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Abstract
The study is an exposition on the determinantgwafent' performance in social studies in the CéRegion of
Ghana. Literature was reviewed on the teacher,adcdmed home as determinants of students' perforenamc
Senior High Schools. Past social studies resuligerong 2006-2009 and 2011 from WAEC on students'
performance in Ghana were analysed and used asa#lie for the review of literature. It was conclddbat
many variables contribute to students' performanceocial studies across schools in Ghana. Baseth@n
conclusions drawn, it has been recommended focdmsideration of relevant stakeholders and reseesdh
Ghana, to carry out further research into the mea perceived factors that could contribute to estisl
performance in social studies.

1. Introduction

Over the past few years, there has been huge pablistment in the school system especially atoésic and
secondary school levels of education in Ghana. ifrfportance of knowledge creation to the developnuént
education has long been acknowledged. This explaimsindividuals and governments the world overeistv
various resources into education. Education gelyesh costly venture for nations and the indiattamilies.
It is therefore important for stakeholders to ustiand the factors affecting the provision and teggsmance of
learners.

The Senior High School (SHS) is the second levahefeducational ladder after the basic schoolhar@. At
this level, most parents begin to appreciate wheir twards will get out of it to become worthwhidizens.
Many subjects are taken at the SHS level. No m#ieeprogramme, a student is undertaking, thera anember
of core subjects common to all students. Amongetuese subjects is the study of social studies.dther core
subjects are English Language, Mathematics, aedjiiated science.

To move to a higher level for tertiary educationGhana, a student is expected to pass the corecssib]t
makes sense therefore, that failure to performitdely in any of the core subjects may end the anad
aspirations of both parents and students. It isb&e of this that all responsible parents inveslifierent ways
including extra tuition for their wards to perfommell. However, in spite of the investments put yndarents and
governments over the years, the performance ofestadin the West African Senior Secondary School
Certificate Examination (WASSSCE) in social stsdi@pear not to be very satisfactory especialparents,
Many factors account for the poor, good and exnelferformance in schools across Ghana. Deternsnant
students' performance have been the subject ofimgpgiebate among educators, academics, and indgieg p
makers and implementers (Harb & El-Shaarawi, 208@xording to Harb and El-Shaarawi, there have been
many studies that sought to examine the issue tefeants of students' performance and the firalipgint
out hard work and discipline, previous schoolingrgmts' level of education, family income and sedftivation
as factors that could explain differences in sttglegrades. This paper unfortunately cannot arfddhwill not
be able to tackle all the possible factors thaemeine a student's performance at the SHS levedcgdly in
social studies. It will however be appropriate teega scenario of students' performance in sotialiss in
Ghana over a couple of years and proceed to iggntisible explanations for the trend of perforneanc

Table: 1 Senior High School Social Studies Resulésalysis 2006-2009 and 2011 in Ghana  Showing
Total Number of Candidates, Percentage Passes andikires
YEAR Al- C6, D7 E8 F9

No. % No. % No. % No. %
2006 121,323 82.36| 14,080 9.55 7,037 4.77 4691 8 3.1
2007 100,818 75.86| 11,387 8.56 9,707 7.30 10,474 88 7.
2008 82,038 60.06| 21,083 15.56 15,319 11.81 16,608.2.26
2009 120,999 77.06| 14,262 9.08 12,396 7.89 8,154 19 5.
2010 - - - - - - -
2011 121,937 82.29| 14,183 9.57 7,127 4.81 4,746 0 3.2

Source: Extracts From WAEC Ghana National Office,Accra: 2011.
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The analysis from Table 1 has indicated that in&@fbre than 17% (25,808) of the SHS students’ who
participated in WASSSCE could not gain admissido amy tertiary institution because they had graméside

the recommended grades Af-C6. However, for one to gain admission into any P®etondary tertiary
Institution in Ghana, the grades in any core subgpould be betweeAl-C6 as prescribed by the National
Accreditation Board (NAB) and the National Counft Tertiary Education (NCTE) of Ghana. In the same
way, more than 24% (31,568), 39% (53,010), 22%88Y), and 17% (26,056) in 2007, 2008, 2009 and 2011
respectively could not make it to any tertiary itogion in Ghana because they got grades outside th
recommendedA1l-C6 in social studies . No examinations were condudte®®010 by The West African
Examinations Council (WAEC) in Ghana because ofdktension of the duration of SHS from three torfou
years as contained in the Ghana Government WhigerRan the 2007 Education Reform Programiierefore,
students who ordinarily would have taken their exeations in 2010 had to do that in 2011.

From the performance displayed above, there is ag any person can look at the results and conclude
authoritatively that the displayed performance Wwasause of a particular factor. Unfortunately, inaGa the
teacher is always at the receiving end of studegregormance. Parents, other stakeholders and dntie=
government in most cases perceive the teacher toebeause of the apparent or perceived poor peaiace of
students generally and social studies cannot bexaaption. To some extent, the assumption thahtracare
the cause of the poor performance in school coddbbttressed by the conclusion drawn by Barber and
Mourshed (2007), when they concluded from theidgtthat" the quality of an education system carmot
higher than the quality of its teachers" p16. Adiag to them, "evidence is accumulating from arotheworld

that the single most significant means of improvadyucational systems is through excellent teachpif.
Again, to bolster the assertion of Barber and Mbeds Arain (2010) argues that, teacher profile and
characteristics are not weightless because stuasiievements are heavily teacher dependent. Acupridi
Kane, Taylor, Tyler and Wooten (2011), student-tessed measures of teacher performance are regeivin
attention in part because there are, as yet, femplimentary or alternative measures that can peovaliable
and valid information on the effectiveness of ackea's classroom practice. By implication, the fuabf
schools system rest on the quality of its teacHdosvever, Kennedy and Tay (1994) in an earlier wtuah the
factors affecting students' performance in econenpointed out students' aptitude as the most irapbrt
determinant of learning.

Going by the arguments put up so far, the issugtuafents’ performance in SHS social studies carewly be
attributable to a particular variable. There aneesal ways to evaluate a student's "quality" atitidble to formal
education but the most tractable indicator is hewhshe performs in tests (World Bank, 2003). Haisording

to Nzabihimana (2010), is why teachers are cetdrany consideration of schools, and majority aficadion
policy discussion focus directly or indirectly dretrole of teachers

This paper will attempt to explore some of the paesdeterminants of students' performance. These
determinants will be discussed under three areaacher related determinants, school related detants and
home related determinants of students' performance.

2. Teachers as determinants of students' performaedn schools

The role or impact of teachers on the performarfcetudents' in schools across all subjects canhhdrel
doubted. Sanders (2000), in a study concluded"thifierences in teacher effectiveness are the sifalgest
factor affecting academic growth of the populatadnstudents” p8. According to Betts, Zau and Ri2ze0Q),
arguably the most important school resource igeheher and the many dimensions of their trainimguding
years of teaching experience, their official teachertifications and subject authorizations, thkighest
academic degree, and their field(s) of study alegelThe teacher related determinants to be disdussthis
paper are gender and teacher academic qualification

The gender of teachers appears to be one varinblegght to play a role in the performance of stuslént
schools. Unfortunately, most of the studies caroetl on the influence of gender and students’ perémce
appear to be concentrated in Mathematics and Szier@ver the years however, a number of studieg hav
shown that the perception that males do betterirtmally every field than females is fast been cethht (
Eniayeju, 2010 and Abubakar 2011).

In the field of social studies, Fitchett (2010) foluthat, demographically, teachers working in iké&dfof social
studies remained disproportionally male comparegréatitioners in other subject areas. He statehdu that,
previous researches on gender within social studas intimated that the male orientation of theialo
sciences dissuades many young women from entenmdield. From the point of view of Fitchett theved, it
may not be fair to compare the influence of fengdader on social studies students' performance wern is
numerical advantage to the male gender. The diggusse far has not given any clear indication &f ithfluence
gender has on students’ performance. Besidespéap all the studies conducted to determine gantleence
bother on mathematics and science. It may therafotebe adequate, based on this to state thatteyar
gender has a better influence on the performanstudénts in secondary schools.
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Data on the influence of gender on the performasfcgtudents' in the field of social studies is watty non-
existent in Ghana. According to Arain (2011), theportance of teachers is widely accepted becatisiecr
impact on students' performance. He contendedduttiat, research has shown that improved teacrebles
were most likely to produce substantial gains ilehts' performance.

One of these teacher related variables that caad to gains in students' performance is teacheeslemic
status. In a study to determine the effects ofeddfiit teacher certification levels on studentsieasment,
Goldhaber and Brewer (2000), found that the typecefification a teacher held was related to sttglen
outcomes. For instance, they found that studentsasfhers with standard certification in Math detter than
students with teachers that had either no cettifineor private school certification in Math. Inather study,
Goe and Stickler (2008) supported earlier findin§$rome, Lasater and Cooney (2005) which indicabed
completion of an undergraduate or graduate majomathematics was associated with higher students'
achievement in high school and middle schools. Tig not apply to social studies because socialiesu
integrates a number of otherwise distinct subje€tsistory, geography, economics, government anmathegr
subjects and therefore it may proof difficult tovhaadequate mastery in all these otherwise dissobject
areas. In addition, these findings may not be et as there are private SHS in Ghana who emplatively
unqualified teachers in terms of certification amed their students' in some instances performeb#étan some
public SHS students with very qualified (certificat wise) teachers. This therefore indicates tbattification
aside there are other teacher related variablésticaunt for students' performance in SHS in Ghana

In Ghana, there are many teachers of social stwdiesare single social science/arts specialistsndst cases,
they have academic qualifications in subjects sagchistory, economics, geography, political sciemtegrated
development studies among others. Therefore tipgiromches to the teaching of social studies stilbfv the
way they teach the content of history, geographg,economics. Meanwhile, social studies requirstagrated
approach whereby all the single social sciences/anbjects making up social studies lose theiringist
orientation or identity. This is will most likelyffect the performance of students. It is importanadd that, the
problem of non-specialists' teachers teaching batialies is not peculiar to Ghana. According toeAi
(1982), 81.3% of social studies teachers randowilgcted in secondary schools in the llorin Local&ament
Area of Kwara State in Nigeria, were professionaihgualified to teach social studies at the timéhef study.
In the same way, Adinoyi (1986), in a similar studlso found in randomly selected secondary schbals76%
of social studies teachers in Okene/Okehi Local ééoment Area of Kwara State now Kogi State also in
Nigeria had no teaching qualifications in sociald#ts.

3. School related variables as determinants of stedts' performance in social studies

The school and the classroom are the laboratorees fvhere the teacher operates. Therefore, thés sld
knowledge a social studies teacher carries to theswom would make further impact if the schootl an
classroom(s) from where he/she teaches were coreémi teaching and learning. According to Lai, Qaldt
and Janvry (2009), common sense suggests thatlsghality should affect students' performance; heave
there is limited rigorous supporting evidence. Adiog to Lai, Sadoulet and Janvry (2009), in exglag
students' performance, they are predominantly dignexplaining teacher characteristics, leaving \itlg role
for other school resources and peer quality. There therefore been great challenges in rigoroas$gessing
the impact of school quality on students' acadgraiformance.

According to Asikhia (2010), the importance of tleeation of the school, the appearance of the physi
structures of the school cannot be overemphasisaddounting for the performance of students irostsh The
location of the school according to Asikhia (2010)] determine the patronage and to some extemictiibre
of students and teachers, it will attract. It isncoon knowledge that students who perform very \selthe
Junior High School (JHS) level may not be temptedd to schools in an obscure location with pooysptal
structures. Indeed schools such as those will mpadtably not attract highly qualified students d@edchers.
Betts, Zau and Rice (2003) found in an earlier agge that, schools in less affluent areas tenddihte less
experienced, less educated teachers who werdKkelstb hold full academic credentials and thesgerschools
likely to have the lowest test scores.

Highly qualified and experienced teachers are nfikedy to move to schools with good-looking infrastture
and located in an area that is easily accessiblenhis happens, the probability is that unquelifieachers
and students' with poor grades at the JHS levélbsilcompelled to go to schools that are outlandisth have
poor infrastructure. This will further de-motivateoth teachers and learners leading to poor academic
performance. Although from research, teacher egpee and qualifications are not the only deterntmanf
students' performance, they play vital roles iredatning the level of a student's performance icisdcstudies
across schools.

The quality and level of teacher motivation wiltelenine largely the performance of the studentscliool that
for one reason or the other has a crop of uncordtgachers will suffer in terms of academic penfamce of
the students. The school plant determines lardedylével of commitment and cordiality that existvien
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teachers and students', teachers and teachergalyg dlso between students and students. Wheradhool is
run in a manner that teachers are dissatisfiedllitoe difficult to give of their best no matterghocation and
quality of the school infrastructure. The studehtn become the ultimate losers because for reaghers are
longer paid by the results of their students aséd to happen in Ghana in the 1930's and 194@gevibachers
payment was linked to the percentage pass of stsigeipils in schools.

One other school factor that could trigger poorfgrenance from students is the classroom environment
Sometimes when a school is reputed to be a goambkblecause of the location, quality of teacheppearance

of the physical infrastructure among others, enerita tend to be very high. With time, if not welhinaged, the
learning environment will become unconducive asehgill be overcrowding in the classrooms. In adgtu
Porter (2002) found that, students made gains Weae more academic when instruction was effectively
connected to assessment. However, where therelarges classes’ teachers moved away from giving aateq
assignments to students' because of the work lbathdking. It also affects classroom management @dasss
discipline. Teachers cannot also individualisehigirt teaching. This according to Nzabihimana (201€3ching
subjects that need great concentration like Gedgraphysics, Chemistry , Math among others, amyliko be
negatively influenced by a high pupil-teacher ratidhen this happens, students' are not properkysaed and
this affects them ultimately. Having explored sooh¢he teacher and school related variables asrdetants of
students' performance in social studies in SH®ijlitbe worthwhile looking at the extent to whicbhrae home
factors also determine students' performance iraksitidies in SHS.

4. Home Related Variables as Determinants of Studési Performance in Social Studies

The home of the student as a determinant of higédormance in school is apparent. A close ladkea types
of home, the Socio-Economic Status (SES) of thdljamamong others, will indicate that, there is &at@nship
between the home and students' performance. B(@€®) contended that, a key goal of education isnisure
that every student has a chance to excel, bothhaot and in life. She argued further that, chifdseiccess in
school determined their success as adults, detemgnimhether and where they go to College, whatgwsibn
they enter and how much they earn. According topL(#9012) the actual schooling is not the only dbnting
factor that could assist a child's learning andiea@ment in school. Loop (2012) contended furtheat,t
although the academic environment is importanthestadent's individual home situation greatly iefiges
educational goals and progress. Therefore, scherbmance in secondary and primary schools dalepend
on a student's mental and physical abilities al@he. family and social background of students dgyeafluence
school performance (Paul, 2012).

The relationship between the child and the par®t érucial home factor that influences the chelarhing and
achievement. Parents who are responsive to thidreh needs can influence the performance of ttigidren
in schools. Parents' educational aspirations exsignificant influence on students' achievemeher&fore, all
other things being equal, parents who have aspirdliat challenge, inspire and motivate their ekitdshould
correlate with their children performance in schdéla child comes from a home where parents are no
responsive to their physical and emotional need$ students become depressed and if the situatiomoti
handled well it will go a long way to affect thgerformance. Students belong to homes of diffeseaio-
economic backgrounds and this affects them in deverays (Paul, 2012, Loop 2012).

The school according to Paul (2012) is no doubtoirgnt in a student's achievement. Recent researche
however indicate that, parents are even more irapbit terms of students' performance in schootsofding
to Paul, recent researches has shown that, paiaatdvement in checking the homework of theirldren,
regular attendance of school meeting, discussidgpdcactivities with their children has more powgrf
influence on students' academic performance thgthiznig about the school the student attend.

Students of varied family backgrounds attend edaicak institutions in Ghana like other countriehe$e
differences range from parents' level of educatioterests in education, material support to ttedildren
among others. It is most probable that educatednparwill be more inclined to giving good education
providing the needs of their children. It must hoerebe added that, there are some parents who elie w
educated yet pay very low attention to the edunatibtheir own children. If this scenario persigtjdents' of
parents who pay little attention to their childrestucation will perform poorly in schools. It mus¢@be added
that, there are situations where illiterate parg@atg more attention to their children educationretimugh they
are are illiterate themselves. To such illiteraaeepts, they do not want their children to suffer tleprivations
they had to endure. It may therefore be true tha¢mts' level of education is a strong determimdrgtudents'
performance in school. A home that encouragesilegris perhaps the most accurate predictor ofesscat
school.

5. Conclusions

The existing literature on the teacher as a detemtiof students' performance in social studiesaallone to
draw a few conclusions. These are:
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1. There are many teacher variables that contributstiidents' performance in social studies across

schools although it is difficult to quantify thesathute contribution of each variable.
Some teacher variables cannot easily be measueed, appears it is these hard to measure variables
that contribute significantly to students' performoa in social studies in school as far as teacher

variables are concerned.

3. On the school as a determinant of students' pedocmin social studies, it can be concluded theeth
are still many unexplored school factors that otkesearches may need to find out.

4. The influence of school factors in determining stud’ performance in social studies are not sascbsa
as the same school factors that could be a detanmim students' good performance may not
necessarily lead to the same level of performamtiee next school.

5. The home is the most important determinant in sitgigperformance. The student spends more time at
home than at school and therefore benefits relgtivere in the home than the school. Apart from the
natural intelligence that a student may possessdial studies, most of what he needs to perforth we
in school are home based.

6. No single home factor could be singled out as tlestnimportant in terms of determining students'
performance in social studies across schools.

6. Recommendations
Based on the conclusions drawn on the determimainssudents' performance in social studies in stshte
following suggestions are made for the attentioretdvant stakeholders in education:

1. Since the determinants of students' performancesdoial studies cannot be put in watertight
compartments, Educational Researchers should catry holistic research on perceived factors that
contribute to students' performance in social stsidi

2. There should be more research in the area of lanthdasure teacher qualities that contribute to
students' performance in schools by the Ministrizdéication and other educational researchers.

3. The Guidance and Counselling Units of the variod$ Sshould make Students appreciate the fact that
their destinies are in their own hands as far as fherformance in social studies are concernecksin
their teachers, the school and parents/home aydaxilitating their studies.

4. There should be further research by Educationathpsggists on the influence of the attitudes of
students' towards the learning of social studied #re role of peer influence on the academic
performance of students' in social studies.
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