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Abstract

The process of having inclusive education in Keingsa been very slow for children with special negetsmany

of these children are still at home and have athischool going age. The purpose of this studytwassess
teacher competencies in handling physically chglenpupils in public primary schools in Kericho @bu The
study was informed by Lev Vygotsky Social-Cultu@dnstructivism Theory. The study utilized a dedorg
survey design. The objective of the study was sess the level of competence of the teachers tdidndne
physically challenged pupils in public primary sol® Both qualitative and quantitative researchhrods were
employed. The target population was composed of 2adhers. A sample size of 42 teachers were used.
Stratified and simple random sampling techniquesewsesed to select the study sample. The data toltec
instruments used were the questionnaire and ies/i Spearman rank order correlation was then ed ts
compute the correlation coefficient in order toabdish the reliability of the instrument .The instrent got a
coefficient of 0.87. Data were analysed using $tatistical Package for Social Sciences (SPSS) atamp
programme and presented using tables, pie chatsyraphs, frequencies and percentages to formopane
descriptive statistics. The study found that mafhyhe teachers, 29 (69%), teaching in the publicnary
schools have not undergone training on Special dldeducation (SNE). The recommendation is that the
government should provide in-service training fotla¢ teachers teaching in public primary schoslshow to
handle physically challenged pupils. This will thiere make public primary schools inclusive toedirners.
Keywords: Assessment, inclusive education, teacher competeacid physically challenged pupils

Introduction

People with disabilities are the most universallycleded from education (Stubbs, 200&)nited Nation
Convention on the Rights of a Child declared thates Parties shall respect and ensure the righfersh in the
Convention to each child within their jurisdictievithout discrimination (Article 2). It further saithat the best
interest of a child shall be the primary considerafArticle 3), (UNICEF, 1989).

According to the Education for All (EFA) conferenbeld at Jomtien in Thailand, education was
recognized as one of the fundamental human right§8CO, 1990). Consequently, during the Specialdslee
Education (SNE) conference held in Salamanca, Spairas noted that major reforms needed to be nadee
ordinary school (UNESCO, 1994). The World Educat@mum in Dakar, Senegal, reported that many camtr
were far from having reached the goals establishiéde World Conference on EFA. The participanteed on
the Dakar Framework for Action on their commitmenaichieve EFA by the year 2015 (UNESCO, 2000).

Kenya Law Reports (2010), Chapter Four on Bill afiiRs, states that basic education is a fundamental
human right. It also states that a person withdiggbility is entitled to be treated with dignitgdarespect. They
also need to be addressed and referred to in aenahat is not demeaning. The access to educational
institutions and facilities for persons with didalgs that are integrated into society to the ekthat should be
compatible with the interests of the person. Théiddal Council for Persons with Disabilities (NCP2003)
states that persons with disabilities shall notlbeied the right to admission to any course ofystudreason of
such disabilities.

However, physically challenged pupils still feeckided in public primary schools in Kenya and those
learning in inclusive schools still face a lot dfaflenges despite the efforts from the world dedians, Kenyan
Constitution and NCPD. As a result, physically &vaded children drop out of school or do not attecidool at
all. This is because the level of competence oftdaehers with the required skills to handle thgsptally
challenged pupils is still wanting. It was fromghiackground that the study sought to carry owtssssent of
teacher competencies in handling physically chgkeinpupils in public primary schools in Kericho @ou

Purpose of the Study

The purpose of this study was to assess teachgvatenties in handling physically challenged puipilpublic
primary schools in Kericho County, Kenya
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Objective
The objective of the study was to assess the leffalompetence of the teachers to handle the pHisica
challenged pupils in public primary schools.

Theoretical Framework

The study adopted Lev Vygotsky Social-Cultural Gamivism Theory (Lev Vygotsky, 1978). Construdsiw

is how we learn. Vygotsky in 1978 sees the Zon®miximal Development as the area where most seasiti
instruction or guidance should be given allowing tthild to develop skills they will then use onithewn
developing higher mental functions. Bodrova andrige¢?012) observed that teachers teaching in dosive
setting can give these sensitive instructions eégptfysically challenged pupils at this point sacadevelop more
skills. Competent regular pupils can also be vesgful at the Zone of Proximal Development. Vygotsifers
to this process of assisting as "scaffolding," wahielps bridge the difference between a child'secuiievel of
problem-solving and his potential for more compgbeablem solving.

Literature Review

Teachers’ Professional Qualification

Even with the introduction of FPE (Free Primary Eation) in Kenya and her commitment to EFA by idahg

it in the Kenya Constitution, physically challengedbpils still face many challenges in public prisnachools.
Mungala, Mungai, Daniel, Taylor and Last (2012)ug that Kenya has shown her commitment for EFA to
children with and without disability. This is manin line with the policy of international commuieis by
initiating FPE in 2003 and releasing disability Aatthe same year, which have given opportunitpeesons
with disability to access education and participaseequal members of the society. Muricho and Cheing
(2013) observed that Sessional Paper no 1 of 2B@&ipnal Convention on the Rights of Persons with
Disabilities of 2006 and Non-Global Policy Framelvon Education of 2009 underscore the importancief
Special Needs Education (SNE) for human capitaéigment.

Agbenyega (2007) contends that qualified teachamnkthat classroom needs must be approached
“from a curricular stand point”, in which difficidts are defined on each specific task, activity elagsroom
conditions. Gathumbi, Mungai and Hintze (2013) gsdhat it is impossible to achieve EFA goalshi fjuality
of teacher performance is not ensured through gsafaal development. Mwangi and Orodho (2014) stuay
done in Nyeri established that teacher preparednessms of training and experience posed a greallenge
to SNE implementation. According to the study fimgh, most teachers agreed to the fact that thefegsional
training was inadequate to take charge and impanivliedge and skills to pupils with special needsduncation.
Ogadho and Ajowi (2013), in their study in KisumasE Districtfound out that a high percentage of teachers
that teach learners with learning disabilities hatlundergone any in-service training on SNE.

United Nations Children Education Fund (UNICEF, 2Dbbserved that pre-service training rarely
prepares teachers to teach inclusively and existaiging is of variable quality. Lack of peopletividisabilities
among teaching personnel presents another challendg; adults with disabilities often face consialae
obstacles of qualifying as teachers. Teacher tigifor regular teachers rarely prepares teachersdoking in
diverse classrooms and particularly does not etiigm with the confidence, knowledge and skillsffeatively
support learners with disabilities. This is the onaieason why many children with disabilities remaiut of
school or excluded in the learning process witltinosl. Nthia (2012) found that majority of the headchers
had P1 certificate indicating their lack of entlassn to career improvement and that many primargasthad
very few teachers with SNE training denoting aaesishortage of these teachers. His study indi¢htedf the
head teachers had no training in SNE. A study don€&wala (2006) contends that a few school manaamyeas
teachers have the inclusive kind of training thabldes them to deal with the complexities of inisles
education.

Competence of the Teachers to handle physicallylidreyed pupils

Njoka et al. (2012) established the relevance ofusive and equitable education in the provisionbasic
education from the policy makers, education offiidead teachers and NGO representatives in Kerya.
study revealed that slightly more than half hadvidedge of the meaning of inclusive and equitablacation.
Halinen (2007) argued that the quality of regulkss teaching and competencies of teachers to éndahdl
physically challenged pupils are the most imporfangrequisites skills for inclusive arrangemenBeter and
Nderitu (2014) in their study found out that there inadequate SNE trained teachers as a challenge
inclusion.

Ogadho and Ajowi (2013) in their study revealed teachers use inappropriate teaching methods like
direct instruction whereas individualized educatfmogramme method was not appropriately used byyman
teachers either they do not understand or they $kdks. Their study also indicateithat there is a serious
problem with adaptation of the curriculum in regytamary schools to enable learners with learrdisgbilities
benefit in their educationRaditloaneng (2011) observed that for childrenhwiarning disabilities, self-
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awareness and self-confidence is very importamtigBtes in the classroom can cause children to tdthir
abilities and question their strengths. Deku, Angadmand Opoku (2013) posit that the self-concepeldps in
response to life experiences which includes teaclassroom practices, a good example is groupifidreh for
various assignments, cooperative learning and fpgering bring learners together thereby promotieglthy
relationships among them. The teaching methodoéogl/the way the teacher handles the learner haffeat
on the personality development of children and ehtional climate which in turn will influence theself-
concept.

Ministry of Education (MOE) (2012) observed thatess and participation of children with special
needs is relatively low across the country. Theieds are not being specifically addressed. The asiplon
academic performance and examinations createsfamaurable learning environment for children wigresial
needs and disabilities, creating a challenge tdrttegration and inclusion of children with suclsalilities in
regular schools. The absence of reliable data didreh with special needs across all levels of atioo,
constrains effective special education servicevdg}i and planning. According to Agbenyega (2007angn
regular education teachers who feel unpreparedfeendul to work with learners with disabilities megular
classes, display frustration, anger and negativieidé toward inclusive education because theyebelit could
lead to lower academic standards.

Ramos (2009) observed that the challenges teatdmsn inclusive classrooms include; lack of skill
on how to deal with insensitiveness by special sdedrners and treating all learners with respegandless of
ability. Making an individual lesson plan by teachés challenge as learners have varying abilitieshe
classroom to address individualized academic néedsd on ability. Haddad (2009) argues that, ithew
approaches and teaching/learning material areeaohér-friendly, nor responsive to the diversityneéds and
abilities among learners, they become a barriged€hers, discriminate against children who aregieed to be
different from the majority of their peers, it albecomes a barrier. There is therefore a neechéteachers to
value and respect each individual learner if megfninearning has to take place in an inclusiveisgt Adoyo
(2007) reported that special institutions in Kerighow the regular curriculum which is demandingdanigid
leaving very little room to adapt new teaching roeliblogies.

Squires and McKeown (2003) observed that learnimd) teaching are reciprocal and occur in social
interaction in which the more competent teacheucstres learning environment and tasks of thedesspetent
pupils. This is because the children’s learnindialifties are teacher’s teaching difficulties. Tkars ought to
appreciate the diversity of the learners and taspansibilities to ensure that the teaching metlogiles are
inclusive to all learners. According to Ngugi (200pupils with special needs in regular classesbdtier
academically than those in non-inclusive settingalbse of being challenged by their peers. Theirestéem is
also improved because of reduced fear of humaerdifte, increased comfort and increase in selfeavess.
The regular pupils develop warm and caring friefgshAccording to Ndani and Murugami (2009), snralle
teacher—pupil ratio in special need education otesses facilitates the implementation of Individuzali
EducationProgrammes (IEPsHegarty and Alur (2002) point out that to teactaminclusive class demands a
new role for the teacher as part of the team.

M ethodology

Participants

The participants were selected from public primachools. A total of 42 teachers were sampled. Bimp
random sampling was used to select the schoolshwlioned part of the study. The study used stetifi
random sampling to achieve adequate representafionales and females teachers (Mugenda & Mugenda,
2011). Simple random sampling was used to pickniades and females teachers from each stratum where
Lottery method was applied to choose teacherstbéegender. To enable the study to get informatio the
competencies of the teacher in handling the phigichallenged pupils, a questionnaire was usecbttect the
data.

Background of the Respondents

The study sought to carry out assessment of teaxhapetencies in handling physically challengedilpup
public primary schools in Kericho County. The backgqd information of the teachers’ questionnairareied
whether the teachers had gone through any traimirfgNE. This information was very important becaitse
revealed whether the teachers had the requireds skil handle SNE pupils in regular primary schools.
Information on the level of training on special deeeducation of the teacher confirms the true pictf the
level of competence of the teacher in handlingptiigsically challenged pupils.
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Findings
Table 1
Level of training on SNE (n=42)

Training on SNE Number of Teachers Per centages
Certificate 02 4.8
Diploma 08 19.0
Degree 02 4.8
Others 01 2.4

None 29 69.0
Total 42 100.0

Source: Author (2016)

The findings in Table 1 with regard to the levelti@ining in SNE of the teachers can be deduced tha
only 2 (4.8%) respondents had certificate, a fe\W, 80%) had diploma, only 2 (4.8 %) had a degaemajority
29 (69.0%) had not gone for any training and onl2# %) of the respondents had other types ofitrgi
These findings revealed that the majority of thepoadents (69.0%) did not have any training on SNiese
findings mirrors the study done by Ogadho and Aj@13) in Kisumu East district which revealed thdtigh
percentage of teachers that teach learners withitepdisabilities had not undergone any in-sertiaging on
SNE leading to low enrollment of learners with spkneeds.
Competence of the Teacher to cater for Physicallyalenged Pupils
The objective of the study was to assess the leffalompetence of the teachers to handle the pHisica
challenged pupils in public primary schools. Toiagh this objective, the respondents were askedspond to
a number of items in the questionnaire. These deduwhether they had knowledge in inclusive edonati
ability to manipulate classroom environment, makiofgindividual lesson plan, use of different teahi
methodologies and whether physically challengedilpugenefit in an inclusive set up. Data relatedthe
objective was analysed and presented as showrvefpbint Likert scale which had responses as fa|d®A =
Strongly Agreed, A = Agreed U = Undecided, D = Qissed and SD = Strongly Disagreed was collapsed int
three points to capture the response of the questice to read as follows: A = Agreed, U = Undedidb =
Disagreed.
Knowledge on Inclusive Education
Teachers’ responses on whether they had knowledgiausive education were sought. The results are
presented in Table 2.

Table 2

Teacher’ knowledge on the meaning Inclusive Edooain =42)

Response Number of Teachers Per centage
Agree 38 90.4
Undecided 02 4.8
Disagree 02 4.8
TOTAL 42 100

Source: Author (2016)

The results in Table 2 indicate that a majority, (98.4%) of the respondents agreed that they had
knowledge on the meaning of inclusive educatiorly ¢h (4.8%) were undecided and also only 2 (4.8 %)
disagreed. The results implied that majority of t@chers had knowledge on inclusive educationsd& hesults
concurred with a study done by Njoka et al. (20&R)ch showed that many teachers had knowledge ef th
meaning of inclusive and equitable education. Théans that inclusive education is not something teethe
teachers in public primary schools. The findingsveeer contradicts with the study of Peter and Ndgf2014)
which indicated that majority of the teachers did lmave the knowledge in inclusive education.

Manipulation of Classroom Environment

The researcher sought to ascertain the competdrtbe teacher in manipulation of the classroom emment
in terms of arrangement to enable the physicallgilehged pupils benefit through cooperative leagnamd
group discussion. The summary of the teachers nsgsoare revealed in Fig. 1.
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Fig. 1: Manipulation of Classroom Environment (r2¥4

The data in Fig 1 revealed that some of the respusd10 (23.8 %) agreed that they are able to
manipulate the classroom environment, a few 2 (3 8%e undecided, and majority 30 (71.4%) disagrédd
therefore clear that the mobility of the physicatlyallenged pupils in the classroom had been comigex
making the classrooms unfriendly to these learasrthey are not able to move freely in class. prevents the
social interaction of physically challenged leameith their peers making them not to learn howdéwelop
problem solving skills hence not develop knowledsjdlls and attitudes as was indicated in Lev Vgigt
constructivism theory. Raditloaneng (2011) obsertrest struggles in classroom can cause childredotabt
their abilities and strengths making them loosé tedf-confidence.

The unfriendly classroom environment may have tethé low enrollment of the physically challenged
learners. If the teacher makes the classroom fiyemdall pupils, they will relate well with one ather through
cooperative and group learning. The findings in HEigevealed that, a small percentage of teachér§?3.8 %)
agreed they are able to manipulate the classroatinoement for the physically challenged pupils. $&anay
be the teachers who had gone through SNE traifiing.training enables the teachers to sharpen shkidis so
as to manipulate the classroom environment. Thikesahe physically challenged pupils interact fyesith
their peers thereby benefiting from cooperative gndup learning. Hence the results are significamtis
happening is not by chance.

Making Individual Lesson Plans
Teachers were asked to indicate whether they cdee nmalividual lesson plans for the physically cbafied
pupils. Their responses are indicated in Table 3.

Table 3

Making of Individual Lesson Plans (n = 42)

Response Number of Teachers Per centage
Agree 04 9.5
Undecided 01 2.4
Disagree 37 88.1
Total 42 100.0

Source: Author (2016)

Results in Table 3, indicate that out of 42 teash#ho responded to questionnaires, majority, 37
(88.1%) of the teachers disagreed, they indicdtatithey do not make individual lesson plans,y amle (2.4%)
was undecided, a few, 4 (9.5%) agreed that thelenmadividual lesson plan for the physically chatied
pupils. The findings revealed that the level of petence of individual teacher was compromised. TWas
indicated by the inability of the teachers to mataividual lesson plans which had impacted negjtioa the
physically challenged pupils since the pupils nepdcial attention unlike the regular pupils.Teashesed
uniform format for all pupils in class to the disadtage of the disabled. These findings concurrigd Ramos
(2009) which stated that, making of individual splans is a challenge that the teachers face indusive
setting. There is therefore a need to in-servicgiwe a seminar to the teachers on the need to makédual
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lesson plans for the physically challenged pupils.
Use of Different Teaching Methods
Teachers’ responses on whether they use difféeaching methods to cater for the physically cimgiésl pupils

have been summarized in Fig 2.

Fig. 2 Teachers responses on the use of Differeatfiing Methods (n = 42)

The Fig 2 revealed that, a few of the respondén(&4.3 %) respondents agreed that they use ditfere
teaching methodologies, a majority and 36 (85.7&agreed and none was undecided. This also contatita
study of Ogadho and Ajowi (2013) who mentioned ttestchers use inappropriate teaching methodologies.
According to Squires and McKeown (2003) observatitmachers ought to appreciate the diversity of the
learners and take responsibilities to use inclugeeching methodologies. This will make the classrs
friendly to all pupils.

Halinen (2007) stressed that the quality of teaghand teachers’ competencies when handling the
physically challenged pupils are the most imporgnetrequisites skills for inclusive arrangementek et al.
(2013) depict that teachers teaching methodologied how they handle learners can affect personality
development, emotional climate and therefore affgcthe self-concept. Teachers therefore need riviese
training on SNE so as to be able to use differeathing methodologies to cater for the learninglader the
physically challenged pupils. The pre-service teashalso need SNE training so as to be equippeu tivét
required skills to handle physically challenged ifsup
Physically Challenged Pupils benefit in an InclushSetting
The responses of the teachers on whether the allysethallenged pupils benefit in an inclusive iseftare
shown in Table 4.

Table 4

Physically Challenged Pupils benefit in InclusivéduEation (n = 42)

Responses Number of Teachers Per centage
Agree 31 73.8
Undecided 03 7.1
Disagree 08 19.1
Total 42 100.0

Source: Author (2016)

The results in Table 4 shows that, majority, 31.898 of the teachers agreed that physically
challenged pupils benefit from inclusive settingdew, 3 (7.1%) were undecided and also those whkagieed
were few, 8 (19.1%). From these findings, a majaoit the teachers (73.8%) are of the opinion thatsically
challenged pupils benefit in an inclusive settimgce they perform better in their academic workriby the
process of administering the questionnaire, 3 (J.p#inted out that the physically challenged pupsislf-
esteem normally improves by the way they relatd wihers and how they participate in class. Thesknigs
concur with what the Vygotsky said in Bodrova & Ibgo(2012) that teachers and more competent pees in
inclusive setting play important role in encouragiearners to develop problem solving skills wihearning
new skills, attitudes and knowledge in a classragimation. The results also confirms what NgugiQ@20
pointed out that pupils with special needs in ragalasses do better academically than those irimebusive
setting since they are challenged by their peecsoAling to Ngugi, learners’ self-esteem is als@rioned
because of reduced fear of human difference, isedeaomfort and increase in self-awareness.
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Summary of the findings

Even though majority of the teachers had knowledgeinclusive education, they were challenged irirthe
competence to handle the physically challengedipuyth the required skills. This is because it wased that
a higher percentage were unable to manipulate rolass environment, make individual lesson plan asd u
different teaching methodologies so as to catettferphysically challenged pupils. The backgrourfdrimation
revealed that there are a few teachers who havergode training in SNE. This further confirms tllagy
lacked the required skills to handle the physicahgllenged pupils. The findings also showed thatrhajority
of the teachers could not provide individualizetemtion to the physically challenged pupils. Thigerefore
limited most of the public primary schools from hgiinclusive to the physically challenged pupilscsi their
learning needs were not well met by the teachers.fihdings showed that most teachers agreed thatiqally
challenged pupils benefit in an inclusive setting.

Conclusion

The teachers teaching in public primary schoolsehaequired training to teach in primary schools drat not
competent to handle the physically challenged gufihis is because they have not undergone anmyirtgain
SNE to acquire the required skills to handle thgsptally challenged pupils. The study revealed,tbatoliment
of the physically challenged pupils in public pripmachools was still very low. The study revealedtteachers
teaching in regular schools showed that there ésl rier in-service and pre-service training of teachers with
the required skills to handle the physically chadjed pupils. This will also enable them to havedyolassroom
management practices.

Recommendations

1. The government should provide pre-service and iiwige training to all the teachers teaching in bl
primary schools on SNE. This will make teacherser@mympetent with the required skills to handle the
physically challenged pupils.

2. The government should recommit herself to UPE aré By complying with the world declarations on
SNE and revisiting the constitution of Kenya 2010.

3. There is need for teachers to bring into awaret®#se regular pupils in public primary schoolstba
dangers of stigmatizing physically challenged mupiirough subject like Christian Religious Studies.
This will then then improve the self-esteem of phgsically challenged learners

4. Guidance and Counselling of both the regular angighlly challenged learners is also necessarysso a
to reduce stigmatization of the physically challetigpupils and improve self-awareness of both groups
Stigmatization of the physically challenged pup#s make them have low self-esteem.

5. There is need to sensitize parents with physiadibllenged pupils on the importance of sending them
to primary schools to foster independent livinduture.

6. The study recommends an integrated system sodhaidrs can benefit from interacting with regular
peers.

7. There is need for the MOE to encourage teachezmfthasize the importance of IE to the parents so as
to encourage more special need learners enrohlimggular schools.

8. Teachers in regular public schools need to be eaged to make their classrooms learner friendly by
ensuring that all learners develop positive selfeapt.

9. Teachers in regular public primary schools needsetmade aware of the rights of learners with speci
needs which are presented in world declarationay&&onstitution and NCPD.

10. Teachers in regular public primary schools needaensitized on the importance of having positive
attitude to learners with special needs which hétpmentor regular learners towards special needs
children.
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