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Abstract

Choosing a degree programme to study in the untyassa critical career task that is a major tagnpoint in a
student's life which not only is a start to worlqaaeadiness, but also establishes the studertarear path that
opens as well as closes life opportunities. Failareachieve this task may cause dissatisfactiomimvithe
individual and difficulty in handling later caretasks. This career task is influenced by variowsofs. This
study aimed at determining the influence of carefarmation on choice of degree programme amondestts

in public universities in Kenya. The study used é&xepost factadesign that adopted the causal comparative
research technique and data was collected from EB@lomly selected students using questionnaires.
Percentages, means and standard deviations wetdéaidescribe the quantitative data and indepersiemples
t-test was used to analyze the data and to test lgpet. The findings of the study revealed thatecare
information had a high influence on the choice efite programme of students in public universifiesther
analysis of the results indicated that no stasfificsignificant differences existed between theamscores of
influences of career information between regulad a&elf-sponsored students. The study concluded that
provision of career information was a significaamttbr in influencing the choice of degree progranuhell the
students in public universities. The study recomueeinthat the Ministry of Education (MoE) ensureat tin all
secondary schools in Kenya, the career guidancartieent is functional with adequate career infoiomat
resources and activities, to facilitate career Wgpraent among students. The study also recommetited
training and equipping of career guidance counseliilo schools to enhance their competence in asgitte
students in making career decisions.

Keywords. Degree programme, career information, career fasklic university, regular and self-sponsored
students.

1. Introduction

Career guidance is an inclusive term that is usedescribe a range of career interventions inclydiareer
education, career information and career counse(lfidd, 2007; Savickas, 2005). The major goal fiéring
career guidance is to help people move from a génederstanding of life and work to a specific ersfanding

of the realities of life, learning and work optiothat are open to them (McMahon, 2014). Careerangd is
often offered to people who are continuing with @tion, those transitioning to the labour markbgse
changing careers, during periods of unemployment during transition to retirement. Career guidance
enhances the career development of an individualighout the life span (Brown & Associates, 2002).

The career guidance services provided to studdrasld focus on provision of career information
through a variety of resources and activities (& Ndambuki, 2004). Career information involvesyision
of accurate and usable facts concerning careetssthte the entry and training requirements, empkat
opportunities, nature and conditions of work, adwanent opportunities, salary and benefits, tremdiscautiook
(Zunker, 2006). According to Adell (2002), sometlod students’ career choice is embedded in thegepdons
of the ‘ideal job’ and their career decision-makingaturity which is enhanced by access to adequade a
appropriate career information. Availability of aglete and appropriate career information enabletests to
develop their own career aspirations and goalsthnsl make informed career decisions (Patton & Modtah
2014). Thus, the degree programmes that the sidbobse to study in the universities ought to beenwvhen
adequate information has been provided to the stad&his will ensure that students make informediglons
and the choices made will engender satisfactionpaoductivity in their future careers.

The choice of degree programme that young peopke méien joining public universities is one of the
series of decisions made in the process of camealapment. This is a major turning point in thedents’ lives
which not only is a start to workplace readiness, ddso establishes the student in a career pathoffens as
well as closes opportunities (Gibson & Mitchell,03). This decision is influenced by many factorgliding
the student’s family, career interests, socio-eocuindactors, educational policies, peers, perstnadicademic
potential, career information, employment oppotiesi and life context (Patton & McMahon, 2014). Gho
(2002) states that sormalividuals find themselves later in occupationsaraunderstanding what propelled them
in that particular direction. According to Gaffreand Hazler (2002), lack of adequate career infaomand self
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awareness was related to indecisiveness and éadsgision among students entering college.

Students apply for admissions to public universitie Kenya through the Kenya Universities and
Colleges Central Placement service (KUCCPS), fagmarown as Joint Admission Board (JAB). The studen
admitted through the service get funding from tbeegnment and study under module | (regular modul¢he
public universities (Mulongo, 2013). Qualified studis who miss out admissions by KUCCPS apply feirth
degree programmes and admission directly to thdiqubiversity as self-sponsored or module 1l sttde
(Nyaigotti-Chacha, 2004). According to Onsongo (®0the self-sponsored module offers the student the
advantage of pursuing degree programmes relatetieio career interests and also study in their gorefl
university with the possibility of earlier completi of their programmes as compared to those irrégalar
module. A study by Lugulu and Kipkoech (2011) fduaut that 63.3% of students admitted in public
universities were dissatisfied with the degree prognes because they were placed in degree prograthene
did not choose nor had a passion for.

Taking into consideration the apparent increase/doth unemployment, mid-life career changes,
frequent job lay-offs, restructurings and high jibnovers, a major concern is what might be theylterm
implications of unsuitable career choices on thewém students and consequently on the job markes. |
against this background that the study soughttbésh the influence of career information on stutd’ degree
choice in public universities.

1.1 Statement of the Problem

The students who carry out this career task of simgoa degree programme successfully are able ndida
future career tasks, while those who fail are diseoted and experience difficulties in handlingufet career
tasks. Some of the difficulties that can be expeee in later career tasks are observed when depeswes later
the students graduate and find no jobs relatebeip tlegree programmes or take up jobs for whiely Hre not
qualified or overqualified. In Kenyan public unigéres, not all students admitted under KUCCPS their
preferred degree programmes. Consequently, sordergtiare either satisfied or dissatisfied withdh&ome
of their degree choices. Various factors have bewmwn to influence students’ degree choice and arsity
placement. Thus, the study sought to find out ttterg to which career information influence studérhoice
of degree programmes among the regular and seffsgped students in public universities.

1.2 Objective of the Study

The objective of this study was to determine thHliénce of career information on choice of degremgpmme
among regular and self-sponsored students in publiersities in Kenya.

1. Current Concern for Career Guidance in Schools

Young people need career guidance to be able tmwds abilities, inclinations and to outline théiture.
Mihaela and Cristina (2015) state that the insidficy of career information and guidance in theymersity
education, determines the high rate of disoriemadif the potential students in choosing the degregrammes
they want to pursue in university, or worse, detea®s school dropout. The need for career guidanctearly
evident in the increasing difficulties in careercideon making, the underutilisation of human resesr job
dissatisfaction, and such perennial and persigt@ttiems of youth unemployment problems (Walsh 8pOw,
2014; Lenz & Sampson, 2008). The world of work blaanged considerably and significantly and manyngou
people are facing challenges in selecting a s@itabt relevant career. Ponge (2013) attests thdtgte labour
market has changed noticeably with more univergigduates experiencing difficulties in entering thieour
market. He asserts that the greatest challenggrimiuates in Kenya is not only lack of employmednit
unemployability.

Career guidance makes information about the labmarket and about educational opportunities more
accessible by organising it, systematising it araking it available when and where people needép(2zi &
Stauffer, 2012). Career guidance helps peopleftecteon their ambitions, interests, qualificaticarsd abilities;
and helps them to understand the labour marketedndation systems, and to relate this to what Kreyw
about themselves. Comprehensive career guidareettriteach people to plan and make decisions atwmkt
and learning (Gysbers, 2008). Career guidanceigetivmay take place on an individual or group $aand
may be face-to-face or at a distance (including hieles and web-based services). According to Caparzd
Stauffer (2012), career guidance services includeigion of career information (in print, ICT-basadd other
forms), assessment and self-assessment tools, elogsinterviews, career education programmes higtp
individuals develop their self-awareness, oppotjurdawareness, and career management skills), taster
programmes (to sample options before choosing theork search programmes, and transition services.

A study by Orenge (2011) on the status of care@agge in public secondary schools found out that
majority of schools implemented different of cargaidance and counselling programmes. The stuayfaisd
out that the career guidance and counselling teackere available but not adequately empowered @éteer
guidance skills, knowledge and facilities to caotyt effective career guidance services, and theecaguidance
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and counselling resources available were inadeguatanother study by Gitonga (2013) on factofiiancing
career indecisiveness among students in Kiambu athdhat insufficient occupational knowledge, poelf s
knowledge with students and ill equipped careerscation resources in schools as major factors. sthdy
further revealed that the career counsellors hadequate knowledge and training on career coungellihe
findings were also affirmed in a study by Ombabardfo, Sindabi and Asienyo (2014) in secondary @isho
whereby the findings showed that not all school$ &dequate career guidance resources and careanation
materials. The findings indicated that the studeidsot attribute their career choices to theaifeness of the
guidance activities and services offered in theosthThe study recommended that the school resczgnge
should be more equipped to support the guidancgranome. The career guidance programme’s role in the
school setting must be one of facilitating and ewidy the school’'s contribution to the learningowth and
development and preparation for work of the youaggle Mumuikha, 2011). Together with the availdapitf
career information resources, the career counsedloould be competent in helping students withezachoice
issues. Taking into consideration these findindgss tresearch sought to find the extent to whicheear
information resources (which include personnel eacter information sources) influence the choiceegree
programmes of students in public universities.

2.1 Career Awareness and Exploration

Career awareness helps the student to be consafidhs relationship between self, educational opputies,
and the world of work as an important aspect okeamplanning (Ellis, 2009). Counsellors may useugro
activities, educational awareness inventories, gathat relate hobbies to recreational activitied gaided
activities to help the students understand thdioglship between desirable school habits and gomrtker traits
(Gibson & Mitchell, 2003). Career awareness invelygoviding the students with adequate and appatgri
career information that fosters continuous expansibothe student’s knowledge and awareness of trédvof
work (Lenz & Sampson, 2008). This is achieved hyvjsion of accurate, understandable and usabts that
describe, explain, and interpret entrance requirgs@pportunities for employment, working conditio nature
of work done, duties performed, opportunities fdvancement, rates of pay, health hazard encourters]s
and outlook (Zunker, 2006). Integrating career rinfation into classroom instruction enhances thenmngaof
the relationship between learning in school andnhdjvout of school (Savickas, 2008). Sources of exare
information include career booklets, media (botimtpand electronic), college catalogues, bulletioareer
journals, audio visual aids and internet.

2.2 Career Choice and Development

Career choice is process involves comparing availedreer options, narrowing down the choices andiicg
up with what suits a person best at that pointiriret(Capuzzi & Stauffer, 2012). This step is baeadthe
information acquired from self assessment and caibmpal exploration. It is the outcome of the swysils of
career and self-assessment, that is, a match betexeendividual's academic potentials, attitudedernts,
interests, personality, values, expectations ardable resources (Super, 1996; Kidd, 2007). Cackeice is
the outcome of a series of decisions, transactams adjustments which are made over a periodarsyand in
the context of many influencing factors (Savick2Z@)5; Leung, 2008). Patton and Creed (2001) descabeer
choice as a process of growth reflecting a phastage of development in a person’s career devedaprather
than a simple or single event.

Career development is a continuous lifelong procasslevelopmental experiences that focus on
seeking, obtaining and processing information alselft occupational and educational alternativis, styles
and role options (Mutie & Ndambuki, 2004; Brown &iht, 2005). Thus, Career developmean be defined as
the life long process of developing beliefs, valugldlls, attitudes, interests, personality chagestics and
knowledge concerning the world of work (George &s@ani, 2012). It is the aspect of one’s total elepment
that emphasizes learning about, preparation fdryento, adjustment and progress into the worldwafrk.
Career development begins with an individual'siestrlawareness of the ways in which people makeirzg|
(Gibson & Mitchell, 2003). For example when a childserves that some people are doctors, othengotioe
officers and some are teachers, it signals thé¢ atarareer development process, which continugbasperson
begins to role play, explores and ultimately degide what career to pursue.

2.3 Career Guidance Information

Career information is the provision of accurate asdble facts concerning careers that state thrarmet and
training requirements, employment opportunitiegurea and conditions of work, advancement opporigesit
salary and benefits, trends and outlook (Gibson i&hll, 2003). Limited knowledge of occupationslaange
of alternatives available often leads to unrealistireer aspirations (Yosuf, 2008). Maingi and Wgaa(2011)
also attest to the fact that lack of awareness talwbat happens at the universities by many secgnsiztrool
students limits their university course selection @areer decision-making process as a whole. TEdexjuate
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career information resources and provision of msifnal career guidance and counselling at all ahre
levels and direct or indirect exposure to work eigees from early stages of life plays a vitakrol career
development (Garnesby, 2013).

In another study by Kimiti and Mwova (2012) on tdidemma of career choice among secondary
school students showed that students chose theiersabased on the information they received frioencareer
guidance teachers. The student acknowledged thetHat they were more knowledgeable because of the
availability of information on careers available timeir schools. The findings affirmed that the psmn of
career guidance services positively influencedesttal decision on their career choice. Results feostudy by
Racho (2014) concur with other studies and affitheg students’ career awareness had significaatioakhip
with students’ career decisions. A study by Lugahd Musoga (2013) found out that career guidanoeiged
in schools was inadequate to enable students m&earied career choices. Since the success of regide
making informed degree programmes choices depeowléle level of career guidance, students werertaine
about their career choices. Gitonga (2013) affirimstifficiently prepared teachers and poorly egegpareer
guidance resources were the causes of career\wdswss among students in secondary schools. Tidy st
sought to fill the gap by determining the extenittuich career information influences student’s cbadf degree
programme and whether differences in the influendst between regular and self-sponsored studemisiblic
universities.

3.0 M ethodology

The study design wasx post factan approach that adopted the causal comparatiseareh method. This
design allows a systematic empirical inquiry, inieththe researcher is not able to control or mdaiputhe
independent variables, because their manifestatiame already occurred (Fraenkel & Wallen, 2003 iKger
2010). The research design also allows a compan$gnoups without having to manipulate the indejsam
variables (Zechmeister & Zechmeister, 2003; Mugefddugenda, 2003). The comparison groups comprised
the students in regular and self-sponsored studguias in public universities. Provision of adequeteeer
information was the independent variable.

3.1 Location of the Study

The study was conducted in the six (6) public ursites in Kenya which already had been establisghe®001.

These are: University of Nairobi, Kenyatta UniversiEgerton University, Moi University, Jomo Kentzt
University of Agriculture and Technology and Masdsaiversity. The study was done in the main campude
the selected public universities. The main campua$able public universities were presumed to haweider

variety of degree programmes in both regular atfégspensored modules of study. The study was coteduin

public universities and not in private universitiErause all students in private universities etesponsored.

3.2 Population of the Study

The study population constituted university studentthe 6 public universities in Kenya. The tangepulation
was 160,110 first year students who completed stmgneducation in 2012 and are in their second stme
The first year students have a better understandfnthe degree programme they are undertaking bhed t
university they are studying in, and those who wdrb change degree programmes or university plesehad
done so. According to the Joint Admission BoardB)4£2013/2014) and Commission for University Edimat
(CUE) (2014), the population of first year studeintsall the public universities was approximatel§01110
students.

4.0 Results and Discussion
This study was guided by two objectives. The stsmiyght to:
i) Establish the influence career information on caaiegree programme and university placement of
regular and self-sponsored students in public usities.
i) Establish whether differences exist in the inflieié career information on choice degree programme
and university placement between regular and gelfisored students in public universities.

4.1 Influence of Career Information on Choice of Degree Programme

The first research objective sought to establighitiiluence of career information on the degreggmmmme of
students in public universities. The study analystadements that assessed how this factor inflekakeice of
degree programme of students. Influence on canéemaation on degree programme was measured hiesis

on a likert scale scored as follows; strongly disad1), disagree (2), undecided (3), agree (4)stnoahgly agree
(5). Item 5 was negatively keyed and hence theirsgavas reversed prior to analysis. The resultsiobtl are
presented in Table 1.
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Table 1
Influence of Career Information on Choice of DegRFegramme
Statements SA A u D SD

f % F % f % f % f %

I had sufficient information concerning myl16 24.3 201 42.1 60 126 78 163 23 438
degree programme

There are many careers related to the degfk® 40.6 206 43.1 46 96 18 38 14 29
course | am studying

My school counsellor gave me careed4 9.2 99 20.7 30 6.3 182 38.1 123 25.7
information concerning my degree choice

Career information resources in schooBl 6.5 128 26.8 43 9.0 160 335 116 24.6
influenced me in choosing this degree

programme

No one has ever talked to me about careeP2 4.6 51 10.7 30 6.3 205 429 170 35.6
related to my degree programme

I do not know anything about the degred0 2.1 14 29 19 40 175 36.6 260 544
choice | am studying

Table 1 clearly points out that 66.4% of the stuslexgreed that they had sufficient career inforomati
concerning their degree programme while 21.1% désdy Majority (63.8%) of disagreed with the school
counsellor gave them career information and onl@#Pagreed that the school counsellor assisted thitm
career information. Additionally, 58.1% also dissepl that the career information resources availiabdehool
influenced them in choosing their degree programwhide 33.3% agreed that the career information ussss
in school assisted them. About 91.0% of the stigldistagreed with the statement that they knew ngtabout
their degree programme as compared to 5.0% wheedgdtet they knew nothing. 83.1% of the respondents
agreed that there were many careers related taléhgece course they were studying and 6.7% disagreed
Majority (78.5%) of the students disagreed with sit@ement that ‘no one had given them career nimdition
about their degree programme’. These findings aidichat although the career information resoumese
present in school, they did not play a significesle in influencing the students’ degree choicee Btudents
agree that someone helped them with career infosmabout their degree choice but they do not atiraethe
assistance came from the school counsellor.

In order to determine the influence of career imfation on choice of degree programme, the means of
the responses was calculated. The maximum posside score was 5 while the minimum possible mearesc
was 1. The mean scores of the influence of cardermation on degree programme of students wersepted
in Table 2.

Table 2

Means of Influence of Career Information on DegPeegramme of University Students

Statements Sum Mean Std.
Deviation

I had sufficient information concerning my degreegramme 1743 3.65 1.154

There are many careers related to the degree cbamsetudying 1982 4.15 0.947

My school counsellor gave me career informationceoning my degree choice 1193 2.50 1.317

Career information resources in my school influeh@hoosing this degre 1232 258 1287

programme

I do not know anything about the degree choice kamdying 2095 4.38 0.863

No one has ever talked to me about careers relatey degree programme 1884 3.94 1.122

Average M ean Score 10129 3.53

The results of Table 2 indicate that the influenfeareer information on student’s choice of degree
programme was quite high. The computed average s&@ne of the influence of career information ogrde
programme was 3.53. Three levels of influence weeeated to represent the magnitude of the influemcéhe
dependent variables (degree programme) based oaribe of the calculated mean as indicated in #i#eT3.
Table 3
Influence Levels and the Mean Score of the InflingnEactors

Levels of Influence

Low Moderate High
Mean Influence 15-24 25-34 35-44

Table 3 indicates that low levels of influence viilve a mean score that ranges between 1.5 and 2.4,
moderate levels of influence with mean score rapdiom 2.5 to 3.4, while high levels of influencélvihave
mean scores ranging between 3.5 and 4.5. Compthimgnean score with the three levels of influecmsated
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to represent the magnitude of the influence orddendent variable (Degree programme) in Tablee3rdsults
clearly show that the mean score of the influericeaceer information on degree programme lies betw&5
and 4.5. This entails that the influence of caredormation on degree programme of students in ipubl
universities was high. This implies that careepinfation is a significant factor in influencing tboice of
degree programmes of students in public univessitieKkenya. The lowest value of standard deviaflhB863)
indicates the most the students in both modulesndidknow anything about the degree choice theyewer
studying. These results underscore the importahpeowision of adequate career information to shisdevhen
they are choosing degree programmes. The highkst v standard deviation (1.317) indicates thatstudents
gave varied responses to the fact that some syromgleed and other strongly disagreed that the oécho
counsellor gave me career information concerning dagree choice. This signifies that students wheeha
adequate career information are in a better positio make informed choices in degree programmes,; th
students who have no knowledge of their careerdnts.

A recent study by Nyamwange (2016) on the influestoelent’s interest on career choice found out that
having prior knowledge about a career is imporiandeveloping and nurturing interest in the caréerfact
prior knowledge prepares an individual for the dbads obtaining for a career and one will decideshter a
career from a point of knowledge. Knowledge on aeea can be acquired through doing research and
consultation, training, exposure as well as indaisattachment (Nyamwange, 2016). The study obsethat
the level of career guidance and counselling pediih secondary schools was neither well planned no
organized. In addition, there were no clear padicwthin which the service is provided. Studentsgrde
programme decisions were guided by other factdherahan career information. Tillman (2015) agréhed the
advice career counsellors give involved mostlyuheversity degree application processes and clisstejects,
while it was the classroom teachers that gave raoeelemic advice. Research by Dietrich and Nurmi{20
pointed out that although students need and seielaree from their when making plans for their canesths,
they do not necessarily always turn to their pafgoirdians for the advice.

Gurney-Read (2014) affirms that the school counsglivork hard in order to advise their pupils on
which courses and careers will best suit their anad abilities, but teachers and schools cannothein own,
be expected to have a thorough knowledge of alldéneclopments in university teaching and in the ynan
careers that are available for students. In Kergehools, studies indicate that the implementatibcaveer
guidance and counselling programme has been hadchsrénadequacy of career guidance and counselling
resources, unskilled career guidance teachers \goocaerloaded with academic class work (Orengd,120
Useful career information on public universitiesdatihe degree programmes they offer is availableh&
KUCCPS website (KUCCPS, 2016). More informatioraigilable through university brochures and bulketin
Gitonga, Kigen, Wangeri and Orodho, (2013) atthat it is very important for schools to work clgselith
universities in order to access relevant and ugate-information on degree programmes, what graddsskills
they require, and which universities will help stats best prepare themselves.

The schools should attend university open and cadegs in which the different faculties and
departments in the universities explicate the weridegree programmes they offer and career oppibegin
Some universities such as Egerton University haegogically organized for career workshops for eare
teachers in Nakuru County. Schools need to provideer guidance to learners during their high scbioalies
(Ngumi, 2008). The career guidance programmes dge@mers in making their career choices and aspirs
before entering university. School counsellors mtevinformation, tools and perspective to parestsdents,
schools and their communities that build college eareer readiness for all students (Mumiukha, 208dhool
counsellors are uniquely positioned as the schoafepsionals best able to guide all students toveatibge
readiness. School counsellors interact with teachadministrators, students and their families edatj,
marshalling forces from across the school, distmad community (Ferry, 2006).

4.2 Influence of Career Information on Degree Programme among Regular and Self-sponsored Students

in Public Universities

The second research objective research objectivghsdo establish whether differences existed @ittluence

of career information on the degree choice betwegnlar and self-sponsored students in public usities.

The research was guided by the hypothesis thate'tiseno statistically significant difference iretmfluence of
career information on degree choice between stadamtegular and self-sponsored modules. The inuigrd
sampleg-test was used to do the analysis. Independentisdrtgst is used when comparing the mean scores of
two different groups of people or conditions. Thesults of the independent samples t-test for tfieeince of
career information on choice of degree programmergmregular and self-sponsored students in public
universities are presented in Tables 4 and 5.
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Table 4
Group Statistics of Career Information’s Influerme Degree Programme by Module

Module N Mean Std. Deviation Std. Error Mean
Influence of career Regular 263 3.485 1.190 .0730
information ondegree gt ohonsored 215 3.602 1.099 .0750

programme

The results in Table 4 indicates that there walghtsdifference in the mean scores for regular£M
3.485, SD = 1.190) and self-sponsored (M = 3.6@2=9..099) students. The mean score of influenceacéer
information on choice of degree programme for ragwdtudents was lower than the mean score for self-
sponsored students. This indicates that on averageer information had a high influence on choitedeagree
programme made by the students. The results aisst & the fact that although the mean scorenfitwénce of
career information was relatively high, the selfispored students had a higher mean score thanaregul
students, which indicates that the self-sponsotedesits experienced more influence of career inftion on
their choice of degree programme than the regtlaiests.

Table 5
Independent Samptdests on Career Information Influence on Degreegfamme

Levene's Test t-test for Equality of Means

for Equality

of

Variances
Career Information F Sig. t df Sig (2- Mean Std Error 95% confidence
influence on Degree tailed) Difference  Difference interval of Difference
Choice Lower Upper
Equal Variances 6.477 0.011 - 476 0.038 -.1170 .1060 -.4280 -.0120
assumed 2.080
Equal variances not - 469.0 0.037 -.1170 .1050 -.4260 -.0140
assumed 2.097

Table 5 presents the results of the independenplsatrtests conducted to compare influence of career
information on choice of degree programme for stislén regular and self sponsored modules. The resge
test significant value is 0.011, which is less than0.05; hence we use the values of the seconafittee table;

(t (469) = -2.097p = 0.037), indicating that there was a significdifiterence in the mean scores of influence of
career information on choice of degree programme.

In order to find out the magnitude of the differeria the influence of career information on degree
programme for both groups of students, effect siagtistics was computed. Effect size statisticsvige an
indication of the magnitude of the differences tew your groups (not just whether the differencaéldctave
occurred by chance) (Pallant, 2005; Cohen, 198&}. fita squared value obtained above is 0.0090 vidielss
than 0.01. This indicates that the magnitude ofdifferences in the influence of career informatamm degree
programme between regular and self-sponsored dkiders small.

The independent-samples t-test was conducted tpa@nthe financial resources’ influence scores for
regular and self-sponsored students. There was thas a significant difference in difference in meaores for
regular (M = 3.485, SD = 1.190) and self-sponsatdients [M = 3.602, SD = 1.098{469) = -2.097p =
0.037]. The magnitude of the differences in the msesas very small (eta squared= 0.0090). Thergfoeenull
hypothesis is rejected and conclusions are madethiesie was a statistically significant differenice the
influence of career information on degree prograrbetsveen students in regular and self-sponsorediie®éh
public universities. Specifically, the results seggthat career information had a higher influeanedegree
choice for self-sponsored students than regularuteostudents. The results also attest to the Fattdlthough
the mean score for influence of career informati@s relatively high, the self-sponsored studentsaaigher
mean score than regular students, which indicatesthe self-sponsored students experienced miluerce of
career information on their choice of degree progre than the regular students.

The findings from the data above indicate cleanlt tcareer information in key in choosing a degree
programme. The findings also show that althoughonitgj 66.4% of the students agreed they had sefiici
knowledge about the degree programme, only 29.9%ecated that the source of the career informati@s w
from their school. This implies that the careerdgmice and counselling provided in schools is inadexto
enable students make informed choices of degregrgamomes. Lugulu and Musoga (2013) note that theessc
of students making informed degree programs chow#ls depend on the level of career guidance and
counselling given in schools and marketing of degoeogrammes offered by universities. There is need
strengthen of career guidance and counsellinghondas and it should be mainstreamed in the edutalystem
with clear policies.

A recent study on the historical, current and fatatatuses of guidance and counselling in Kenyan
schools found out that counsellor training insiitng lacked standardized training curriculums aodnsellor's
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role ambiguity still persisted (Wambu & Fischer,18). The study recommended the implementation of
organized comprehensive guidance and counselliogrammes for all schools. The government of Kenya
through the Ministry of Education has been encomthe teachers to undergo training by grantirggrttstudy
leaves and salary increments after graduation. Urtieersities are offering counselling courses addaaced
degrees in the field of guidance and counsellinthatbachelor’s level in regular and school-basediutes.
This offers the advantage of producing more schoahsellors to serve in high schools and primahpsts that
currently do not have trained professional counsel{Wambu & Wickman, 2011). At present, many Altgb

the Ministry of Education in Kenya has periodicglisoduced career booklets to support learnersarnctreer
choice and development process, these efforts hatvieeing adequate in assisting the students inngalareer
decisions (Masara, 2009). School counsellors a@els and advocates who can profoundly influenegesits’
academic achievement, aspirations, decisions andefplans. They are school-based professionalsoghoect
students to resources and information about pnegdoir and applying to college.

5. Conclusions

Based on the summary findings, the study concldd@scareer information had a high influence theich of

degree programme of students in public universitidserefore the following conclusions are basedttuan

specific objectives of the study:

i) Career information had a high influence on the degrhoice of both regular and self-sponsored staden
This implied that career information was a sigmifit factor in influencing the choice of degree pamgmes
of students in public universities in Kenya. Thisplied that students require adequate career iratom
when choosing degree programmes. Availability téwant and sufficient career information is necesga
helping the students choose their degree programpiiugh the schools seem not to provide adequate
career information, the students are able to acaedautilize other available sources of careerrmftion
such as family, books and internet. Lack of suffiticareer information from schools and counselies
students to seek for other alternative sources.

i) There was no statistically significant differendett existed in the mean scores of influence oferare
information between regular and self-sponsoredesttg] although self-sponsored students had a Iglight
higher mean score than students. Therefore, thiesmahsored students are more likely to be satisfigh
their choice of degree programme than the regtlaesits in public universities in Kenya.

6. Recommendations

Based on the findings of the study the followingomendations were made.

i) The parents/guardian should furnish themselves widlequate and relevant information concerning
university degree programmes in public universitede able to advice their children well. They wdo
also not force their choices on their children, &sgist them in making the decisions.

i) The study recommended that the Ministry of Educa{iMoE) ensures that in all secondary schools in
Kenya, the career guidance department is functiovith adequate career information resources and
activities, to facilitate career development amastgdents and help students in understanding and
developing their career interests.

iii) The study also recommended the training and equippif career guidance counsellors in schools to
enhance their competence in helping students \mitlr tareer development issues and assisting g8iden
with relevant career information.

iv) The study recommends that all public universitigsilglish career counselling centres to help stsdeoive
their career development issues. Career guidandecaunselling services should be offered to thst fir
years who have issues concerning the degree praggairey were offered and the university placement i
order to help them accept, adjust and cope wélotiicomes.
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