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Abstract

Performance in economics has been relatively wsfaatbry despite the national efforts made in devieg a
syllabus that is appropriate to the needs of Kesy&ince the inception of the 8-4-4 system of etioicathere
has been a persistent decline in enrolment of en@mwostudents and the subject has been charadéayzpoor
performance in the national examinations. This ahdecline in enrolment implies that the subjedikisly to

be phased out in the secondary school curriculume. Ministry of Education inspectorate unit has eththis
fear. The authoritative reports reviewed showed tha students' performance over the years habee
satisfactory. This observation compelled the auttworcarry out this study on the availability ande usf
instructional resources for the teaching and legf economics to enhance academic performancepl&i
purposive sampling method was used to select twieniy schools teaching economics in the fourth form
Questionnaires for district inspectors of secondarfyool, teachers and students of economics were tas
collect the required data. The collected data wbslated and analyzed using the Excel softwarerpnogThe
study established that Schools equipped with adecaral relevant learning resources are likely teetstudents
performing well in examinations. In this case, iN@a&l schools perform better than Provincial andtiiit
schools because they are well equipped with tegkboThe study also established that other ressuike
periodicals and audio-visuals such as televisiadjor and computers were under-utilized. It is eigedhat
teachers of economics will benefit from the findingf this study, in their selection of instructé resources to
use hence improve the performance of the subjetié Kenya Certificate of Secondary Education (ELS
examinations which are administered by the Keny#ioNal Examination Council (KNEC). Furthermore, the
findings will form a basis of needs analysis foe thenya Institute of Curriculum Development (KIC@hich
manages the production and provision of instruetionaterials for schools. KNEC too will benefiipecially

in organizing examination materials and conductirgKCSE.The study recommends that the government and
the school administration should make an effortptovide physical facilities and teaching resourtes
Provincial and District schools.

Keywords: Instructional materials, Facilities, Economics ahj Enhancing performance, Students’
performance

1. Introduction
1.1 Economics as a subject

Economics is one of the thirty-five examinable salg in the Kenyan secondary school curriculum. Its
importance is evidenced by its inclusion in theosgary school curriculum by the Ministry of Educati
Economics like any of the business education stibjeas vocational syllabus content. That is, ipppres an
individual to be potentially employable in the jotarket. According to the syllabus requirements,rtiagor aim

of teaching the subject is;

To give the learners basic economic knowledge &iids® as to enable them understand, appreciate
and participate in the economic environment in Whitey live. Emphasis should be on developing the
ability of the learner to appreciate and solve ewic problems, which confront them in the real worl
situation (Business Education syllabuses, 198®)p 2

From the systems theory, economics can be takem sstem, which has aims, objectives and goalseto b
achieved. Endogenous variables including teaclsirgtegies, school facilities, and teaching leagnin
environment, school administration, and the avditglof text-books and other resources, play apamtant role

in achievement of these goals. These factors dffediearner in the learning process in one waanother.
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1.2 School facilities

School facilities have been shown to be importamttributors to academic success in developing cmmnt
(Heyneman & Jamison, 1981). Among the crucial ftked that promote student achievement in the Kenya
Certificate of Secondary Examinations (KCSE), is @vailability and efficient use of a library. BEshii et. al.,
(1988), asserted that schools with (good) librar&sould have good examination performance as
compared to those possessing none. The presegtisttgbtigates a school library as a learning itgcibr that
reason. Economics is an empirical science, whichisdeith daily economic problems of life. It relies
statistics and is applicable in real world situatioTeachers and students of economics are, theyeéguired to

be conversant with what is happening in the econamairld around them. However, introduction of ecoints

in many schools has not been matched with the dpu@nt of library facilities. This development bétlibrary
facilities should include the stocking of econonpesiodicals like journals, economic surveys, ficiahreports,
development plans, newspapers and magazines.

Kabetu (1986) also investigated both the print and-print media. Audio-visuals investigated inclddihe
overhead projector (ORP), Cine-projector and tamenders. The print media included the text-boaks the
periodicals. The study established that the viaigd were not available at all. According to Kab@t986) such

a problem could have been solved if students weneggout for academic visits and field studies. Bus was
not the case due to the shortage of time and fuRdsommended text-books and reference materiale wer
hardly available. The researcher further reported the few students who had the recommended tmitsh
complained that they were all western-oriented wrcke, therefore, of little help, especially wheeytmeeded
information based on local statistical data. It vaés0 established in Kabetu's (1986) study thadestts also
faced a lot of difficulty trying to interpret thenguage used in those books. In conclusion, Kabstudy
established that virtually all the learning res@srapplicable to economics instruction were notlalvie.

The present study was conducted to find out théladbity and use of those learning resources ammther
those resources have any effect on the performanttee Economic subject. Teachers' perception tdsvéine
suitability of these learning resources 1l syllalmoverage was also sought. On the other hand, teil®1(1991)
study investigated the availability, acquisitiordautilisation of learning resources in the teachamgl learning
of economics in Kenyan secondary schools in Kereta Nairobi districts.

2. Materials and Methods

This was a field survey study conducted in secondehnools offering economics in the Rift Valley PArze of
Kenya. Rift Valley Province covers approximately B cent of Kenya's total area.

Simple purposive sampling was used to get the septative sample for the study. Data for the studg
collected from the following individuals; teachensd students of economics in the schools teachimgubject
and the district inspectors of schools in eaclridtsh the Province.

The representative sample, therefore, constitultettieafourth form students of economics in all gecondary
schools in the Rift Valley Province of Kenya, Insfmes of schools in districts where economics waisid
offered and teachers from the schools where thgesutvas offered. A total of 187 students, 32 teastand 4
district inspectors took part.

Data was collected from the sample using the quessires. The data collected was analysed usingxhel
software program. Basic statistical techniques wesed to analyse various items in the questionn@inese
include calculating the averages, frequencies,gmages and totals. These statistical techniques used to
make comparisons in the various data collectedcldsions on the variables analysed were finallywirérom
these comparisons.

3. Results and Discussion
3.1 Influence of Instructional Materials and Facilities

Among the instructional materials and facilitiegastigated concerning the teaching of economice wes text-
books, reference books, periodicals, charts, pasterd audio-visuals such as television, videatipsaand the
libraries. Of special interest were the availapiladequacy and use of these learning resourdés iteaching of
economics and their respective influence on stwdpetrformance in KCSE economics examinations.

3.2 Availability, adequacy and use of economics text-books

The reviewed literature indicates that text-boalesssome of the most important factors in studetisievement
in KCSE economics. Therefore, the availability, guicy and use of the relevant learning resouraed tie
have great impact on the, teaching of economicgléiermine the availability of books for teachirgeomics,
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teacher opinions were sought. The obtained daieesented in table 1. The analysis of this dataceasiucted

on the basis of the three school categories usdideipresent study namely, National, Provincial &istrict
schools. The collected data presented in this tsidevs that the majority, 24 (75%), of the teacHeltsthat
their schools were adequately equipped with relewsmonomics text-books. While only 8 (25%) of them
indicated that economics text-books were in shopiply. National schools were found to be betteriggopd
with the relevant economics text-books than somél,94%) of the Provincial schools and 2 (6%) theriis
schools. Given the fact that the supply of econsntext-books is expected to bring about improved
performance in the subject, the short supply ofehiiems in these two school categories may pexiyain the
poor performance noted in the secondary schooésyst

Table 1: Teacher opinions on the availability of boks for teaching Economics

School type National schools Provincial schools  District schdo Totals (%)
Adequacy

Adequate 4(13) 18(56) 2(6) 24(75)
Adequate 0 6(19) 2(6) 8(25)
Totals 4(13) 24(75) 4(12) 32(100)

3.3.The adequacy of economics text-books in secondary schools

Teachers of economics reported the titles and asitbbeconomics textbooks used and gave variots di
Economic text-books. Most of the books listed bgcteers were relevant for teaching secondary school
economics. The most dominant text-books listeddagltiers wer€ertificate Economics by R. UiAkampuriria,
Economics for Eastern Africa by Livingstone and Ord, Smplified Economics by NA. Saleemi, Economics
textbook by Ashiq Hussein, Smplified Economics by D. Dewett, Economics for East Africa by Bradley,
Secondary Economics Books 3 and 4 by Kenya Institute of Education, Economics: A student guide by
Beardshow, Economics Textbook by Barry Harrison, introductory Economics by F. Stan lake, Economics
Textbook by Mature (et. al.) and Economics for the developing World by M Todaro.

Most of these publications are foreign, mainly frahe west (Europe and America). This makes these
publications rather difficult for students to usechuse of differences in culture, language usegréparing
them and strange examples provided. No wonderewad literature pointed out the same deficien@ésdents
claimed that the language used in these econoraidsbboks was difficult for them. Perhaps, the terit
language used in these text-books is not compréiierte secondary school economics learners in Kefis
could partly explain students' difficulties in eocomics learning let alone understanding KCSE ecoosmi
questions.

To alleviate this problem, teachers of economicomemended text-books, which they perceived as sirtpl
understand, and guided the students in a mannetthtég never despaired in their struggle to undeding
economics. Teachers' recommended text- books sacBeandary Economics Books 3 and 4 by KIE,

Economics for Eastern Africa by Livingstone and Ord, Economics Text-book by Ashiq Hussein, Certificate of

Economics by R. U Akampuriria, Economics for the Developing World by M P. Todaro and Smplified

Economics by D. Dewett.

However, the recommended KIE textbooks were ndy flpported by teachers of economics for teacttiig
subject. To them, these were not the best matdnalse as class reference. This information isgred in
table 2. The analysis of the collected data isrilsive and shows that, nearly half the numberpQ%), of
teachers said they were satisfied with the KIE-taks while 13 (40%) of them felt that the boolerevfairly
suitable and only 3 (10%) had no idea. The 13(4@2afhers who felt the text-books were fairly sudafor
teaching agreed that these publications failedkpress in detail economics content. Also these bdaiked to
relate concepts to real life situations as requbigdhe objectives of economics syllabus. If thesd-books
were elaborated using relevant illustrations afgldriented examples, then most students would firein
helpful in the learning of economics. This findimgncurs with Too's (1996) study of secondary school
mathematics which stated that KIE secondary matliesngéext-book were shallow. These text-books were
deemed shallow for the learners to be able to ajyaly knowledge practically as required by the ofijes of
the mathematics syllabus. The only remedy to thidlem of shallowness in subject matter/conteribisthe
KIE to incorporate the teachers of economics invhieng of the relevant text-books.
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Table 2: The suitability of the recommended econoros text-books

Suitability Number of teachers (%)
Suitable 16 (50)

Fairly suitable 13 (40)

No idea 3 (10)

Total 32 (100)

In conclusion, it can be inferred from the abovalgsis that the language used and the depth oEobit the
economics text-books is a significant factor in sedents' performance in KCSE examinations. Ussrople
language in economics text-books influences thdestis' performance in KCSE examinations since Hrey
able to comprehend the economics concepts beirspmied to them. This involves use of relevant tithtons
and real life examples. The use of simple languagether with real life examples makes studentspmthe
apparently difficult economics concepts and, tmjselearning the subject. Hence facilitating stotdélearning
of the subject and, consequently, enabling thepass examinations.

34 Influence of the Projected and Non -projected Media in the Teaching-Learning
of Economics

Among other instructional materials investigatedrevthe wide range of audio-visuals and non-profecte
media. Non-projected media included periodicalshsas magazines, newspapers, journals, development
plans, financial reports and economic reviews wyikphics included charts, maps, photographs, dgsyi
syllabuses, student's assessment guides, pictoosters and chalkboards. Audio-visuals includedorad
television, video and computers. The reason foestigating the availability of periodicals, graghi@and
audio-visuals in schools is that, these items Hae@n found to facilitate students' learning of @coits.
Specifically the interest was on the influence liéste resources on students' performance in the KCSE
economics examination. Teachers' responses regatba availability and use of these materials were
analysed and presented in table 3.

Table 3: The adequacy of economics teaching matelsa

School type / no. of teachers Number of Teachers in each school type

Media Type
National Schools Provincial Schools District Totals (%)
(%) (%) Schools (%)
Periodicals 4 (100) 18 (71) 2 (50) 24(75)
Audio-visuals. 4 (100) 16 (67) 2 (50) 22(69)
Non-Projected Media 4 (100) 18 (71) 2 (50) 24(75)

It should be noted however, that the percentagaulzdions reflected in this table are based ortdkeds

of each school type. For instance, all the fouromal schools are presented as 100%. The sameseds u
in the presentation of the other categories of slsh@\lso, only schools with more than half of thedia
said to be available were considered in the tabtethe rest below half were assumed to have inadequ
supply of these instructional materials. From tal8ea large number, 24 (75%), of the teachercaidd
that their schools had all or most of the periodicaich as newspapers, magazines, and journatein t
library. This view was verified by the studentsspenses.

These periodicals were meant to supplement thebtmoks in the teaching of economics. The available
periodicals were found to be relevant to the tezglof this subject. These learning resources were
adequately available in national schools. But dr8y71%) of the Provincial and 2(50%) of the digtric
schools had sufficient periodicals. However, them@s a problem regarding their use. For instance,
periodicals found in the library were under-utitisey the students who only visited the library winesr
there was need. The large proportion, 18(71%)hefi¢achers from the Provincial schools also indita
that their schools have adequate materials as ®€E£)%), teachers from the district schools.
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Regarding the information on audio-visuals, 22 (§@¥tthe total schools surveyed reported to hawk ha
all the audio-visuals surveyed. These were disteitbias follow, 16 (67%) were Provincial schools, 2
(50%), were district schools and all the rest weatonal schools.

Apparently, very few television programmes are saible relevant to economics instruction and samei
these programmes are broadcast to schools buidmusshool schedules. Therefore, teachers saidrifest
times students never watch these programmes arratiss the programmes altogether. Regarding tae us
of video machines, most economics teachers repdessiuse of these materials because the appmpriat
software such as video-tapes or radio cassettes m@r available. These include all tapes or filimst t
present the current economic structures such aketnaperations. Relevant video-tapes were hardindo
and supplied to the schools.

The teachers of economics more often than notzetllicomparatively non-projected media than theegtep
ones. This is because these items are easily bleagad easy to use in teaching. It can, therefoeenferred
from this presentation that the media availableewerder-utilised. But this -does not mean thatdhmeaterials
are not important in the teaching of economicscdh be concluded that under-utilization of the wasi
instructional media is partly responsible for pabudents’ performance in KCSE economics examination
These finding on the inadequate use of non-prajeatedia is consistent with Kafu's (1976) and Kimisita
(1991) studies. No significant change has takerceplm this aspect of teaching since 1976 and 1991
respectively.

4. Conclusion

Regarding the supply of text-books, this study nfibthat national schools are better- equipped tgithrbooks
than Provincial and district schools. Text-bookvehdeen found to be one of the major determinafts o
students’ achievement in school work. Adequacyhi@ supply of text-books and suitability of thesenis
influence students learning out-comes. The availdddoks in this present study were not quite slatédr
students use in economics at the secondary scieell IMost students' of economics cannot comprelfehd

the subject matter of economics due to the diffitmhguage used in these books. Those writtenmplsi
language were the Kenya Institute of EducationeseSecondary Economics books 3 and 4, which were
recommended by the Ministry of Education.

Apart from the text-books, the other instructionalterials including the audio-visuals and non-ptagd media
such as periodicals were also studied. A greateepéage of teachers, 24 (75%), said that theio@sthad all
these learning resources. As regards periodichéset resources were under-utilized by students Wais
because students rarely visited the libraries.odlgrals tend to contribute significantly in the enstanding of
economics because their content is from the réalsituations. Similarly, the audio-visuals suchtelsvision,
radio and computer were found in many schools beitewalso under-utilized. Teachers of economics had
reported that the under- utilization was due t& lacthe software that goes with those machinek sisarelevant
tapes. The non- projected media that were propgiliged by the teachers of economics were thetsheand
posters. These media had been utilized fully bexatithe ease with which they can be procured aveéldped

by teachers.

Schools equipped with adequate and relevant legn@sources are likely to have students performiel in

these examinations. In this case, the national arféw Provincial schools that provided a rich léagn
environment have been found to register good aulKCSE economics examination. Therefore, thehieg

and learning of economics in secondary schools ifiVRlley province requires the availability oflahe

essential learning resources.

5. Recommendation

The Kenya government in general and the school @idtration in particular should make an effort toyde
physical facilities and teaching resources to Rrcial and district schools. Unless, the situatisrrddressed,
difference in performance in KCSE economics in tfiree school types will persist. That is, the nadicand
some of the Provincial schools will continue re@@ivgood students and consequently perform bett&tGSE
economics examinations. Further studiegolning the use of paltipatory obsevation and interviews in a
similar area should be carried out in order to sppnt the information obtained from using questaires.
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