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Abstract

In this study, the variables having impact on tha&lent motivation have been analyzed based onrtitdes,
conference papers, master's theses and doctosertdiions published in the years 2000-2017. Al witd 65
research papers were selected for the researchiahated the data were collected through qualitatisearch
techniques through document review and contentyaisalAccording to the research results, the muogbrtant
factors affecting student motivation are the fietd¢eacher, teachers’ classroom management skilistheir
teaching methods. In this research, factors haVess influence on the student motivation are patent
communication, student characteristics and stuelgdi In addition, relational search type was usede than
others, mostly students were selected as the guuyp and most researches were conducted in USA and
Turkey.
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1. INTRODUCTION

Since scientific researches are of great importanderms of the development of science, it is Beagy to
study these researches carefully and pursue thetmaously in order to be aware of the developménthe
future. Odom et al. (2005) indicate that assestiiegresults of previous research and the scientfszarch
process will contribute greatly to scientific pregs by examining the contextual development of ewéaiwork
written in the relevant field. It is a generallycapted fact that education system has a greatteffedhe
continuous development and improvement of a soeirtythe educational research has really significapact
on the development of the education system (CemhiKaicik, 2002). Giving the necessary support tersitic

research provides benefits to the level of develamnof the country positively and gives directiorthe policy
that needs to be planned for the future (Turanallay; Bektg and Yalgin, 2014).

In the literature, motivation is identified as arde that stimulates, directs and sustains behavior
(Brophy, 1998, Glynn and Koballa, 2006; Palmer, $0@®n the other hand, student motivation or leayni
motivation is defined as "the tendency of a studerind meaningful and useful academic activiaesl to try to
obtain academic benefits from them” (Brophy, 1998,205). According to Cavas (2011), motivation is a
fundamental education variable as it helps preWolearned skills, strategies and behaviors to mi@mew
learning and performance. Without motivation, proparriculum and good instruction are not enough to
guarantee the success of students (Dornyei an@1C4i298).

There are factors affecting student motivation ahdlent achievement considerably on the basis of
establishing effective and efficient learning-tégaghprocess in education systems. The studies shawy
motivational factors (psychological, social andterdl): Intrinsic and extrinsic directions, pardritdluence and
participation, family history, peer pressure, sdffeacy expectations, effort, value attributed aorelative,
anxiety, self-regulation and determination of gpaddent perceptions, learning strategies, teackiyte and
school environment (Brophy, 1998, Garcia, 1995,edand Haladyna, 1989, Pintrich and Schunk, 198@hS
Granville and Dika, 2002). For example, it is statbat the school environment optimizes motivatamd
learning when it is accessible, secure, positiegs@nalized and empowering. Teachers here, of epptay a
very important role because they are an integral pithe school environment. Researches indicttas
teachers' knowledge and skills, motivation levelaldications, forms of evaluation, teaching stygiality of
enthusiasm and enthusiasm can contribute to thévaion of the learners. The more enthusiastic,ivated
and qualified teachers are in teaching and evalgathe greater the capacity to increase learnetvation to
learn (Williams and Williams, 2011). Furthermorack of participation in the parents' educationhef students
may have a negative impact on the sense of incden@es and lack of value for the materials thedohil read
because studies indicate that there is signific@htionship between parent involvement and childre
academic motivation and educational developmentt{@a, Fleming, and Gottfried, 1994).

Motivation is a critical component of learning apthys a very important role in helping students
become involved in academic activities. Motivatisndefined as a situation that gives energy to \ieha
directs and sustains it. This includes goals anidigcrequiring that the objectives provide motiiean to move
and action. Action requires effort and insisterceperate for a long period of time. Motivation ahwes a set of
beliefs, perceptions, values, information and agtithat are totally related to each other. Motoattan lead to
many behaviors and it is important to understamditfiportance of motivation in an educational sgt(@uhag,

112



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) 5-'—.!l1
\ol.8, No.12, 2017 IIS E

Larik, Tagar and Solangi, 2016). Learning motivatis a vital precursor to profound and effectivarieng. On
the contrary, the absence of the same learning coemi is a major preventive factor preventing desg
effective learning (Covington, 2000; Maehr and M&g 1991). According to Schumann (2004, p. 264),
positive emotions (motivation) between the strongtimation and the learning process affect the cibgmni
process positively; the cognitive process deliveesy knowledge; new knowledge learned also strengthe
positive feelings (motivation). Motivation suppottsarning progressively; So that students can dgveich,
adaptable skills rather than simple tasks (Beckd200his is the power of learning with motivationda in this
way, students are able to acquire and think thranfgrmation, actively process it, and use it efffezly (Dai
and Sternberg, 2004).

According to Suhag et al. (2016), motivation hasesal effects on the learning and behavior of
students: Firstly, motivation leads behavior tocsfieegoals. Motivation sets specific goals thabpke strive for
and, thus, influences the choices of students. \Wttin also increases the effort and energy toroéte
whether a student will pursue a task that is diffivith enthusiasm or lifeless attitude. Motivatioiill be an
important factor affecting the learning and sucadgbe students by affecting the initiation anaetoouity of the
activities, increasing the time of the students$iedu Motivation affects how information is procedsand how it
is processed as it increases the cognitive prowpgsibcess and, thus, motivated students get mahimeéd to
understand and examine material than to observeitgamovements just superficially.

According to Palmer (2007), student motivation risegsential element for high quality education, and
learning does not really occur unless a constanivatmn is provided for the student. Internal mation and
external motivation are common types of motivatimed in researches (Deci and Ryan, 1985, Brieffddag,
1977). According to Deci and Ryan (1985), intrinsiotivation depends on individual feelings, intérinatincts
and desires, but external motivation depends onirtbentives of external events, their purpose, Hredr
external stimuli. Intrinsic motivation arises fromithin the individual, and is guided by pleasurel satisfaction
performed on the challenge. Internal motivation &amique possibility to release human potentialafRand
Deci, 2000). Wang, Lin and Chen (2008) classifyn@ay motivation as a five-step process: Desir&riow,
willingness to participate in an activity, desicedomply with official requirements, and desireréach a social
goal and desire to escape. Shih (2010) examineditgamotivation in two groups as career advancéraed
learning.

As a result, the examination of the content of sheentific documents in the field of motivation has
great importance on educational process. In thidyst165 scientific studies were examined and tgables
that affect the motivations of the students weremeined. This research can be regarded as vergriant to
determine the future needs for motivation in tieddfiof education and to provide necessary developme

The purpose of this research is to determine thiables that affect the student motivation and tius
examines and analyses the studies that influenggest motivation. This study will help to increatee
awareness about educational process.

2.METHOD
Since the purpose of this research is to deterthim@ariables that affect the student motivatibexamines and
analyses the studies that influence student mativaffhe studies consist of the articles, confeeepapers,
graduate theses and doctoral dissertations publish2000-2017. A total of 165 publications weréested for
content analysis. The distribution of researchety/pg is presented in Table 1.

Table 1. Distribution of Researches by Type
Research Type n %
Article 132| 80
PhD thesis 19| 11,51
Conference report 10| 6,06

Master's thesis 4 2,42
Total 165 | 100

Data Collection

The data were collected from 165 academic pubdioati First the researchers were collected and then
content of each research was analyzed. Documeigwesovers the analysis of written materials thatvjzle
information about the issues that need to be imyatstd (Yildirnm andSimsek, 2006). A document review is a
systematic review of existing records or documexsishe data source. The basic condition for a ssbge
document review is that the necessary documentbedonund, examined and necessary arrangementecan
made so that a synthesis can be made that wilaleertain situations or views (Karasar, 2007). ifigknto
account the processes determined by Yildirnm $imgek (2006) in the document review, the full textsthod
research papers in the study group were obtaireed the databases. In this study, the documentwewvias
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carried out following the following steps: a) Aceggy documents, b) Control of authenticity, c) Urstiznding
of documents, d) Analysis of the data and d) Ushmg data. The study's working group includes phblis
articles, conference notices, master's thesesdanotbral dissertations on "factors affecting thetivation of
students".

Data Analysis

The research data obtained by the document anailgsis analyzed by content analysis method. 1656
studies published in the years 2000-2017 were exeéimiThe main goal in content analysis is to retheh
concepts and relationships that can explain thieateld data. The basic process in content anallydis bring
together similar data within the framework of sfiectoncepts and themes and interpret them by d@iyan
them in a way that readers can understand (Yildanmd Simsek, 2006). In the process of analyzing and
interpreting 165 scientific studies, attention vpas$d to the stages of naming, category developnvatitjation
and reliability, frequency calculation and intetaten. In the stage of naming and category devetog of
content analysis, each of the articles was examuaeefully and the variables affecting the motioas of the
students were classified under the categories.

Validity and Reliability

In order to ensure internal validity of the workisi expected that the findings and results obthst®uld reflect
the reality. Explanations on how these checks beiage should be clear and understandable enoustisby
the reader (Yildinm &imsek, 2006). Accordingly, in order to obtain intermalidity, the data obtained in the
investigation were interpreted after the informatmn the situation presented in the findings was@nted. It
was noted that the articles assessed for validity reliability were analyzed based on the opinidnthe
researchers. The frequency and percentage of tiepetf the analyzed scientific studies based oe th
determined categories were calculated and intexgrétased on this information. In studies condudigd
researchers, the method, data collection toolspbagnand data analysis were analyzed. Glesne astikih
(1992) state that sharing qualitative research wkperts in this field and receiving feedback frdram will
increase the reliability of the study. In the metHor external validity, the description of the eascher, the
study group, the process of collecting and anatyzhre data are explained in detail. To ensure titernal
reliability of the study, the coding performed dwithe analysis of the data was independently nzade
compared by two investigators. In order to ensheeexternal reliability of the work, the approadhwork, the
steps followed and the methods used are clearkepted in details.

3. FINDINGS
Within the scope of the research, a total of 16&udwents were analyzed and the pattern/methodhison of
the surveys is given below in Table 2.
Table 2. Distribution of Researches by Pattern thde

Pattern / Method | Number of Research
Relational Search 108
Experimental study 57
Total 165

According to the data in Table 2, two categoriegr®d in terms of research design/method. 108 of
the research documents are related to relatiormklsetype and 57 of them are experimental studiée
distribution of the researches according to thdysgroup is given in Table 3.

Table 3. Distribution of Researches by Study Group

Working group Number of Research
Student 120
Teacher Student 23
Research document 15
Teacher 4
Teacher-parent-student 3
Total 165

There are 5 categories in the study group of reedocuments examined according to Table 3. The
study group consists of 120 articles, 23 teacHggesearch articles, 4 teachers and 3 teachempastidents.
It is observed that more research has been donstugients and teachers. The distribution accordinthé
countries in which the research was conductedvisrgin Table 4.
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Table 4. Distribution of Researches by Country dfjd

Countries Number of Research
USA 76
Turkey 10
Canada
Netherlands
Malaysia
Australia
China
Britain
Japan
Singapore
Finland
Pakistan
Indonesia
Germany
Ireland
Norway
Greece
Hungary
Israel
Iranian
India
Saudi Arabia
South Korea
Taiwan
Spain
Italy
Swedish
Austria
Slovakia
Romania
Moldova
Latvia
Czech Republic

South Africa
Brazil
United Arab Emirates
Thailand
Kenya 1
Total 165
In Table 4, there are a total of 38 countries whesearch documents are examined. 76 of researches
were conducted in the USA, 10 in Turkey, 6 in Canadd the Netherlands, 5 in Malaysia, 4 in Ausirakhd
China, 3 in the UK, Japan, Singapore, Finland, taki and Indonesia, 2 in Germany, Italy, Swederstriay
Slovakia, Romania, Moldova, Latvia, the Czech RéipuBouth Africa, the United Kingdom, Ireland, Naay,
Greece, Hungary, Israel, Iran, India, Saudi AraBiazil, United Arab Emirates, Thailand and Kenygis clear
that the studies carried out in the field of studantivation are mostly in the USA and Turkey.
Four findings were obtained from the obtained date themes created are the subject of the research
the design/method, the study group, and the camtihere the researches are done. The categodes tne
theme of the study are given below in Table 5.
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Table 5. Distribution of Researches by Theme/Subjec
Field f Variables Affecting Student M otivation f
Teacher Classroom| 167 Teacher communication skills
Management Skills Teacher's classroom management ability 30
Helping students in determining goals n7
Positive attitude 15
Provide effective participation of students in t@ssroom 14
Understand the needs and information of students 13
Help students improve their personality 1
Give responsibility and courage 0
Keeping expectations high D
Out-of-class interaction between teacher and studen 5
Use of prizes 4
Create a free and comfortable teaching environment 3
Ethical behavior 2
Preliminary judgments 1
The burnout of teachers il
Teacher Teaching | 140 Teaching methods and strategies used 36
Methods Use instructional technologies 25
Making topics interesting 28
Use of material 18
Establishment of a student-centered learning enwient 12
Use of mobile technologies in lessons 8
Integration of education and education with refal li 5
The homework is appropriate for the student 4
To inform the students about the goals of the @urs 4
Select course resources from students' own lists 3
Positive feedback 2
Parent Communication 12 School-family cooperatiod imforming parents 11
Student Features 10 The emotional proximity ofgtuelents to the lesson and the subject | 9
The quality of service that students perceive 1
School 4 School management, school climate and culture 4
There are 5 categories in terms of the purposedstdpf the research documents examined in Table 5.
The most important areas affecting student motivatire the field of teacher teaching methods (Tiegch
methods and strategies, use of instructional tdolgres, making topics interesting, use of materitdsmation
of student centered learning environment, use dbilmdechnologies in lessons, integration of edocaand
teaching with real life, conformity of assignmetudsstudent level, giving the course resources frioenstudents'
own lists, providing positive feedback), repeateld Iimes, and the field of teacher classroom mamagé
skills (Teacher communication skills, classroom agement ability, assisting students in determirgogls,
positive attitude, providing active participatioh siudents in class, understanding student intet@stl needs,
helping students to develop personality, givingoesibility and encouragement to students, theofisewards,
the creation of a free and comfortable learningremment, ethical behavior, the prejudices of teaskand the
exhaustion of teachers) having the frequency oétigpn 167 in researches. The other areas tha¢ hess
influence on student motivation according to theldaare the area of parent communication (schaullya
cooperation and parental information) with 12 rémet frequency in researches, the field of student
characteristics which repeats 10 times (the ematiproximity of the students to the lesson andsihigiect) and
4 times repeated school (school management, schiowte and culture).

W
w

™

4. DISCUSSION AND CONCLUSION

According to the research results, the most impbfeectors affecting student motivation are thédfief teacher,
classroom management skills and the field of te@cheaching methods. In the research, factorshhae less
influence on the student motivation are parentahrmuoinication, student characteristics and scho@ddi€eThis
study also indicates that more research was coeduot relational search, students were selectedlynas
study group and research was carried out mostiSA and Turkey.

One of the most important areas affecting studestivation is the factor of classroom management
skills of the teacher. In general, effective classn management is a practice that enhances thenssid
independent learning abilities, productivity anchiagement, and the most important purpose is tognte
teaching and learning process from being interdipied to continue in a well-organized teaching keadning
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environment. Providing effective classroom managgmemains as a major challenge for teachers (Ewert
and Weinstein, 2006). According to the study byoEI{2009), teachers' classroom management skidste
main determinants of effective classroom climateniation. The communication skills that the teaches in
this field have a very important place in the shideotivation. Teacher-student associations estaddi in a
qualified and confident communication environmefi¢ct both student motivation and academic sucaoess
positive way (Erwin, 2003). In addition to classmodormal communication skills, informal communicati
outside the classroom seem to strengthen the aweédtip between educators and students (Pogue aygnAh
2006; Jones, 2008). In this way, students haveogp®rtunity to share their subjects and problentt wieir
teachers and continue to operate in a more motivatey, feeling more valuable (Jaasma and Copp&9;19
Lau, 2003). As Erden (2005) states, teachers neezbthblish an effective communication environmesmd
positive learning environment for the class. Thaults of this study indicate that the teacher'scattbehavior
influences student motivation. The positive att#uof the teachers has great effect on the motivatiothe
students by influencing the motivation of the snide the attitude towards the school and studyamg the
confidence of the students (Oztiirk, Kog &athin, 2003). Teachers in the classroom shouldtshbw positive
attitudes and avoid student embarrassment, crticisumiliation and punishment. Again, accordingthe
research result in this field, the prejudice of thachers influences the motivation of the studehemchers’
beliefs have great influence on student attitudes ehaviors. Beliefs are inherently cognitive atw not
change easily unless they are important for a kimg to develop (Mcleod, 1992). The study also tsiut
that, in this field, the burnout feeling in the ¢bars affects the student motivation negativelycnBut feelings
of teachers can significantly reduce the quality lifd and cause deterioration in teaching prodifgstiv
(Koustelios and Tsigilis, 2005). As teachers’ bwiimcreases, the student criticism increasesijcgaation in
both classroom preparation and classroom activitegseases. For this reason, the sense of effmfastudents
in the school is often diminished; in other wortksachers’ burnout reduces the motivation that érfes the
learning and participation of learners (Maslach &edter, 1999). According to Shen et al. (2015pcteers’
burnout significantly weakens the motivation ofdsnts.

One of the factors that effect student motivatiasifively in the documents examined is related with
teaching methods of teachers. According to Bayraktasearch (2015), in order to create an effedtdaching
and learning atmosphere in a classroom, it has aeleieved that teacher's effective use of methedbniques,
tools and materials in relevant teaching field Aasmportant effect on student motivation. Mend230@) also
emphasized that an effective classroom environnvelmth enhances the motivation of the studentsulshbe
sufficient for the teaching methods and techniqoishe educators. By using exciting and unique haag
techniques during training, the trainers betterpadhe students to the lesson, which enables tleeget the
motivation for success (Bolkan and Goodboy, 201t0% also seen that the ability of the studentateel to this
field to choose the course sources from their owsts lhas effect on the motivation of the studekithen
students are given more primary resources (in otloeds, recommended book chapters), the achievescent
is higher, and, thus, it is expected that providimgre learning resources on a topic forms a monepéete and
richer mental model of the mechanisms underlyirg phoblem that encourages learning (Te Winkel gt al
2006). Patall et al. (2008) emphasizes that chofcevery kind increases inner motivation. This shaivat
providing options gives students the opportunity eixperience autonomy and competence that increases
subjectivity and motivation. The resources providedthe pupils should be informative, including rlsag
topics, so that the choices of the pupils shouldeleged to the learning theme (Katz and Assor 20Pividing
original literature sources is more effective iding the necessary motivation to provide stuslemith a
degree of preference to autonomous motivation, gdaed competence, and allowing them to select a pre
determined set of resources throughout the sekldpment process, while helping to answer questions
measure factual knowledge, allowing them to chdose a predetermined list seems much more useér th
using teacher authority (Wijnia et al., 2015). Ressh findings show that positive feedback from kegis in this
area has an effect on student motivation. Bori€l {2 argues that positive feedback can be a mottydactor
in his research, and teacher praise motivates himmitate what he sees in his students, so gefiivgitive
feedback is a confidence building. For this reasostudent will want to praise again when he isspahby a
teacher, and he will continue to be more willingltothe same.

The results of this research also indicate thaptrent communication has less influence on thaestiu
characteristics and the school field student mtitwathan the field of classroom management skilhgl
teaching methods. According to the researchersnpslr participation in the education process sicguitly
affects the motivation and academic achievemett@tearner (Fan & Chen, 2001; Hill & Tyson, 20@%tall,
Cooper, & Robinson, 2008; Pomerantz & Moorman, 2(P0merantz, Moorman, & Litwack, 2007); Spera,
2005). Research suggests that for students wittmportant support system, motivation and particgaire
likely to be higher than for non-supportive stude(¥arks, 2000). The support of parents in edunaisoan
indispensable part of the student's motivationasatemic success. Again, in the field of studeatadteristics,
according to another research result, the posgivetional experience plays an important role indaosic
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achievement and has an important influence on ftireate success and motivation of academic unddtgri@s
(Pekrun, Elliot, & Maier, 2009). In many studieletimportance of quality of service in educatiors h&en
emphasized. (O'Neill and Palmer, 2004, Parri, 2QDénn et al., 2009). Anna Davula and Bellamkon2izl6)
have proved that the perceived quality of servit¢he students has a direct positive effect onstatdtion,
loyalty and motivation. In the field of the schoblpth the school climate and student motivationehbgen
associated with continuous academic achievementiirent research (Gilman & Anderman, 2006; Hardre &
Reeve, 2003; Stewart, 2008).
Considering the results obtained in this reseahghfollowing can be suggested:
- Research on the factors influencing student matiiain international and national journals can be
evaluated comparatively.
- Researchers can focus on subjects that are lews/er studied in the field of motivation.
- Extensive research on the relationship betweerhieganethods and strategies and student motivation
can be done.
- Studies on how to increase student motivation neffectively can be considered by scanning the
available resources on the field.
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