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Abstract
Argumentative essay is an important but difficidnge for non-native learners. There is a dearttesdéarch in
Pakistan that describes the nature of argumentatiiteng from genre-analytical perspective. Thereut study
aimed at finding rhetorical patterns of argumemtatssays written by Pakistani college and unityestudents
at ICLE (International Corpus of Learner Englisih)corpus of thirty three argumentative essays leenbnade.
Hyland's model (1990) has been used as the aralftmmework to analyze the move-step structureéhef
essays. In this corpus-based study Ant Mover soéiveas well as human coders have identified and el
moves. Results have shown that most of the arguatiemtessays followed the three stages given inrthdel
and they also have obligatory moves set in the inédedings have revealed that these essays atbadien some
new moves which are not part of the model. Theltesf this study have pedagogical implications floe
teaching and learning of ESP/EFL. It also provithesteachers with better information that can helpnprove
their teaching approach and materials for academiting.
Key words: argumentative essays, corpus-based, genre agatysve-step structure

Introduction

Academic writing is deemed an important genre keydtucators, researchers and linguists and itysisdlas
attracted the attention of scholars. Increasingsroultural contacts, interaction of the schoérsternational
level and the speedy access to information havarergu this growing interest. Large numbers of nativa
speakers are learning English to communicate atriational level in written discourse. In theserddes the
learners at advanced level acquire some proficiefcinglish, but still they have problems when ‘timg
academic discourse at the level of text organinati@raine ;1995 Benson & Heidish, 1995; Dudley-Evans,
1995; Evensen, 1996, Leech, & Holten, 1995; Swal880, 1996). For global communication non-English
writers must now follow the conventional styleskafglish rhetoric if they are to be accepted anduttceed in
publishing in their field of study" (Swales, 1982uszak, 1994). Duszak (1997) has presented higway,
"For speakers of some minority languages Englisterefa way out of isolation and into the world of
international scholarship. Proficiency in acaderhieglish becomes a value in itself, a. commoditybt
acquired through instinctive imitation or guidetmstions." (p. 3)

Henry and Roseberry (2001) argue that “The anabyses genre based on data obtained from a smaglusoof
texts has become a widely used method of obtaimfgrmation about language use” (p. 93) Data for t
present study are students’ writing pieces of trgumentative essays at ICLE (The International Gsrpf
Learner English). ICLEs a rich and well documented corpus. It has arguatwe essays written by higher
intermediate to advanced learners of English fravesl mother tongue backgrounds, (Bulgarian, Glane
Czech, Dutch, Finnish, French, German, lItalian,adape, Norwegian, Polish, Russian, Spanish, Swedish
Tswana, Turkish, Pakistan etc.) Granger, Dagneaux Meunier (2002) have contributed a lot for the
availability of the corpus to the academic commuridifferent universities collaborated internatdiyg for the
corpus formation

Genre-based pedagogical methodologies are now teggmopular for teaching/learning the academic ingit
particularly in English. Still, there is a needdo more research for teaching written discourseaius fields.

In Pakistan, academic writing is a neglected afeasearch, particularly for teaching argumentativiting. So
far no research has been done to analyze the matternms of argumentative essays written by college
university students in Pakistan. Moreover, littibeation has been paid to genre analysis with e bf a
corpus. To fill this gap, present research hasyaedl the move-step structure of the argumentatbsayes
written by Pakistani students

Argumentative essays are integral part of academid®akistan, but students are not given detaitet! clear
instructions about writing argumentative essays.tlB®y are not aware of the schematic structurthiefgenre.
The main purpose of the study is to investigate rthetorical patterns of argumentative essays writig
Pakistani college students at ICLE (Internationatplis of Learner English).In this way the weaknssdfetheir
textual compositions can be located and differemppsals can be suggested for their improvemeng Th
information gained about the language use cantaduelpful for the teachers. They can use thisrmétion in
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effectively in EFL/ESL classrooms when teachingdstis this genre. Moreover, the findings of thisesech
can help to formulate a new argumentative essaydveork which could be a suitable model for Pakistan
students. A corpus of thirty three essays is fortoeahswer these research questions:

What are move patterns used by Pakistani studdrite writing argumentative essays?

What similarities and differences exist between enpatterns of Pakistani learners' writings and Riylanodel?

Literature Review

The concept of genre is important as it has pralvideraluable and effective framework to researctairious
aspects of writing, and its pedagogical applicaiare employed in different educational fieldsteaching and
learning purposes. Martin (1984) gives a shortdmnhprehensive definition of genre: "Genre is a etiagyoal-
oriented, purposeful activity in which speakers agegyas members of our culture."(p.25) In the 19§@sre
gained attention of linguists and got special foicuthe field of applied linguistics. Swales (1998pvides an
explicit definition of genre: "A genre compriseslass of communicative events, the members of whidre
some set of communicative purposes (p. 58) Hyla(@D93) definition of genre goes as "abstract, abci
recognized ways of using language for particulappses.” (p. 18)

Genres are flexible and mold themselves accorthnthe communicative needs of a society. In thgao
setting genre is seen as a set of communicativetevim these sets of events, similar forms andesgions of a
language are used, which significantly represedisaourse community. Bhatia (1993) opines thatpheose
of genre analysis is not merely the identificatmncertain moves/steps, the traditional arrangemehtthese
moves or the linguistic features relevant to theswes, but this is important also to know how thiesgures,
when combined, fulfill the communicative aim.

Beyond the word and sentence analysis, Swalesljlif8oduces the word ‘move’. The word 'move' bagn
explained differently by different linguists. It & text segment which comprises linguistic featued syntax
which give a uniformed expression to that text segimBhatia (2001) defines moves as, "rhetoricstriiments
that realize a subset of specific communicativeppses associated with a genre."(p. 84) Upton amh@o
(2001) view moves as "semantic/functional unitd¢eotts, which can be identified through their comioative
purposes and their typical linguistic boundari€p."317)

Language can be studied either by analyzing itscttres or its use. The study of language withhbkp of
corpus is a relatively new concept. Kennedy (199)nes corpus as "A corpus is a body of writtext tor
transcribed speech which can serve as a basigpridtic analysis and description."(p. 1) In thepus-based
genres naturally produced or used texts are deémegartant for the analysis of language. It paysratbn to
the language which is actually used by the peapléagir natural settings instead of the theoretioallysis of
the language which does not occur naturally. Aciogrdb Biber, D. Conrad, S. Reppen, R. (1998)itiygortant
features of corpus-based analysis are: "It is dogjranalyzing the actual patterns of use in rattexts; It
utilizes a large and principled collection of natiulexts, known as a “corpus”, as the basis fotyaisg It makes
extensive use of computers for analysis, using Botfomatic and interactive techniques; It dependdath
quantitative and qualitative analytical techniqugB.4) Biber (1988) did important work in the fiebf genre
analysis. He studied register and genre variatisits help of the multi-feature/multidimensional (M\#D)
analytical framework.

Corpus of argumentative essays can be formedHherunderstanding of various aspects of language and
language use. The art of writing argumentative \egs#he art of persuasion with responsibility. Gon(1987)
provided a broad definition of argumentative wigtirfwritten persuasive discourse integrates thimat and
affective appeals and the appeals to credibilif}p’185) According to Connor (1990), the purpose of
argumentative writing is to change the point ofwief the reader and to make him believe that thitewir
standpoint is accurate and reliable. Choi (1988nidien speaks like this: “one kind of writing wle main
purpose is to persuade the reader to accept therwrbelief or opinion."(p.17) Crowhurst (199@kes an
argumentative essay as "the kind of writing tha writers take a point of view and support it wéither
emotional appeals or logical appeals.”(p.349) Cnawh (1991) has noticed some weaknesses in student
argumentative writing. First, the organization bé ttext very is poor. The reason for this problenthiat the
students lack knowledge of this genre. They aream@tre of the schematic structure of argumentatbaay and
cannot produce appropriate reasons to support tstaince. Moreover the students also lack 'stylistic
inappropriateness'. The use of language and styletiworthwhile.

In most of the countries of the world including Bpe and America "genre-based pedagogy" (Dudley-fvan
1995; Leki, 1991; Swales, 1981, 1990), is emplof@dteaching academic writing of English. Yet, réne
remains a need for further research in the teacbingnglish language to non-native speakers pdatityu
studies of written academic discourse across ‘Sidlahguages and cultures.” It is the need ohthe that the
teachers should adopt better teaching methodsnapibved syllabus should be provided for teachirgdamic
writing to the EFL learners in Pakistan. HowevarPakistan corpus-based studies is still a raearehing field
and no attention has been paid to genre analysisthe help of corpora. To fill this gap, the rasber has
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conducted a genre analysis with the help of a ®gflargumentative essays written by Pakistaniegelland
university students. The present study is an atteémpontribute something to this need. It aimsinid out the
move structures of argumentative essays writtdiniglish by advance learners at ICLE.

Methodology

Data & Method of Analysis

Data for the present study are students’ writiree@s of the argumentative essays at ICLE (Therat®nal
Corpus of Learner English). In the ICLE writing clitions are as controlled as possible. The vargahle
medium, genre, average length, the proficiencyll@fethe students are almost similar, but gendesther
tongue background and essay topics vary from tetxt in the corpus. The length of each essapasie500 to
1000 words. Dictionary use is prohibited but sphkck is mandatory. There is no time limit. Thepemrused in
this study consists of 33 argumentative essays osathby Pakistani college and university studemtthéir
second, third or fourth year. Eight topics haverbselected out of various topics taken by all theipipants.
The topics selected for analysis out of the whalegpas are "Are women better parents than men?",y'Wh
marriages fail?", "Money is the root of all evilsMedia is more harmful than useful.", "Death péyiashould it
be there or not?", "Co-education”, "Are rich happhan poor?", "Is democracy best form of govemitie
Analytical Framework

Different models for analyzing argumentative essangs available but Hyland's argumentative essayyaisa
model (1990) has been adopted in the present stiiyyand’ framework is selected because it is athisive
and comprehensive for the analysis of an argunieatassay. It describes each move in detail whaohserve
as a good model to analyze argumentative essaysedver, this model has been used to analyze ths tex
written by non-English speakers. The data in tlesgnt study are also the essays written by nomengfieakers.
Hyland's (1990) model is presented in the tablenfbelow:

Table 1: Hyland's Model

Stage Move
1. Thesis (Gambit)
Introduces the Attention Grabber — controversial statement of dréenllusion.

proposition to be argued. (Information)

Presents background material for topic contextatibn.
Proposition

Furnishes a specific statement of position.
(Evaluation)

Positive gloss — brief support of proposition.

(Marker)

Introduces and /or identifies a list.
2. Argument Marker
Discusses grounds for | Signals the introduction of a claim and relatés ithe text.
thesis. (Restatement)
(four move argument Rephrasing or repetition of proposition.
sequence can be Claim
repeated States reason for acceptance of the proposition.
indefinitely) Support

States the grounds which underpin the claim.
3. Conclusion (Marker)

Synthesized discussion| Signals conclusion boundary

and affirms the validity | Consolidation

of the thesis. Presents the significance of the argument stageetproposition.
(Affirmation)

Restates proposition.

(Close)

Widens context or perspective of proposition.

Analysis Procedure

The study attempted to explore rhetorical patteand move structures of argumentative essays writien
English by Pakistani students at ICLE (Internatlddarpus of Learner English) and to find out theak@esses
of their writings so that improvement could be segfgd. To investigate the answers to the researestiqns,
data is retrieved from ICLE Corpus available aeiinet. Thirty three argumentative essays have beletted
out of more than three hundred essays written tysRani students. Eight topics are selected folyarsmand
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discussion. In the study, the corpus is categorézetarranged in a coding system for the analysisowes. The
codes for essay identification are used as sudtahl@at ICLE.

In the present paper, the move-step structurdeenirgumentative essays are identified. The mavedirst
analyzed manually and then Ant mover software edus identify them. The moves are chosen on tisés twd
two standards. The moves which are present with figgquency, is the first standard and moves wiich
central moves according to Hyland (1990) is theosdoone. In this way, the significant language linfation
about the moves is taken from the analysis of ngigp-structure. This information is important amdc@l in
the teaching and learning this specific genre. iAfite clarity of the moves in different stages, m@nmove
analysis is done. Then data is fed in the Ant meoéware for electronic analysis of the moves.

Results and Discussion

The move pattern used by the students in theimaegative essays is first analyzed manually and thith the
help of Ant mover software. The occurrence pergggadf various moves in the three stages are thlenlated.
The results show that most of the argumentativaysstollow the pattern of three stages given inrtieelel and
they also have obligatory moves set in the modaliRgs also reveal some of the optional moves lthamged
their category. For example although Gambit movtheThesis stage is optional, its use is rardénstudents
texts. Information move in the Thesis stage edusy 100% of the students and seems to be olblygathile it
is optional in Hyland's model. According to the deb used, Marker move in the Argument stage is
indispensible but students have taken it as optidDaly 36% texts have this move. Similarly, tbely
obligatory move in the Conclusion stage is Consaith but only 18% of the students have used ittvishows
that students take it as an optional move. The idgmesenting new model for Pakistani learnesgrisngthened
because of the category change and the additimome new moves in the argumentative essays witityen
Pakistani students.

The data shows that some of the moves are frequeseld by the students while some are rarely ptéseheir
texts when compared with Hyland 'model. The stuglafrhost follow the same pattern of using obligasomd
optional moves as is found in the model.

Moves Frequently Present

The Information move and Proposition move in tihedis stage are frequently used by the studemit®in
essays. Moreover, Claim move and Support moveeitigument stage also occurred frequently. The
following moves were frequently used by the studémtheir essays:

Table 2: Frequently Used Moves

Stage Move Occurrence Percentage

Thesis Information 100% ( all the 33 essays)
Thesis Proposition 87.8% (29 out of 33 essays)
Argument Claim 96.9% (32 out of 33 essays)
Argument Support 93.9% (31 out of 33 essays)
Examples:

(PA-VL-1019) The best time for a mother is tansime with her children.
(PA-SU-1003) Thus they try to correct their masnafrliving before the girls.
(PA-LW-1034) If death penalty is eradicated, tbadur killings will increase very fastly.

Moves Rarely Present

The Gambit move and Marker move in the Thesis steigeker move and Restatement move in the Argument
stage, Consolidation move and Close move in thecl0sion stage were rarely used by the studerttsein

texts. This deviation indicates the lack of the wlemlge of this genre. The logical use of these maequires
better command of written language that is beyondtraf the students’ skill levels. The following wes were
rarely present in the students' texts accordirtdyland's model used for the analysis of the arguatse

essays:
Table 3: Less Frequently Used Moves
Stage Move Occurrence Percentage
Thesis Gambit 6% (2 out of 88ay's)
Thesis Marker 30% (10 out of 33 espays
Argument Marker 36% (12 out of 33 essays)
Argument Restatement 15% (5 out of 33 essays)
Conclusion Consolidation 18% (6 out of 33 essays)
Conclusion Close 18% (6 out of 33 essays)
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Essay writing is particularly the most neglectegaain the EFL classrooms in Pakistan. The currioudind the
teaching material are not helpful for teaching laining of this genre. Textbooks mostly have ditgrmaterial
while nonliterary genres are often neglected. Theleasis is put on the grammatical competence itetdghing

of languages, but generic competence has alwaysdwezlooked. The students face problems mostlytdiiee
lack of input of genre, the lack of knowledge abthé structure of argumentative writing, and ‘aahitity to
correctly marshal the resources of content and nizgdon to meet the demands of the argumentative
genre’(Hyland, 1990, p. 75).

New Moves

Hyland's (1990) model has been applied to analyaeenpatterns and rhetorical structure of the arguative
essays written by the students. The analysis ofetkis shows that students also have used cer@anesnwhich
are not part of Hyland's model. Some of the moveseatirely left out by the students and some newes
have been added in the essays which do not exiseimodel. These moves which are not presentimtbhdel
but are found in the students' texts are givemtrae New Moves. In all the argumentative essayd ofabe
texts have used different type of new moves. They discussed under the following headingable 4

Occurrence of New Moves

New move Occurrence Percentage
Contradiction 39.3% (13 out of 33 essays)
Suggestion/Recommendation 51.5% (17 out of 38ys}s

Contradiction Move in the Argument stage

The new move of contradiction is used in almost 3®the students' essays. Thirteen texts were faand
contain this new move, called the Contradiction emdw the Argument stage. In these essays, the rarite
originally held one point of view about their respree topics, provided different reasons as claionsupport the
propositions but after providing some argumenty ttteanged their stance and started giving argunsagdasst
their original stance. As the claims are contramticto the standpoints which the writers origindiiid, the new
move is named the Contradiction move. The propwsiitated the potential disadvantagémedia in 'Media is
more harmful than useful’, some arguments suppattiedproposition but some more arguments are btough
forward to highlight the advantages of media. Inther similar case, the writers of PA-SU-1003 (Cloreation)
and PA-VL-1027 (Co-education) strongly disagreehwvitie co-education system in Pakistan, while theg a
pointed out the advantages of this system in Pakisthere may be various reasons for inductiorhisf new
move. The reason according to the researcher tsthieastudents in schools, colleges and univessitek
appropriate knowledge and guidance of the genrejcpkarly writing argumentative essays. The regdin
material and reference books available to the siisdaso lack appropriate knowledge of this gehtest of the
teachers discuss both the aspects of any contiavessue and expect the same from them in testxams. The
instructions in the classroom, the reading matexral the guide books encourage the students tossisand
write about the advantages and disadvantages dsang under discussion.

Suggestion/Recommendation Move

Some students have provided suggestions or recodatiens for theGovernment or the people. Such
statements are not the part of Hyland’'s model (IB®€y are named the "Suggestion/Recommendation 'move
The Suggestion move aims to help people at publfrivate level by providing proposals or recommei@hs.
There are 17 texts that presented this move. Tidest in PA-GF-1063 has given different suggestitins
government to promote co-education in Pakistan. Whier of "Money is the root of all evils."( PA-\L1021)
has developed the proposition that money is theaball evils and most of the time he has beeggssting to
adopt Islamic life style to avoid evils, "Islam tb&s us to lead a moderate life"," Being Muslimssheuld not
hoard money." There may be different reasonshfempresence of this new move. One of the reasahstishe
students have better understanding of the issuektheey have deep insights into the problems, sey tre
likely to provide proposals and recommendationsachers' instructions and classroom discussion ks a
role in the frequent use of this move.

Conclusion

The major concern of this study was primarily todstigate the move-step structure of argumentassays
written in English by Pakistani students on curiiesties. Another purpose was to identify the wesses of the
students so that improvements could be suggestededver, by exploring rhetorical patterns it alsmed at
finding out information about the use of languagetite students which could help the teachers tptaita
different ways when teaching this genre to theestigl To achieve these objectives of the studyreganalysis
was conducted manually and by using ant-mover soévas well. In general, most of the argumentatssays
written by Pakistani students contain three stafjes:Thesis stagghe Argument stagand the Conclusion
stage All the argumentative essays composed by theestsdnclude all the three stages in Hyland’s model
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(1990). However, two new type of moves were identified, abhdo not exist in Hyland’s model (1990) i.e.
Contradiction and Suggestion/Recommendation. Theanrce of the first new move in students’ essayw/ath
the inconsistency with or irrelevance to the Prims Therefore, the students should avoid thig meove in
their written work. But as far as the other new mo¥ Suggestion/Recommendation is concerned ghgthens
the idea of a new model for Pakistani learners,camdbe included in this genre as a move.

This study has significant pedagogical implicatidos the teachers, the learners and the materalgldpers
both in theoretical and practical aspects. It cevide better guideline to the teachers in Pakistastead of
getting vague ideas and impression of students’pomitions; teachers can have better understandirigeo
work and can intervene effectively in writing weakses. Moreover, teacher can provide explicit raitfor
assessment and feedback, which is a way of iniagregaching and assessment so that improvemesmtitirig
can be suggested based on explicit understanditgxbfequirement (Hyland, 2007). The results gitrength
to pedagogical claims about the significance ofrgeasources for the teaching/learning processha t
classroom. The study also opens new arenas faetsarchers. For the researchers it may provedaaies the
prospective researchers can design their studiethisnpattern and can explore more aspects ofgaige.
Future studies with more learners, diverse topiah with larger corpus would further benefit thecteers, the
researchers and, ultimately the writers.
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