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Abstract

The importance of mathematics to an individual and the society is clearly beyond debate thus, every individual
needs some knowledge of mathematics in order to live a useful life and be an effective member of the society.
Despite this impo9rtance role accorded mathematics in the school curriculum, many academically capable
students prematurely restrict their educational and career options by discontinuing their mathematical learning
early in the high school. The poor results in this subject have continued to be stumbling-blocks in the realization
of the educational and employment desire of many candidates because it is a gatekeeper for many careers. This
study investigated the relative effects of parents’ occupation, education and academic motivation of wards on
students’ achievements in senior secondary school Mathematics in Ogun State, Nigeria. The study employed ex-
post facto type of research and the sample was selected using the multistage sampling technique. Two thousand
four hundred students from 60 selected schools in nine local government areas within Ogun State, Nigeria were
involved and two research instruments namely; Students’ Questionnaire; (r = 0.81) and Mathematics
Achievement Test; (r = 0.84) were used. Data were analyzed using multiple regression at .05 level of
significance. The result reveals that parents’ education has the highest significant influence on the academic
achievement of students in Mathematics while the effect of academic motivation had the least effect among the
variables which exerted significant effects on students’ academic achievement in Mathematics.
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Background to Study

Students’ academic achievement and educational attainment have been studied within different frameworks.
Many of them have a focus on parents’ education, occupation or home background (like; family income,
language of the home, activities of the family and work methods), while other studies looked at it from the
teachers’ variables (such as teacher’s age, experience, education, gender, etc), school variables (such as
environment, structures, buildings, location, etc), students’ variables (such as attitude, self-concept, self-esteem,
study habit, interest, etc) or parents’ support (such as achievement motivation of wards, parental attitudes
towards education, the aspiration of parents, etc).

There is evidence that parents’ educational will affect students’ academic achievement in Mathematics.
According to Grissmer (2003), parents’ level of education is the most important factor affecting students’
academic achievement. Taiwo (1993) submits that parents’ educational background influence the academic
achievement of students. This, according to him, is because the parents would be in a good position to be
perform well in education and provide the necessary materials needed by him/her. This was supported by
Musgrave (2000) who said that a child that comes from an educated home would like to follow the steps of
his/her family and by this, work actively in his/her studies. He said further that parents who have more than a
minimum level of education are expected to have a favoured attitude to the child’s education and to encourage
the child to show examples in activities of intellectual type such as reading of newspapers, magazines and
journals. They are likely to have wider vocabulary by which the children can benefit and develop language
fluency.

Onoch (1985) concludes that a child from a well educated family with high socio-economic status is more likely
to perform better than a child from an illiterate family. This is because the child from an educated family has a
lot of support such as a decent and good environment for academic work, parental support and guidance, enough
textual and academic materials and decent feeding. He or she is likely to be sent to good schools where well
seasoned teachers will handle his/her subjects.

Children’s academic achievement was found to be affected by varying family processes. Campbell and Wu
(1994) said that the home environment and family processes provide a network of physical, social and
intellectual forces and factors which affect the students’ learning. According to them the family’s level of
encouragement, expectations, and educational activities in the home are related to socio-economic groups create
different learning environments that affect the child’s academic achievement. There is no doubt that parents’
attitudes help to condition their children’s attitudes. A parent who shows complete disregard for education might
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have some effect upon his/her children’s educational progress.

Theories with different topics such as intrinsic motivation, self-concept, attribution, goal orientation, self-
efficiency, and expectations have been established in previous studies. Many studies have examined the
relationships among those constructs and students’ achievement.

Schunk, Pintrich and Meece (2008) affirm the fact that there is a consistent finding of motivation being related to
achievement behaviours. The impact of motivation on learning of Mathematics by a child cannot be undermined.
Hall (1989) believes that there is a need to motivate students so as to arouse and sustain their interest in learning
Mathematics. He further opines that Mathematics academic achievement should be considered a continuous
process until there is evidence of improvement in interest and performance of the learners in the subject.
According to Gesindee (2000), academic motivation could be seen as self-determination to succeed in academic
work. He posits that the urge to achieve varies from one individual to the other, while for some individuals, the
need for achievement is very high and for others it may be very low. What could be responsible for the variation
could be the fact that academic motivation is believed to be developed during socialization processes and
learning experiences.

The parents’ interest and encouragement have a great impact on student’s performance in the school. More so,
children’s school achievement is specially accounted for parents. Habel (1986) said that the psychological makes
up of a child in the school. Lankard (1995) points out that where parental encouragement is low, relatively few
students regardless of their intelligence or socio-economic status levels, plan to go to college. On the other hand,
where parental encouragement is high even when socio-economic status and intelligence are relatively low; more
students plan to go to school. They concluded that the way and manner in which the family is organized and the
direction in which the family system is changing is important is this reflects on the child’s performance in school.
According to Yee and Eccles (1988), different disciplines engaged in by parents through their various educations
have different emphases on the education of their children. It thus appears that career modeling from parents
could make a noticeable impression on children’s intellectual developments. For example, mothers who engage
in menial jobs like hair dressing sewing, petty trading, farming, catering among others, are more likely to have
less contact hours with their children. This can affect the vocabulary and communication skills of their children.
These mothers will most likely want their children to toe the line of their trade and as a result may not bother to
lay much emphasis on the early intellectual development of their children.

Lankard (1995), indicated that motivation, norms beliefs, values, habits and attitudes of people with the
environment and the expectations the parents have for their children influence the latter’s educational
performances of their wards. Maple and Stage (1991) similarly found that parental variables such as parental
education and interest in the child’s school work contributed to choice of Mathematics/Science related majors.
Parents’ involvement has a significant positive impact on student’s outcomes throughout the elementary, middle
school and secondary years. Several of these studies indicated that parents/family involvement have a lasting
effect throughout the educational careers of students (Frendrich, 1999; Kasprow, 2001; Trustty, 1999; Wessberg,
2001). According to Lawrie and Brown (1992), parents’ perceptions of the abilities of their children may be a
powerful developmental influence on how the children will come to view their ability. In turn, children’s
perceptions of their abilities will influence expectations for success, achievement, interest in school subjects, and
future careers (Eccles, 1989; Gross, 1988; Haladyna and Shaughnessy 1982).

Bamidele (1987) asserts that parents’ aspiration for the child could affect his/her achievement in school while
Morish (1995), believes that well educated parents will wish their own children to benefit as they have done
from their good education and will provide the necessary cash in order that this may be accomplished.
Expressing this in terms of high socio-economic home, Ezewu (1983), said that in order for high socio-economic
status’ families to maintain their status, they do everything possible to ensure that their children attend the best
nursery and primary schools which guarantee admission to highly placed secondary schools. These highly placed
secondary schools provide they best routes to university education, thus guaranteeing access to a prestigious
occupation and high income for their children.

Research by Rothman (2004), showed that the most important factor associated with the educational
achievement of children is not race, ethnicity or immigrant status. Instead, the most critical factors according to
him appear to be socio-economic factors. These factors as stated by him include parental educational levels,
neighborhood poverty, parental occupational status and family income. He thus concluded that if we do not
consider how educational policies complement or conflict with policies related to family welfare, work, poverty,
housing and neighborhood conditions, then we will continue to face significant obstacles in attaining the goal of
narrowing the achievement gaps. This conclusion clearly points to the fact that differences in socio-economic
background of the students breed achievement gaps.

The kind of mental challenges to which a child is exposed at various periods is likely to determine the kind of
mental abilities which he/she displays. Mullis (2002), notes that parents can take many positive steps to help
their children, including the following they can encourage students to pursue advanced course work, to invest
significant amount of time in their homework and to devote more time to reading than to television. An interest
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in reading materials, school work and current events and encouraging frequent trips to the library to gather more
information about interesting topics.

The idea that parental support has positive influence on students’ academic achievement is so intuitively
appealing that society in general, and educators in particular, have considered parental support an important
ingredient for the remedy of many problems in education. Among the empirical studies that have investigated the
issue quantitatively show that Mathematics achievement is influence by his factor. Becher (1984) in the study of
Henderson and Berla in participation of families in their children’s education in positive ways. Through this
support children achieve higher grades and test scores, have better attendance at school complete more
homework, demonstrate more positive attitude, graduate at higher rates and are more likely to enroll in higher
education.

Smith and Hausafus (1997) noted that parents can support Mathematics and Mathematics teachers’ efforts by
helping their children to see the importance of taking advanced Mathematics courses, emphasizing the
importance of Mathematics in today’s careers, limiting television set watching, and visiting science/Mathematics
related exhibition and fairs with their children. Family support is a factor in Mathematics academic achievement
and in children’s expectation of themselves. They explained further that interest in Mathematics career of the
adolescents and their educational aspirations were more related to their parents’ educational goals for them than
to their best friends’ goals. Simpson, Koballa, Oliver and Crawley (1994), concluded that attitude is a “crucial
factor” in career choice. Their research findings show that parental involvement in children’s learning activities
positively influence their levels of achievement and motivation to learn. Shama (2004) in his study indicates that
the influences of parental involvement upon students’ primary education make a difference and concluded that
parental support in a student’s academic success in secondary school may be a factor that cannot be ignored.
Parent supportiveness has been shown to be an important variable that positively influence children’s education.
Research findings have indicated that family support improves facets of children’s education such as daily
attendances (Cotton and Wikelund, 2001; Sheldon and Epstein, 2001; Simon, 2000), student’s achievement
(Brooks, Bruno and Burns, 1997; Cotton and Wikelund, 2001; Henderson, 1987; Herman and Yeh, 1980;
Sheldon and Epstein, 2001; Simon, 2000, Van Voorhis, 2001; Zellman and Waterman, 1998) behaviour (Cotton
and Wirkelund, 2001, Henderson 1987; Sheldon and Epstein 2001; Simon 2000) and motivation (Brooks, Bruno
and Burns, 1997; Cotton and Wikelund, 2001; Grolnick and Slowiaczek, 1994). The studies concluded that
parent support have a large role in children’s academic achievement.

The benefits of parental support are well-documented; therefore, there is reason to believe that a high level of
parental support could influence their children’s academic achievement. Research reviewed also indicated that
parental support in homes make it more possible for children to do their homework (Henderson, 1987; Simon,
2000; Zellman and Waterman, 1998), improve their language skills (Cotton and Wikelund, 2001; Goldring and
Shapria, 1993) have low school absentee rates 9Griffith 1996) and even have good grades in Mathematics test
(Henderson, 1987).

Purpose of the Study
The purpose of this study was to examine the relative effects of parents’ education, occupation and academic
motivation of wards on students’ achievement in senior secondary school Mathematics in Ogun State, Nigeria.

Statement of the Problem

Based on the background, the central problem of this study was that secondary school students are performing
poorly in Mathematics examinations and this performance generates concern amongst the stakeholders in
education business. As a result, this study sought to investigate the extent to which parents’ education,
occupation and academic motivation of wards determine the Mathematics achievement of secondary school
students in Ogun State, Nigeria.

Research Hypothesis
There is no joint and relative effect of parents’ education, occupation and academic motivation of wards on
students’ academic achievement in Mathematics in Ogun State, Nigeria.

Methodology
Research Design
The study is a non-experimental type and an ex-post facto research design was adopted.

Population and Sample Size

The target population for this study comprised all the Senior Secondary School one students (SSS 1) in Ogun
State. The sample of the study was selected using the multi-stage sampling procedure. At the first stage, nine
local government areas were purposively selected from twenty local government areas in Ogun State. At the
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second stage, the stratified random sampling technique was used to select a total of 60 Senior Secondary Schools
from 147 Senior Secondary Schools in the 9 LGAs selected in Ogun State, Nigeria and this represented a total of
40 percent of the entire schools in the nine local government areas selected. At the third stage, simple random
sampling technique was employed to select a total of 40 SS1 comprising male and female students from each of
the participating schools. Altogether, a total of nine local government areas, 60 schools and 2,400 students were
involved in the study.

Instrumentation

In order to collect data and provide answers to the research hypothesis, Students’ Questionnaire (SQ) and
Student’s Mathematics Achievement Test (SMAT) research instruments were developed and employed by the
researchers in gathering data. Under the Students’ Questionnaire (SQ) instrument, the researchers created foru
sections for measuring variables that related to the students. These are: (a) Demographic Data; (b) Parents’
Qualification; (c) Parents’ Occupation and (d) Academic Motivation. The Students’ Mathematics Achievement
Test (SMAT) was used to measure the achievement of students in Mathematics and Kuder Richardson formula
20 was used to establish the internal consistency of the instrument.

Validity of the Instruments:

For the purpose of this study, both the face and content validity of the instruments were ensured. To ensure
validity of the instruments, the initial drafts of the instruments were scrutinized by four experts in questionnaire
and content construction who were required to check for all non-technical flaws in the instruments. Such inputs
enhanced a thorough validation in order to ensure that the instruments actually measured what they were
intended to measure in relation to the research hypothesis. Based on the suggestions and comments ot these
experts, the necessary corrections were made bad the final version of the instruments were trial tested on a
sample of 50 students who were not part of the real study sample, in I[jebu-Ode LGA of Ogun State, Nigeria. The
data collected showed that the students did not have problems responding to the items in the questionnaire.

Reliability of the Instruments:

In computing the reliability of this research instruments, Cronbach’s alpha (o) was utilized in estimating the
reliability coefficient. The scores for each item were encoded in SPSS software. The Cronbach alpha reliability
of the instruments was established as SQ = 0.81 while the reliability of the test was estimated as 0.84. The
construct, content and criterion related validities were found to be adequate.

Data Collection and Analysis Procedure

The necessary data for this study were obtained from students of the selected schools in the selected local
government areas. After collection of data, questionnaire responses without corresponding responses to
achievement tests were discarded. The idea was to have complete sets of the students’ related instruments. 2,400
copies of the questionnaire were distributed to the selected students in the 60 schools in the 9 local government
areas and a total of 1951 questionnaire, full responded to, were utilized and data collection lasted for 28 working
days. Data were analysed using multiple regression at .05 level of significance.

Result and Findings

There is no joint and relative effect of parents’ education, occupation and academic motivation of wards on
students’ academic achievement in Mathematics in Ogun State, Nigeria.

Table 1:Joint and Relative Effect of Parents’ Occupation, Qualification and Motivation of Wards on Students,
Achievement in Mathematics

R Adjusted R’ F Sig. Variables Beta t Sig.
Occupation 0.034 -1.652 0.085
0.071 0.140 2.753 0.046 | Qualification 0.052 2.480 0.018
Motivation -0.016 -0.362 0.653

The Table above shows a R-value (0.071) with an adjusted R* (0.014) which shows that only 14% of the
variance in students’ achievement is accounted for by the parents’ occupation, qualification and motivation from
parents. The F-value (2.753) which is significant at 0.05 (p < 0.05 shows that the effect of three variables on
students’ achievements is significant.

The beta values -0.052 for education, 0.034 for occupation and -0.016 for motivation show that all the three
variables have positive effect on students’ achievements. Through, the parents’ education h as the highest effect
or predicts students’ academic achievements most, followed by parents’ occupation and academic motivation is
the least of all. While parents’ education and occupation have positive effect on students’ academic achievement,
the academic motivation has negative effect on the students’ achievement in Mathematics. This may be due to
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the fact that parents may be guiding their wards to have the same career with them which the students may not b
e interested in; this will have adverse effect on the achievement. If the parents also want their ward, to read a
particular course which thus (parents) have potential for without considering the potentials of their wards, it may
also lead to negative effect of the academic motivation. It could also be seen from the table that only parents’
qualification has significant relative effect on achievement.

Discussion

The result in Table 1 reveals that parents’ education has significant influence on the academic achievement of
students in Mathematics. This is because parents’ education has highest effect or predicts students’ academic
achievement in Mathematics most. This observation provides the evidence that students of educated parents
might performed better than students of uneducated parents in Mathematics achievement. The findings land
support to the results of Onocha (1985), Calson (1997), Musgrave (2000) and Grissmer (2003) which reported
that parents’ of education was the most important factor affecting students’ academic achievement.

The result in Table 1 also reveal that parents’ occupation is next to parents’ education that predicts academic
achievement in Mathematics. The result provide evidence that students whose parents belong to the high ranking
occupational status might a better grade in Mathematics than their counterparts whose parents belong to the low
ranking occupational status. This is because parents with high ranking occupational status might have enough
income which can be used to provide the needed materials and support for their children in order to arouse their
interest in Mathematics than their counterparts in low ranking occupation whose major obligation is to provide
shelter and food for the family the findings was supported by that of Jaffe (1998), Simon (2004). Sharma (2004),
Dubey (1999) and Crane (1993).

With respect to the effect of academic motivation and the child’s academic achievement in Mathematics; Table 1
shows that the effect of parents’ academic motivation of wards on students’ academic achievement in
Mathematics had the least effect among the variables which exerted significant effects on students’ academic
achievement in Mathematics. The result also lends support to previous studies which have reported that student’s
academic motivation has a significant effect on students’ performance in Mathematics. The result is an
indication that students from homes where the parents support the academic studies of their children might
achieve better test scores, higher grades, have better attendance at school, complete more homework,
demonstrate more positive attitude towards their academic, graduate at higher rates and more likely to enroll in
higher education to pursue their career opportunities than children from homes lacking parental support. In the
light of this finding, the need arises for parents to provide support which could contribute to the mathematics
achievement of their children. This result also agrees with the findings of Steinberg and Silverberg 91986),
Thomas (1986) and Steinberg (1993) that parents remain a main contributor to their children’s socialization,
attitudes and career aspirations.

Summary of Findings
The major findings are summarized below:

i) When the predictor variables; age of mother at birth of child, parent’ education and occupation are
taken together, they effectively predicted the academic achievement of students in Mathematics.
(i) The variable, parents’ education was the most potent predictor of students’ achievement in Mathematics

while parents’ occupation, and age of mother at birth the child in a decreasing order of magnitude, made
significant contributions to the prediction of students’ academic achievement in Mathematics.

Recommendation
From the finings of this study, the following recommendations were reached:
i Given that the present study is limited to senior secondary schools in Ogun State, similar studies could
be carried out in other parts of the country to affirm or refute the conclusion reached.
il. Since parents education influences students academic achievement in Mathematics, the government and
all stakeholders in education sector should endeavour to implement its policy on basic education for all
and thus create an enlighten society in which every parent would be educated enough to have a positive
influence on their children especially in their attitude towards Mathematics which in turn would lead to
better achievement in the subject.
References
Bamidele, O. A. 1987. The Influence of Language of Instruction on Students’ Levels of Cognitive Development
and Achievement in Science. Journal of Research in Science Teaching, 25, 166 — 172.

Becher, R. 1984. Parental Involvement: A Review of Research and Successful Practice, Washington DC.
National Institute of Education.

Brooks, N., Bruno, E. and Burns, T. 1997: Reinforcing Students’ Motivational through Parent Interaction.
(Report No. PS.-025753). Master’s thesis, Saint Xavier University & IRI/Skylight, 1997. (Eric

103



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) iy
Vol.5, No.22, 2014 “s E

Document Reproduction Service No. ED411074).

Campbell, R. D. and Wu, A.A. 1994. Academic Achievement and Poverty: Closing the Achievement Gap
between Rich and Poor High School Students. Journal of Hispanic Higher Education, 4(1), 69-87.

Cotton, K., and Wikelund, K. r. 2001. Parent Involvement in Education. Retrieved May 3, 2002, from Northwest
Regional Educational Laboratory website: http/www.mwrelog/scpd/

Crane, J. 1991. The Epidemic Theory of Ghettos and Neighborhood Effects on Dropping out and Teenage
Childbearing. American Journal of Sociology, 96, 1226 — 1256.

Dubey, K.R. 1999. Effects of Home Environment on the Mental Development of Children Journal of Social
Psychology, 174. 221 — 236.

Eccles, J.S. 19891. Bringing Young Women to Mathematics and Science. In M. Crawford and M. Gentry (Eds.),
Gender and Thought: Psychological Perspectives. New York: Springer-Verlag.

Ezewu, E. 1983. Social Stratification and Education. Journal of Sociology of Education, 22(1) 21 - 29

Frendrich, F.D. 1999. Measurement of Definitions of Success among Chinese and Australian Students. Journal
Personality and Social Psychology, 44, 1000 — 1013.

Gesinde, A. M. 2000. Motivation in S. A. A. Omideyi (ed.) Fundamental of Guidance and Counseling Kanead
Publishers; Ibadan.

Goldring, F. and Shapira, P. 1993 Choice, Environment: What Satisfies Parents? Educational Evaluation and
Policy Analysis, 15(4), 396 — 409.

Griffith, J. 1996. Test of a Model of the Organizational Antecedents of parent Involvement and Satisfaction with
Public Education. Journal of Human Relations, 49 (12), 1549 — 1571.

Grissmer, R. H. 2003. Beyond Helping with Homework: Parents and Children Doing Mathematics at Home.
Teaching Children Mathematics, 14, 120 — 131.

Grolnick, W. S., and Slowiaczek, M.L. 1994. Parents’ Involvement in Children’s Schooling: A Multidimensional
Conceptualization and Motivational Model. Journal of Child Development, 65, 237 — 252.

Gross, S. 1988. Participation and performance of Women and Minorities in Mathematics. Executive Summary.
Rockville, M.D.: Department of Educational Accountability, Montgomery County Public Schools,
ERIC Document number ED 304 — 499.

Habel, D.R. 1986. Father Absence, Educational preparedness and Academic Achievement: A Test of the
Confluence Model. Journal of Educational Psychology, 22(3), 591 — 612.

Haladyna, T. and Shaughnessy, J. 1982. Attitude towards Science: A Quantitative Synthesis Science Education,
66, 547 — 563.

Hall, J.F. 1989. Learning and Memory (2nd Edition) Massachusetts; Allyn and Bacon.

Henderson, A.T. 1987. The Evidence Continues to Grow: Parent Involvement Improves Student Achievement.
(Report No. ISBN-0-934460-28-0). Columbia, MD: National Committee for Citizen in Education
(ERIC Document Reproduction Service No. ED315199).

Herman, J.L. and Yeh, J.P. 1980. Some Effects of Parent Involvement in Schools. (Report No. CSE-R-138).
Paper Presented at the Annual Meeting of the American Educational Research Association, Boston,
MA. (ERIC Document Reproduction Service No. ED206963).

Jaffe, B.D. 1985. The Relationship between two Aspects of Socio-Economic Disadvantage and the School
Success of 8" Grade Negro Students in a Detroit Junior High School, Doctoral Dissertation, Wayne
State University.

Kasprow, M.L. 2001. Academic Achievement and Motivation of Chinese Students: A Cross-National
Perspective. Journal of Child and Adolescent Development, 43(1) 106 — 118.

Lankard, B.A. 1995. Family role in Career Development. Eric Document Reproduction Service No. Ed389878.

Lawrie, L. and Brwon, R 1992. Sex Sterotypes, School Subject Preferences and career Aspirations as a Function
of Single / Mixed — Sex Schooling and Prsent/Absence of an Opposite Sex Sibling. Ritish Journal of
educational Psychology, 62, 132 — 138.

Maple, S.A. and Stage, F.K. 1991 Influences of the Choice of Mathematics and Science Major by Gender and
Ethnicity. American Educational Research Journal, 28, 37 — 60.

Morish, J.A. 1995. The Enviroment of the Child and Its Relationship to His Achievement in Science. Journal of
Educational Research, 85(2) 362 — 369.

Mullis, T.P. 2002. Academic Achievement in Early Adolescence: Do School Attitudes Make a Difference?
Journal of American Educational Research, 27 557 — 575.

Musgrave, C.B. 2000. Environmental Factors Affecting Attitude towards Science and Mathematics. Journal of
Educational Psychology, 91(1) 382 — 394.

Onocha, C.B. 2000. Pattern of Relationship between Home and School Factors and Pupils’ Learning Outcomes
in Bendel Primary Science Project. Journal of Science Teachers Association of Nigeria (STAN). 23(1),
56-63.

Rani, S. 1998. A Study of Public School Children’s Psychological Development in Relation to Home

104



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) iy
Vol.5, No.22, 2014 “s E

Environment. J. Indian Ed. 27(1), 16-2.

Rothman, J.M. 2004. A Study of Factors Influencing Attitudes towards Science of Junior High School Students.
Mexican — American pupils. Journal of Research in Science Teaching, 66(1), 40 — 54.

Schunk, D. H., Pintrich, P. R. and Meece, J.L. 2008. Motivation in Education: Theory, Research, and
Applications (3™ Ed.). Upper Saddle River, New Jersey: Pearson / Merrill Prentice Hall.

Sharma, K.R. 2004. Effect of Early Home Environment on the Mental Development of Down Syndrome Infants.
A.J. Mental Deficiency. 85(1), 39 — 44.

Sheldon, S.B. and Espstein, J.L. 2001. Focus on Mathematics Achievement: Child Study Journal, 24(5), 123-134.

Simon, B.S. 2000. Predictors of High School and Family Partnerships and the Influence of Partnerships on
Student Success. Doctoral Dissertation, Johns Hopkins University, 2000. Retrieved July 5, 2002, from
http://www.csos.jhu.edu./p2000/type2/issuel 0/ttype2j4.htm

Simpson, R.D.; Koballa, T.R.; Oliver J.S. and Crawley, F.E. 1994. Research on the Affective Dimension of
Science Learning. In D. Gabel (ed.), Handbook of Research on Science Teachings; New York,
Macmillan, p. 211 —234.

Smith, F. and Hausafus, C. 1997. Relationship of Family Support and Ethnic Minority Students’ Achievement in
Science and Mathematics. John Wiley and Sons, p. 111-125.

Song, M.P. and Hattie, H.D. 2004. Home-School Relationship as They Affect the Academic Success of Children.
Education and Urban Society, 16(2), 333 — 347.

Steinberg, L. and Silverberg S.V. 1986. The Vicissitude of Autonomy in Early Adolescence. Journal of Child
Development, 57(3), 841 — 851.

Steingberg, L. 1993. Adolescence. New York: McGraw-Hill.

Taiwo, H.G. 1993. Family Environment and Educational Attainment of Some School Children in Western
Nigeria. Journal of the Science Teachers Association of Nigeria, 46(2), 107-116.

Teese, R. 2004. Staying on at School: Improving Student Retention in Australia. Centre for Post Compulsory
Education and Life Long Learning, University of Melbourne.

Thomas, G.E. 1986. Cultivating the Interest of Women and Minorities in High School Mathematics and Science.
Journal of Science of Education, 70(2), 31 —43.

Trusty, S. 1999. The Success Syndrome. New York: Plenum Press.

Van Voorhis, F. L. 2001. Interactive Science Homework. An Experiment in Home and School Connections.
National Association of Secondary School Principal Bulleting, 85(2), 20 — 32.

Weissberg, K.A. 2001. The Identification and Measurement of Home Environmental Factors. Related to
Achievement Motivation and Self-Esteem. Science Education Journal, 60(1), 509 — 521.

Yee, D.K. and Eccles, J.S. 1988. Parent perceptions and Attitude of Students towards Mathematics Achievement.
Journal of Research in Science Teaching, 32(1), 833 — 847.

Zellman, G.L. and Waterman, J.M. 1998. Understanding the Impact of Parent School Involvement on children’s
Educational Outcomes. The journal of Educational Research 91(6), 370-380.

105



The I1ISTE is a pioneer in the Open-Access hosting service and academic event
management. The aim of the firm is Accelerating Global Knowledge Sharing.

More information about the firm can be found on the homepage:
http://www.iiste.org

CALL FOR JOURNAL PAPERS

There are more than 30 peer-reviewed academic journals hosted under the hosting
platform.

Prospective authors of journals can find the submission instruction on the
following page: http://www.iiste.org/journals/ All the journals articles are available
online to the readers all over the world without financial, legal, or technical barriers
other than those inseparable from gaining access to the internet itself. Paper version
of the journals is also available upon request of readers and authors.

MORE RESOURCES

Book publication information: http://www.iiste.org/book/

IISTE Knowledge Sharing Partners

EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open
Archives Harvester, Bielefeld Academic Search Engine, Elektronische
Zeitschriftenbibliothek EZB, Open J-Gate, OCLC WorldCat, Universe Digtial
Library , NewJour, Google Scholar

e INDEX ({@‘ COPERNICUS

ros I NTERNATIONAL
INFORMATION SERVICES

@ vimsice soumaocs @

£z 8 Elektronische
@O0@ Zeitschriftenbibliothek

open

-

|

o » (..L()R( H()\\\L\I\H{SII\
— UniverseDigitalLibrary —



http://www.iiste.org/
http://www.iiste.org/journals/
http://www.iiste.org/book/

