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Abstract

The study was a quasi-experimental that investiytie effects of Advance Organizers (AO) on achiewnt in
poetry. Target population was class seven pupilslafuru North Sub-county primary schools in Ken0
pupils were involved in the study. Four sampledosthwere randomly assigned to control and expeariale
groups in Solomon Four Non- Equivalent Control @esiwas used to collect data using Pupils Poetry
Achievement Test (PPAT) whose Reliability coefftcieas 0.76. Prior to the treatment, one controtlaone
experimental group were pretested. The experinhegrtaups were taught using AQ@Il groups were Post
tested. ANOVA was used to analyze data. The reseMsaled that pupils who were taught using AO
demonstrated significant improvement in poetry. Tésearchers recommend the use AOs in the learoing
poetry in English Language.
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1 Introduction

Poetry is an art in which language is presentatsimost condensed form and a cultural compositesTwhen
a pupil is learning poetry, he or she is learninguture in which people rely in communication withch other
and this may help improve pupils’ interest and aebiment in English language (Zeyuan, 2010). Pdweilys in
vocabulary building; enhances listening, readingtimg, grammar, builds cooperation, imparts vajuasilds
self esteem and allows the learner to have fumgIl2013). The knowledge and skills acquired thhoegrning
poetry is a key element in answering questions nigliEh language at formative and summative levédls o
assessments. As such, if poetry is adequately &adtigely taught, achievement in English languagay
improve as it covers all aspects of language. Hewéhe integrated nature of poetry in the primackhiosl
curriculum gives poetry very little emphasis. Agtsame time the teaching approaches used do out pilipils
to have meaningful learning in poetry. This in tleads to poor performance in Kenya Certificatd®amary
Education (KCPE) for many primary school pupils EKI2005; Kanja, Wambugu & Mutiti, 2015; Ongalo,
Wambugu. & Anditi ,2014).). The teaching and leagnof poetry may need the use of effective appresisiuch
as Advance Organizers (AO) for enhancement of puadhievement.

AO help learners to link prior knowledge to an &rig cognitive structure and indicate to the learmibat

information from a lesson will be important (AusyE960; Novak, 1980; Atomatofa, 2013). AO are uatthe

beginning of lessons in which new information isb® learned. Herron, Harley and Steven (2011) atigaie
students are active constructors of knowledge anthe AO is designed to strengthen the studentghitoe

structures. In this study, Graphic AO in the forfitbarts, Venn diagrams, pictures and photographgaoious

poems were used as a bridge to help pupils linkt whey read and recite from the poems and the itapbr
information to be learnt.

1.1 Purpose of the study

The purpose of this study was to investigate tlfiecéfeness of using AO on pupils’ achievement aefpy as
compared to the conventional teaching methodsatteatommonly used by teachers.

1.2 Statement of the Problem

Achievement in English language is crucial sincésithe language of instruction for all subjectsuipper
primary except in Kiswahili in Kenya. However, plgiperformance in English language at KCPE wheretgy
contributes a great deal has continued to be ddus. has been attributed to expository instructiatieategies
used by most teachers that make learners to bévpassipients rather than active participants agnother
factors. There is therefore need to investigateragghes that actively involve learners in the amasion of
knowledge and allows meaningful learning. The usA® has been found to facilitate learning and ioyas
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achievement. This study investigated the effectausihg AO in pupils’ achievement in poetry in Esgli
language.

1.3 Objective of the Study

To determine whether use of AO enhanced pupilsieagiment inpoetry as compared those taught using
Conventionall eaching Method (CTM).

1.4 Hypothesis of the Study

Ho1: There is no statistically significant differenaepupils’ achievement in poetry in English betweimpils
exposedAQ those that are not exposed to it.

2 Methodology

The study was a quasi experimental research winergesearchers used the Solomon-Four Non Equivalent
Control Group Research Design. There were two éxgertal groups and two control groups. The first
experimental group £received a pre-test to measure their achievemefurd the treatment, and then the
treatment followed by a post-test. The second éxpmertal group Ehad no pre-test but received the treatment
followed by the post-test. The first control groQpreceived a pre—test but no treatment followed ppst-test.
The second control group,®ad no pre-test, no treatment but a post-testir€ig shows the Solomon- Four
Non- Equivalent Control Group Design.

E © X 9]
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Figure 1: The Solomon- Four Non- Equivalent Con@obup Design
Key
X — Treatment -No treatment
C, and G - Control Groups Fand B- Experimental groups
0O,, O4, Osand Q — post-test @and Q - pre-test

....... Use of Non-equivalent groups

Four (4) public primary schools in Nakuru North SDbunty, Kenya were purposively sampled. The Sub-
County was chosen because it has been recordingdbigvement in English Language at (KCPE). Classrs
pupils in the four selected schools were involvedhie study. The class was chosen because atttakih the
primary school in Kenya the pupils have acquirefficgant vocabulary and grammar to enable themetdrand
comprehend poetry. A total of 160 pupils were ineal in the study. Teachers of the experimental ggovere
trained on how to use the AO using teachers’ indacanual to ensure they successfully incorporétéa
their instructional process. The AO to be used wleeeKWL chart, pictures and photos and Venn diagra

To elicit data from the respondents, a Pupils’ BoAthievement Test (PPAT) was used. The PPAT vgasl in

the pre-test and post-test to measure pupils’ gehment in poetry. However during the post-testRRAT was

reorganized to take care of pupils being test-wise PPAT was constructed by the researcher artdioed 15

objective type questions. PPAT was validated byeetspand also pilot tested to ascertain the rdiiabi
coefficient. A reliability coefficient of 0.76 wasbtained According toGall, Borg & Gall (2007 coefficient of
alpha value above 0.7 is considered suitable teerpaksible group predictions that are sufficieatigurate.

2.1 Data Collection and Analysis
PPAT was used to collect data. The researchersnigtered the instrument in respective schools. @sdtil
and C1 were given pre-test before the start ofrdwtment. This followed by treatment, which tobkee weeks.
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After treatment, the researchers administered f@ss$- to the four groups. The researchers theredcire
responses from pupils and generated quantitatitee which was analyzed using ANOVA and t-test. ANOVA
was used to analyze difference in the means; &bksih whether there was a significant differenetneen the
means of the four groups on PPAT. T-test was usatkttect the difference between the pre-test astHpst
means since it is superior detecting differencéwden two means (Gall; Borg & Gall, 2007).

3 Results

The analyzedre discussed in the following sections

3.1 Pre - test Results

The researchers sought to assess the homogenditg gfoups before the treatment (Gall, Borg & G2007).
Analysis of independent sample t-test for PPAT dase for the two groups that sat for the pre-fEisé results
are shown imablel

Table 1.Independent Sample t-test of the Pre-test meaescor PPAT

Variable Group N Mean SD df t
PPAT E; 45 8.18 1.980 93 0.046
(o 50 8.16 1.822

The t-test results indicate that the calculatedievalf t (93) = 0.046, p > 0.05) for the PPAT. Thi®mws that
there was no statistically significant differenasvibeen E1 and C1 in the PPAT scores hence the itaugpg in
the study exhibited comparable characteristicsthekfore were suitable for the study.

3.2 Post-test results

To determine the effect aff Using Advance Organizers on Achievement in Bog&trEnglish Languagéhe
analysis of post-test PPAT means scores was carted he hypothesis Hol of the study sought irntditadhat
therewas no statistically significant difference in plspachievement in poetry in English between pufglsght
using Advance Organizers and those taught usingestional teaching method§he mean scores of the four
groups are shown in Table 2

Table 2.PPAT Post-Test PPT Mean Scores obtained by Pupilei Four Groups

N Mean SD
E 1 45 8.77 2.136
C1 50 6.50 1.619
E 2 34 9.85 1.479
C2 31 7.71 1.883

The results in Table 2 show clearly that the expental groupperformed better thathe control groups an
indication that AO had an impact on the pupils’@sdion of poetry skills and knowledge. ANOVA was
carried out to determine whether these means watistically different. To establish whether theanescores
were statistically different, analysis of one wayiance (ANOVA) was done and the results are showiable
3.

Table 2. Analysis of Variance (ANOVA) of the Post-Test Scoon PPAT

Sum of Squares Df Mean Square F Sig.
Between Groups [255.148 3 85.049 26.120 .000
\Within Groups 507.952 156 3.256
Total 763.100 159
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The F-test results indicate that the calculatedevalf F (3, 156) = 26.120 p < 0.05 indicating timet differences
in PPAT for the four groups were statistically sfgpant. After establishing that there was a sigmaift

difference between students taught poetry AO andethaught using CTM, further tests were carriedhow

where the difference occurred. This was done ysosg-hoc tests of multiple comparisons using Tuksy. The
results are presented in Table 3.

Table 3. Tukey Post-Hoc Comparisons of the Post-Test

Group(1J) Mean Difference (I-J) P Value
Cvis G 1.21 0.02
Cwis B 2.23 0.000*
CVIsE 3.35 0.000*
CIs 2.02 0.000*
C,Vis B 2.14 0.000*
E,v/s E 1.12 0.03

* Denotes the mean difference is significant atQt@s level

Table 3 shows that the scores of groups E1 andj©lips E1 and C2, groups E2 and C1 and groups EZ2an
were statistically significant at 0.05 level. Thatistical differences are an indication that tke of AO
improved the achievement in poetry for the claseseupils. This means that the overall achieverment
English Language may therefore improve. Since ifierdnce in the PPAT mean scores were statisyicall
significant Hh1 was rejected.

4 Discussions

The findings of this study revealed that studemts ragot passive subjects in the learning proceskey are
actively involved in the learning process by useclodrt, pictures and photos and Venn diagrams asmius
Organizers. These findings, therefore, make a itwriton to the literature on strategies that wobélused to
enhance pupils’ achievement in learning poetry. Te of AO in this study enabled pupils to be &ctiv
cognitively and hence higher achievement in poéihe findings concur with Gall, (2013) who assehiat the
conventional teaching methods make learners lozeist in learning due to the fact that they arsspa
whereas those taught using AO are active partitipamd constructors of knowledge. Herron, Harlegt&ven,
(2011) also assert that AO helps pupils learn twstoct own knowledge and become active particgpantheir
learning. This implies that the use of advance wimgs enhances achievement in poetry as compared t
conventional teaching methods.

Advance organizers calls for an example or image&hwvidirects the learner to relevant prior expergeand
points forward to new material. Advance organizease three basic purposes in learning. First, thect the
learner to what is important in the coming lesseacondly they highlight relationships among idead astly
they remind learners of important information treseady have (Joyce & Weil, 2004). This impliestthA®
activate the learners’ curiosity to learn. Thisiasity helps the pupils to concentrate in ordegitasp each and
every detail thereby connecting the various ideashe lesson to enhance understanding. This conwitins
Muiruri, 2016, Zeyuan (2010) and Shihusa and Ker@@09) who asserts that AO if properly used arouse
interest in learners and improves performance.heanore this new knowledge is linked to prior knedde
that the pupils have, that has already been aetivhy the AO used at the beginning of the lessams(@hel,
1960). The prior knowledge acts as anchor forrtbe knowledge thereby improving understanding &f th
concepts. This concurs with Crowell, (2013) whoeatssthat AO help link prior to new knowledge, tetpack
information and also reflect on the lesson. Acangdio Hill & Fylnn, (2013) AO activate prior knowdge and
activate learners’ curiosity and interest in thesten and as such meaningful learning is likelyatetplace. If
meaningful learning occurs the learners will hagguéred sufficient command of English language poken
and written forms.
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5 Conclusions

ANOVA results indicated that a significant diffemnwas identified between group means of pupils whce
taught using Advance Organizers and those taughy unventional teaching methods. There was afso a
improvement in the mean scores after the treatriidémis advance organizers enhance pupils’ achieveleem
poetry in English Language as compared to Conveatibeaching Methods.

6 Implications

The findings of this study indicated that the us&0 results in higher learner achievement in ppethus, the
strategy may be incorporated in teaching poetmgrimary schools. This instructional strategy i®likto assist

in improving achievement in English Language at ECHhe improved performance is likely to better
performance in other subjects that are examindthglish language. Teachers need to be encouragesktbO

in the learning of poetry in English to enhancei@ebment. The Curriculum Support Staff (TAC tujashould
assist teachers in preparation and use of AO inethehing of poetry in primary schools. Now thaT IiS being
integrated in primary schools curriculum, AO may ipade part of the poetry content. Teacher Training
institutions may need to make AO teaching strafeyy of the content covered during training of teas.
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