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Abstract

Family is the elementary school for children in fitecess of acquiring knowledge and skills. Quaditf family
affect children directly. Supporting families irres of children’s education and increasing theficefncies will
also positively affect children. Thus, schools dHoconsider not only children, but also their fagsl while
providing education. The objective of this studydsffer a suggestion for using the web sitesinfi&rgartens
as an instrument in parenting education and exathmeveb sites of kindergartens in Turkey from #iépect.
The study was conducted by using case study patidrich is among qualitative research methods. Sthdy
group consisted of 81 official kindergartens frofn different provinces and 20 private kindergartéosn 20
different metropolitans. Schools in the study grougre determined by using typical case samplinghotst
which is among purposeful sampling methods. Tha& fifficial and private kindergartens that werechesl in
the internet search engine by writing the namerotipce and kindergarten (for example, Tokat kigdeten)
were included in the study group. The study dateeveequired by examining the web sites of kindeeyar in
the study group in terms of their content and ttguaed data were analyzed via content analysifiooetAs a
result of the study; it was seen that informati@amtents were involved under titles like; Our Sch¢fel81/
100%), Connections (f=81/ 100%), AnnouncementsXf=%0%), Statistics (f=81/ 100%), News (f=80/ 98)4
Classes (f=62/ 76,2%), Photo Gallery (f=60/ 73,&%{l Counseling (f=47/ 57,8%) in the web sites diciz
kindergartens. On the other hand, the contents wermelved under titles like; Our School (f=20/ 100%
Communication (f=19/ 95%), Counseling (f=14/ 70%)daAnnouncements (f=9/ 45%) in the web sites of
private kindergartens. It was seen that schoolsli@d information about parenting education gemgnahder
the title of counseling. It was also seen thatddjties like parental attitudes, children’s deyetental features,

children’s nourishment and school adaptation weoenment regarding parenting education.
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1. Introduction

Family is the place where life starts for not ohlyman beings, but also many other species. Fawmiigre first
experiences and learnings are realized, is thegpyimesource for children that meets not only pdgisheeds,
but also social, emotional and psychological ne@umlities of family that are among the primaryongses for
children affect them directly. Because childrenoggize the world by taking other individuals as adel and

1 This study was presented as an Oral Presentatitive anternational Conference on Quality in HigEetucation that was
held in Sakarya University between 23-24 Novembet.
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on the basis of them. A strong, informed and qgigalifamily will also create a strong and qualifsatiety.

The Turkish Language Society defines family 8$h¢ smallest unit within society that is based amnriage and
kindredship, and formed by the relations betweeauptas, children and siblings; the whole of indiatkifrom
the same ancestry or kindred, all kins and relatitheat live together, the whole of individuals thgtee on the
same goal and work togethgfTurkish Language Society, 2016). Family has ¢haracteristics of society and
reflects its value judgements, customs and trathtitastes, beliefs, prejudices and in short,utkie (Birsoz,
1990).

Parents have a wide sphere of influence upon @rildBeing responsible for meeting the needs ofiodil in the
age range of 0-6; parents are also the first teachietheir children (Gordon, 1993). Social envimant of
families and children plays an important role imbmng social skills, attitudes and values in cteld (Unicef,
2012). It is difficult to change habits that arenfied in the family environment in following yeatmwever, it is
not impossible. Thus, early childhood educatiowvasy important as it leaves inerasable traces itdmen’s
personality structure (Yilmaz, 2010). Studies shioat a child’s character is considerably formedinithe first
five years after birth (Y& and Aydin, 2007). Skills acquired by childrentive preschool period generally form
the basis of their future education (Pagani, Jaesirard, 2005).

Considering the permanent effect of parenting siyld parenting features upon the development ddrem; it
is believed that schools should train not onlydrgih, but also their families and bring knowledgd akills in
families. Berkowitz and Bier (2004) suggest thatepés and schools play an important role for chifdto
display positive characteristics. Preschool cuhdicuinvolves the following statemerithe best approach in
preschool education is to embrace children togethighn their families rather than alongMinistry of National
Education Preschool Curriculum, 2006). Parentingcation and participation of families in the proced
preschool education allow children to acquire perama knowledge, skills and attitudes (Ministry cditddnal
Education Preschool Curriculum, 2013). Oniguno(1999) defines parenting education as suppottiegperson
who takes care of the child, providing a rich ametrgizing home environment for the child, providitige
parent-child communication and supporting the fgnnilterms of child development until elementariical.

As a community, school has its own values and ¢&flthese values on individuals who get servicenfsachool
(Akbas, 2004). Families and preschool educational insbiis are responsible for children’s educationrasf

the early years. It is very important to includenfies in preschool education for the purpose d@rsty the
responsibility of children’s education (Kaya and lt€kin, 2003). Participation of families in educatal
activities develops the child-rearing skills of @ats and paves the way for a healthier parentinigigily of
National Education, 2006). Being an important gdrchild education; families should support thehildren
both at school and at home (Morrison, 2006). Studigggest that participation of families in the qess of
education increases children’s academic achieve(hlhand Tyson, 2009Sad, 2012) and decreases discipline
problems (Epstein and Sheldon, 2002) and absenmtepi®blems (Jeynes, 2007; Shaw, 2008) that are
experienced at school.

Today, different methods are used in many countniesder to include families in the process ofitlchildren’s
education. According to the data of the Internatlddducational Statistics Center (USA), schoolghim United
States conduct family participation activities likavitations (97%), family-teacher meetings (92%)da
voluntariness activities (90%) (Englund, Lucknerh&éy and Egeland, 2004). Preschool curriculum ssigg
that (Ministry of National Education, 2006) paragtieducation could be conducted via meetings, centes,
personal interviews or printed instruments likactes, leaflets, guidebooks, journals and educatiganels.
Majority of these methods being suggested commfseducational activities that require parents ¢one to
school. However, reasons like intense working cioni, permission problems and transportation miake
difficult for parents to participate in educatiorativities at schools. In the study of Prinz amoh&rs (2007),
only 14% of families with children who were not etdthan seven stated that they had participatgaianting
education programs. These problems could be séhredgh using the technology and internet sitesrder for
parents to keep in touch with school without contimgchool.

Internet can be used as an instrument in commumicatith parents and sharing announcements. Intexe
also be used in informing families and sharing #etivities of children via web sites (Temel, Aksand
Kurtulmus, 2013). Even though the internet and web sitecbbols can be used as an efficient instrumeritan t
school-parent communication; Bouffard (2008) sutméisat only 36% of parents state that teachersthese
internet to communicate with them. In another sfymrents also state that they have limited infeionaabout
school incidents and expect schools to use ditgzthnologies like electronic mails and short messagore
frequently (Byron, 2009). Internet-based commuimicaimethods like web sites, electronic mails, blegs!
social networks offer new opportunities for schtahily communication and remove problems like tiarel
transportation which are among obstacles in thditiomal school-family communication (Abdal-Hagd@®2;
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Campbell, 2009).

According to the results of the “Research on HoakkHnformation Technologies Use” by the Turkish
Statistical Institute; 55,9% of individuals in Tagkuse the internet, 69,5% have access to thenette85,8% of
men and 46,1% of women use computers and the eit€fisl, 2015), which signifies that computers dmel
internet are used very frequently in daily life.uBh computers and the internet could also be efftgr used as
an instrument in parenting education. As the Migistf National Education obliges all educationadtitutions
to have a web site, almost all educational insting in Turkey have a web site.

Examining the relevant literature; it is seen tttedre are many studies on parenting education.ietud
literature mainly concern; fatherhood role and fgrparticipation §ahin, 2012), relationship between family
participation and academic achievement (Jeynes/;2@0wayne and Owsianik, 2004), web-based program f
school nurses (Campbell, 2009), communication oéma and teachers via the internet (Tobolka, 200§ of
technology for increasing family participation (Gitead, 2013;Vanderpool, 2009), use of informatiod a
communication technologies for school-home comnativo (Heath, Maghrabi and Carr, 2015), usability o
social media in parenting education (Balci and F&aéin, 2016), family participation program for pasenof
disadvantageous children (Ugu2016), family participation at elementary schoalsd secondary schools
(Ahioglu-Lindberg and @uz, 2016) and problems encountered in family pidition activities (Glinay-
Bilaloglu, 2014).

Studies emphasizing the importance of parentingatibn and family participation in children’s edtioa are

mentioned above. Similarly, it is known that praobfe like working conditions and transportation have
negative effect upon the participation of parent@ducational activities. In the light of theseomhation, the
objective of this study is to examine the use & teb sites of kindergartens as an instrument rerpiag

education and the present condition in Turkey. $tugly is considered important as it suggests a htk

examines the present condition in Turkey.

2. Method

This qualitative study was planned as a case stGdge study is a qualitative research approachentier
researcher profoundly examines one case or a feascthat is/are limited in the course of time vatad
collection tools (observations, interviews, visualglials, documents, reports) containing multigisources and
defines case-dependent themes (Creswell, 2007).

2.1. Study Group

The study group consisted of 81 official kindergag from 81 different provinces and 20 private kngairtens
from 20 different metropolitandgtanbul, Ankarajzmir, Bursa, Antalya, Adana, Konya, Gaziant8anhurfa,

Kocaeli, Mersin, Diyarbakir, Hatay, Manisa, Kaysesamsun, Balikesir, Kahramanmgr&an, Aydin). The
metropolitans that were included in the study graugre determined according to their population dgrand

20 metropolitans with the greatest population weotuded in the study group. The schools in thestgroup
were determined by using typical case sampling atgttvhich is among purposeful sampling methods. firee
official and private kindergartens (20 kindergasgiethat were reached in the internet search ergineriting

the name of province and kindergarten (for exampidat kindergarten) were included in the studyugro

2.2. Collection of the Study Data

The study data were acquired by examining the \itels sf kindergartens in the study group and mdgalge
contents regarding parenting education. Firstlg, web sites of 10 different kindergartens (eighici@, two
private kindergartens) were examined, module/pittgs ton pages were determined and a coding lis wa
formed. The web sites of kindergartens were reemadchaccording to the coding list and the acquirgta avere
recorded.

2.3. Data Analysis

The data acquired within the scope of the studyevaralyzed via content analysis method. Conterlysisa
method tries to determine relations and conceptklifym andSimsek, 2013). According to the findings that
were revealed in the content analysis process;wible sites of kindergartens were examined underethre
categories as "module/page titles on the web sifesfficial-private kindergartens", “module/pagdlds
involving the contents of parenting education omwWeb sites of official-private kindergartens” diapic titles
regarding parenting education on the web sites fii€ial-private kindergartens” and findings undérese
categories were converted into digital data and thbularized.

Validity and reliability of studies are determinbg using various methods and techniques. In thidystthe
validity and reliability were determined by usimiphgulation technique. There are four types @nigulation
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techniques as; method triangulation, resource gtiktion, analyzer triangulation and theory/viewpoi
triangulation (Patton, 2014). Analyzer triangulatiechnique was used in this study.

The researchers individually examined the web sifdsndergartens according to the categories anttbs that
were formed in the data analysis process. The emdjuiindings were recorded in the data form and the
consistency between the coders were examined.Rigjiaof the data analysis was tested by usingesliand
Huberman (1994)'s Agreement Percentage = [Agreemetgreement + Disagreement) X 100] formula.
Accordingly, the agreement percentage betweendters was determined as 94%.

3. Findings

Findings acquired within the scope of the studyenexamined under three categories as "module/fidegedn
the web sites of official-private kindergartenghddule/page titles involving the contents of parepeducation
on the web sites of official-private kindergarteraid “topic titles regarding parenting educationtbe web
sites of official-private kindergartens” and finggsunder these categories were converted intoatlidéta and
then tabularized. Table 1 shows module/page tittethe web sites of official kindergartens.

Table 1. Module/Page Titles on the Web Sites of Official #éngartens

Web Site Contents f %

Connections 81 100
Announcements 81 100
Communication 81 100
Statistics 81 100
Our School 81 100
News 80 98,4
Classes 62 76,2
Photo Gallery 60 73,8
Menu 51 62,7
Counseling a7 57,8
Our Projects 36 44,2
Service Standards 31 38,1
Bank Account Information 26 31,9
Parent-Teacher Association 21 25,8
Record Medium 17 20,9
Atatiirk Corner 10 12,3
Family Participation 6 7,3

Children’s Clubs 6 7,3

One Day at School 6 7,3

Examining Table 1; it is seen that the web siteoffitial kindergartens contain the titles of contiens,
announcements, communication, statistics and duwwadat 100% (f=81), which are followed by news438,
(f=80), classes 76,2% (f=62), photo gallery 73,8%60), menu 62,7% (f=51), counseling 57,8% (f=4a)r
projects 44,2% (f=36), service standards 38,1%1(f=Bank account information 31,9% (f=26), parexaeher
association 25,8% (f=21), record medium 20,9% (J=1Atatirk corner 12,3% (f=10), family participa,
children’s clubs and one day at school 7,3% (f3@ble 2 shows module/page titles on the web sitgsivate
kindergartens.
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Table 2. Module/Page Titles on the Web Sites of Private ngdrtens

Page-ModuleTitle f %
Photo Gallery 20 100
Our School 20 100
Communication 19 95
Counseling 14 70
Announcements 9 45
Menu 9 45
Record Medium 7 35
Our Projects 7 35
Family Participation 6 30
Children’s Clubs 6 30
Club Classes 6 30
News 6 30
One Day at School 3 15
Classes 3 15
Atatlirk Corner 2 10
Statistics 1 5

Examining Table 2; it is seen that the web siteprofate kindergartens contain the titles of phgédiery and
our school at 100% (f=20), communication 95% (f5X®unseling 70% (f=14), announcements and menu 45%
(f=9), record medium and our projects 35% (f=7)nifs participation, children’s clubs, club classasd news
30% (f=6), one day at school and classes 15% (f&@tlrk corner 10% (f=2) and statistics 5% (f=Iable 3
shows module/page titles involving the contentparenting education on the web sites of officialda@rgartens.

Table 3. Module/Page Titles Involving the Contesft®arenting Education on the Web Sites of Official
Kindergartens

Title Used on the I nfor ming Page f %
Counseling Service 22 46,6
Counseling 15 31,8
Counseling Corner 1 2,1
Department of Counseling 1 2,1
Psychological Consultation and Counseling 1 2,1
Counseling Studies 1 2,1
Monthly Bulletin 1 2,1
Parenting Guidance 1 2,1
Family Participation 1 2,1
Mother-Father Education 1 2,1
Preschool Parenting Guidance 1 2,1
Parenting Education 1 2,1

Examining Table 3; it is seen that the web sitesffi€ial kindergartens contain the following modigage titles
involving the contents of parenting education: mlimg service at 46,6% (f=22), counseling 31,8%5%,
counseling corner, department of counseling, pdggimal consultation and counseling, counselinglists,
monthly bulletin, parenting guidance, family pagmtion, mother-father education, preschool panenti
guidance and parenting education 2,1% (f=1). Tablshows module/page titles involving the conterits o
parenting education on the web sites of privateédgartens.
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Table 4. Module/Page Titles Involving the Contents of ParenEducation on the Web Sites of Private
Kindergartens

Title Used on the I nforming Page f %
Counseling Service-Parent Informing 3 15
Psychologist’'s Corner 3 15
Monthly Bulletin 2 10
Counseling 2 10
Preschool 1 5
Important Information 1 5
Psychological Consultation Service 1 5
Psychologist’s Note 1 5

Examining Table 4; it is seen that the web siteprifate kindergartens contain the following modpéee titles
involving the contents of parenting education: amlimg service-parent informing at 15% (f=3), psylolgist’s
corner 15% (f=3), monthly bulletin and counselir@4d (f=2), preschool, important information, psyagital
consultation service and psychologist’'s note 5% )fTable 5 shows topic titles regarding parentdgcation
on the web sites of official kindergartens.

Table 5. Topic Titles Regarding Parenting Education on theb\Bites of Official Kindergartens

Par enting Education/Topic Title Regar ding Counseling Service f
Blank Page Content 20
Behavioral Problems Encountered in Children 8

Children’s Developmental Features
Mother-Father Attitudes
Nourishment in Children

Starting School

Computer and Television Addiction in Children 3
Sense of Responsibility in Children
School Adaptation
Recommendations for Families
Communication with Children
What Do Children Want
Intrafamilial Communication
Family’s Happiness

Academic Achievement

Effect of Divorce upon Children
Sexual Education

Sharing in Children

Activities for Children

Child and Violence

Children’s Fears

Rules of Child Rearing

Attention Deficit Disorder with Hyperactivity 1
Preparation to Elementary School
School Phobia

Preschool Education

Games and Toys

Special Education
Self-Confidence in Children

EES FEN N

RlRrRr R RR R RRRNN N W w

N R

It is seen that 20 out of 47 official kindergartevisich have module/page titles regarding parengithgcation on
their web sites have a blank page content. On ther dnand, topic titles regarding parenting edocatire as
follows: behavioral problems encountered in chid(é=8), children’s developmental features (f=7)pthrer-
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father attitudes, nourishment in children, startsodpool (f=4), computer and television addictionchildren,
sense of responsibility in children, school adaptaff=3), recommendations for families, communigatwith

children, what do children want (f=2), intrafamil@ommunication, family’s happiness, academic agieent,
effect of divorce upon children, sexual educat&imaring in children, activities for children, chiehd violence,
children’s fears, rules of child rearing, attentideficit disorder with hyperactivity, preparatiom ¢lementary
school, school phobia, preschool education, gamdst@ys, special education and self-confidencehifden

(f=1). Table 6 shows topic titles regarding pamegteducation on the web sites of private kindeegest

Table 6. Topic Titles Regarding Parenting Education on theb\Bites of Private Kindergartens

Par enting Education / Topic Title Regarding Counseling Service f
Blank Page Content 6
Behavioral Problems Encountered in Children 4

Children’s Developmental Features
Mother-Father Attitudes
Nourishment in Children
Preparation to School

Starting School

Toilet Training in Children

School Adaptation

Anger Management in Children
Communication with Children
Self-Confidence in Children

RlRrRrRrR R R RRN

It is seen that six out of 14 private kindergartesnéch have module/page titles regarding parengighgcation on
their web sites have a blank page content. On tier dnand, prominent topic titles of school welesiare as
follows: behavioral problems encountered in chid(é=4), children’s developmental features (f=2)pthrer-

father attitudes, nourishment in children, prepamato school, starting school, toilet trainingdhnildren, school
adaptation, anger management in children, commtioicavith children and self-confidence in childr@nl).

4, Conclusion, Discussion and Suggestions

In this study, the idea of using the web sites iofd&rgartens as an instrument in parenting edutatias
discussed and the present condition in Turkey wasnsed. The study data were acquired by examittieg
web sites of kindergartens in the study group amdiute/page contents regarding parenting educalibe.
acquired data were analyzed via content analysimtgque.

As a result of the study, it was seen that all ve@bs of official kindergartens (f=81) had the pag#

connections, announcements, communication, stsistnd our school. Other content titles includeeivs)
classes, photo gallery, menu, counseling, our ptejeservice standards, bank account informati@meng-
teacher association, record medium, Ataturk corfaenjly participation, children’s clubs and one dayschool
It was seen that all web sites of private kinderyas (f=20) had the pages of photo gallery andsobiool. Other
content titles included; communication, counselimgnouncements, menu, record medium, our projtstsly

participation, children’s clubs, club classes, neaw day at school, classes, Atatirk corner aattssts.

The web sites of 81 official kindergartens werermexeed within the scope of the study. Among thesb sites,
47 had module/page titles regarding parenting edugawhereas 34 had none. It was seen that mquhge/
tittes regarding parenting education on the webssitf official kindergartens were as follows: coelivgy
service, counseling, counseling corner, departroérdounseling, psychological consultation and celing,
counseling studies, monthly bulletin, parenting dgwmice, family participation, mother-father eduaatio
preschool parenting guidance and parenting edutafo the other hand, module/page titles regardargnting
education on the web sites of private kindergarteese as follows: counseling service-parent inforgmni
psychologist’s corner, monthly bulletin and couimsgl preschool, important information, psychologica
consultation service and psychologist's note. Teason for preferring counseling service, counselng
counseling corner as module/page titles regardamgmiing education on the web sites of kindergartenld be
associated with the fact that these contents apaped by school counselors and are consideredirseking
activity by schools.
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It was seen that 20 out of 47 official kindergagtevhich had module/page titles regarding parergihgcation
on their web sites had a blank page content. Prmmhitopic titles regarding parenting education wase
follows: behavioral problems encountered in chitgrehildren’s developmental features, mother-fattigtudes,
nourishment in children, starting school, compuated television addiction in children, sense of cesibility in
children, school adaptation, recommendations fnilfas, communication with children, what do chéddrwant,
intrafamilial communication, family’s happinessademic achievement, effect of divorce upon childssxual
education, sharing in children, activities for dnén, child and violence, children’s fears, rulé<hild rearing,
attention deficit disorder with hyperactivity, peation to elementary school, school phobia, pm@sich
education, games and toys, special education dfidasdidence in children. It was seen that six @ftl4
private kindergartens which had module/page titigmrding parenting education on their web sitesahalank
page content. Prominent topic titles of school sébs were as follows: behavioral problems encoedtén
children, children’s developmental features, mofla¢her attitudes, nourishment in children, prefiamato
school, starting school, toilet training in childreschool adaptation, anger management in children,
communication with children and self-confidencelnldren.

It was seen that prominent topic titles regardiagepting education on the web sites of kindergartgere as
follows; behavioral problems, children’s developtadrfeatures, mother-father attitudes, school aatapt,
intrafamilial relations and communication, prepematto school and nourishment. The reason for thiéles to
be prominent could be associated with the demahgdarents. Because kindergartens apply need detatimn
form for parenting education to parents at the fieigg of every school year and plan parenting eiitutca
activities according to the information on theserfe (Ministry of National Education, 2013).

It was seen that 61 out of 101 kindergartens (iatfiorivate) being examined within the scope of shiedy had
module/page titles regarding parenting educatiah4hhad a page content on their web sites. Inr atioeds,
only 41 out of 101 kindergartens had a page comsgdrding parenting education. This result shdwas only
40% of the web sites being examined within the sanfthe study have a content regarding parentitugation.
According to this result, it could be suggested the web sites of kindergartens are not usedieffity in the
process of parenting education. Studies suggestthieainternet and the social media can be usednas
instrument in parenting education (Abdal-Haqq, 20Q2ampbell, 2009; Heath, Maghrabi and Carr, 2015;
Olmstead, 2013; Temel, Aksoy and Kurtugni2013; Vanderpool, 2009 ); however, they are ns¢du
sufficiently (Bouffard, 2008; Byron, 2009) and thsthool heads should inform parents more aboud chil
development and education on school web sBabifi and Demiriz, 2014), which supports the resoft¢his
study.

Internet is used efficiently in almost every lifpase in this era of knowledge and technology. Tée af the
internet in parenting education may save time, r@nroansportation problems, provide accessible kedge
and enable reaching more parents. According tosthdy results, it is recommended for schools to thee
internet more efficiently in the process of paregtieducation and school-family communication. Cotgte
regarding parenting education should be formed dperating with expert academicians and educalbis.
recommended to support parents and teachers arehgactheir awareness and competence on thisiiseuger
to use the internet more efficiently in the procedsschool-family communication. And finally, it is
recommended for researchers to investigate thenitéhabits of parents, as well as their expedatatimom
kindergartens regarding parenting education studiets from the web sites of schools, and activitiest are
conducted at kindergartens regarding parentingatauc
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