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Abstract

Washback is known as the influence of testing cachéng, either positive or negative. In high-stakes
examinations, however, the assessment driven alunt leads to a negative washback effect in theai\si
settings. This study was taken to evaluate impboatof examination washback effect on teachelg'’ctien of
methodology in English language teaching at higdemondary level in Pakistan and, to examine whdtrer
present testing system has any effect on studentemunicative competence. A triangulation of dataree
was applied in this research where 128 higher skngnEnglish language teachers participated. Theareh
tools used for the study were document analysisstipnnaire for the teachers, classroom observatiah
subsequent interview with teachers. The qualitatimeé quantitative analysis of data revealed thathers’
selection of methodology is directly influenced é&yaminations. The learners’ communicative compe&taac
consequently affected by the teachers’ selectianethodology.

Key words: Washback effect, teaching methodology, communieatompetence.

1. Introduction
Examinations are important for students to go eitligher grades of studies or find jobs, for teashe show
the effectiveness of their teaching, for the empteyto select the best suited candidates for jahd, for the
other stake holders too, who in one way or therptinuence or are influenced by the examinatiand their
results. According to Davies (1990:24, also memttbnn Salehi, H. 2012:609), “testing is always used
teaching, in the sense that much teaching is tlat¢he testing which is demanded of the studeki¥ashback
is the term used to evaluate the effects of examimaon teaching and learning (Alderson and Wa#i93).
Teacher's selection of methodology is highly inflaed by the thought that the students have to ¢akizin
tests/examination. The intensive use of test scimesgarious educational and social purposes inesptiow a
day has made the effect of washback a significkehpmenon (Cheng, L. 1997).
Examination washback (also known as ‘backwash’eaffon students’ learning and teachers’ choice of
methodology has become more popular recently, haddsearchers seem to believe that the quickestava
change students’ learning is to change assessmesténs (Elton and Laurillard, 1979:100). Negative
examination washback effect on teachers’ seleatiomethodology has been reported in Shepard, 1880 a
Madaus and Kellaghn, 1992. This seems true in Bakisontext too where the high stakes exam reshlisge
the lives of its people. Teachers’ selection ofrodblogy in English Language Teaching (ELT) haglbeen
under high criticism because of the low communigatiompetence of the students. The present stutig igart
of a larger research about teaching methodologyi@neffects on students’ communicative competeiit¢e
examination washback effect is hypothetically orfethe many causes of producing incompetent users of
English language in Pakistan. This part of the agdg however, was guided by these research questig
How examination washback effect shapes teachinctipes at higher secondary level in Pakistan? 2y by
examination washback affects learners’ communieatobmpetence?
11 What is washback effect?
According to Buck (1988:17, as cited in Bailey, 629
There is a natural tendency for both teachers andients to tailor their class room activities taeth
demands of the test, especially when the testrisimgortant to the future of the students, andspas
rates are used as a measure of teacher successinfloience on the test, on the class room (retetoe
as washback by the language testers) is, of couesy, important; this washback effect can be either
beneficial or harmful.

Discussing his finding about washback effect qred@se students, Buck (1988) further writes that:
There are probably many reasons why most Japanigbesichool graduates cannot use English for
even the most basic purposes, despite receivingrbda of hours of class room instruction, but syrel
one of the most important is the washback effeehtthnce examinations on the class room.

Taylor (2005) forwarded his interpretation of thasliback effect saying that “teachers will be inflced by the

knowledge that their students are planning to takertain test and will adapt their teaching metthagly and
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lesson content to reflect the test demands”. Wiferdntiated betweeniest impactand test washback
According to him test impact implies the effectseofaminations possibly exerted on individuals, @oland
practice in an educational system, and test waghbefers to the effects of examination on teachamgl
learning practices. Alderson and Wall (1993) witbizt:
Why the teachers do what they do, what they uratesabout underlying principles of the text book
and examination, and what they believe to be éffecheans of teaching and learning... The washback
hypothesis seems to assume that teachers and teatoehings they would not necessarily otherwise
do because of the test...Studies of washback neediate teachers’ attitude to an understanding of
exams to observations of classrooms in order teetstdnd why teachers teach the way they do.
Alderson & Wall (1993) have identified 15 washbdwglpotheses and the most striking in their studyrsethat,
‘A test will influence what teachers teach’ and ‘A test will influendew teachers teach.” Examination
washback effects can be observed on macro and regeds. The exam effects on the educational system
society or institutions at large scale are macvelleffects, while micro level effects can be stubat individual
level, like teacher or student. The washback effemimally leads to selective study habits in thedshts.
Writing in the Chinese context, Eckstein and NodB9@) wrote (p 53): “They (students) have hadelittl
incentive to study anything that will not be on theamination paper. There is no time in their @as®e explore
questions that are unlikely to come up in the te3lasses are devoted to lectures and recitatiotshomework
consists of reviewing notes and textbooks” (as egiat Sarah, L.J. 2009).
1.2 Positive and negative washback effect
“Washback is presented as a stimulus for a chandes a bridge for efficient communication betwtsacthers
and testers” (Djuric, M. 2008Wash back operates differently in different sitoas. In itself, washback is a
neutral term which can infer positively or negalyven the stakeholders (Buck, 1988 and Shohamgl, 61996).
Marry Spratt (2005:17) stated that:
The type and amount of washback on teaching melmpglappears to vary from context to context and
teacher to teacher. It varies from no reported wasttk to considerable washback. The variable in
these differences appears to be not so much tha ézelf as the teacher...Nevertheless, the empirical
studies reviewed (on washback effect) indicatengigothat an exam cannot of itself dictate what and
how teachers teach and learners learn. Degree andskof washback occur through the agency of
various intervening bodies and are shaped by themimportant and influential agent in this process
is the teacher.
The following is the summary of positive and negativash back effect, as summarized by Yi-Ching 2afa9.
1.2.1  Positive Washback

i. Tests induce teachers to cover their subjects rtwweoughly,making them complete their syllabi
within the prescribed time limits.
ii. Tests motivate students to work harder to havenaesef accomplishment and thus enhance learning.
iii. Good tests can be utilized and designed as beslefaaching-learning activities so as to encourage
positive teaching-learning processes.

1.2.2  Negative Washback

i. Tests encourage teachers to narrow the curricuhoinl@se instructional time, leading to “teaching to
the test.”
ii. Tests bring anxiety both to teachers and studemsiastort their performance.
iii. Students may not be able to learn real-life knog#edut instead learn discrete points of knowledge
that are tested.
iv. Cramming will lead students to have a negative Wwask toward tests and accordingly alter their
learning motivation.

Bailey (1996) also seems of the same point of vaemthe positive or negative influence of examinadiocShe
holds that the objectives and goals of examinasioould be clearly articulated to foster benefigi@shback,
make sure whether the test measures what the pnoigitands to measure, ... and must be based on sound
theoretical principles which are widely acceptedha field since a narrow view of linguistic compete has
been replaced by a broader perspective on comntivecaompetence. Similarly, Hughes (1989, p44-46)
asserted that those skills should be tested whiehnéended to promote in students, through ditesting and
criterion-referenced.

2. Background of the study
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The present paradigm shift in educational sectoPakistan holds institutional administration in gexd and
teacher in particular responsible for students'rig®y. The sole criterion of judging learning i®texamination
result. The examination oriented language educaltias exerted heavy influence on students’ learnihg.
promotes the selection of students for further atlon and employment instead of educating themligings
taught as a foreign language in Pakistan. Fromegmtk to twelve, it is taught as a compulsory stbjlater
stages also include English as a compulsory subjesbme cases). In grade five and eight, the stisdiake
exam under the provincial government examinatiotiybiowever optional in some cases). In graded.0911
and 12 the Board of Intermediate and Secondary &ituc conducts exam which is compulsory for every
student to either go to higher education or sedochjob. Washback in Pakistani context is mediatath
students’ taking long narrative examinations in ¢éma of every year in the annual system of educafihis
examination of English does not test all langualj#iss rather it is strictly confined to reading dmwriting.
Traditionally, grammar, vocabulary, reading comemrion and writing are tested. This may be the dsgg
hurdle for Pakistani teachers to be innovative arhtive in teaching. Or maybe they find a refugeaising
Grammar Translation Method (GTM) to meet the he@wyden of examinations. The issue however, is
debatable as remarkably very little research isidoon the examination washback effect in langualyeation.
The current examinations have a negative washbffett @n the learners’ communicative ability. Thoeds of
teaching and learning remains on the preparatigrashmar-based examinations, thus the teacherfsmoitose
teaching strategies which can help students gétpregbared for the exams.

3. Research Methodology:

The washback researchers emphasize on a qualifatjuiry or mixed methodology to investigate abthg
examination washback effect because it encompamssasrous variables; only a quantitative researcih nad
fully depict a complete picture (Cheng, L., 200dpwever, a triangulation approach was preferredaitect
data in this study. In ethnography, triangulatisrthe use of two or more perspectives- data sktrnmants,
theories, researchers, etc.(Denzin, 1970). Fosgareh tools were used in this study: the docurasatysis
(syllabus and question papers of the higher secgrudiass) provided empirical evidence of the pheaoonm; the
questionnaire was used for collecting preliminamartitative data from teachers on the factors tarsyzed;
the class room observation provided an opportunitywitness what actually takes place in the classm;, and;
the interviews provided face to face interactiothwieachers to explore in detail the issues raiisdahis study.

All these research methods complemented one another

3.1 Participants of the study

The sample population for this research consistetis®) English language higher secondary teachdé?akistan.
All the teachers belonged to one district of thenjBln province which was selected on purpose basiss, a
comprehensive sampling technique was used. Amofigtdachers, 128 actually responded in questionnaire
completion. The respondents belonged to public (@2) private (36) institutions. According to gender
classification, 73 participants were male and S8des. Urban (102) and rural (26) teachers pastteigh The
teachers’ age ranged from 25 to 55 years, whilie thaching experience ranged from 05 to 35 yédr8/M Sc
(1127) and M Phil (11) qualified teachers were iiffe@a®t. The participants possessed a variety ofgmsibnal
courses, like B.Ed. M.Ed, TEFL and TESOL, etc.

3.2 Research tools

As mentioned earlier, four research methodologiesewased in this study: document analysis, questioa for
the teachers, classroom observation and, interwéty the teachers. A brief detail of these methods is
given below:

3.2.1  Document analysis

Due to the time constrains, only two documents vgetected for this purpose: the prescribed sylldbukigher
secondary class by the Curriculum Wing, Educatiogp@tment, Government of the Punjab (Pakistan).
Basically, the contents included in the syllabusengiscussed. Its purpose was to evaluate theenahd type of
course contents taught during two years of thedrighcondary level of education. The other docuraealyzed
was the examination question papers for thH2 grade and 12 grades under annual system of extiomirtzeld

by the concerned examination board. The purpose tawasxamine which skills are being tested in the
examination, and to evaluate which language aspeetscluded in the test to examine students’ kadge of
the target language.

3.2.2  Questionnaire for teachers

The questionnaire provided with the quantitativeadar the study. It mainly comprised on two papart one
asked demographic information of the participargagd part two dealt with teachers understanding and
perceptions of washback effect on the selectioreathing methodology, and the consequences of esdiom

in general. A Likert scale with three optiorts @ great extent, to some extent and, not ataprised on
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eighteen statements. This questionnaire (Likerte$agas the part of a larger study for which dateswollected
from November, 2011 to February, 2012 in Pakistan.
3.2.3 Classroom observation
Collecting information through class room obsematprovides direct experience (Koul 1996, Nunan2]199
Wallace 1998). Schmuck (1997) asserted, as cit®aibara B. K. (2005), that “Observation methods useful
to researchers in a variety of ways. They proviekearchers with ways to check for nonverbal exmesst
feelings, determine who interacts with whom, grhspv participants communicate with each other, dmeck
for how much time is spent on various activitieBar class observation, the month of February, 2042
selected. The purpose was to evaluate in detaslsalaom practices near the examination (normalijhdri
secondary examinations are conducted in March/AprfPakistan under the auspices of Examination @oar
Notes were taken during the class room observafioraudio recorder was also used for recordinghat any
missing links could be found to complete notes tiadtgring this session.
3.2.4  Interview with teachers
The purpose of interview was to fill in the gaps information already provided by the respondents in
questionnaire. As the same teachers were seleatadtérview whose classes already had been oldeavsy
clarification could be sought regarding class obeton. The average length of interview was 30 r@suThe
interviews were audio recorded and transcribed#riest possible time.
3.3 Conducting research and collection of data
On the first stage, document analysis was madeduige base for the inquiry. For the document asialy
prescribed syllabus and question papers were t¢edleerom the Education Board authority. Then the
questionnaire was distributed to the sample popuapersonally. After recollecting questionnairésglve
teachers (8 from public and 4 from private) werataoted to observe their classes. The idea bekiedtsg 12
teachers was to maintain at least ten percenteofebpondents and their selection was made oraesis of their
responses in the questionnaire. Two classes ofidGtes each of every teacher were observed. Thé tiote
spent in class observation was 18 hours. Afteenfasion of classes, the same teachers were cedtéat
interview. Keeping in view the research desige, $ame teachers had to be interviewed. Howevernueof
twelve teachers were available for interview.
4, Data analysis
The data was analyzed using quantitative and qui&kt techniques. For document analysis, classreaten
and interview, qualitative technique was appliedereas the questionnaire was analyzed quantitativel
4.1 Document analysis
Madaus (1988:83) reported that, “it is testing, thet ‘official’ stated curriculum that is increagly determining
what is taught, how it is taught, what is learned dow it is learned” (as also mentioned in Marya®p
2005:05). Yet, it was felt necessary to analyzedffieial curriculum to provide base for this investigatids
mentioned earlier, two documents were selectedratysis: (1) the prescribed syllabus of Englisttiie higher
secondary class (T1and 13' classes), taught as a compulsory subject in Rakigthis syllabus is designed by
the Curriculum Wing, Department of Education, (2% £xamination question papers of English for tighdr
secondary classes, Mand 13'. Both of these documents were collected from tbar8 of Intermediate and
Secondary Education, Multan (Punjab) which is tkengination body for secondary and higher seconbieusi
of education.
4.1.1  The prescribed syllabus
Four prescribed books are taught at higher secgnidael in two years, besides grammar and compmositi
Book | (short stories), Book Il (modern prose and leeroes), Book Il (one act plays and poetry)l,amne
novel “Goodbye Mr. Chips” are published by the pnoial textbook Board. Grammar and composition ok
are not prescribed by the Board; rather this isdiberetion of class teacher to suggest any boakhar helping
material to the class. The course contents ardettzelow:

= 11Mgrade syllabus

Book | with 15 short stories covers 20 marks téstng in the exam. Book IIl with 03 one act playsl &0
poems covers 30 marks (15 marks for each portiGamposition part carries 20 marks which coverstetr
application rwiting writing (10 marks) and storyitirg (10 marks). Applied grammar portion carries rharks
which includes three kinds of test items: corres of tenses, punctuation, and, differentiationmé@aning of
words (five marks for every part). Translation frénglish into Urdu language carries 15 marks f@ gassage
which is selected from any one of the short stq(i3zok ).

= 12" grade syllabus

Book II with modern prose (10 lessons ) and oldoher(05 lessons) which consist onl5 marks testsitem
each part (total 30 marks); the novel “Goodbye Gtrips” (20 marks test items in the exam); compasitivhich
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covers essay writing (15 marks); applied grammar rgtarks) which covers correction of common errdrs o
language, direct and indirect narration, use oppséion and, phrases of current usage (each partadks), and;
translation of a paragraph from Urdu language (e@msparagraph from daily life) into English are the
components of 1®grade course.
4.1.2  Examination question papers
The English examination carries 100 marks for eaals, 11 and 13'. The total examination time is three
hours which is further divided into two parts: 3thates for the objective type of questions (20 readnd 2:30
hours for the subjective type of questions (80 mlar®uestion paper solving instructions are prirtedhe face
of question paper. The question papers for thegnades are detailed below:

« 11" grade class question paper

In the objective type of portion, there is one deswith three parts: part one carries 10 marksckvihas ten
statements from the text book I. Every statemestaraunderlined word and four words are given aspdion

to select one the closest to the meaning of thenindd word. This is simply a test of vocabularpe part two
carries 05 marks with five statements asking afgrimation from the text book | stories, and evetatement
carries four options to select the right one. Bade carries 05 marks and five statements, evatgraent with a
Blank and four options for the correct answer. Tiki@ simple question for the correct use of tenkeshe

subjective portion (80 marks), there are seventares from Q.2 to Q.8 (Q.1 being counted of th¢eotive

portion). The subjective part comprises two seédisection | and section Il. Section | covers text books
related questions, while section Il covers compnstm, applied grammar and translation. Q.2 coY2rmarks.
The candidates are required to give short answie3sbdines of the six questions from the givenenguestions.
These questions are from the text book | shoriestoiThis is a comprehension of reading text. @3ies 10
marks with eight short questions, each carrying tmarks. The candidates have to select five fromgikien

eight questions. This question is from book Ill éaact plays portion). Every short question iteno gjsves hint
of the play it has been taken. Q.4 carries 08 matkish ask short questions from book Il (poemstipo). Four

short questions have to be answered from the giverQ.3 and Q.4 are also reading comprehensiomsit€).5

in section Il carries 10 marks which asks to eitligte a letter (personal letter) or a simple aggion (normally
to the Principal of school/college for fee concessir issuance of certificate, etc.). Q.6 carri@sriarks which
asks to write a story on a given moral. Normallg toptions are given to write on one moral. Q.7thase parts,
two of which ask text based questions: part (ai€s05 marks which asks to explain a part of péieom Book

111) with reference to the context; part (b) casri@5 marks which asks to punctuate a textual pag$egn book
1); part (c) carries 05 marks which asks to usefamypairs of words from the given seven. Q.8 iesrl5 marks
which has a textual passage (from book ) to hesteded into Urdu language.

« 12" grade class question paper

The objective part of the f2grade exam is different in formation from thatté 11" grade. It has Q.1 with
twenty statements, each statement with four optiorselect one. There is no choice given to thelickates in
this part. This portion carries 20 marks like thithe 11" grade exam. The first six statements are taken fro
the Book Il (Modern prose and old heroes). Theastents basically are the same as vocabularyntéke
11the grade. The next four statements are fromndivel ‘Goodbye Mr. Chips’ and they are also vocabputest.
The next five statements from 11 to 15 are rel&etthe correct use of preposition. The last fiviesnents are
related to the correction of common errors of laaggy The subjective part of this test carries &bks) and
divided into section | and section II. It is thersain format according to the I frade. In section I, Q.2 asks to
give short answers of 3-5 lines to any six of thesg nine questions. It carries 12 marks. Thesestipres are
taken from the first part of Book Il (Modern pros€).3 asks to provide short answers to any six filengiven
eight questions. It also carries 12 marks. Thisstjoe too is taken from the Book Il (Old heroes)4 @sks to
provide short answers to any eight questions frieengiven twelve questions. It carries 16 markss Thiestion
is taken from the novel ‘Goodbye Mr. Chips’. Théseee questions, Q.2,3,4 are reading comprehemsginin
section Il, Q. 5 asks to write an essay of 300-4066€ds on any one of the given four topics. Thesgetlae topics
of common life, or some historic event or figurts,. & his question carries 15 marks. Q. 6 ask stisderuse any
five idioms/phrasal verbs from the given ten, intsaces of their own. This question carries 10 satk7 asks
to translate the given passage from Urdu languatgeEnglish. This is a simple passage with 8-1(eswres.
This question carries 15 marks.

4.2 Questionnaire for teachers

The teacher is instrumental in making examinatiashiback effect positive or negative. Alderson anallW
(1993:127) negated any washback effect on teachelsttion of methodology. Whereas, Andrews, ¢2@02)
pointed out a high influence of examination waskbeffect on teaching. Cheng, L. (1997: 52) obsgérme
change in teaching methodology with the revisednmémation, though class room activities may change.
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Shohamy (1993) reported changed methodology widh ktakes EFL examinations, simulations of exasksa
or creating new activities which directly aim togrove exam skills, like brain storming, pair-wogkpup work
and jigsaw activities, etc. The researchers cldithat such activities intensified as the examaratime gets
closer. Bailey (2005) wrote, “We may have limitedwer to influence high stake national and inteoval
examinations, but we do have tremendous powera $tudents to learn, to teach them language awdtdo
work with tests and test results” (as mentionedisChing Pan, 2009). Hence, the teacher factopissaered to
be the most influential factor in shaping washbeffkct. It was covered mainly through the questare The
questionnaire response of the participants is shiovable 1-2.

As the table 1 indicates, the majority (64%) of tegpondents have the preparation of examinatidheismain
consideration of teaching. Of course, this consitien by the teachers will decide on the selectibteaching
methodology. Teachers’ attitude towards methodqldggir experience of students’ preparation of exam
anxiety on the part of teachers and studentsntpact of exam results on teachers and students| poessure,
class room practices, etc. were the issues inclirdtrek questionnaire.

The table 2 indicates the teachers’ attitude towaxkamination. Their selection of teaching methoggplis
directly influenced by the exams. They consides #yistem unfair to distinguish talented studenteylrealize
that this system is the main cause of students’'dommunicative competence. Most of the class roctinites
revolve around the students’ preparation for exation. The anxiety caused by exams impedes teaamndg
learning. The results of questionnaire data matith that of the previously conducted research. dReaad
Hayes (2003) also found greater use of homewotkstaes<planation of exam strategies near the examma
Anderson, et al (1990) reported rote memorizationtlee part of learners as negative washback efféct
examination. Cheng, L. (2004) and Shohamy (200d9nted anxiety and fear of failure on learners &aathers.
Popham (1987:679) reported that ‘measurement diiivenuction is the most cost effective way of iioyng
the quality of public education’ (as cited in Chehd997).

4.3 Class room observation

If asked orally, a number of English teachers wailddm to use communicative approach in teachirguvéier,
the situation was found reverse during the obsemaT he classes were mostly found engaged inrduitional
teacher dominant situation and the students aetingassive listeners and notes-takers. The maecti® of
teaching looked to be to prepare students for ex&agtially it can be due to the impending examthiwia
month from that period. On a superficial level,vpte institutes teachers tried to keep in touchh vifte
communicative approach, though most of their teagimoves were also towards the preparation of exétms
was quite interesting to see many teachers wofoiedxam even more than their students. In majaftylasses,
the teachers were found delivering complete lestune the preparation of examination techniquessuch
situations, the learning of language was found @tbsem the scene. Some teachers wrote exam itistngcon
the black board and also related to the formatesatst style students would be taking during the .y&he
majority teachers displayed the original Board'arexpapers to the class. The general examinatidis bkiing
taught and practiced in class rooms were;

«  Working with time limit—training students to be @sick as possible in examination, being test-wise

e Follow the instructions for filling in the answersise of blue or black ink as indicated in the
instructions, to write in the proper place, no iogttor over writing, no double answers on a singm,
mind the word limit for short answers and long ative answers, etc.

« Avoid exhortation and getting ready for going—prdenstudents to have good sleep the night before
examination day, take good breakfast, take necgsisiags like roll number slips, Students’ I.D. day
proper exam materials etc.

e Sequencing the answers—attempt those questionsaiieh the students are sure of correctness, or
attempt the easiest one first, etc.

e Simulation of examination—preparing students byingsthe same kind of questions which will appear
in the exam.

e Boosting students’ confidence—encourage studertdstaheir knowledge of course contents, learning,
test techniques and formative examination results.

4.4 Interview

The general attitude of the interviewees aboutptesent system of examination was negative. Mosher
looked over obsessed with the result of their sttaleThe public sector interviewees told that theas a time
when the result of students in the public instita§ had not much impact on teachers’ promotioruorigal in
the profession. It was only in the private instdns where the result of students affected theivigal or
promotion. But the time has changed with more inenient of the government agencies and other stalkiers
in the institutional affairs and the result of stats. The majority teachers were found unsatisfiétth the
examination being used as a tool for evaluatinghka’ academic performance. It was blamed by seaehers
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to produce parrots rather than learners. Due tddlaey pressure of merit for further education,ghelents try
to cram, instead of learning language as a toabaimunication. And, the teachers too, promotephastice to
save their skin. In such a situation very few @& #nthusiastic teachers would use communicativenigae in
class room.
There was found slight difference in the use oth@ay methodology in the public and private indtttns. The
public teachers would rely mostly on the traditibo@ammar Translation Methodology (GTM), while the
private teachers claimed to use CLT methodologgudh class observation in private institutions dimt
support much their claims, for which they triedustify with the examination washback effect. Aneirviewee
argued that every move of the class room activiidsr the exams,
You cannot escape it: the exercises in the endvefyechapter of text book, you will find tips for
examinations, from the school authority, there armouncements for the forthcoming exams, the
helping books teachers normally recommend to thidents have full solved exam question papers.
Every time you find yourself in a whirlpool of ®ahd exams.
The majority of interviewees reported that despig urges from the authority to use communicatppereach
in teaching, they prefer to use GTM which ultimgtblampers students’ communicative competence. Some
teachers told that due to the awakening caused ddiarand easy access internet in student folkstilngents
look fed-up with the current examinations. They twaamething new, a new system of evaluation whiahukl
not consider only marks in the exam to allow themnfgy further studies or finding jobs. A teacheorfr the
public institute told that this system of examipatiis not fair to distinguish talented studentsddes not
promote students who possess creativity or critluaking.
Overall, the interviewees reported negative infaeemf examination on their teaching methodologtituate
towards teaching, students’ communicative competeard teachers’ improvement. Due to examinatidmes, t
majority of teachers were reported not using intigeatechniques in teaching; they just feel conogith the
result of students in examination. Rather theynatal that this system makes them dull and pessamisti
teaching. They avoid taking risks in teaching awitbfv others in preparing their students for exaation. Most
of the teachers reported to introduce exam patternthe beginning classes and the techniques toesco
maximum marks in the exam.
5. Discussion
The pedagogical implications of examination waskbeftect on teachers’ selection of methodologyenelent
from the data analysis. Tiparticipants, process and produal] are highly influenced by examinations (Hughes,
1993). On the part of students and teachers, thajor concern seems to be doing well in the exatioina
Alderson and Wall (1993:126-127) stated that thiaghback) effect was that of the narrowing of thericulum
to those areas most likely to be tested.” The sieleof teaching methodology is influenced by theught that
students have to sit for exams. They normally reuemd those helping books and other materials to the
students which can help them preparing for the exXans situation has turned Pakistani society Exdch: the
publication of helping books, solved previous qisespapers and other helping materials is a bigness for
many, the mushrooming of academies and tuitionecers also a picture of it which involve many teers,
material designers and other stake holders. Stadsuffer from examinations when their primary caonce
becomes to perform well in exams, not to learn Wiele anxiety on the part of teachers and studd#stsshows
negative wahback effect of exams. Students aredfeeny conscious of their exam results. For tha&soa they
demand to be taught for examinations. They exmaathtters will make them expert in taking exams. $hsem
has also failed in differentiating talented student
The results of this study were found compatiblénwiitat of Anderson (1990), Cheng, L. (1999), Shoh&1h993)
and Ozmen (2011). The teaching and learning presease negatively influenced by washback effece Th
teachers’ main consideration for teaching is net khowledge or practice of the use of languagecal life
situations, rather how to memorize well and prepatam capsules. For this reason, most of the ctza®m
activities revolve around the preparation for exaifise negative washback effect on teachers’ seleaf
methodology can be associated with the contentsyltdbus which is highly literature oriented andmmar
based. It can also be attributed to the examinatstyle in which grammar, vocabulary, compositiod eeading
skills are tested. The teacher mostly relies osdheaching tactics which can prepare his studenthe exam.
This situation has become a big hurdle for thehteecto use Communicative approach (CLT), the old/Gs
thought to be beneficial for preparing studentsg@mmar-based examinations. Most of the classrime is
spent for test instructions and teaching technigoew to produce well in examination. This is evidl&#om the
data of class observation too. The current sy#idou teaching is highly based on literary workamgmar and
composition. The questionnaire data shows thatimgaand writing skills are emphasized in teachimgte
expense of students’ listening and speaking prmctic
6. Conclusion and further suggestions
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“When a test is designed and results analyzed,nbilonger the end of the job. Test designers tuvaluate
the consequences their test might have broughttabéeaching and learning, be it social, psychalaly ethical,
curricular of educational” (Shohamy, 1993 as afemtioned in Cheng, L., 1997). Traditionally, testene at
the end of teaching and learning process. Howenigh, the advent of high stake public examinatioestihg
nowadays, the direction seems to be reversed.nfessually comes first before the teaching andniear
process (Cheng, L. 1997). The study was taken atuate the implications of examination wasback affm
teaching methodology in teaching English as a cdsapy subject at higher secondary level in Pakis@ne
underlying purpose was also to examine the infleen¢ current examination system on the students’
communicative competence. A triangulation of datarse was used and mixed method approach was ased t
collect and analyze the data. The document anatysigided ample evidence of the syllabus contentstae
pattern of examination, the questionnaire providedntitative data about the teachers’ attitude dasls room
practices, the classroom observation provided thi¢hreal classroom situation and, lastly, the inésv with the
respondents gave an opportunity to one on oneaictien with teachers to explore in detail the pheaonon
under investigation.
The data revealed that the present examinatiomsysikerts negative influence on the students’ iegrrirhe
teachers’ main consideration of teaching is thelestts’ preparation of examination. Their choicetazching
methodology is influenced by the thought that thelents have to take examination the result of Wwigcvery
important for all the stake holders. Hence, they lgast attention on creativity in the classroorhe Btudents’
communicative competence is negatively affectetheygrammar-based examinations. The anxiety of ex@am
the part of teachers and students also plays megaile in teaching and learning English for comioation.
Most of the class room time is spent on learningnegiration techniques. The classroom activities hiee
underneath purpose of preparation for examination.
The effects of examination are not very easy tosueaand analyze due to its nature, involving abemof
influential factors (Shepard, 1990).Though the gtpbvides some empirical evidences, yet it isemdugh to
explore fully the pedagogical implications of exaation washback effect on teaching and learning. rEisults
however, may not be generalized. Further empines¢arch is suggested in this direction. The dasirther
studies can be the washback effect on examinasetf,imaterial development and curriculum design.
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Table 1 Teachers’ objective of teaching
ltem Option Response
Frequency Percentage

Which of the following is your main Students’ examination 82 64 %

consideration while teaching? preparation
Students’ knowledge of the 34 27 %
target language
Students’ use of the target 12 09 %
language
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Table 2 Implications of examination washback effect

Sr Statement Options

No To a great extent To some extent Not at all

Frq. % age| Frq. % age| Frq. % age

1 Your selection of teaching methodology|is 91 71 % 22 17 15 12 %
related with students’ preparation fpr
exam?

2 Students’ are conscious of their results. 111 %87 17 13 % - -

3 Students demand to be taught for 101 79 % 21 16 % 06 05 %
examination.

4 This system of examination is suitable for 41 32% 48 38 % 39 30 %
differentiating talented students.

5 Students’ communicative competence| is 83 65 % 37 29 % 08 06 %
hampered because of the present
examination system.

6 Do you feel any social pressure for the 73 57 % 32 25 % 23 18 %
result of your students?

7 Students’ examination results have impact 39 30 % 51 40 % 38 30 %
on your promotion or survival in the
profession.

8 You feel pressure from parents about the 66 52 % 37 29 % 25 19 %
result of your students.

9 Present examination emphasizes reading 99 77 % 23 18 % 06 05 %
and writing skills.

10 | Listening and speaking skills are neglected. 88 69% 31 24 % 09 07%

11 | This system is a big hurdle in usihg 74 58 % 36 28 % 18 14 %
innovative techniques in class room.

12 | Class room activities revolve aroupd 100 78 % 19 15% 09 07 %
examination preparation.

13 | Examination preparation consumes most of 81 63 % 33 26 % 14 11 %
the class room time.

14 | The purpose of using teaching material is 77 60 % 29 23 % 22 17 %
mainly examinations.

15 | Examination announcements have negative 83 65 % 27 21 % 18 14 %
effects on students learning.

16 | Formative tests results are effective for 96 75 % 24 19 % 08 06 %
exam preparation.

17 | Examination causes anxiety for the 89 70 % 32 25 % 07 05 %
students.

18 | Examination causes anxiety for the 62 48 % 36 28 % 30 24 %
teachers.
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