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Abstract

Social Studies is a core subject at the basic education level in Nigeria which has the potentials of inculcating
functional knowledge and desirable morals into pupils for effective citizenship participation through peaceful co-
existence. However, despite this positive trend, the moral significance of peace education contents of the subject
seem not to have been adequately explored. This lacuna justified the need for this study which sought to find out
the moral relevance of peace education contents in basic education social studies in Nigerian schools. The study
adopted a descriptive survey design with content analysis bias. A sample of 200 social studies teachers
undergoing in-service sandwich training were selected through stratified random sampling technique from states
across the six geo-political zones of Nigeria. Three research questions guided the study. Similarly, two major
instruments namely 10-item questionnaire titled “Teachers’ Awareness of the Moral Relevance of Peace
Education Contents in Basic Education Social Studies Curriculum” and content analysis of the same social
studies curricula published by NERDC, a foremost Nigerian educational regulatory body were used for data
collection. Data collected were analyzed with the use of arithematic percentages. Findings of the study showed
that majority of the teachers were not only aware of the moral relevance of peace education contents in basic
education social studies curricula but were also of the opinion that the subject could be used to meet the moral
and peace education needs of Nigerian pupils for the purpose of inclusion citizenship participation. It was also
established that peace and moral education contents were adequately reflected in the basic education social
studies curricula. These findings were exhaustively discussed with far-reaching recommendations on how to
improve the teaching and learning of moral aspects of peace education contents through the basic education
social studies curricula for effective promotion of inclusive citizenship participation in a multi-ethnic and
religious society like Nigeria.
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1. Introduction

Peace is generally recognized as a vital feature of any stable society. This is because peace and peace-building
processes help to enhance not only progress and well-being of individuals but also the general development of
the society. This line of thought is currently justified by the global clamour for peace by many countries of the
world and other diverse international organizations especially the United Nations Organization (UNO) which
advocates for world peace and harmony through dialogue and other non-violent means (Aja, 2007; United
Nations Organization, 2000). However, despite the global relevance of peace to societal progress and
development, many nations of the world are constantly confronted with conflict situations which impose severe
limitations on both national and international stability, mutual peace and co-existence (Francis, 2007).

In Nigeria, many conflicts caused largely by mutual suspicion, ethnic antagonism/separatist tendencies,
fear, excessive political, economic rivalry and competition and even religious restiveness have been witnessed
among different peoples and cultures (Ibeanu, 2008). Some of the major consequences of these conflicts include
among others loss of lives and property, economic stagnation, political instability and social disharmony, etc
(Osakwe, 2009).

Some of the above conflicts include the Zango-Kataf/Hausa ethnic strife (North Central Nigeria),
Ife/Modakeke inter-communal crises (South-West Nigeria), Umuleri/Aguleri (South-East Nigeria),
Ijo/Urhobo/Itshekiri and Niger Delta uprising (South-South Nigeria), Maitesine, Kafachan, Bauchi religious riots
and the more recent Boko Haram insurgence in some states of Northern Nigeria (Akpochafo, 2010; Best, 2007).
These incidents just like the previously witnessed civil war between 1967-1970 have threatened the peace and
corporate existence of Nigeria as a modern nation-state.

To address the problems of conflict and other related peace threatening issues in the world, the United
Nations (UN) and many countries including Nigeria instituted peace education and conflict resolution studies
and programmes which if effectively implemented could assist in preventing and possibly controlling incessant
global conflicts and crises (UNESCO, 2004). Peace is generally perceived as a state of mutual tolerance and
harmonious co-existence. It represents state of mutual understanding and co-operation regardless of some
perceived primordial differences (Okebukola, 2007). Indeed, peace as rightly argued by Ibeanu (2007) should
not be merely understood as absence of conflicts, war or crises but as the creation and maintenance of
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sustainable just order in the society through non-violent resolution of conflicts.

It is appropriate to explain the concept education before attempting a look at peace education.
Education as a concept is amenable to different definitions. The word education is derived from two Latin words
“educere” and “educare” (Osokoya, 1987). According to the scholar, educere suggests to “draw out” or to “lead
out” while educare means to “nourish” or to “bring up or raise”. These suggest that education is a process of
assisting individuals to lead the fullest life they are capable of attaining in their environment.

Education according to Obemeata (2003) is the process of helping individuals to develop harmoniously
their physical, moral, and intellectual abilities. Thus, education from this perspective should be geared towards
producing the complete man, who is balanced cognitively, affectively and in terms of skills and requisite
competencies. That is, education should be useful to man as a natural preparation for life in the society.

Fafunwa (1974) defines education as the aggregate of all the processes by which a child or young adult
develops the abilities, attitudes and behaviours which are positive to his/her society. It is accordingly a process of
transmitting culture in terms of continuity and change for the dissemination of knowledge either to ensure social
control or to guarantee rational direction of society. Expectedly, education should buildup the character (moral),
physical and intellectual abilities of individuals and make them useful members of the society. This position
justifies the relationship between education and peace.

Peace education is currently perceived as a philosophy and process involving skills of listening,
reflection, problem-solving, cooperation and conflict resolution (Audu, 2009). Thus, while the philosophical
dimension of peace involves the teaching of the principles of non-violence, trust and compassion, the process
aspect deals with assisting individuals to acquire skills, attitudes and knowledge which are required for creating
sustainable and peaceful environment (Harris & Moore, 2003). Peace education therefore has to do with building
a culture of peace through learning. This learning as reflected in the four educational pillars of UNESCO,
include “learning to know, learning to do, learning to be and learning to live together” (UNESCO, 1998).

In Nigeria, peace education contents have been fused or integrated into existing school subjects both at
the Basic Secondary and Tertiary education levels (Ekwueme & Opara, 2008). At the tertiary level especially in
universities, it is compulsorily taught as part of the general studies programme based on the recommendations of
the National Universities Commission (NUC) (Okebukola, 2007; Aja, 2007). Expectedly, peace education can be
promoted at the Basic Education level through the teaching of some relevant school subjects one of which is
Social Studies.

Curriculum as a concept and social catalyst refers to those planned educational contents, experiences
and activities as well as guidance and vocational oriented services offered by teachers and other related to
learners’ center the auspices of the school (Tanner & Tanner, 1980). Thus, assessment within the contest of this
study implies guided evaluative desire aimed at determining the quality assurance mechanism and worth of the
social studies basic education curricula, in achieving expected outcomes or goals (Obemeata, 2003).

The current Universal Basic Education Social Studies Curricula represents an obvious attempt at
fulfilling the diverse educational needs of the 21* century Nigerian child which includes peace education and
effective conflict resolution skills (Federal Republic of Nigeria, 2004). The Universal Basic Education (UBE) by
virtue of its structure is divided into three distinct levels namely: the Lower Basic (Primary 1-3), Middle Basic
(Primary 4-6) and Upper Basic (JSS 1-3) (Nigerian Education Research and Development Council, 2007;
Universal Basic Education Commission, 2008, 20-21).

Social Studies is recognized as one of the core-subjects at the Basic Education level which has the
potentials of inculcating functional knowledge and desirable values and attitudes as well as relevant problem-
solving skills into Nigerian pupils (Osunde, 1989; Adewuaya, 2007). It is generally defined in Nigeria as the
study of man’s interaction or reciprocal relationship with his environment — physical and social (Obebe, 2005).
The teaching of Social Studies in Nigeria earnestly starts at the Lower Basic Education level (Primary 1-3)
where the subject is designed to assist the young learner to recognize and respect the values, morals and cultural
beliefs of different people that constitute modern Nigerian state (NERDC, 2007). It is also expected to help
learners acquire knowledge, values, attitudes and skills which they require to function effectively in a modern
pluralistic or multi-cultural ethnic democratic society (Mkpa, 1989). Justifiably, Social Studies is a major part of
school programmes which explores moral issues in order to provide learners with requisite skills and the ability
to understand values associated with being good, effective and functional citizens (Chiodo & Byford, 2004).

Morality refers to what is regarded as “human conduct viewed with respect to right or wrong, good or
bad” (Imo, 2007:13). It refers to the actions, dispositions, attitudes, values and ways of life which characterize
the moral person. The issue of morality is very vital to sustainable peace in the society. This is because, enduring
peace culture cannot thrive in a situation of injustice, deceit, discord, mistrust, etc.

Indeed, part of the reasons for the protracted ethnic conflicts and crises in Nigeria could be directly or
remotely attributed to wanton neglect of morality in the political and socio-economic affairs of the country (Etuk,
1999, Ekunola, 2005). For instance, the apparent neglect of moral rectitude and restitution by various Nigerian
governments in resolving some of the issues or problems associated with the evolution and governance of
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modern Nigeria state such as geographical imbalance, political and economic injustice, controversial population
census and election, etc. have fundamentally undermined democratic values, peace and unity of the country
(Ibeanu, 2008).

Social Studies teachers, it has been largely reported have amply demonstrated adequate knowledge of
moral issues and values (Ogundere, 2005). However, despite this positive trend, the Social Studies teachers’
understanding of the moral significance of peace education contents of the subject is yet to be adequately
explored (Nwaubani, 2009). This lacuna justified the need for the present study.

2. Review of Related Literature and Theoretical Framework

Existing literature on peace, peace education and morality seem to agree on their perceived relevance in the
classrooms in particular and the society in general (Adeniyi, 2009; Agusiobo, 2009; Otonti, 2008; Ekwueme &
Opara, 2008). Indeed, many philosophers including the famous Plato believe that there can be no sustained
peaceful relationship in a state without moral justice (Ayeni, 2009). He argues that principle of justice sustains
the moral responsibilities inherent in the relationship between individuals and between the state and individuals
or citizens.

Similarly, Bagudo and Mango (2009) bemoan the immoral political philosophy and education which
engenders crises and conflicts in the society. A typical example, according to them is the Machiavelli’s politics.
This is vividly reflected in contemporary Nigerian politics which is replete with electoral fraud, thurggery,
corruption, violence and other related vices because of the wanton neglect of moral dimensions to peace, peace-
building and peaceful co-existence in the society.

The relevance of morality to peace and peace education is also vividly reflected in the National Policy
on Education which among other things exhorts that education should be geared towards “moral and spiritual
principles in inter-personal and human relationship...”. (FRN, 2004:8). This position is collaborated by Francis
(2004) who argues that if peace means creating, promoting and maintaining a just order, then the issue of
morality becomes very imperative in determining both peace and sustainable peace culture in the society.
Impliedly, peace culture exists where there are social, economic, political, and psychological structures which
help individuals to choose agreed options in resolving conflicts and sustaining harmonious peaceful coexistence
in the society (Adedigba & Aderibigbe, 2007).

Morality according to Imo (2007:3) refers to “actual human conduct viewed with respect to right or
wrong, good or bad”. It also refers to characters, customs and habits which guide general and specific human
conducts in the society. Thus, morality according to Okwueze (2003) deals with the norms governing conducts.
He argues that morality of persons or group conduct exists merely in what they habitually or customarily do
especially with respect to what they think is right and fittingly obligatory to do. This helps to regulate various
kinds of relationship which are fundamental to global peace and progress.

At the moment the task of achieving the moral goals of peace education in Nigeria through the effective
teaching of various school subjects seem to have been steadily neglected (Otonti, 2008). For instance, there are
no existing formal curriculums for peace education at the Basic level in Nigeria (Agusiobo, 2009). Peace
education contents are fused into Social Studies and other educational initiatives such as Human Right Education,
Citizenship Education, Values Education, Multi-Cultural/Inter-Cultural Education (UNESCO, 2004).

However, Agusiobo (2009), Ekwueme & Opara (2008) have suggested a paradigm shift which will
encourage the development of suitable and appropriate curricular for peace education at all levels of education in
Nigeria. This is informed by the earlier initiatives of the World Council for Curriculum and Instruction (WCCI)
International Peace Project which developed and trial-tested a draft peace education curriculum from 9-12 year
olds Upper Primary pupils (WCCI, 2008). Significantly, values, moral and justice etc constitute the eleven major
dominant themes in this draft curriculum which are considered very vital to peace education.

2.1 Theoretical Framework
To fully comprehend the dynamics of formal moral education of the young ones, theoretical perspectives of
Piaget (1965) and Kohlberg (1970) are examined.

The works of Swiss psychologist, Jean Piaget and Lawrence Kohlberg, an American
psychologist/philosopher, are very fundamental to the cognitive school of thought on moral development. Both
Piaget and Kohlberg contend that moral thinking cannot be separated from intellectual development. Piaget
(1965) identified two basic stages of morality namely the heteronomous and autonomous. The former which is a
stage of objective morality is characterized by complete reliance on authorities’ perception of right and wrong,
while the latter being a more subjective level enables the individual to reason out his/her moral actions. Thus,
while in the heteronomous stage, the child relies on what the adult says is wrong or right and complies
accordingly. At the autonomous stage, the child is capable of giving reasons for his actions. These two stages are
distinct from each other and one stage usually comes before the other in the process of a child’s moral
development.
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Kohlberg (1970) developed a model consisting of three levels and six sequential stages of moral
development. The three levels are pre-conventional, conventional and post-conventional. The pre-conventional
level ages 2-7 years consists of two stages: obedience and punishment, orientation and egoistic orientation. At
stage one, moral decision results from blind obedience to authority in order to avoid punishment or seek rewards.
At stage two, the child begins to think of others especially, after his/her own interest has been taken care of. The
conventional level (pre-adolescence and adolescence) consists of two stages (3 and 4), “good boy”, “nice girl”
orientation and authority and social order orientation. At stage three, moral decision results from a desire to
please and help others and receive their approval in return while at stage four, moral behaviour consists of
maintaining the existing authority, rules and social order. At this stage, children conform to a standard rules of
behaviour not out of fear of punishment or the need for reward, but because, they appreciate the need to do so.
The post-conventional level consists of stages five and six namely contractual legalistic orientation and
conscience or principle orientation. At this level an individual’s moral reasoning incorporates moral values and
principles that have universal validity and application. It starts from late adolescence onwards. It is the final
stage of development and learner’s action is guided by self-chosen principles rather than what others perceive as
being right (Bamaisaye, 1989).

According to the cognitive-developmental approach, two basic mechanisms are necessary for the
development of moral reasoning. Firstly, the child must feel some conflict or indecision over what is the right
moral action. Secondly, exposure to moral reasoning slightly more evolved than ones own may facilitate
development to the next stage or level (Kohlberg and Turiel, 1971).

The empirical basis of this theory have indeed been tested in many studies in Nigeria (Masquid, 1982;
Simbo, 1989; Mbanefo, 1990). All these studies confirmed, not only the cross-cultural validity of Kohlberg’s
theory but as well its implications for the moral training of youths. The latter is perhaps more significant to this
paper. This theoretical position justifies the need for this study especially within the context of ascertaining the
moral relevance of peace education contents in the Basic Education social studies curricula.

3. Statement of the Problem
At the moment not much seem to have been done in Social Studies to explore the moral aspect of peace
education contents in Nigeria especially at the Basic Education level (Osho, 2002). Existing literature, Okam and
Nnamani (2002) and Nwaubani (2009) indicate that the relevance of morality in peace building and conflict
management to have been steadily neglected in social studies. This no doubt constitutes a source of worry in a
multi-ethnic and religious society like Nigeria which is currently epeirencing numerous conflicts and social ills
or problems.

Nwaubani (2009) investigated the extent to which peace education contents are integrated into current
Basic Education Social Studies curricula and found that peace education contents are not adequately reflected at
the JSS level even though teachers seem to be aware of its instructional relevance in the classroom. However,
this study was limited in scope to only Junior Secondary School level or upper level of the UBE and therefore
cannot be appropriately used to generalize for the entire Basic Education Social Studies. Significantly, it sought
only to identify peace education concepts and did not explore the moral aspect of peace education related
contents in Social Studies. This gap constitutes the major problem of this study.

The problem of this study was therefore to ascertain the extent to which

a Social Studies teachers are aware of the need for moral issues to be integrated into peace education
contents of the subject.

2) the current Basic Education Social Studies curricula met the moral needs of peace education goals in
Nigeria

3 basic education Social Studies curricula reflected integration of moral issues in peace education
contents

4. Research Questions

Three research questions guided the study:

) Are Social Studies teachers aware of the need for moral issues to be integrated into peace education
contents of the subject at the Basic Education level in Nigeria?

?2) Are the goals of the Basic Education Social Studies curricula relevant to the moral needs and peace
education knowledge of the Nigerian child?

A3) To what extent have the peace education contents of the Basic Education Social Studies curricular

reflected adequate integration of moral issues?
5. Methodology

The descriptive survey design with curriculum content analysis bias was adopted for the study. This design was
adopted because it provided the structure required for identifying not only the moral aspects of peace education
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contents in Social Studies but also teachers’ awareness of the relevance of these moral concepts as well as their
opinions on the extent to which they are actually integrated into the subject at the Basic Education level.

The population consisted of 200 Social Studies teachers involved in an in-service training at the
University of Nigeria, Nsukka. The entire population was used as sample since the number which covered
different levels 1-5 was considered manageable and representative enough. Two instruments were used for data
collection. The first is a 10-item questionnaire which sought to seek information on Social Studies teachers’
awareness of the need for moral concepts and the extent to which these concepts are actually integrated into
peace education contents of Social Studies at the Basic Education level. The second is the Basic Education
Social Studies curriculum for primary 1-3, 4-6, and JSS 1-3 respectively published by the Nigerian Education
Research and Development Council (NERDC, 2007). The contents of the curriculum across the different levels
indicated above were subjected to critical content analysis by the researchers to identify peace education contents
or themes which have direct or implied moral relevance.

The questionnaire was face-validated by two experts in Measurement and Evaluation from the
Department of Social Science Education, University of Nigeria Nsukka, who corrected the items for relevance
and appropriateness and confirmed their suitability for data collection purposes.

The reliability of the instrument was also determined through test-re-test method within two weeks
intervals using schools and subjects that did not participate in the main study. A reliability coefficient of 0.78
using Kuder Richardson correlation coefficient was obtained. This was adjudged high reliability indices for the
instrument for the purpose of this study.

Data collected were analyzed qualitatively (content description) and quantitatively through frequency
counts and percentages to answer the research questions.

6. Findings

The findings of the study are presented in tables below according to the relevant research questions.

Research Question 1

Are Social Studies teachers aware of the need for moral concepts to be integrated into the peace education
contents of the subject at the basic education level?

Table I: Teachers’ awareness of the need to reflect moral issues in the peace education contents in Basic
Education Social Studies curricula

S/N Item Description N Agree Disagreed (%) Decision
(%)

1 Moral issues are important aspect of peace | 200 180 20 Relevant
education contents in Social Studies (90%) (10%)

2 There will be no lasting peace in the society if | 200 190 10 Relevant
morality is neglected in conflict resolution (95%) (5%)

3 Peace education contents in Social Studies are | 200 150 50 Relevant
often learnt through moral dilemma stories (75%) (25%)

4 Moral issues in peace education content of | 200 170 30 Relevant
Social Studies will make pupils to learn the (85%) (15%)
value of respect and tolerance.

5 Peace education content with strong moral | 200 190 10 Relevant
implications helps pupils to develop right (95%) (5%)
attitude towards peace and conflict resolution

6 Inculcation of moral values into pupils through | 200 180 20 Relevant
peace education contents in Social Studies will (90%) (10%)
help to promote unity and understanding in the
society

Information from table I above shows that majority of the respondents (90, 95, 75, 85, 95 and 90
percents respectively) are aware of the need to reflect moral issues in peace education contents of Basic
Education Social Studies curricula. Thus teachers considered moral issues very relevant aspects of peace
education contents in the basic education social studies curricula.

Research Question 2

Are the goals of the Basic Education Social Studies curricular relevant to the moral education needs of Nigerian
children?
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Table 2: Teachers’ opinion on the relevance of Basic Education Social Studies curricular goals to moral and
peace education needs of pupils

S/N Item Description N No. % of | No. % of | Decision
Positive Negative
Response Response
1 Help pupils develop the ability to adapt to | 200 190 10 Relevant
his/her environment (95%) (5%)
2 Help pupils to become responsible and | 200 195 05 Relevant
disciplined individuals capable and willing (97.5%) (2.5%)
to contribute to the development of their
societies
3 Inculcate the right types of values 200 195 05 Relevant
(97.5%) (2.5%)
4 Develop in pupils a sense of comprehension | 200 190 10 Relevant
towards other peoples, their diverse cultures, (95%) (5%)
history and fundamental things that make
them human
5 Develop in pupils the capacity to recognize | 200 190 10 Relevant
the many dimensions of being human in (95%) (5%)
different cultural and social contexts
6 Develop in pupils a sense of solidarity and | 200 190 10 Relevant
sharing based on a sense of security in one’s (95%) (5%)
own identity

Information from table II above indicates that majority of the respondents are of the opinion that the
goals of Basic Education Social Studies curricular are relevant to moral and peace education needs of Nigerian
pupils (95, 97.5, 97.5, 90, 95 and 95 percent respectively).

Research Question 3

To what extent does the peace education content of basic education social studies curricula reflect moral issues?
Table 3: Adequacy of moral issues in the Peace Education content of Basic Social Studies curricula (Lower,
Middle and Upper Basic Levels)

Lower Basic (Pry 1-3)

S/N Level Themes/Topics Peace related moral | Inferred Peace related Moral | Remarks
contents Issues/Contents
1 (Pry Family Not applicable Family values: Honesty, Contentment, | inadequately
1-3) Discipline, Obedience, etc. reflected
2 “ Culture Applicable Morals of greeting, honesty, patience, | Inadequately
tolerance reflected
3 « Social problems and issues | Applicable Positive attitude towards other people Adequately
reflected
4 “ Social values Applicable Honesty, integrity, courage, etc Adequate
5 “ Science and Technology | Not applicable Maintenance culture Inadequate
and society
6 « Health issues, drug abuse Applicable Good conduct, caring and responsible | Adequate
behaviour
Middle Basic
(Pry 4-6)
1 “ Family (living in the | Not applicable Love and concern for others, honesty, | Inadequate
family) sharing dialogue
2 « Culture Not applicable Positive attitude to others, respect for | Inadequate
others, hard work
3 « Citizenship Applicable Maintaining law and order in the country, | Very adequate
commitment to duty, loyalty, dialogue,
accountability, cooperation, etc
4 « National economy | Applicable Need for openness, hard-work, discipline, | Adequate
(Employment) equality, forgiveness, and justice.
5 “ Infrastructure/Facilities Applicable Patriotisms, respect for public utilities Adequate
(services)
6 “ Health issues Applicable Discipline, good habits, hard-work, | Adequate
courage, etc
7 “ Governmental and non- | Applicable Values, discipline, obedience, law and | Very adequate
governmental agencies order and active participation
8 « People and environment Not Applicable Environment, people, society living | Inadequate
together
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9 “ Agricultural technology Not Applicable Self-reliance/patriotism, beliefs, rules Not adequate
10 “ Social issues and problems | Applicable The need for rights, equity, justice, | Adequate
tolerance, accommodating, cooperation,
sharing understanding, honesty in the
society
Upper Basic
(JSS 1-3)
1 “ Social Environment Applicable Cooperation, understanding, trust, conflict | Adequate
and conflict resolution
2 “ Introduction to  social | Not applicable Knowledge of our environment Not adequate
studies education
3 “ National economy Not applicable World of works Not adequate
4 “ Socialization Applicable Interaction within groups Adequate
5 «“ Social problems and issues | Applicable Need for hard-work, courage, decency, | Adequate
honesty
6 “ National Unity and | Applicable Cooperation, tolerance, unity, nation- | Adequate
integration building
7 “ Culture (values Applicable Honesty, tolerance, love, loyalty, | Adequate
cooperation
8 “ Social vices Applicable Greed, dishonesty, indiscipline, | Adequate
irresponsibility
9 “ Peace and conflict Applicable Tolerance, justice, fair-play, dialogue, | Very adequate
compromise
10 “ World issues, global and | Applicable Cooperation, tolerance, dialogue Adequate
international cooperation
7. Discussion of Findings

The findings of the study with respect to research question one, show that teachers are aware of the need to use
basic education social studies curricula to teach peace and moral related issues. The level of awareness is quite
high. This could be largely attributed to the fact that substantial aspect of peace and moral related issues and
concepts dominate social studies curricula across levels. Social Studies teachers are therefore not only
conversant with moral relevance of peace education contents of the subject but also seem to have adequate
knowledge of its core curricula mandate with respect to values and citizenship participation (Adeniyi, 2009).
From the finding, it could be inferred that teachers are aware of the need to use social studies to address societal
problems and issues part of which is moral related peace education contents required for effective citizenship
participation in contemporary Nigerian society.

Finding with respect to research question two indicate convincingly that the goals of the basic education
social studies curricula are relevant to peace and moral education needs of Nigerian pupils. This finding is not
surprising because social studies education promotes interaction in man’s environment. Thus, one major
advantage of the basic education social studies curricula is that learners are helped to imbibe relevant peace
related contents capable of making them demonstrate moral and ethical values as well as positive disposition
towards civic participation (NERDC, 2007).

With respect to research question three, it was revealed that contents or themes directly related to peace
education and moral issues seem inadequately reflected in the basic education social studies curricula even
though they were of very high inference of deductive value. Indeed, virtually all the themes in the basic
education social studies curricula have very serious instructional implication for peace and moral education. That
is, social studies curricula even though devoid of very many direct peace education and moral topics can still
help learners to develop moral and peaceful disposition required for effective citizenship participation in the
society. These include themes as culture, social issues and problems, family, world issues, peace and conflict, etc.

The thematic and spiral structure of the curricula have also provided rich and extensive social issues
and problems which will make the learning of peace and moral issues very interesting, active, interactive and
very engaging to Nigerian pupils in a democratic setting. Closely examined, the inherent topical issues and
related activities are capable of promoting experience of democratic participation, co-operative attitude and
sense of tolerance which are very essential to purposeful interaction among diverse Nigerian peoples and culture
(Yusuf, 2008; Osho, 2002).

8. Conclusion and Recommendations

The fundamental issues which the findings of this study seem to have substantiated is the appropriateness of the
basic education social studies curricula in dealing with problems and issues confronting man’s interaction in the
environment of which peace and moral issues constitute significant aspects. This conclusion is reinforced by the
fact that the basic education social studies curricula seem not to be entirely devoid of moral and peace education
contents as suggested by earlier research findings (Nwaubani, 2009 & 2010) this could be attributed to the
integrated philosophy and nature of the contents of social studies which recommend it as a suitable tool for the
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inculcation of moral virtues, values, skills, and attitudes required by pupils to become effective, active
participating citizens. Thus, the conclusion of this study is that basic social studies curricula contain enough
moral related peace education contents to prepare Nigeria pupils for effective participation as citizens in the
society.

It is therefore expected based on the above premise that appropriate measures should be taken to infuse
more moral related peace education contents into the basic education social studies curricula during periodic
curriculum review or revision. Similarly, the instructional relevance of basic education social studies curricula
with respect to moral related peace education contents can be sustained by exposing teachers to workshops,
seminars, conferences, etc. Furthermore, teacher preparation programme in social studies should emphasize
moral related peace education issues and contents in order to prepare teachers for effective civic responsibilities
in Nigeria.

REFERENCES

Adedigba, T.A. & Aderibigbe, S.A. (2007). The Place of Morality in Democratic Reforms: The Nigerian
Perspective. Nigerian Journal of Social Studies, X1(1&20).

Adeniyi, E. O. (2009). Stimulating Values Education through National Curriculum and Book Development
Efforts. In U.M.O. Ivowi (ed). Education for Value. Lagos: Foremost Publishers Ltd. 349-359.

Adewuya, S. A (2007). Principles and Concepts of Social Studies. Ado-Ekiti. Yemi Prints and Publishers.

Agusiobo, B.C. (2009). Education for Peaceful Co-existence. In Ivowi, U.M.O. (ed) Education for Value. Lagos:
Foremost Educational Services Ltd.

Aja-Akpuru-Aja (2007). Basic Concepts, Issues and Strategies of Peace and Conflict Resolution. Enugu: Keny
and Brothers Ltd. (Nig.). 2-4.

Audu, U.F.C. (2009). Value Development: A Key Component of Environmental Education in Nigeria. Ksusupu
Journal of Education (3).

Audu, U.F.C. (2009). Value Development: A Key Component of Environmental Education in Nigeria. Ksusupu
Journal of Education (3).

Ayeni, J.O. (2009). Citizenship Education: An Imperative for Political Liberalism. Nigerian Journal of
Education Philosophy, 21(1):36.

Baguda, A.A. & Mango, H. (2009). The Immoral Political Philosophy and Education: Crisis in Nigeria Politics
and its Effects on Education. Nigeria Journal of Educational Philosophy 21(1), 58-68.

Bamasaiye, R. (1989). A Practical Approach to Philosophy of Education. Ibadan: AMB Publishers.

Best, S.G. (2007) (ed). Introduction to Peace and Conflict Studies in West Africa. Ibadan: Spectrum Books.

Chiodo, J. & Byford, J. (2004). Do they Really Dislike Social Studies? A Study of Middle School and High
School Students. The Journal of Social Studies, 28(1), 16-26.

Ekwueme, 1.U. & Opara, C. C. (2008). Effective Technique for Teaching Peace Education within the School
Curricula. Paper Presented at the Second Biennial Conference of the World Council for Curriculum and
Instruction (WCCI) in Antalya Turkey 2-6" September.

Etuk, E.S. (1999). Ethics and Morality as Vital Elements in the Future Civil Society in Nigeria. Journal of
Nigeria Affairs, 8(1), 18.

Fafunwa, B.A. (1974). History of Education in Nigeria. Ibadan: UPS Educational Publishers Ltd.

Federal Republic of Nigeria (2004). National Policy on Education, Abuja, NERDC Press. 8.

Francis, D. J. (2007). Peace and Conflict Studies: An African Overview of Basic concepts. In Shedrack Gaya
best (ed). Introduction to Peace and Conflict Studies in West Africa. Ibadan: Spectrum Books, 15-34.

Harris, 1. (1998). Peace Education Theory: Peace Education Commission. Canada: The Canadian Centre for
Teaching Peace.

Ibeanu, O. (2007). Conceptualizing Peace. In Shedrack Gaya Best (eds). Introduction to Peace and Conflict
Studies in West Africa. Ibadan: Spectrum Books Limited, 3-10.

Ibeanu, O. (2008). Affluence and Affliction: The Niger-Delta as a Critique of Social Sciences in Nigeria.
Inaugural Lecture, University of Nigeria, Nsukka. UNN Press.

Ikegulu, D. O. (2003). Integrating HIV/AIDS Education into the Formal School Curriculum for Effective
Instruction. The Journal of WCCI Nigeria Chapter. 4(1)129-133.

Imo, C.O. (2007). Religion, Morality and Globalization. Inaugural Lecture, UNIJOS. Series 34,13.

Kohlberg, I. (1970). Stage of Moral Education in B.S.c. Crittenden and E. V. Sullivan (ed). Moral Education.
Toronto: University of Toronto Press.

Masqsuid, M. (1982). Effects of Group Discussion on Nigerian Children’s Moral Programme. Journal of Moral
Education.

Mbanefo, H. (1990). Kohlbergian Theory of Moral Development and the Nigerian Child: A Case Study of Some
Selected Secondary Schools in Jos LGA. B.Ed Project, UNIJOS.

Mkpa, M.N. (1989). Identification of pre*** Instructional Competencies for Social Studies Teaching. Nigeria

86



Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) L'—,irl
Vol.6, No.13, 2015 Ils E

Journal of Political Studies, 1(1)70-81.

National Education Research and Development Council (2007). 9-Year Basic Education Curricula Social Studies,
Abuja.

Nwaubani, O.0. (2009). The Propriety of the New Basic Education Social Studies Curriculum in Promoting
Effective Teaching of Peace Education in Nigerian Schools. Journal of Curriculum Studies, 16(3), 267-
270.

Obebe, B. J. (2005). Social Studies: The Study of Ourselves and Our Environment. Inaugural Lecture, University
of Lagos. Unilag Press.

Obemeata, J. O. (2003). The Neglected Aspect of the Quality of Education in Nigeria. Valedictory Lecture.
September 23. Ibadan: Pen Services Publishers.

Ogundare, S. F. (2000). Social Studies and Citizenship Education. On Ogundare, S. F. (ed). Fundamentals of
Social Studies: A Handbook of Concepts and Fundamentals. Journal of Social Studies. Ibadan:
Adesajan Graphic Press.

Okanola, A. B. (2005). The Imperative of Justice in the Quest for Peace in Contemporary African Society. In 1.O.
Albert (ed). Perspective in Peace and Conflict in Africa. Essay in Honour of General Abdulsalami A.
Abubakar. Ibadan; John Archers Publishers Ltd. 51.

Okebukola, P.A.O. (2007). Foreword in Shedrack Gaya Best (ed) Introduction to Peace and Conflict Studies in
West Africa. Spectrum Books viii-ix.

Okwueze, M.1. (2003). Ethics, Religion and Society. Nsukka, Prize Publisher.

Osakwe, E. (2009). Navigating the Nation through Today’s Shame to Tomorrow’s Fame: Social Studies as a
Pilot. Inaugural Lecture, Delta State University, Abraka. Benin: Justice Jeco Press and Publishers.

Osho, 1. (2002). Re-engineering the Social Studies Curriculum at the Primary School Level for Sustainable
Educational Development. Nigeria Journal of curriculum Studies, 9(2):9-12.

Osokoya, O.1. (1989). History and Policy of Nigeria Education in World Perspectives. Ibadan: AMD Publishers.

Osunde, E. O. (1989). Social Studies: A Conceptual Analysis of its Objectives. Nigerian Journal of Social
Studies, 11 (1&2), 25-32.

Otonti, N. (2008). Proceedings of the National Conference on Societal Values. A Publication of Otonti Nduka
Foundation for Value Education. Port-Harcourt.

Piaget, Jane (1965). Six Psychological Studies. London: Routledge.

Simbo, (1984). A Comparative Analysis of Stages of Moral Reasoning between Teachers and Students:
Prospects of Kohlbergian Proposal for Moral Instruction in Nigeria. Nigerian Journal of Social Studies
(1 &2),82-95.

Tanner, D. & Tanner, L. (1980). Curriculum Development: Theory into Practice. New York: Macmillan
Publishing Co. Ltd.

Turiel, E. & Kohlberg, L. (1971). Relation between Level of Moral Judgment and Preference and
Comprehension of Moral Judgment of Others. Journal of Personality, 37:225-252.

UNESCO (2004). Learning to Live Together, Building Skills, Values and Attitudes for the 21* C; Studies in
Comparative Education. Paris International Bureau of Education.

United Nations Education, Scientific and Cultural Organization (UNESCO) (1998). Promoting Culture and
Peace: Higher Education in the 21°" Century Vision. Paris, UNESCO.

United Nations Organization (UNO) (2000). Basic Facts about the United Nations. New York: UN Department
of Publication and Information.

Universal Basic Education (UBEC) (2008). Training Manual on the New 9-Year Basic Education Curricula.
Abuja: UBEC Press, 18-19.

Yusuf, A. (2008). Citizen Education: An Instrument for Unity and Stability in Nigeria. Retrieved 4/11/2010 from
WW.SiVserv.og.

87



The IISTE is a pioneer in the Open-Access hosting service and academic event management.
The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.

Prospective authors of journals can find the submission instruction on the following
page: http://www.iiste.org/journals/ All the journals articles are available online to the
readers all over the world without financial, legal, or technical barriers other than those
inseparable from gaining access to the internet itself. Paper version of the journals is also
available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar

c Je‘ m l\l)l\C(())Ht\l(l\
I'OS

O ULRICHS\WEE  JournalTOCs |

£ 2 ¥ Elektromsche
008 Zeitscnnftendibliothek
( ) ¥/ \ "y
(’C\ | | LR
) A e

oCLC WF [ IBRARY

WorldCat



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/
http://www.iiste.org/conference/upcoming-conferences-call-for-paper/

