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Abstract
This article evaluated the responsibility of paseint provision of Teaching Learning Resource (T/LRad
participation of Children Living with Disability (CAD) in Early Childhood Education (ECE) in Kajiadiorth,
Kenya. The purpose of the study was to establish eRs provided by parents influenced the parttipn of
CLWD in ECE. A qualitative research was carried with a case study design. Observations, interviaag
focused group discussions were held to attain bjective of the study. A pilot study was carried.dDontent
validity was adopted to govern whether the teshitdfered the content that the test was intendemheéasure.
Split-half method was used to determine the rditgbiThe study argued that CLWD in ECE are notyuled
with T/LRs that meets the uniqueness of individefzld, and consequently jeopardized participationcases
where T/LRs were compatible to the needs partidpatas accelerated. The findings revealed thabafih the
government had played a great role in educatiomemeas yet to be accomplished. Environmental factor
culture, poverty and lack of awareness limited paieparticipation as actors in ECE. It was recomdsal that
there is need for the government to include ECfEde education to achieve Education for All (EFAgts.
Key Words: Parental Responsibility, Teaching Learning Resesy Participation, Children Living with
Disability and Early Childhood Education.

1.0. Introduction

This article evaluated parental responsibility movision of teaching learning resources and paditdn of
children living with disability in Early Childhoo&ducation. Early year in school assist to lessgorfaism that
divides our humanity. Value for human rights, pesitreception of diversities and fairness are alsguired at
early age. Children with disability need to be gted at early stage and be accorded the suppodede®
participate in education.

The United Nation recognizes the rights to educatio all children without prejudice. At the wortdbnference
on Education for Al | (Jomtien, Thailand 1990) empian of Early Childhood Development (ECD) actiedtithat
include disabled children was agreed upon. Kenyalss a signatory to the Convention on the Rights o
Children (CRC) and has also embraced the Millennevelopment Goals (MDGSs) that set targets to reach
basic education for all children by 2015 (Torre899). However opportunities for CLWD are a challeng
education sector. Inadequate teaching learninguress that counter to the needs of CLWD comprontises
participation.

CLWD requires unique teaching learning resourcesamiditional support for successful participatiDisability

in children varies from hearing, vision, mentalesph and physical. Based on diversities in digglilie support
needs of CLWD differ depending on the severity @fadility. For instance a child with hearing didabi
requires hearing aids and devices that amplify daonboost mastery of concept in instruction. Oa dther
hand, visual disability requires tactile facilitisach as Braille, embossed map, and touch signs@uthers to
speed up participation. Physical disabled childneed physical facilities which fit their physicabraitions.
However scarcity of teaching learning resourcesaiaman impediment to the participation of CLWD.

2.0. Statement Problem

CLWD call for extra parental support and care tatippate efficiently in school (Will, 1986). Pares who

provide T/LRs speed up learner achievement. Irairtts where the T/LRs are not provided, participatf

CLWD may be compromised. Kenya has put effortsddrass issues confronting CLWD through stipulatién
laws, for instance Children Act (2001), People witlsability Act (PWDA), (2003) which stipulates gantal

responsibility towards participation of CLWD. Defgpsuch efforts CLWD are discriminated against ant
equally acknowledged like other children, which hpbit them from successful participation and in #wd

lowers learner achievement. It is for this reasoat tthe study sought to explore the influence akptal

responsibility in provision of T/LRs in ECE in Kaflo North.

3.0. Purpose of the Study

The purpose of the study was tietermine how parental responsibility in provisiof teaching learning
resources influenced the participation of childieimg with disability in ECE.
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4.0. Resear ch Objective
To determine how parental responsibility in pramsof teaching learning resources influence théigipation
of children living with disability in ECE.

5.0. Resear ch M ethodology

The study explored parental responsibility in psoi of T/LRs and its influence on the participataf CLWD.
Qualitative data analysis was employed whereby @atapresented in narrative form. Data was coltebteuse

of interviews, observation and focused group disicuns. Purposive sampling was used to select the EC
centers, CLWD, teachers and parents who partiapiiehe study. A pilot study was carried out tdeofthe
prospect to refine the research instruments. Conalidity was adopted to determine whether thé itesn
presented the content that the test was designedessure. Split-half method was used to deterntiee t
reliability of the instruments.

6.0. Literature Review

6.1. Situation of Children Living with Disability

The Convention on Rights of People with DisabilffyRPD) states that “persons with disabilities csinsif
those who have long-term physical, mental, intéliac or sensory impairments which in interactiorthwa
variety of barriers may deter their complete arfdatfial participation in society on an equal basgih others”
(7). Some children are born with disability or impaénmt, while others may experience disability assalteof
illness, injury or poor nutrition.

According to the United States (U.S) census buf@&dl) out of 53.9 million school children ageddb1t7
years, 2.8 million were reported as having a dlggbiThe study established that there was a pdigilof
prevalence being as high as 25percent becauseveftppinaccessible health care, educational sesyithe HIV
epidemic and poor transportation. There is needeftra support from parents and other stakeholie®ost
participation of CLWD in ECE. In addition, a studgne by the Republic of Tanzania (ROT, 2003) ingida
that the reasons for disability in the country int#d poor medical facilities and diseases such essles and
meningitis. Despite any cause of disability parestgport is considered necessary in all levelsedafcation to
increase learner success.

According to EFA global monitoring reports, reaghihe marginalized, CLWD remain one of the groupmd
widely excluded from quality education in the eaybars. CLWD have lesser educational attainmemt tther
children which leads to lower economic status (\WBathk, 2004).

In Kenya the Ministry of Education, Science and HAredlogy (MOEST) (2004) provided an estimated
prevalence rate of 10 percent and approximatelgrsdwndred and fifty thousand (750,000) CLWD at the
elementary level. Ninety thousand (90,000) had bidentified and assessed but only twenty six thodsa
(26,000) were enrolled in schools. This calls fargmts and other stakeholders to take respongibiit
facilitating the participation of CLWD in ECE foffiient learner achievement.

Kenya National Survey of People with Disability NRPWD) (2007) indicates that the common forms of
disabilities include hearing, speech, visual, mieswta physical. Regardless of the diversities aoldlitl parental
support is desired to lift up participation andrfesx achievement in school and outside school petinu
addition, CRC applies to every child in the worlggpective of the status.

6.2. Parental Responsibility: Teaching L earning Resour ces and participation of Children Living with
Disability

According to UNESCO, Education Digest (2005) pawtition rate of CLWD in pre-school Education in
developed countries (German, Japan) is above 8@pierwhile in Africa and Middle East it rangesdyel20
percent. A study done by Friedrich Huebler (200®)veed that the enroliment of CLWD in ECE worldwicdias
decreased in some countries such as the Soviehldmd Eastern Europe. Low enroliment rate valugs akso
observed in Central, South and East Asia. Enroltntends to vary due to the huge differences inll®fe
parental income worldwide. This affects the paptition of CLWD in class, school and at home.

According to Kochung (2003) CLWD require specifidueational resources at individual and school Evel

depending on the nature and extent of disabilitye high cost of unique equipment for CLWD remains a
hindrance to participation of CLWD in ECE. Kochun@003) further indicated that there was inadequate
provision of suitable T/LRs for CLWD. The resourac@snmonly accessible in the market are for childréh

no disability National Special Need Education Pplieramework, (NSNEPF) (2009). This has made it
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complicated for parents with CLWD to access T/LRat tare well-matched to the desires of CLWD. Inithoid,
the Government of Kenya (GoK) has allocated fuodsvery learner in primary schools and units theesaith
those with special needs and disabilities receidrtgp up capitation to provide for the specialiZédRs and
other assistive devices. This capitation has nehlextended to ECE, resulting to poor participatbLWD.
The capitation provided by parents is inadequateptmchase of T/LRs for CLWD in ECE. This confinbe
participation of CLWD, in class, school and outssgtool set up (NSNEPF, 2009).

According to the NSNEPF (2009) T/LRs and schoolilifees are key factors in facilitating a child’s
participation in ECE. Creating and maintaining stiating learning environment, adequate T/LRs asemtal
resources to execute. Parents play a bigger rolpromiding text books, exercise books, pencils.yipi@
materials, teaching aids and specialized equipnteni®ost the participation of CLWD (Kochung andedp,
2003). In instances where parents fail to provide teaching and learning resources requisite fo'wDL
participation remains weak (Bondioli, 2000). Sucécanario lowers CLWD potential to master necesskitis
in the learning process.

Bondioli (2000) further asserts that accessibitifysufficient and use of T/LRs raises the levepafticipation
for CLWD. To uphold this, parental support througiovision of learning aids such as braille, magniy
glasses, and tactile maps for visual disability wasded at all levels for higher learner achievamiecording
to Ausubel (1973) young children are capable ofensidnding abstract ideas if they are provided siitfficient
materials and tangible experiences with the ob&deviact that they are to understand. The studgdtiat the
GoK provided Free Primary Education (FPE) and ¢haite extend the free education to ECE. This hasased
the burden to parents who are the key actors in.ECBus, inadequate provision of T/LRs by parerdas h
become an interruption to the participation of CLWD

7.0. Results
Obstacles that CLWD encountered assorted from dmtd do another. Children with disability face
environmental, cultural and individual challengbs.addition, the study established that the teaghéarning
resources that were available in ECE were not ctiblpao the unique needs of CLWD. Poverty, higlstoof
living and lack of awareness contributed to theimal participation of CLWD in ECE. Unemployment atte
size of the families limited parents in providirgathing learning resources that were integratebdetmeeds of
CLWD. The study established that a lot of blamesendirected to the government for not allocatingrices to
the ECE sector. This further hindered the parttagpeof CLWD in ECE.
‘As a parent, | sometimes wonder whether thereeisdnto provide teaching and learning resources.
The government as we all know provides free prineghycation but we are seeing little being done to
ECE and therefore an indication that ECE is not ampnt like other levels of education. This has
caused more harm to our CLWD who require extrath&h any other child.’
CLWD have the right to be part of the mainstreamKénya some children with disability are placedpecial
schools and units, this has widened the gap betefiédren with disability and children with no diskty. The
study noted that in situations which CLWD are safmt from mainstream they may be at an increasgrhjdy
of unfairness.

The study established that the Government haspamebility to provide resources to make learnimgfitutions
accessible to CLWD, without which the participatioh CLWD in ECE is compromised. In addition, the
Constitution of Kenya (2010), Chapter Four, Artiéle, (1e) states that a person with any disalgiggntitled to
access materials and devices to overcome constraniging from the person’s disability. This wikise
participation of CLWD and strengthen learner achigent in and outside school.

The .further recognized that CLWD were denied ag¢esschool due to lack of T/LRs. Lack of T/LRd l®
CLWD dropping out of school and in the end affegbadticipation and lowered learner accomplishmehts is

in agreement with Bondioli, (2000) who establistibdt inadequate provision of T/LRs for CLWD weakg&ne
participation and lowered learner achievement ith amtside school. It is for this reason that th&@ommits
to develop strategies to improve participation WD and work with partners to make sure barrierdrée
education for CLWD are eradicated. The GoK sholdd &ae committed to develop and implement apprégria
ECE programs for CLWD (NSNE Policy Framework, 2Q08ithout which participation will be poor.

8.0. Conclusion

The study indicated that parents are the sole genwf ECE teaching learning resources. Inadeqpemyision
of teaching learning resources affects the padimp of CLWD in ECE. The study recommended thedrfee
the Government to allocate funds for T/LRs thata@mpatible to the needs of CLWD in ECE.
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