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Abstract

When gender differences lead to an unbalancedtsteun preschool education training classroomis, th
cause a problem; traditional training courses fog-gervice preschool teachers have resulted i thei
robustness to male learners. This article investgydhe experiences of individuals who have studied
preschool education in Taiwan. Three participanesewinterviewed, with a particular focus on their
learning experience that adopted an in-depth irerymethod. The results found that males entetireg t
realm of preschool education are often not consigebecoming a preschool teacher. By failing to
contribute to discussions, reacting dismissivelingiruction, and pursuing outside specialties,|¢aening
experience from a social perspective and gendezatigoes could aid them in getting better jobs.
Keywords: Feminist Pedagogy, Male Pre-service PreschoolieracMale Learning Experiences.

1.0 Introduction

Childhood is a key period for the development ohdgr roles, gender cognition and gender-typed
behaviors (Chung, 2006). With the participationnzdiles in preschool education, children have differe
subjects to observe and imitate. In this way, arirenment free of gender discrimination can be @eé&o
promote male children’s self-concepts (Chen & SR@0Q6; Harris & Barnes, 2009; Lin, 2006; Riley,
Holmes, Cornwell & Blume, 1985; Seifert, 1986).

Preschool teachers in Taiwan were almost exclusifeghale before 1969. Then, until 2009, accordimg t
the Ministry of Education in Taiwan, male teachgraround 1.13%. Does the low percentage of male
teachers in preschool influence those male learaimgintention to serve as teachers in the future?

The Feminist Pedagogy emphasizes the concepthafrdtion”. Not just the liberation of females, fheus

has also been extended to other subjects on the Add the right given to those subjects is alsaceoned.
The Feminist Pedagogy was developed because ofderhaing oppressed under the social structure in
which females are the disadvantaged minority. Winates are in the disadvantageous position as learne
in the training of preschool teachers, do they theesame access of learning resources as females?

The participation of males in preschool educati@am @ot only help children with the learning and
development in their early stages, but also prothden interactions which are different from the ométh
female teachers (Farquhar, 1997; Harris, & Bar@869). But almost all the males who have decided to
study in the field of early childhood education ai respected. Sometimes they are even consideared
weird by other people (Chang, 2005; Harris & Barrg09; Liu, 2004; Russo & Feder, 2001; Wen, 2005;
Wen, 2006). The Feminist Pedagogy puts emphasifownissues including: knowledge construction,
authority, voicing out, and positioning. It is arffo of learning consciousness-raising, and alsocako
movement for the disadvantaged learners to voitéFisher, 2001).

The research by Russo and Feder (2001) showsthieatiifference between males and females for taking
teaching positions in the field of early childhoeducation is small. But there are fewer males dngabis
major. Even those who had, often choose to befears to another department later.

In fact, the gender of teachers doesn’'t make diffee in children’s cognition. From the interviewihw
children, Harris and Barnes (2009) found that ¢hifds learning effectiveness is not influenced bg t
gender of teachers. Children’s learning experiertiffer with the gender of teachers. The resulthe
research by Wen (2005) indicates that parents amgkigarten supervisors wish that more males would
join them. Would these pre-service preschool medehers decide to take teaching positions in tid &f
early childhood education? According to their |éagnexperience, would doing “jobs for women” take t
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manhood off them? The answers can not be founideiptevious researches. The researcher believed tha
if the issues of pre-service preschool teachersigeroles can not be clarified, then there woulbe’a lot
of males joining the field of early childhood edtioa.
In the process of educating male preschool teachérsn “gender” is a factor that leads to an unieed
course structure, is a traditional training clasmpletes enough for male learners? Should thewibght
using teaching methods appropriate for their edocat backgrounds or should they silently accepgt th
concept that “preschool teachers equal female &zath
Summarizing the descriptions above, although me&ing positions in the field of early childhood
education have been recognized, factors such asatdmpression”, “gender difference”, and “femigin
job” may still obstruct males’ choices in occupatid-isher (2001) defined Feminist Pedagogy as &lsoc
movement which allows the disadvantaged minoritypubjects being oppressed to voice out. This study
explores males’ learning experience in the clasaradth them being the minority. Therefore, the peiaf
views on the self-conscious-raising of “Feministd®gogy” and the voicing out of the disadvantaged
minority will be discussed below.
Belenky, Clinchy, Golderberg and Tarule (1986) dhiat teachers should help students become aware of
their own strengths and raise their voices in otdechange their lives. The pre-service male prasich
teachers will raise their voices in training cosraad seek the energy to empower their abilities.
2.0 Method
2.1 Participants
The participants were selected from the DepartnoénEarly Childhood Caring and Education. Three
participants,S1 (student 1)S2 (student 2) an®3 (student 3) were interviewed and observed afteingiv
their informed consent. In order to avoid any tleuhe participants may have faced during the sermas
a result of participating in the study, the reskardid not publish the study until they had aldyrated.
2.2 Data collection
The data collected for this research include foramal informal interview content and observationates.
The analysis performed was content analysis. Iltexagcted that the desired reliability would beaaixd,;
therefore, the triangulation for the data sourcd &r analyzers (researcher, another teacher, bed t
participants) from the triangulation methodre performed to make adjustments. The reseaprbeided
the data for analysis to another professor witimalar professional background for review of theabsis
results and adjustments. Then, the participantirooed the analysis results.
Before the interviews were conducted, the researekglained the research motives and purposeseto th
participants. Every participant was interviewed twdour times, one to two hours per interview,ading
to the schedules of the researcher and the patitipgand according to the completeness of the ke
collected.
2.3 Processing
The interview data were analyzed using a themagtielitative approach. Initially, the learners’ agots
were examined for key biographical data about irgourlife events, transitions and social conteRis.
described below, a re-examination of the data thent beyond the ‘face value’ of the narratives and
endeavored to address closely the ways in whighwlege told or presented
The interview recordings were transcribed verbalihe formation of serial numbers was (code, nunalber
interview, year, month, date); for example, (S12Z09) stands for the second interview of S1 on
2009/12/12.
3.0 Results
3.1 The males decide to study preschool educatiopén business
Preschool teaching is generally considered to bmens work. Why would males choose to study in a
childhood education departmenB8d had encountered the “preschool education depattnsémce his
vocational high school years. By the time the witaw was conductedS1s learning experience had
already been seven-years. This relatively longniegrexperience would not have happened if it wats n
for his mother, with whom he had a close, dependdationship. A comment from his mothé&ypu can
make a lot of money out of jtimade him decide to transfer from mechanical exgging to “preschool
education”. Throughout, he felt that this transitivas natural and right.

...It was easy and pleasant. | thought, my futureyyolld be playing with kids, and |

would have time for a nap, that should be very .nid¢een if | could become a principal,
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| should be able to make a lot of money. So thishes right direction for me.

(S11100423)
Does subjective authority exist during the educatiwocess for males? This is the frustrating sifle o
preschool teacher training.

Since ancient times, males who pursue fame andr laorabtry to obtain a higher position

are the ones being considered as with achievemAntglementary school teacher, a job

like a nanny, cannot meet the society’s expectatfanales(Chen, 2001, p132)
The fact that an occupation, such as elementaryabtbacher, cannot meet the society’s expectaidns
males implies that the conditions for this occupatare worse. Lortie (1975) claimed that the reagbat
there are more female teachers than male oned)araditionally it is believed that teaching i®thest job
for women; 2) parents usually interfere with theims’ career choices more than with their daughters
Generally, parents consider teaching as a job fomen. Perhaps occupational gender-typing is very
common in society. How can males holding earlydiolbd care positions, which are seen as jobs for
women, do so calmly?
Slwas not willing to do jobs related to preschoois Feason was that if his salary was too low, ather
would “someone may laugh at himl could not help wondering whether his job cdgms and interests
are subjective or not.
In contrast td51, who chose preschool education as his major bedaisvanted to open a busined2and
S3entered this department by recommendations. Tinesenales had never thought about how to take care
of children, how to design curricula for them omhto teach them. The only reason they entered this
department was because passing the exams wastbasién other departments.

I'd almost given up several times...... Some senignalis told me early childhood care

is much easier. So | chose it. (S22100911)

Anyway, all | wanted was a bachelor's degree. EaHijJdhood care seemed to be easy. A

senior alumnus in our gym class said it'd be fi{&31100911)
In the learning process, the final destination ¢hiego male pre-service preschool teachers (whondtd
plan on becoming preschool teachers) had alwayseddn reach was still the careers they had preiyou
expected.
3.2 Male preschool teachers’ learning experiences
Especially in a classroom of preschool teachemimgi with males being the minority, what are the
differences between males’ and females’ feelingsi® iBsue is beyond the scope of this study. Howeve
the gap between the number of females and malésige, and teacher trainers have designed their
curriculums and chosen their teaching methodsdorales. They have not paid much attention to males’
learning demands and prior knowledge constructiinis is the difficulty male pre-service preschool
teachers have to face in their learning experiences
The research by Sadker and Sadker (1994) indidhi@din classrooms with both males and females,
university female students participate less ofterdiscussions than elementary school and junioh hig
school female students. Further, the frequencyeathers’ interactions with students differs by gend
Generally, male students are more favored becaasbérs have higher expectations of male studeats t
female ones (Chang & Chen, 1997; Pan, 1998). lerottords, school education, especially university
education, is better for male students’ developmBat is it the same in a preschool education otess?
According to the interviews with the participantspst preschool teachers are female. Therefore, when
instructors design curricula, they rarely consither differences between males and females.
“Teaching aids making” is an ability almost all fervice preschool teachers have to acquire. Howeve
the types of teaching aids and the proceedingsawfihg courses seem to be part of the causeshappy
learning experiences.

..... So, this kind of course (courses related tohigy aids making), unless obligatory, |

wouldn't take them. But there were still some teashelling us this was very important.

If we couldn’t do that well, then we need to imgrowur basic abilities. ..... Once | told my

teacher that | don't want to be a kindergarten teeicany more. And | was lectured for

quite some time. Funny, | was going to be a gymhea why did | have to learn that?

(S22100911)

As long as the assignment was about making teachdsy | asked my classmates to give
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me a hand. | couldn’t get a scholarship anywayust jneed an OK score to get the credit

of this course. (S31100911)
“Males cannot make teaching aids attentiVehjght be another gender-stereotyped belief. Baditional
teaching methods make teachers occupy a role dioatyt with regard to knowledge in the learning
process and students are the silent knowledgeverseiA classroom should be a “liberating environthe
where both teachers and students can participatevaiere everyone is a subject, not merely an object
(Gore, 1992; Shrewsbury, 1987). Therefore, unlhe traditional image, teachers are no longer thg on
owners and providers of knowledge. As Freire (1984Y, the ideal is more like student-teacher and
teacher-student collaborations to complete comnatioic and knowledge construction.
So, teacher trainers should respect the differehet®een students in order for the minority in the
classroom to feel respected. The ideal of Feméstagogy, which is based on caring, includes nigt on
the traditional course design with a female tount,also the proper design of courses that canuegage
male learners to show their specialties, givingdisadvantaged minority a chance to express tluéoes
and to be respected. Teacher trainers should pag aitention to the disadvantaged learners, indase
males, to find out if they feel oppressed and bt g0 speak out their confusions.
“Teaching aid making” is the most frustrating caufer male students. Does that mean teacher tgainer
should have a different interpretation of the megrof “teaching aids”? They should give considersi
to not only the circumspect quality of females, blgo other male or female students who cannan fit
Especially when male students hold the attitud&ttf fine as long as | don't fail this subjéand are not
willing to (or cannot) express their own feelingjse minority in the classroom may become the groiup
learners being repressed.
3.3 Gender difference of impression
“Males should be masculine and females should minfae”. This kind of belief is deeply rooted inexy
level of society (Chen, 2001). Males are supposeduktgood at science and engineering, subjectsatkat
masculine, whereas tender jobs like teaching daildire supposed to be the responsibility of feméabea
teaching environment, the image of males is sinbdahe traditional belief of “strong” males.

..... It's fine as long as the male students can sippim the classroom. They are supposed

to become presidents of enterprises. Learning lmwih a business is more important.

(T1110724)(The first teacher who was teaching i Brepartment of Early Childhood

Caring and Education)
Indeed, a male student is paid more attention ttehghers. However this attention is not towardtivae
he has acquired adequate professional knowledgeptuairti his future direction of occupation. In fact, it is
not just the teachers, but male students themselas have preconception of the genders. In thig wa
they limit themselves from becoming preschool teashBesides|dw salary and “being laughed &t
they also think that males are too careless torheqareschool teachers.

..... A teacher needs to be not only responsiblealsot patient. | think girls are attentive

by nature. That's why they are meant to be workimthis field. My personal opinion is

that most males are careless or impatient. (S1202P9
Slconsidered “most males are careless or impatantl reason why he could not be a preschool teather
the future. If males do jobs that require attemtass, they are like women. In the male learningeggpce,
this kind of impression can be found in almost gJearner. “Being attentive” has been defined aade
feminine by males. The participants used this asxanse not to become preschool teachers.
3.4 Lack of role models
The percentage of male preschool teachers is vgryWhen male pre-service preschool teachers dmer
field to practice, it is hard to find an exampleléarn from. Male preschool teachers are usualigifm
teachers (English teachers) or gym teachers. Hoguitde a class? How to communicate with parents and
colleagues? Male learners usually have to findelaswers on their own or let females take the lead

..... I really don’t know how to teach him. He doég&mow how to tie up a girl's hair. We

must help the girls tie up their hairs before tHegve school, so that the parents who

come to pick them up would find them clean. It'srdvéor males to do things like that

(tying up girls’ hairs). He can't do it, so | hate ask him (S1) to clean up the toilets.

(T21100922)(The second teacher who was teachitigeikindergarten)
“Cleaning toilets becameS1s practice. Not being able to tie up hdibecame his sin.

33



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)
Vol 3, No 4, 2012
..... It's fine with me. It's easy for me. Otherwiisebe very busy before kids leave school.
Some of the parents are troublesome. (S13100923)
Male students can get away with the toils andesitbefore children go home. In this way, they ltise
chance to interact with parents and to participatéhe process of kids going to/leaving school.aln
learning environment, every student’s thoughts @pidions are valued. The role a teacher playsnidai
to that of a midwife, to help students give bimhvwthat they have inside them (Tisdell, 1995). Theppse
of “tying up haif may be simply to give parents a good feeling alibeir children. However, would not
casting a male student aside, depriving him ofetkgeriences and his values, denying the possilaifityis
development turn the care and love for him into ébstruction in his learning? Making sune is not
neglected and becomes silent should be an impagtaitof teaching.
There are so many girls. | think there should bdenteachers in kindergartens. So there
can be integration... | don’'t know how to say it. fEhare different ways of expressions
between males and females. | believe an environméhtboth males and females is
better. (S13100923)
3.5 Social conception
For male pre-service preschool teachers, sociategiion is something to be overcome from time itaeti
during learning experiences. Society is used tegmizing people into males and females with a
confronting dualistic way of thinking. Crossing theeconceived gender line results in a bad sooiatept.
This fact usually makes the person involved felet @f pressure. Because males and females plésreiift
roles in society, with some traditionally concepizead jobs only performed by a certain gender, lteso
the development of gender norms. The related edbrtiques and beliefs are also stereotyped (Deaux,
Dane & Wrightsman, 1993; translated by Yang, 1998grefore, in a social context, especially withsio
of preschool teachers being female, a gender nasrdeveloped: whoever takes this job is thougtasof
feminine.
In beginning, | dared not tell any of my classmgjasior high school) about it. But |
had to. Well, it wasn’t very bad. They just thouttdt | am weird. | usually told them
that it's just an easy way to the degree. (S3216)121
..... I am not going to be a preschool teacher, wigukl | care about what they say? |
want to be a boss. | have plans. | am a recommestgadent for admission in Gym.
Nobody would think of me as a pussy. (S23101227)
The social conception makes male pre-service poeddeachers want to escape from reality. Even if a
male wants to study in this field, factors such“lesv salary and “being laughed dtmay change his
perspective.
In the learning of male pre-service preschool teeshsubjective judgment is dominated by outsideatb.
Other people’s opinions dominate the feelings ametgy at the beginning of their learning. Althouble
three participants did not clearly point out thasen why being in the department of preschool dérces
a bad thing, the thought thabtther people may laugh at inkints at these males’ feelings. Thus, in the
process of learning, they try to look for businepportunities simply becauses&dching kidsis not a job
for “real meri (Allan, 1993). With this kind of confronting duatic logic, male students’ subjective
cognition depends not only on the efforts of thdemahemselves, but also the teacher trainers’ghiou
deconstructions.
3.6 Finding a new world
In a classroom with females as the majority, mahes/ have conflicts of subjective cognition such as
doubt among colleagues, social conception, andgdaiwoman’s job. Even so, the three participants ha
experienced different job distinctions in the leagnexperience of early childhood care.
Slthought that as he had spent seven years in thertdemt of preschool education, if he could not be
recognized in that field, the seven years wouldwasted. Learning another specialty was his way of
integrating early childhood care with business.
..... I was lucky to be able to learn magic as mysdcspecialty...... However, if | can
teach magic in a kindergarten or an after-schoobgnam, my income would be stable.
Some musicians may be very good (in skills), bey tton't know how to make children
happy...... I've learn a lot about it in the departihef preschool education. This is where,
| can put it into practice. All I need is childrenattention and my magic would be amazing
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in their eyes...... I mean, after spending so maays in the field of early childhood care,
if | don't end up doing a related job, it'd be a sta. (S13100923)

Slwished to open an opportunity for himself with theegration of “magic”. After attending the unigdsy
programs, he had planned, formed a magic team addis own talent class in a kindergarten. Befae h
graduated with a master degree, his dream of “ngakilot of money” came true.

| am paid well. After | finish my service in thenar, | will make better plans.

(S13100923)
During their practice period§2andS3found that kindergartens are in need of gym teach&hat these
two male pre-service preschool teachers had beemiplg was to design a class that can follow tieisd.

In the beginning, the classes bored me. Now | ajma@ncentrated in classes such as gym,

course design, game design, etc. (S32101215)

..... Many kindergartens hire male teachers to teggim. But those teachers don't

understand kids. We do. In fact, principles like hedter...... It was like that in the

kindergarten where | practiced. (523101227)
If the learning result were more than just a “job fvomen”, male pre-service preschool teachers Ineay
able to overcome the social conception and turin #tétude from negative to positive.
Does gender bias influence what teacher trainems about or dislike during their teaching proce®8ses
When males are being trained, they may be oppreasseause of trainers’ judgments. It is important to
construct a safe environment to encoud.rage ind@sme discussions in classrooms (Chung, 2001;
Thompson & Gitlin, 1995).
In this kind of environment, participants relateetich other. Every student’s opinions, ideas anctiens
matter. Through an environment like this, which emlparticipant feel secure, they may speak out and
empower their abilities. Like Lewis and Simon saids important to include “reflexive turn” in aopen
pedagogy (Chung, 2001; Thompson & Gitlin, 1995).pKkmg “reflexive turri in a preschool teacher
training course means destroying the historical dlemsubject and producing knowledge with a male
subject. In other words, male characteristics &intng courses of preschool teachers should deert
instead of hidden; hiding them leads male studentseecome silent and not able to learn and to $pieot
as they are should.
4.0 Discussion
From the perspective of teacher trainers, thisysexplores how males in the preschool teacheritrgin
courses construct their self-knowledge and raisé tonsciousness in classrooms, where they beiong
the minority. As the research results show, unterttaditional social conception, it is difficulbrf male
learners to surpass stereotyped gender images.
On the other hand, it is difficult for trainers tliscard the thought that females are leading poedch
education. The difficulties males’ encounter, eggcduring course teaching, are no longer thebfms
of learning itself, but the possible social con@am and learning trends of a different gender.chiea
trainers must introspect; otherwise males will Isabe seen in preschool education.
In fact, the gender of teachers does not makefardifce in children’s cognition. From interviewstlwi
children, Harris and Barnes (2009) found that ¢kifds learning effectiveness is not influenced bg t
gender of teachers. However, this result is diffefeom the findings of domestic researches fronwaa
(Wu, 2000; Chung, 2006) that children’s learningexxences differ with the gender of teachers. O&l th
other hand, the results of a study by Wen (2008icate that Taiwan’s parents and kindergarten sigumns
wish that more males would join them.
Interestingly, Chen (2001), Wen (2005), and WerD@pQmentioned that their majors were all related t
preschool education, and because of being doulytedhiers while they were students, they had decided
do research on male preschool teachers. Howevere thre no further explanations in their studies of
whether their occupation cognitions had been imfbeel by the concepts of traditional gender rolesuld/
these male pre-service preschool teachers decidekt teaching positions in the field of preschool
education if the research results are positivedAting to their learning experience, traditionahder role,
would doing fjobs for wometh take the manhood off them? The answers canndiobed in previous
studies. The present researcher believes tha iues of pre-service preschool teachers’ gentkes are
clarified, there will not be many males joining tireld of preschool education.
In summary, although males taking positions in fibll of preschool education have been recognized,
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factors such associal impressioh) “gender difference and ‘feminine joB may still obstruct males’
occupational choices.

5.0 Conclusions

The purpose of this study was to explore male preise preschool teachers’ learning experiencestlaad
reasons for their choosing to join the field. Madedered the field to open a business and to beessful.

As for their learning experiences, they had to stdfheir attitude to non-subject consciousness ssch
social conception and gender images. By combinihgtwhey had learned with creating a business, they
were able to write a new chapter that has nottorgptwith “jobs for women”.

5.1 Do great things

Preschool teachers are not paid well. They canffatdato raise their own children. Therefore thiad of

“job for women” makes men choose other occupatiSiselieved that he could be a principle and make a
lot of money by choosing preschool education asnfagor. In other words, the primary reason &irto
choose this field was his future career. Afterirdad) the capital required for a kindergarten ahd tact
that not everyone can be a principle, he startddabconfused about his future in this field. Enedly, he
developed his second specialty, magic, and combineith early childhood care, ending his sevenryea
education well.

S2and S3did not choose this major to become principleseyTfelt that this choice was an under table
major for females. Their attitude includeoeing low-keyet(they did not want other people to know about
their major) and being dismissive(they thought of it as an easy way to get a degrall they wanted was

a degree. But all three participants, during tihesirning process, had linked up early preschootaiion
with their career and their attitudes had been ghdro being positive about learning skills forittieture.

In summary, the reasons why male pre-service poegthachers had chosen to study preschool eduacatio
did not include “interest”. According to Wang (199€hang (2003), and Farquhar (1997), males have to
live with the traditional gender image, which stdjpem from joining preschool education. Doinglds for
womeri is unacceptable in society for men. Further, thagnot help considering the (financial) success of
their careers and degrees.

5.2 Learning experience

Males choosing to be preschool teachers are geite The situation is similar in countries of difet
conditions (Harris, & Barnes, 2009; Ministry of Edion, 2009; Russo & Feder, 2001). Males’ learning
experiences are different from females’ due tosthaal conception and gender stereotypes. Theyghyd
develop their own learning experiences from theeaoptions.

6.0 Suggestions

Capobianco (2007) believed the scientific instrtetobtain more liberation of teaching methods from
self-releasing the knowledge construction, thafr@n a feminist pedagogy point of view; self-gromitas
been promoted. It shows that in addition to respgd¢he individual differences of students and leatlthe
characteristics of students, teachers who havenddaself-liberation can understand more deeply the
learning difficulties of learners. And then teachean guide the knowledge construction of studbgts
course design and teaching guidance. Therefors, ghidy suggests teacher trainers to practice the
following methods to guide male learners to enjgrhing in the classroom and put what they've ledrn
into practice:

6.1 To assist the male learners “positioning”

If male learners position “the field of early cHilbd education” as “jobs for women”, they would &se
from the “female department”. If male learners eatablish a different “position” through the guidarof
teacher trainers, and see gender difference as¢hiable outcome. It can help males to transffrom

the disadvantaged learners to the same statusnateféearns in early childhood education.

6.2 Opening up a secured conversation environnmetité classroom

When male learners have the courage to expressapigions in the classroom, teachers have to mespe
and tolerate them to form a secured learning enwilent from the conversations between teachers and
students and between students. In other wordsheesidolerating and respecting the differenceshia
classroom give male learners more courage to \@ite

If males in the learning process keep on learniith {male authority” in mind, they cannot be recaggd

by peers. For example, the concepts such as “ehilghood care is very easy to study” or “This is a
woman’s job.” are not helpful for self-learning, even cause more obstacles. Therefore, when males
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decide to study the field of early childhood ediargtthe thought of “male authority” has to putdesiand
they have to study with female students togetineoyder to see that “I can be different”. Male fess can
obtain better results through different studyingexiences, as a magician or a gym teacher.

The research subjects of this study include threesprvice preschool male teachers. Similar casede
analyzed by analogy, but it cannot be inferredtteers. Of course, if the subjects’ families andsstaates
can be studied to explore the deeper learning edpee, it can be used for future reference. In tamldi
this study was analyzed from the Feminist Pedagopgint of view, and the reasons and experienaes ar
all from subjects’ own description. In future stesli it is suggested that more researches can b& don
according to theories such as “objective orientdtior “learners’ intrinsic and extrinsic motivatish The
result might be different.
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