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Abstract

The aim of this study was to assessing and impléngerof continuous assessment to enhance academic
performance of ®year Animal and Range Sciences department stuitentslaita sodo university ; and to take
action (train) to raise the academic performanca tesirable state. For the purpose of surveyiagsthdents’
level of performance towards continuous assessmeh®-item questionnaire (The Initial Questionnaoa a
Likert scale was given to all the 40 Animal and BarSciences year Il students. Accordingly, the alver
percentage of poor performance answers was 54.@%hwmplies that more than half of the students ar
leveled poor in their performance and attitude fawess) towards continuous assessment. Afteralhd¢tions
(training , focus group discussion and implemeatatf continuous assessments), for the purposareéging
the changes on the students’ level of performaoeernds continuous assessment, a 12-item questiennai
(exactly the same as the Initial Questionnairepdrikert scale was given again to all the 40 Animiadl Range
Sciences year |l students. Accordingly, the ovepalicentage of good performance answers was 85%hwh
implies that majority of the students (34 out o) 40e leveled high (preferably desirable) in thggrformance
and attitude towards continuous assessment aéentbrvention.
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INTRODUCTION
Educational assessment is the process of docurgenoally in measurable terms, knowledge, skitlfuales,
and beliefs. Assessment can focus on the indivithaaher, the learning community (class, workstmpother
organized group of learners), the institution, ¢we teducational system as a whole (also known as
granularity).The final purpose of assessment prastin education depends on theoretical framework of the
practitioners and researchers, their assumptiodshbatiefs about the nature of human mind, the oriof
knowledge, and the process of learning. Assessimemtcentral element in the overall quality of tdag and
learning in higher education. Well-designed asses$nsets clear expectations, establishes a redsonab
workload (one that does not push students into metgroductive approaches to study), and provides
opportunities for students to self-monitor, rehearsractice and receive feedback. Assessment istagral
component of a coherent educational experiencéeriit scholars indicated that impact of assessmettiods
on the learners featuring either the strong infigeaf assessment or the lack of it on the breaddthdzpth of
student’s learning, their approach to study, atehteon (Amrein and Berliner, 2003).

Amrein and Berliner (2003)’s archival time-seriggalysis using the data of 18 states on four well-
respected student achievement measures: the SAbI&Stc Aptitude Test), the ACT (American Collebest),
the AP (Advanced Placement) tests, and the NAERdMa Assessment of Educational Progress) ass#rétd
high-stakes testing program negatively affect theaith and depth of student learning by narrowimg t
curriculum and abusing drill activities tied to tlséate tests. The comparison of each state’s dataach
summative assessment tool against the nationalygkdtled no measurable improvement in student iegribut
a much stronger account that ‘high-stakes testaligips hurt student learning instead of helpingrew, 2001

).

On the contrary, Black and Wiliam (1998)’s extemsireview of 250 published studies yielded a
impactful conclusion that formative assessment dogsove student learning with an impressive yetliemged
effect side of 0.4. Moreover, many of the reviewautlies concluded that appropriately communicatechétive
assessment has positive impact on low achieverariicular, as ‘it concentrates on specific protdenith their
work, and gives them both a clear understanding/lwdt is wrong and achievable targets for puttingght’
(Black and Wiliam, 2001). Thus, formative assesdniernvisaged to reduce the gap between high ane |
achieving students while raising achievement oleral

Assessment is carried out for different purposedel® (2013) mentioned some the purposes of
assessment including assessing the performandeddrgs, evaluating the effectiveness of and hwrove a
particular strategy, curriculum program, teachingd aobtaining data that help in decision making and
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communicating with stakeholders. Similarly, Fer2812) mention six purposes of assessment viz.ubest
learning performance, 2) improvement of teaching,c8mmunication, 4) program evaluation, 5) program
support, and 6) motivation. In general, assessmemnes as a tool in gathering information on thegpss of
learners during the course of their learning.

Material and M ethod

Description of the Study Area

Wolaita zone is located 390km southwest of Addis Ababaofalhg the tarmac road that passes through
Shashamane to Arbaminch. Alternatively, it is located 330km southwest ofldis Ababa following the tarmac
road that passes througtosanna to Arbaminch. Wolaita Sodo is the town of the zone. It has a total area of
4,541km2 and is composed of ®@redas and 3 registered towns. It is approximately 200@enseabove sea
level and its altitude ranges from 700-2900 mefEng population of\olaita zone is about 1,527,908 million of
which 49.3% are male and 51.7% are female (WZFEIR3P Out of these, 11.7% live in towns and the res
88.3% live in rural areas.

Sampling Techniques

In the study area, multistage (step wise) samptmeghod was used. In Agriculture College, there saeen
departments of which Animal and Range Sciencesartieent year Il students was selected purposivélyen
students was stratified in two based on their saberand female. In each sex the total studentsselasted for
the study.

Data Gathering Tools

To gather data for the research, semi-structuredsamctured questionnaire, interview, group distus and
secondary data (document) analyses was used.

Procedur es of Data Gathering

Firstly, secondary data was gather from departniesatd and registrar of the University. After obtami
secondary data, questions was provided by thenets=s Then, questionnaire was print and duplicatest that
the questionnaires distribute to selected studentgnswers the questions. At the same time intervias
carried to target students, selected instruct@padment heads. All the necessary follow up anditméng of
such activities was carried out by the researdiemselves.

M ethod of Data Analysis

The collected data was organized and analyzed &H®S (Version, 20). Descriptive statistics susmaan
and percentage of the likert scale was used to suinenthe data and presented in the form of Table.

RESULTSAND DISCUSSION

Resultsfrom Initial Questionnaire

The aim of this study was to assessing and impléngerof continuous assessment to enhance academic
performance of 2nd year Animal and Range Scienepartiment students; and to take action (trainpigerthe
academic performance to a desirable state. Fopthgose of surveying the students’ level of perfanoe in
continuous assessment, a 12-item questionnairel(itied Questionnaire) on a Likert scale was giverall the

40 Animal and Range Sciences year |l students.

In the Likert Scale, the “strongly agree” and “ajreesponses were regarded as good performance
while the “disagree” and “strongly disagree” respemof the respondents were as poor. Accordingtyoverall
percentage of poor performance answers was 54.@%hwmplies that more than half of the students ar
leveled poor in their performance and attitude (@wass) towards continuous assessment.

It is a common occurrence that assessment impadeé#nner’'s moods, their victorious moments as well
as their haunted despair as the student makes ativeal investment in an assessment and expect setoen’
(Higgins et al., 2001). Despite its discernible emotional attachimthis aspect of assessment consequence has
hardly been elaborated in literature, evidencedjusy 19 relevant studies in the review on the inhpaic
summative assessment on motivation for learninglected by Harlen and Deakin (2003). Though emoison
highly subjective, assessment is alleged to intigrémduce stress and tension. Jouph G, (2011)antjtative
search (n=137) using the Intrinsic Motivation Int@y and the Brunel Mood Scale provided concrefdence
for the impact of assessment on mood and motivatidinst-year students.
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Table 1. Results from the Initial Questionnaire

Statement of consideration L evel of performance, # & % of responses

Strongly  Agree Disagree Strongly

agree disagree

# % # % # % # %
Mid exam 0 0 3 9 19 48 18 44
Test exam 14 35 16 39 10 26 0 0
Quiz exam 10 26 16 39 14 35 0 0
Final exam (100%) 2 4 9 22 20 52 9 22
Final exam (>,= 50%) 14 35 3 9 9 22 14 35
Final exam (< 50%) 3 9 2 4 16 39 19 48
Individual assignment 2 4 9 22 14 35 16 39
Group assignment 0 0 5 13 19 48 16 39
Presentation 2 4 3 9 23 57 12 30
Field evaluation in practical site 19 48 14 35 5 31 0 0
Report writing 0 0 19 48 5 13 16 39
Attendance 12 30 16 39 10 26 2 4

source : 2008 survey

It was also evidenced that 54.6% of the studertésirthat their level of performance frogontinuous
assessmenas “very poor” or “poor”.

According to Norton (2007)'s case study; howevdrpvged positive signs that assessment using
Psychology Applied Learning Scenarios (PALS) magcdurage students from taking a strategic, mark-
orientated approach and equip them with the poWknoawledge to apply into authentic situations.

In Addition according to Fuller and Clarke For amlal purposes it nevertheless makes sense to
recognize that the home background and intelleataghlcities of students make a lot of differencéneW
effectiveness and productivity interpretations oélity are at stake, it is usually considered rafeévo construct
value-added outcome indicators, that is, indicatioas show the effect of malleable conditions dfcsding over
and above the impact of background conditions. &guity interpretations of quality, student backgrdu
characteristics function as categorization critetiacontrast groups with one another, for examptgs and
girls, schools with a relatively small and a lag®portion of students from minority groups, etal{& and
Clarke, 1994).

Table 2: The level of performance fromontinuous assessmegbefore action)

Responses How do you rate your level of performance fromcontinuous assessmeht
Very poor Poor Good Very good Excellent
# 12 10 8 8 2
% 29.2 25.4 20.1 20.1 4.2
source : 2008 survey
Actionsplan

As part of the action research process it was megahat the action to be taken as a remedy for the
aforementioned problem shall be to train the le@re@continuous assessmest as to raise their performance;
and to conduct focus group discussion with thecsedeinstructors. It has been done so as per tyopal.
Training
The before intervention questionnaire result rev#adt the overall percentage of poor performamsgvars was
54.6%, which implies that more than half of thedstots are leveled poor in their performance towards
continuous assessmemthich therefore demands action to make a diffezeom the performance of the students.
Based on the results from The Initial Questionnainerefore, a refresher and awareness training was
given to Animal and Range Sciences year Il stiglentaise their performance to a desirable stdte.content
of the training was basically on the conceptsaftinuous assessmemidaopportunities, challenges and possible
suggestions in implementing and impact of contirsu@ssessment to improve the performance of thestsid
The review by McDonald (2001) yielded consideradédence of the prevalence of the fear of tests
and its detrimental effect on test performancehilficen in compulsory education. Huxhetnal. (2010) reached
the same conclusion that oral assessment mighténchore anxiety than written assessment as theefoisn
associated with a richer conception of the ordt,tasdeeper understanding and a need to explaithirs. On
the bright side, if appropriately conducted, assesg is a sharp tool to empower the learners (Lehcth.,
2001).
Focus Group Discussion
As the second action, focus group discussion wes @dnducted with selected instructors leadingtinuous
assessment and implementation of the packagesastetiiners can recognize the merits/impacts ofirmaous
assessment. After the training and group discosdiferent instructors assigned to given differaasessment
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methods to check their performance level and thifopaance of the students after performance wasauga
in some assessment methods. The instructors wayaetommended to focus on the methods that tlersts
performance was good.

A well-qualified and motivated teaching force is b@ seen as one of the most vital assets for
educational quality. Indicators on teachers asviddals or of the total stock of teachers in a ¢doucan be
categorized in various ways.a distinction is madéenvkeen descriptive background characteristics a€tters,
knowledge and skills, attitudes and morale relatovggeneral working conditions and attitudes witspect to
the work situation at school and student stafbgatOnly part of these indicators is likely to baitable on the
basis of national statistics and would depend erathailability of school or teacher surveys (OEQB98).

Results from Post-intervention Questionnaire

After all the actions (training and focus groupcdission), for the purpose of surveying the charareshe
students’ level of performance towardsntinuous assessmeat12-item questionnaire (exactly the same as the
Initial Questionnaire) on a Likert scale was givagain to all the 40 Animal and Range Sciences Vear
students. Like before intervention, in the Likeca®, the “strongly agree” and “agree” response® wegarded

as good performance answers while the “disagreé™stnongly disagree” responses of the respondeats as
poor.

Accordingly, the overall percentage of good perfance answers was 85%, which implies that
majority of the students (34 of 40) are leveledhhigreferably desirable) in their performance attituae
towardscontinuous assessmafter the intervention.

Table 3: Results from the Post-intervention Questionnaire

Statement of consideration Responses, # & % of responses

Strongly Agree Disagree Strongly

agree disagree

# % # % # % # %
Mid exam 27 54 13 46 0 0 0 0
Test exam 8 21 4 10 12 29 16 42
Quiz exam 20 50 20 50 0 0 0 0
Final exam (100%) 15 38 15 38 5 12 5 12
Final exam (>,= 50%) 27 54 11 42 0 0 2 4
Final exam (< 50%) 20 50 18 46 0 0 2 4
Individual assignment 12 42 18 46 4 8 2 4
Group assignment 18 46 18 46 4 8 0 0
Presentation 13 33 18 46 4 8 5 12
Field evaluation in practical site 27 54 8 32 0 0 5 12
Report writing 8 33 27 54 5 12 0 0
Attendance 10 25 22 50 10 25 0 0

source : 2008 survey

After the intervention it was also evidenced thkht(B300%) of the students rated that their level of
performance due to continuous assessment as “g(3¥5%) or “very good” (55%) or “excellent” (7.5%)
(Table 4). Alternative assessment is also addressedeaningful and worthwhile with the potentiahteasure
would-be-transferable qualities, skills and compeés, and encourage and reward genuine learning
achievements. The students’ perceptions of poamileg, lack of control, arbitrary and irrelevantska in
relation to traditional assessment contrast shawitih those of high quality learning, active paigistion,
feedback opportunities and meaningful tasks irticieto alternative assessment (Sambtedl. (1997).
Table 4: The Level of performance aontinuous assessmedafter intervention)

Responses How do you rate your level of performance fromcontinuous assessmant

Very poor Poor Good Very good Excellent
# 0 0 15 22 3
% 0 0 37.5 55 7.5

source : 2008 survey

CONCLUSION AND RECOMMENDATION

The aim of this study was to assessing and impléngerof continuous assessment to enhance academic
performance of ¥ year Animal and Range Sciences department studamdsto take action (train) to raise the
academic performance to a desirable state.

After all the actions (training ,focus group dissia® and implementation of continuous assessments),
for the purpose of surveying the changes on thaesiis’ level of performance towardsntinuous assessmeat,
12-item questionnaire (exactly the same as thalrtuestionnaire) on a Likert scale was given agaiall the
40 Animal and Range Sciences year |l studentse bi&fore intervention, in the Likert Scale, therdagly
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agree” and “agree” responses were regarded asct@mewers while the “disagree” and “strongly disad
responses of the respondents were as poor. Acglyditne overall percentage of good performancevans
was 85%, which implies that majority of the stude{84 of 40) are leveled high (preferably desirpbietheir
performance and attitude towards continuous asssgsafter the intervention.

As the second action focus group discussion alsalweted with selected instructors leading on the
issues of impact of continuous assessment and imgpitation of the packages so that learners camgynemthe
merits of continuous assessment.

This result is similar to Sambaedt al. (1997) reported on a two and a half year longitabproject on
the consequential validity of both traditional aadternative assessment methods on student learfimegstudy
hails a triumph of alternative assessment methogen-book exams, projects, peer assessment, amg gro
assignments) over traditional ones (multiple chd&sting and essay question exams) in long-terentiein,
educational worth, fairness, and channeling steffifort to achieve deep learning.

After the intervention it was also evidenced thht(B300%) of the students rated that their level of
performance on continuous assessment respondetjoad” (37.5%) or “very good” (55%) or “excellent”
(7.5%).

All instructors are recommended to apply continuassessment like practical exam, quiz, group
assignment, report writing and final exam < 50% fbeir students in order to improve their academic
performance.
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