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Abstract

The purpose of this study was to investigate, bgmef quantitative research methods, District Btan
Officers (DEQs) perceptions regarding the behavVicharacteristics of effective secondary schhatgpals.
The major findings were based on the results otpbt interviews conducted with DEOs. In an eftort
determine the findings, the research worked withdhta, organizing it, breaking it down questiorghegstion,
interview by interview, then synthesizing it seanghfor patterns of responses. It was noted thabBialue
common aspects of the principal’s role differemthd to avoid degrees. If the principalship is abbeatiership
and effective leadership is defined differentlydifferent people, then what an effective princigaés may be
viewed differently.

Key Words: Perception, District Education Officer (DEO), Effvity, Principal, Leadership,
Behavioral Characteristics.

INTRODUCTION

“Over the past thirty years, researchers have budbmpelling body of evidence that links succdssthools
and effective principals” (Branch, Hanushek, & Rivk2013). Effective school researchers hold thiewn
element of an effective school is an effective gipal. Portin, Schneider, DeArmond, & Gundlach (2D8tates,
“The principal has to be the person the instruaiguersonnel look to for the instructional leadgrsim the
system”. With the same perception, almost 45 ybafere Weber (1971) listed “strong leadership frima
principal” as a characteristic of “successful” solso Keller (1998) states:
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Research in this area strongly suggests that fhr@yc{pals) make a big difference in shaping thaoadion that
goes on in a school. If a school is going to besssful academically, it needs someone whose j@tean’t be
summed up on a scoreboard.

According to the instructional leadership arguméingé generalist- managerial role of the principaisingive
way to one oriented toward curriculum and instrutti Leithwood, Louis, Anderson, & Wahlstrom (2004)
believes that the separatist viewpoint of instumi leadership and middle management is misdueatsl as
characterized, produces a false dichotomy betwkerconcepts of educational management and insinadti
leadership.

Principals are aware of much of the research comgrwhat it means to be effective and understdrd t
importance of their job. The concern has alwaysnbebere to spend their time, knowing they need ¢o b
efficient managers and effective instructional kxad Merely understanding the problem has not ketpe
principal cope with the challenge.

Wallace Foundation (2013) states that “The reselashnot always brought about changes in the wiagipals

do their jobs. Many principals know what to say atbleading a school, though they may not know how t
actually do it. In fact, researchers have repewntadted a mismatch between what principals profess what
they practice. Simply stated, the principals knokatthey are supposed to be doing, but the obsenvet their
behaviors appears to be out of alignment with whay know. Help understand the differences betwéen
management and leadership of a school, an examinafithe relative importance of the various tagkshe
principal’s job must be done. Since the superingéemnds responsible for the evaluation of the ppatithere
must be agreement between the superintendent andorihcipal regarding leadership and management.
Principals often do what event is they think they supposed to do in the eyes of their superintaride

The issue is really to know what is expected offibeson identified as the principal. Can they dffety blend
the role of building manager and instructional kradhnd in their efforts, be acknowledged for bbyhtheir
immediate supervisor, the superintendent? Willghecessful blend of their responsibilities, botmagement
and leadership, enable them to be described agieé@

In the preface to Instructional Leadership; HownBipals Make a Difference. Smith and Andrews (1988gin
with the following statement which describes thepamance of principal and superintendent agreerent
reference to the role of the principal:

The most important obligation is to build a struetof relationships within schools so that all

children learn. To fulfill this obligation, the miosnportant function of educational leadership

is to create good schools. By creating good scheamsmean principals and superintendents
use their professional knowledge and skills todbsbnditions where all children can grow to

their full potential. (p. vii)

To aid in the understanding of their accountahilftyincipals need to know how superintendents desain
effective principal. Yukl (1998) believes that theils no simple answer to the question of how touata
leadership effectiveness. The decision or detertiinaf effectiveness lies with the person’s petmepof what
is effective. For example in business, top managemeay prefer different criteria than other empleye
customers, or shareholders. To cope with the pnablef incompatible criteria, delayed effects, ahé t
preferences of different stake holders, it is uguaést to include a variety of criteria in reséaon leadership
effectiveness and to examine the impact of thedead each criterion over an extended period of.tim

The principal’'s leadership behavior has been aestilgf discussion since the early 1960s. Smith Aamdrews
(1989) cite the work of role theorists (Kahn & Rotel, 1964; Pfeffer & Salancik, 1975) suggest:that

The principal's leadership behavior is shaped k& plerceptions of how other people (the
superintendent, other principals, teachers, stedmmi parents) want the leader to behave. The
principal’'s perception of role requirements is umfhced by prescriptions such as job
descriptionl day-to-day requests, and orders aedtitins from the superintendent. (p.6)
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Literature supports the need for leadership. Dejreffective leadership is difficult, whether itirsstructional,

transformational, or transactional, leadership setdbe present and visible. Trying to decide wigpe of

leadership has been as difficult as trying to defin“Despite thousands of empirical studies yiddhundreds
of definitions of leadership there is still no census about it. We still don’'t know conclusively ath
distinguishes leaders from non-leaders and streaddrs from weak ones” (Bennis & Nanus, 1985).

Many experts in the field of education define leatig differently or identify it by style though Ker (1998)
notes Elmore’s contention that, “A principal’s apach or style matters far less than the centrajeptoof
helping teachers”.

In a classic work, Sergiovanni (1987) identifie¢sessful school leadership as activities that aextdd toward
the improvement of teaching and learning for sttglefhe principal assumes an active role in thimenement,
but also acts as an enabler of others to functioreraffectively.

When researchers examined good schools they didalofor heroes, but they did observe that godwsts
usually have good principals. In response to thégarch, policy makers looked for strong leaderghtprm that
quickly gave way among educators to “instructideatler” and, more recently, facilitator. Throughddlthis,
the tough question remained as to how do effegtfircipals who are considered effective do it?rifgipals
play an important part in school improvement andisht achievement, what are their secrets and axeathe
limits to their powers? (Keller, 1998).

The principal is the key person in the building wdam truly make a difference in what takes placth@school
(Branch, Hanushek, & Rivkin, 2012). The importaméehis or her role cannot be overstated and thel fiee
him/her to be both an effective leader, as welhafficient manager is a balance many find diffitol strike
(Goldring, Porter, Murphy, Elliott, & Cravens, 200To make matters more confusing, principals dteno
rewarded more for running an efficient, well-marédmriilding rather than for attempting to be iniiet of
change which is designed to positively impact teaghnd learning (Horng, Kalogrides, & Loeb, 2018judies
have presented research on leadership styless, teaitl behaviors that are regarded as the chasticterof
effective principals. The problem that arises is thallenge to understand the research and to owaeections
amongst the different leadership and managemeravimis considered to be effective and their appbicato

one’s current principal assignment. The purposeéhisf study was to investigate, District Educatioffic@r

(DEO) perceptions of the behavioral characterisifosffective secondary school principals.

Using a quantitative design, the following reseagulstions were investigated:

1. What are the perceptions of superintendents’ réggutthe behavioral characteristics of effective
secondary school principals?

2. To what extent are the reported perceptions ofrinteadents’ regarding the behavioral charactessti
of effective secondary school principals congrueith the research?

METHODOLOGY

Research Sample

DEOs were selected as the participants of studgause they are responsible for the formal obsemwatind
evaluation process in reference to a principalidgomance. The perception of behavioral charadtesiof an
effective principal undoubtedly plays a role in thperintendent’s evaluation of the performancgrivfcipals.

Resear ch Procedures

Eight DEOs of schools located in the Karachi regimre sent letters inviting them to participatetia study.
An enclosed reply form and a stamped, self-adddesegelope for each DEO were also enclosed, sodbeld
indicate whether or not they would participateha study.

Development of Interview Instrument
The interview instrument for this study was develdpms a product of the literature search in thasaf
organizational management behaviors and the in&inad leadership behaviors associated with beisgheol
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principal. During the search specific note was maflthe behaviors in each area. Areas investigateldded
the principal’s ability to demonstrate a vision dodnulate a mission in regard to that vision. THeeessity for
a strong knowledge base in curriculum and supemvisf instruction was noted, as well as the abtlitynonitor
and evaluate program success based on test datacknowledged that principals play a role iredetining the
climate in a school and the ability to manage madhyinistrative tasks.

For this study, each citation of instructional leeship behavior and organizational management hahat a

school principal was cited. At the completion oé tliterature search, a matrix of the identifiedtrinstional

leadership and organizational management behawiassconstructed to provide a graphic representatidhe

literature review. The questions for the intervierare derived from the matrix with the purpose ofeading the
DEOs’ perceptions regarding the behavioral charaties of effective secondary school principalsheT
questions, along with the DEOS’ responses, provaleidh database for comparison with the literatorerder

to determine what behavioral characteristics wdaddconsidered as effective when exhibited by tloerstary

school principal. The questionnaire comprised efftiilowing areas:

Area 1. DEQO’s background information

Area 2: Self-perceptions of leadership

Area 3: The reliable indicators of effective school priralp

Area 4: The principal’s role in regard to change cultune alimate

Area5: The principal’s role in regard to change

Area 6: The principal’s role in regard to goal setting

Area 7: The principal’s role in regard to staff developren

Area 8: The principal’s role in regard to curriculum, ingttion and assessment.
Area 9: DEO’s advice to senior committee

Area 10: Behavioral characteristics of effective schoohpipals

The final area served as a recap of the entireviete and provided the DEOs with one last oppotiuhd
comment on their perception of the behavioral attaréstics of effective school principals.

Treatment of Data

Transcripts of the tape-recorded interviews prodittee data for this study. Patterns of responses examined

for each question. Each interviewee was assigneatla ensuring an accurate record could be maimtaind
anonymity would be guaranteed as well. In additrGhi-square statistical analysis was utilizedlétermine
whether or not the observed frequencies of theni@eee responses were a “good fit” to the expected
frequencies.

FINDINGS
The null hypothesis states that there is no sicgnifi difference between DEO perceptions regardetgabioral
characteristics of effective secondary school ppigls and the leading research covered in Introdnictection.

Step 1: In this study, the researcher tested the null thgsis relative to the perceptions of DEOs regardiire
behavioral characteristics of effective secondaciiosl principals. The test statistic for testingstmull
hypothesis is Chi-Square.

Step 2: There were two categories of responses. There fifieren questions to be responded to. There wére 1
degrees of freedom associated with the test oftitlehypothesis. The researcher set level of sicgiice at .05
with a critical valued of Xfor 14 degrees of freedom that was identified .83 5.
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Step 3: To test the null hypothesis for this study, theeggcher selected a sample of 8 DEOs from Karachi
region. The affirmed response was found by muliqgythe total number in the sample (8) by the retpe
hypothesized percentages. For superintendent resppoithe expected frequency was 5.8 x 8 = 46.8. The
expected frequencies for the other categoriesa@rguted similarly. The calculation of thé ¥alue is 52.915.

Step 4: Since the calculated value ¥X52.915) exceeded the critical value of £X6.571), the null hypothesis
is rejected. This research would conclude thatifferences between the expected responses arubfseved
responses in the fifteen categories are too goda¢ @ttributed to sampling fluctuation.

Tablel
Observed and expected Frequency Response Data

QL1 Q1.2 Ql.3 Q2 Q3

Expected 1 5.8 1 5.8 5 5.8 8 5.8 6 5.

Observed 7 2.2 7 2.2 3 2.2 0 2.2 2 2p

8 8 , 8 8 8
Q4.1 Q4.2 Q5.1 Q5.2 Q5.3
Expected 5 5.8 8 5.8 6 5.8 4 5.8 4 58
Observed 3 2.2 0 2.2 2 2.2 4 2.2 4 2p
8 8 8 8 8
Q6 07.1 Q7.2 Q7.3
Expected | 8 [ 58] 8 | 5.8 8 5.8 7 5.8
Observed | 0 | 22] 0 | 2.2 0 2.2 1 2.p
8 8 8 8
Q8 Totals
Expected | 8 | 5,8 87
Observed | 0 | 2.2 33
8 120

Note: Expected Affirmed5.8
Observed 2.2
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Table2
Calculation of X? for Superintendent Responses
O | E |0-E|(0-E)?]| (O-E)2E R
Ql1| 1 | 58] -4.8 23.04 3.972 -1.99309 *
Ql1| 7 | 22| 4.8 23.04 10473 3.236159 *
QL2 | 1 | 58| -4.8] 23.04 3.972 -1.99309 *
Ql2| 7 | 22| 4.8/ 23.04 10.473 3.236159 *
Q13| 5| 58| -0.8 0.64 0.110 -0.33218
91.3| 3| 22| 0.8/ 0.64 0.291 0.53936
Q2 8 | 58| 2.2 484 0.834 0.9135
Q2 0 | 22| -2.2| 4.84 2.200 -1.48324
Q3 6 | 5.8/ 0.2 0.04 0.007 0.083045
Q3 2 | 22| -0.2[ 0.04 0.018 -0.13484
Q4.1| 5| 58| -0.8 0.64 0.110 -0.33218
Q4.1 3| 22| 0.8/ 0.64 0.291 0.53936
Q42| 8 | 58| 22| 484 0.834 0.9135
Q42| 0 | 22| -22] 484 2.200 -1.48324
Q51| 6| 58] 0.2 0.04 0.007 0.083045
Q5.1 2| 22| -0.2 0.04 0.018 -0.13484.
Q52| 4| 58| -1.8§ 3.24 0.559 -0.747411
Q52| 4| 22| 18] 3.24 1.473 121356
Q53| 4| 58| -1.8§ 3.24 0.559 -0.747411
Q53| 4| 22| 18] 3.24 1473 1.21356
Q6 8 | 58| 22| 484 0.834 0.9135
Q6 0| 22| -2.2| 484 2.200 4.48324
Q7.1| 8| 58| 22| 484 0.834 0.9135
Q7.1 0| 22| -220 484 2.200 -1.48324
Q72| 8| 58| 22| 484 0.834 0.9135
Q7.2 0| 22| -2.20 484 2.200 -148324
Q73| 7| 58] 1.2 1.44 0.248 0498278
Q73| 1| 22| -12 1.44 0.655 -0.8090¢4
Q8 8 | 58| 22| 484 0.834 0.9135
Q8 0 | 22| -2.2| 4.84 2.200 -1.48324
120 120| O X?=52.915
Note: df=(R 2-1) (C 15-1) =14 X?,=6.571

INTERPRETATION

With the exception of 1.1 and 1.2, the resultshaf DEOs’ perceptions regarding the behavioral ataristics
of effective school principals were consistent viih leading research covered in Introduction sadfnoted as
affirmed). The Chi-square critical value of 6.5%ltle .05 level of significance was calculated véthalue of
X? = 52.915. Residuals for 1.1 and 1.2 (values catedl 2.00 or higher) indicate the greatest divesgdrom

their relative expected outcomes.

Following conclusions are drawn from the study:

1. The effective secondary school principal is anaffe communicator. The effective secondary school
principal is able to work with different groupsdtders, parents, students, and central office). The
effective secondary school principal is able tontan an open, honest, and effective channel of
communication that facilitates the achievementgséad upon goals.

2. The effective secondary school principal is a pasiinfluence upon the climate of the school. The
effective secondary school principal acknowleddesrteed to celebrate student and faculty successes.
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The effective secondary school principal demonssratsense of enthusiasm and pride, as he/she
remains visible throughout the building, aiding aougporting all under-takings that make the sclool
place conducive to learning.

The effective secondary school principal is ablpriamote a professional culture among faculty that
motivates and inspires them to function as a conityiofileaders and one that sets the example for
students in reference to continuous learning.

The effective secondary school principal is engdgetie monitoring of the stated reliable indicatof
leading and managing an effective school. The atdis could be the dropout rate, number of incislent
of violence, or academic achievement, but no mattext they are, the principal stays in touch wiith t
benchmarks leading to their attainment.

The principal is an agent of change when the neethrfprovement or reform dictates it whether his/he
role is that of an initiator or an implementer. Téféective principal leads and understands the able
the change process and is able to implement it thiéHaculty.

The effective secondary school principal is ablarteculate his or her vision through the missiéthe
school. The effective secondary school principdéiy interactions with teachers, parents, students
and central office personnel must align with thesign of the school.

The effective secondary school principal is a tedaiyer and focuses on the best way to achieveeatksir
results with the participation of all stakeholders

The effective secondary school principal is knowkeable about curriculum and instruction and is able
to acquire resources and staff development oppitigsras needed.

The effective secondary school principal is a retethip builder and applies his/her knowledge
regarding the importance of establishing and maiimtg quality relationships to the mission of being
an effective secondary school principal.

As a result of this study, the investigator offdérs following considerations for future research.

1.

This study should be replicated using teachersrasgonse group. Most DEOs have served as
principals and certainly present a different pecsige in reference to what is considered being
effective. This suggests a need for interviewingugs of dissimilar orientation that exist in ordker
validate the effective behavioral characteristesogiated with the principal-ship. As a means of
validating the qualifications of teachers as a Mabterview group, the investigator offers thedaling
rationale. Teachers work more closely with printgghan any other group, and as such, work with a
number of principals during the course of theireess. They may have worked with principals who
may have been considered to be more effectivedtizrs are. Therefore, teachers would be well
prepared to define the behavioral characteristiesfective secondary school principals as well as
DEOs.

This study should be replicated using principalthasresponse group. Principals own perceptions of
what may be considered effective may be in contcasthat the literature states. In question mag als
be the fact they know what to do to be an effegbiracipal, but are unable to carry out the behavio
do other constraints on their time and opportunity.

This study should be replicated comparing the jads of schools that are site-based managed and
those that operate in a centralized managemergray#t site based managed school can offer a
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dramatic change in the role of the principal imterof their opportunity to demonstrate effective
leadership behaviors.

4. This study should be replicated by interviewing BE®different district factor groups. A study such
as this would provide critical information in deténing if the perceptions of the behavioral
characteristics of effective secondary school fpels are district factor group driven or can be
attributed to other factors. It may also be bereffito consider the effective behavioral charasters
of the urban- based principal compared to the sdyor rural-based principals.

5. This study should be replicated limiting schooksizhere may be an increased need for management
behaviors in a school of 600 students, as comparadchool of 300 students. The quality of
supervisory practices may also be affected by tmeber of instructional staff to be evaluated. The
number of observations a principal must conduct mgpact their opportunity to function as an
instructional leader in terms of time per teachmt quantity of observations that need to be coraglet

6. This study should be replicated by focusing ondlear distinction between the principal’s role as a
manager and the principal’s role as a leader.itntyipe of study the inferences drawn from
superintendents’ responses would serve as theipiessrfor effective managers and effective leaders
Also, in a future study, one may want to desigmnégrview instrument that specifically addresses th
principal’s role as a manager or a leader in eaga af the principal-ship (i.e., staff development,
dealing with change, culture building and knowled@ieurriculum, instruction, and assessment).
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