that makes one un-tatgkiand at the same time a non-exploiter of stlyet
African countries are characterised by corruptiod axploitation of fellow human beings where resesrare
unevenly distributed. What Nyerere philosophisesruand postulates in his various speeches anchgsitias
remained without being put into practice. The pamealyses these issues with the aim of chartingwthg
forward.

3. Methodology
The suggested methodology for the study is analydie structural meaning of analysis is derivednfrthe
Greek term ‘analusis’, where the ‘ana’ means ‘upilev ‘lusis’ means ‘loosing’, ‘separation’ or ‘dissition’
(Harper, 2001-2012). The etymology of the term bantraced to the ancient Greek geometry and plgloso
(Pinto, 2001). In philosophy, it is evident in Saigrs high concern with definitions as it is in Bwt'dialogues
of Socrates” (Gentzler, 1998). Aristotle says tleatsoning about means to a given end is analogiggometric
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analysis in his Nicomachean ethics (Corbett & RHHEI99). Rene Descartes admits using analysisisixly
in his “meditations”. Moore in his publication 0899 sees analysis as a decomposition or breakddwn o
complex concepts into their simpler concepts sbithdogical structure is displayed.

The paper attempts to break down Nyerere’s ideastadrucation with a view to finding appropriataieation

to solve African problems such as lack of techniol@igadvancement, dependence on foreign goods alnes:
Breaking down an idea is similar to interpretingidea and the paper attempts to break down Nyeréteas.
Analysing Nyerere’s ideas and the discussion tledloviis would provide a good ground for attesting fo
contributions of Nyerere to the contemporary Africghilosophy of education and how this could be of
significance to the African social, political ancb@omic problems.

4. Analysis and Discussion
History is replete with ideas which were neglecidten they were first presented but later when pebplve a
rethink about those ideas they apply them to effdwnges for the better. A typical example is Soren
Kierkegaard (1813-55), whose ideas on existentialigere neglected but later became recognised (Ozndn
Craver, 1995). Kierkegaard proposed the value bjestive knowledge which could counteract the estaah of
objectivity that threatened the survival of humantkbut was not taken seriously, yet after World Wapeople
realised the importance of his ideas on subjegtivilyerere’s Ujamaa ideals on education for selience and
emancipation of the continent of Africa may suffiee same fate like that of Kierkegaard. Nyererdiscational
philosophy as represented by Ujamaa is to makeeaisi of Africa self-reliant.

Self-reliance is portrayed in economics, politicgl aocial cultures. A self-reliant person doesexqtloit other
people and at the same time they are not expleitalthis self-reliance must first manifest itselfl@arning
institutions. It is in learning institutions whelearners are easily initiated into ideology of tieion so as to
have a foundation for future development. As exm@di by Ozmon and Craver (1995), education is tls be
instrument to change the society and this is adedcéor by adherents of reconstructionism and Mgamnxi
Nyerere realised that for the society to be recantad for the better, education must be transfdrr&elucation,

in all its aspects, is to make learners self-r¢land this entails that the education provided rbesintegrated
with production. Learners learn to produce whay tleguire which include food, clothing, furnituesc.

In most schools in Africa, food for learners isiszed from outside even if there is enough landfamdurable

climatic conditions for production within the schodhis is contrary to the fact that from 1960s i&dn
governments expanded the provision of educatioasso lay the ground for food sufficiency (Kwapot§88).
Schools do not make their own furniture or sewrtlogin clothes. All these are sourced from outside the
curricula hardly prescribe these areas of knowledgédess it is a vocational institute. The focusedfication
stake-holders is to pass examinations and geficatéis, the idea which Nyerere repudiated.

When learners graduate from schools without theephof self-reliance, they perpetuate a cycleegfethdency
on foreign goods and values, a scenario descrigedyamnjoh (2004) azenophilia,or Europhilia, when they
love European values and goods. To break this dy@t®mes difficult because generations and gepesbf
learners will follow suit. An educated official Wileel good when driven in a foreign make vehidke IPrado or
Pajero, rather than to be seen riding on a biayateng their routine education duties. Educatiansif-reliance
is to stimulate thought and to question why a caquint the continent of Africa is not technologiga#ible to use
its locally manufactured vehicles, in a period bbat fifty years of attaining independence fromotidlists.
What hinders this advancement in the continent rnestlear to the learners so that they may stdwotve the
problem. Every salaried educated person, becaeseatte not grounded into the concept of self-rekarwill
endeavour to buy a foreign make vehicle so thay #rgoy the glory of “artificial prestige” that gsewith
owning the state-of-the-art vehicle, notwithstagdine educational and economic import of the act.

To depend on foreign goods and values is an agfpestploitation. It shows that you are easily exigld and
your mind is easily swayed by what others produwtfgence you do not have an independent mind #rabe
creative enough to chart the destiny of a peopls.dducation to instill in the mind ability to @d exploitation.
Nyerere advocates for education that liberatesrtinel. Ask yourself what resources you lack that engdu not
to produce the goods that you need.

Nyerere wants an African to be educated for thdicent, but in a situation where almost everythirsgd in
Africa such as machinery, clothes, food are immbrieé becomes questionable why an African shoultd ge
education. As observed by Higgs (2003), what iete&s education in Africa is in most cases jusgflection of
Europe in the continent and an African is hardlyaaded for the continent.
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The feature of African economies is borrowing ohds for development, especially from the World Bank
former colonial countries and other friendly nasioit is difficult to get an African country whiatan boast of
enough funds for its development. When African ¢oas present their budgets to their respectivéigments,
usually there are features of borrowing to fill betl deficits. Statements made by African leadershear
subjects contain cautionary phrases such as “peosichducive environment for foreign investors, do scare
donors etc.” The big question is: Why are Africauatries unable to fund their development projdity, years
after gaining independence?

In most cases the funds borrowed end up in the giealf politically connected people and some fuads
siphoned out of the countries and kept in safe baverseas. The tax payer continues to repay &mslovhich
has not improved their lives at all. No leaderduls up individuals who take capital abroad becdlusdeaders
themselves are the ones who are continually acaofsedrruption. No development project is completedier
corrupt regimes and sometimes big development giojare commissioned so as to offer conduits for
corruption. Nyerere’s idea is not to rush developimprojects by borrowing but to develop at your own
appropriate pace.

Education for self-reliance as envisaged by Nyeisreducation that transforms an individual’s eqoim
thinking. As noted by Oruka (1997), quoting Karl dMaeconomics rules the world. A country which angrful
economically may dictate terms to the whole woitdthe thinking of Nyerere, a developing countrydsstrive
at its pace to develop. The striving is to be pesgive from the lowest and aiming at the highestlleDuring
the striving to achieve the highest level, the vidlials must understand their position and owi liey should
not end up borrowing to reach the higher positienduse this will be artificial and not sustainaibl¢he long
run. The speed of economic progress, in Nyerehirking, is not important. What is important is ceang the
destination when you own the procedures and theegees that go with the progress. In Africa atntioenent,
countries aim at speeding economic progress withakihg into account whether what leads to the ated
economic progress is understood and fully ownedhigycitizens. Citizens are usually subjected taayefor
endless debts as a result of borrowing for econa®ielopment. Nyrerere is for the education thatées the
citizens to understand the genesis of their problaattain progress and this is why he advocatesducation
for both the youth and adults.

Education for self-reliance entails political libéibn. Education has not liberated Africa politigalBy

interpreting Nyerere's view, political liberatiomasts with the learners who later become adulz&its. When
learners are initiated into political thinking dugi their school days, they are made to questionptigical

direction of their community. They get sensitisedpiarticipate in the political affairs of the commity by

voting, when they are allowed by law, and demandh&g elected leaders do the right thing thus ntakire
society democratic, fulfilling Nyerere’s maxim thdémocracy in Africa is as obvious as the tropmah. If

citizens are politically active, issues of corropticould be unheard of in Africa because the giszerould be
questioning issues that violate their rights anénegeeking redress through appropriate institutidben
leaders make political crimes with impunity andytlage not questioned by the citizens, it indicabed political
self-reliance has not been achieved and the proldenwith education. It shows that the educatigsteam has
not sensitised the citizens to be inquisitive.

The essence of Ujamaa is brotherhood or familyreowtlit arises from African cultural traditions dsserved by
Cornelli (2012). In Nyerere’s thinking, all Africanare brothers and sisters under the same famdwikras
Africa. It is ironical to find brothers and sistdighting one another. In the 2016, as explainedbyrie (2016),
Africa, which has 16 percent of the world populatiexperienced more than half of the world conflicidents.
In such a situation, the idea of living as brothemsl sisters is difficult to implement. Educatiaivacates for
national unity and the shunning away of xenophelgics and this is in tandem with Nyerere’s Ujamaay\Wé

Africa prone to conflicts where people do not lagbrothers and sisters? This is an evident fadtisxlucation
which does not unite the continent.

African culture is continuously changing. Somelod good cultural practices that Ujamaa espouseschking

for the vulnerable members of the community arelyamplemented. Once a member of the society basibe
destitute, they cannot fall back to the societydiopport because of the individualistic tendenaib&h Nyerere
talks against. Unlike in the past, no one carestlfier orphans, the aged and persons with disabilifide
education system in Africa is not accommodativeughotake into account the good cultural values bseaf
individualism and the focus on passing examinatioftse question is: Since Nyerere’s ideals have been
somehow, neglected in African philosophy of edwarativhat is the way forward?
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5. The Way Forward for African Philosophy of Education
There are three important action plans that camnbttuted to help in propagating the ideals of roga as
enunciated by Nyerere. These are constant revigarsicipation in politics and formation of orgarimas for
the philosophy of African education. African coue$r can take these initiatives individually, regithy or
continentally.

When an idea is constantly reviewed it stimulabesight and people discover new insights. It is wotéhy that
Nyerere's ideas form topics of study and discussioudifferent fora, for instance, a PhD thesis bgrilli
(2012) at the University of Birmingham. This pamgso tries fulfilling the same mission. In the ®wj an
attempt should be made to hermeneutically intefdyetrere and philosophers of education in Africausti take
this seriously.

Participating in politics is an invaluable ingredlién transforming the philosophy of education ifriga to
respond to African needs. Politics controls evartd can easily transform education. No matter havehm
philosophers philosophise, if they do not havetali power and political will, whatever they sajlwemain as
archives for future references. This was realispdPlato (c.428-c.348 BCE) who recommended thatdesad
must be philosophers. Philosophers must take apfwvein politics so as to transform education finiga. The
false notion, whether in law or not, that civil e&nts should not take part in politics or politd®uld be left for
politicians is something that should be challengedorder to institute liberating laws. It is the tguof
philosophers of education to challenge such notigvisen education philosophers join politics, thagidd not
accept to be swayed by the mainstream politics rbust stand up for a course, and that is transfaymin
education.

Unity makes people strong. It makes people to $terlied to and to be respected. Philosophers ofiddndn
Africa need to form national, regional or contir@rgociety dealing specifically with philosophy education.
Examples such as Philosophy of Education Sociefgrefit Britain, Canadian Philosophy of Educatioci&y
are worth emulating. When African philosophers faguth societies they can team up with others oflaim
interest at regionally or global level to think iseisly about African education. The Internationatiork of
Philosophers of Education, which is a global bdayds biannual conferences and since its inceptid®88 it
has held two conferences in Africa. When thereatiomal or regional or continental societies deslimith
philosophy of education, more conferences on pbjby of education can be held in Africa.

Conclusion

The continent of Africa needs Nyerere’s ideals @keeducation relevant in solving issues in Afridheration
in economics, politics and cultural issues is tbke of education. When Africans do not live as beos and
sisters, it is an indictment to the education systieat does not sensitise both youths and aduliemeand their
civil rights.. When African complain of poor leadkip that is the failure of philosophy of educatibio society
can reform when the education is not reformed. ilkals of Nyerere are still relevant. They neetlgéaevisited
and implemented.

Implementing ideal principles is a continuous psscePeople need to be reminded consistently through
speeches, writings and any other media to reflacthe cherished ideals. A parallel can be drawmfdesus’
teaching whereby he summarised the whole essenite @ible in one word: LOVE and churches still ozl

this. Preaching in churches is to reach the uleémaglity which is love. The same principle is lggp in
Buddhism, whereby to reach the ultimate which isvéha is to follow the Eightfold path-right speecight
action, right livelihood, right effort, right mindiness, right meditation, right beliefs and rightentions.
Nirvana can be equated with Christian love. Theesapplies to Nyerere’s ideals of Ujamaa. To prapathe
ideals of Ujamaa requires heroes and heroines whdetermined to voice education concerns in Afticaugh
speeches and writings and these propagators nsasgain political power so as to have the greatgsact.

The ideal of combining practical work with acadesnieeds further exploration for the continent’'scadiion. To
spend valuable time learning and then you spendsyfea training for a vocation is time consumingriéan
countries need to do more researches in adult édocahich can empower the populace.
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