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Abstract
The aim of this work was to find out the relativifeetiveness of inquiry and expository methods edcdhing
social studies on the academic achievement of sleecprschool students in Akwa Ibom State. Relatedldture
was reviewed. The research design was pretestigsatsexperimental design. Two hypotheses were ddise
guide the study. The independent t-test statisfitsrument was used in analyzing the data at ed&llof
significance. The sample of the study was madef @90 randomly sampled students from six publioseary
schools in the state. The result revealed thaestisdaught with the expository method. Based @nfiiding, it
was recommended that inquiry method of teachingabstudies be encouraged in the secondary scletting.
Keywords: Inquiry, Expository, Social Studies, Performance.

Introduction

One important aim of education is to foster thé dglvelopment of an individual to enable full cdintition to
the well-being of the society. This principal airf social studies education at all educational lewehich
nurtures responsible citizenship is made posstireugh the various teaching methods used to inggial
studies knowledge. In other words, social studéeghing is part of the educational process thas atrgiving
the learners some skills, competencies and intaécapability necessary for them to lead a usiéilin the
society. Social studies teaching is a complex m®e# co-operation and communication between thehtr
and the learner. It is clear means by which stiglemeé assisted to acquire new skills, values,udt,
appreciations, knowledge and understanding (Edipy2001).

The achievement and failure of students in sotialiss, aside other variables, strongly depenchertd¢achers’
teaching style. Some of the methods used by tearkedidactic and the students become very padsiigethe
teacher who asks questions, rarely the pupils amg infrequently does a student’s schooling allawm to
discover problems (Edinyang, 2001). This factor ¢@#ributed in no small measure towards the madsilure
of pupils in both internal and external examinasiohhe massive failure of learners in social stiiehich does
not involve any serious mathematical calculatioat tstudents are often afraid of) therefore inforrtiesl need
for this research to find out an inspiring teachimgthod which will produce more positive result.

Thus, this research aims at comparing the expgsitod inquiry methods of teaching social studieth ai view
to determine which of the two, if well used, by teacher can:

a. Have a higher effect on students’ academiggement in social studies;

b. Contribute towards improved performance in thigexct at both internal and external examinatiamsl

c. Heighten the standard of educational attairinmesocial studies in Akwa Ibom State.

M ethods

To achieve the objectives of this research asdtieve the following null hypotheses were stated:

i. Student’s pre-test performance in inquiry angasitory methods of teaching social studies areot
significantly different.

ii. Student’s post-test performance in inquiry aexipository methods of teaching social studies ave n
significantly different.

Research design

The design used for the study was a pretest-postbesrol group experimental design. This method wsed
because it allows for the manipulation of the iretegent variable (in this case inquiry and expogitoethods
of teaching) in order to determine its effects ba tlependent variable (which in this case is stisd@cademic
achievement). This is represented as follows:-
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R O1 X 02 X gain = 02-0O1 01 O3 pretest

R O3 C 04 C gain = 04 -0O3 02 04 post test
where:

X stands for the experimental group.

C stands for the control group

R stands for the randomization

01 and O3 stands for pretest

02 and 04 stands for posttest

X and C= stands for treatment.

01 and O2 = was the same instrument.

Population and sample

The population of the study consisted of all jursecondary two (2) students in the state owned pastary
schools. The population of JSS 2 students offesagjal studies as at the time of this research18a200. The
hat and draw method was used in the selection of the six (6) schools used for the study and theasdred
(300) subjects. Fifty students were randomly setk@tom each school under study.

The instrument used in the collection of data fos study was a test. The identified items acrbsscontent
area and objective dimension are thus containdélaeitable of specification shown below.

Table 1:
Table of specification: (Test Blueprint)

The content Knowledge | Comprehen | Application Synthesis Evaluative Total
Objective sion

Physical 4 3 1 1 1 10
environment

Leadership, 2 1 2 1 1 7
followership and

consequences

involved

Transportation 3 2 1 - 2 8
and

communication

Development and| 1 1 2 1 - 5
growth

Total 10 7 6 3 4 30

The following procedures were followed in administg the instruments. Firstly, the principals’ cens was
sought for and obtained in the schools where tBeareh was carried out. Secondly, the students gigen
code numbers according to their sex (1 for maleafat female). This was to allay fears on the @anitiality
of the exercise.

However, to be able to match students’ scores énptie-test, students in the schools were advisenaiatain
their numbers in addition to the writing of eitHeor 2 in bracket to indicate their sex.

The students in the schools used for the experimené taught by the researchers. All the groupsived
instruction on the topics stated above for 3 dayseak for six weeks. It was hoped that the studeratg never
have been exposed to the use of either expositangairy methods of teaching social studies. At &md of, the
post-test was administered to all the subjecthiénexperimental and control groups and their scaresrded.
The independent t-test was used in analyzing tie. d&ach hypothesis was tested at .05 level ofifcignce,
based on the degree of freedom (df) obtained.

Result
The result of data analysis and the interpretadi@npresented hypothesis by hypothesis below:

Hypothesis 1
Students’ pre-test performance in inquiry and eitposmethods of teaching social studies are
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not significantly different. In order to test thigpothesis, independent t-test analysis was peddrhe results
are shown in table 2.

Table 2
Independent t-test analysis of the pre-test performance of students taught social studies with inquiry and
expository methods.

Sudent groups X S N t
Inquiry 29.92 8.29 150

0.16*
Expository 30.08 9.17 150

*P >05 df=298 critical t-value=1.96

The result in the table indicates that the caledatvalue (0.16) is less than the critical t-vahiel .96 at 0.05
significance level and 298 degree of freedom. Thjglies that there is no significant differencetlie mean pre-
test performance scores of students taught sdaidiles with inquiry and expository teaching methaoitsus, the
null hypothesis is retained.

Hypothesis 2

Post treatment performance of students taught Issitidies with inquiry and expository teaching noeth are
not significantly different. Since the pre-treatrh&nowledge of the two groups of students is homeoges as
exemplified in the non-significant difference irethretest performance

of the two groups obtained for hypothesis one a$wecided to test the present hypothesis with
independent t-test analysis rather than the arsapfsiovariance. The results are shown in table 3.

Table 3:

Students groups X S N t. cal
Inquiry 62.24 12.10 150

9.29*
Expository 50.45 15.30 150

*P<, 05 df = 298, critical t-value = 1.96

As shown in the table the calculated t-value i99ile the critical t-value at .05 significancevéé and 298
degree of freedom is 196. Since the calculateduevis far greater than the critical t-value, timeans there is a
significant difference in the mean post-treatmeetfgrmance scores of students taught social studits
inquiry and expository method of teaching. Spealfic students taught social studies with the ingunethod
performed significantly better than their countetpaaught with expository methods as exemplifigdtihe
greater mean score for the inquiry method of studid@e null hypothesis is therefore rejected.

The summary of the result shows that:

i. Student’s pre-test performance in inquiry andasitory methods of teaching social studies is

not significantly different.

ii. Students taught social studies with the inquirgthod performed significant better than their
counterparts taught with the expository method.

Discussion

The findings of this study are discussed undeructbnal methods and students performance in kstidies.
Firstly, the result of the study revealed that theuiry and expository groups of students did netfgrm
academically better than one another at the prigtest Secondary, the

result of the study also revealed that the inq@rgup of students performed significantly highearththe
expository group of students academically in thst{test level.

With regard to the equal academic performance i Itloe inquiry and expository group of studentshe
pretest level, invariably, one could not have exp@@nything different in their performance. Thidecause the
selected students were randomly drawn from a ¢ta&d, and none of them was exposed to any lesstord
the test was administered. None of the groups Wwasn @ny special treatment in terms of selectiowels Thus,
none of the groups was therefore expected to haeglge over the other at the pre-test.

Furthermore, the students in the inquiry grouphef study performed significantly better than thegiunterparts
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in the expository group of the study because df fhigysical involvement in the lesson and the teasteaching
technique. The result of this study supports Arohip (1989), Kupotali (1989), Umoh (1994), Odor (2p9
Egomo and Obuyi (1999) Ewoh and Eteng (1999), adidyang (2001). They agree that students learn more
and comprehend better when they are actively iralwn the lesson. This is because any teachingeptoes
which involve students in some positive activity,cid the inquiry, are generally more effectivéignt any other
method which does not give room for learners agtiagticipation as epitomized in the case of theoskpry
method of teaching social studies. Our experiersc@racticing teachers have revealed that factsirsutaby
students in the inquiry class have higher rotatigalues than facts merely dictated to studentthbyteachers.

Conclusion and Recommendations

It is therefore concluded that learning of socialdges is enhanced more by the inquiry approacteaching
than the expository method. The better performanrfiqgrupils in their post-test than in the pre-tesiew inquiry
method was used implies that as much as possialehérs should endeaviour to use inquiry methaoeaaohing.
It also implies that since inquiry method needgrutional materials, teachers should lay more emjshon
improvisation.

In view of the fact of the result of this reseasttow that the inquiry method appear to be more figaleto the
learner achieving significantly higher as compatedthe expository methods of teaching social studia
schools, the inquiry method is strongly recommerfdedise in teaching social studies lessons.
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