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Abstract

Self-Access Language Learning (SALL) is one ofldaling aspects in efficiency of learners’ selfiated
language learning. How far are the learners maivab learn the language on their own in a Selfe&sc
Language Learning Centre (SALLC)? Do their attimdentribute SALL? This study investigated Thai
students’ motivation level and attitudes towards tise of materials and facilities of the SALLC.aple

of 210 SALLC-members including 200 students, 8 Usmts and staffs together with 2 outsiders were
involved. Questionnaires and semi-structured iméevs were used to investigate the students’ matimat
and attitudes towards the SALLC. The results reagc#éhat the SALLC could promote students’ attitudes
and stimulate their motivation to initiate on cogito the centre. The users also displayed hightipesi
motivation and attitudes towards the SALLC. All erxddls and facilities in the SALLC were consideesd
factors that helped promote the SALLC. Additionakyudents’ attitudes were found to be moderately
significant correlated with motivation.
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1. Introduction

Thailand is a country with a distinct language g@attwhere not many languages are spoken. Though
English is a foreign language in Thailand, theyehadopted it as a strong foreign language in school
English plays an essential role in their natioretelopment and social lives.

The Education system in Thailand is simple butceffit. It is divided into two levels: school levahd
higher education level. The school level follow$-8-3 structure referring to a compulsory six yeafrs
schooling at primary school, three years at lowerosdary school and another three years at upper
secondary level. The higher education is condubtedniversities, institutes, colleges and otheetypf
institutions (Ministry of Education 2001). It isuiiled into three levels: diploma level, degree leamd
graduate level.

This study has been done at Rajamangala Institifeechnology (RIT) which is an educational and
research institute attached to the Office of thghidr Education Commission, under the Ministry of
Education. The institute is responsible in variiekls for diploma and degree levels. All studesrtsolled

in Southern Campus have to take up basic leveliingburses. They are required to take Englishdl2an
in order to graduate. The Institute believes thigh the implementation of the basic Education Guidm
with the new emphasis on English instruction, af-8etess Language Learning Centre (SALLC) is
needed. Therefore, in the year of 1998, SouthempDa of RIT has established a SALLC to promote the
learners autonomy.

They also believed that the students would perfoetter when they are treated as individuals witiowe
personalities, learning styles and strategies disawalifferent needs and motivations. Besides sthdents
should be provided with appropriate knowledge of tAnguage to enhance their acquisition process.
Feedback about their work progress is also oneheffactors for the students to learn better. Lastly
students should be given opportunities to managé thwn learning in order to improve their self-
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confidence to use English in their daily life cormiuation.

According to Zaphiris and Zacharia (2006), studdatgyuage learning processes are best facilitateeh
they a) are more actively involved in their leamiprocess, b) develop the responsibility to leayn b
themselves, c¢) can take initiative and controlrthearning process, and d) when autonomous leatising
incorporated rather than class work alone.

1.1 Aims of the Sudy

This study focuses on the role of the SALLC on Th®i students’ motivation and attitudes towards
learning English. It probes to what extent thefitades towards the centre are and whether thegelfe
motivated to use the SALLC to acquire better Emgfisoficiency.

The objectives which this study tries to achiewve ar

» To explore how the SALLC promotes learners’ attsicand motivation in using it to learn
English.
» To find out how the centre supports learner autgnom
e To provide feedback on the use of the SALLC.
The research questions are:

» How does the SALLC motivate students and enharaie aftitudes to study English?

* What are the various factors promoting the SALL amthe users?

* To what extent does SALL promote learner autonomgreg the users?

* What are the most preferable materials and faesliierceived by the users in the SALLC?

* What are the feedbacks of the users on the SALLC?
It is hoped this study would help the growing readtign of the SALLC in Thailand by revealing the
possible direct and indirect advantages of thereeint developing a positive attitudes and motivatio
acquire learner anatomy while providing feedbackhow it helps in enhancing the users learning ef th
four skills in English language. This study als@lgles the SALLC to update its resources to adsest t
users’ learning goals and promote their rolesriéstto investigate attitudes and motivation ofdstuts
towards the use of the SALLC within RIT, Southern.

2. Literature Review

The SALLC is generally a spacious room equipped whysical facilities such as computers, reception,
tables and chairs, sofas or carpet area. Mateigd, Wit provides mostly language books, DVDs, granm
references, language games, paperbacks, and atlfiestugly materials (Adamson, Brown & Fujimoto
2010). In the centre, students have the freedochdose the activities they like to carry out witfiexible
time, to do the activities related to encouragielf-directed learning and promoting learner autopom

Musaw (2000) contended that SALL is usually exmdinas ‘self-directed learning’, ‘autonomous
learning’, ‘resource-based learning’, ‘open-leaghjin ‘self-instruction’, ‘independent-learning’, and
‘individualization’. SALL is becoming more importain providing language learning facilities in many
institutions, with all kinds of learning resourcaad environments which interact with the process of
learning (Gardner & Miller 2010).

Commonly, attitude can be described as the reptats@m of one’s mind which is formed through the
person’s experience that influences one’s behavigaen (2005) further explained that the resporfes
attitudes are directed at a given object or tawgeich are evaluative in nature. Although attitudes
relatively stable, their evaluation can changedigpas the events or information about the issumine
available or unfold. Hence, attitudes are alwayeried from specific cognitive and affective respes
towards the targeted attitude object regardlessosf specific assumptions are made and how attitudes
should be conceptualized. Gawronski (2007) condutteat the common assumption shared is that
evaluative responses play a significant role inuhéerstanding of social behaviour.

Learners’ attitudes have an impact on the leveserfond language proficiency achieved by individual
learners and are influenced by this success. Aocaptd Malcolm (2011), the SALLC has helped leasner
to change their attitudes towards learning Engdisiithey are able to find useful materials for tiiglish
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studies and contributed them to be competent wddenglish. Therefore, learners with positive atliés
and successful experience will have their posiitteudes reinforced. Similarly, learners’ negatatétudes
may be strengthened by lack of success.

In this study, attitudes refer to the learner’'scpetions toward the use of the SALLC and its resesir
Moreover, Beck’s (2000) definition of motivationofn a theoretical concept accounts why people choose
to engage on a particular behaviour at a partiditee. Thus, Beck (2000) defines motivation in tways.
Firstly, the extrinsic motivation is a key concéptmost human behaviour theories. This type isetios
related to arousal, attention, anxiety and reirdorent. Extrinsic motivation plays its role whenexgon
participates in an activity for external reasonshsas social approval or materials rewards.

Motivation lets users of the SALLC create intenoand goal seeking behaviour in learning to obtain
learner autonomy. It enables the learners to stihengtheir soft skills which would allow them toretit
their own learning (Reinders & Balcikanli 2011).rdbgh learner autonomy, learners would be prepiared
have the attitudes and responsibility towards therning process. This study refers to the sitmatn
which the learner is totally responsible for alliaes and decisions related to learning procedsdimy the
development of learning all four skills in Englistnguage.

3. Methods

This study is quantitative in nature, employing stievey research design. The survey approach wesda
out using survey questionnaires to collect datenftbe respondents. The survey also employed gtiadita
techniques to answer the research questions. Tihveysulesign attempted to find out the Self-Access
Learning (SAL) of various respondents using the BBlinto the existing English programme specified in
RIT.

The aim of this study is to measure how a SALLCigged with SALL materials and facilities inside the
centre is able to influence its users’ attituded amotivation. Thus, the research variables of shigly are
attitudes and motivation towards the SALLC.

Overall, 210 respondents including 200 SALLC-mem&teidents, 8 lecturers and staffs together with 2
outsiders of the SALLC formed the three-group sa&nglthis study. The data collection was done tghou
providing questionnaires and conducting intervieWse interviews were limited to five respondent$yon
The questionnaires were adapted from Barnett'sulltis Questionnaire for self-access (Wenden 1991)
consisting of three parts; Part 1: the responda@eisiographic profile and most preferable activiaeshe
SALLC; Part 2: information about attitudes, motieas and self-access; Part 3: open-ended questions
regarding problems faced on the use of the SALLS8ujgport the conducted interview.

The interview was conducted with two types of tegpondents: students together with lecturers aif$ st
It was performed in Thai language by using an auduorder as soon as the respondents visited the
SALLC. Then, it was translated into English.

Descriptive statistics were used to describe tha dhtained in the study using means, standarchtieni
frequency, and percentages. Pearson correlatiomsesto measure the extent of the SALLC in prongpti
learner autonomy and to test the relationship betvibe attitudes and motivation to the learnerraaroy.
Quantitative content analysis was also used toriesthe feedback of users in the SALLC.

4. Results

The quantitative data obtained were examined biygudescriptive statistics and Pearson correlafibe.
analysis of data follows the sequence of the rebeguestions.

RQ1: “How does the SALLC motivate students and echaheir attitudes to study English?”

Attitudes towards the facilities and materials lie ISALLC were determined. Frequency and percentages
were computed from the obtained data. Data anatgsisaled that respondents were categorized into tw
groups according to their attitudes. It was rewetdhat 76.2% and 23.8% of the respondents werégim h
and moderate positive attitude groups respectiRisults indicated that the SALLC enhances positive
attitudes towards learning English at the SALLC.
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Mean and standard deviation of attitudes towarésSALLC was determined to find out the extent of

attitudes towards the SALLC among the respondérits.average mean score of attitudes was 3.58 with
the standard deviation of .447. Results indicateat the respondents enjoyed high positive attitudes
towards the SALLC and were satisfied with using eriats and facilities provided by the centre. Hence

the findings showed that the SALLC enhances thieud#s of its users towards learning English at the
centre.

Students’ motivation concerning the SALLC was dlseestigated. Frequency and percentages calculated
on the obtained data revealed that the responaests classified into two groups with high motivatio
68.10% and moderate motivation 31.90%.

The results indicated that most users of the SAlgEe highly motivated in using the centre and wili

to come to the centre. Descriptive statistics witban and standard deviation option was performeithen
gathered data. Results showed most respondentsds#t/e motivation towards the SALLC; mean score
and standard deviation of 3.58 and .602 were obtlarespectively. It can be claimed that on avertige,
users were motivated to go to the SALLC.

RQ2: “What are the various factors promoting the.SAmong the users?”

Respondents were asked to rate on the factors rfalatand facilities) which were deemed to be usefu
The results revealed that all materials and féaeslimostly contained high mean scores, with anaaeof
47.39 and standard deviation of 7.725. Resultsestgbat all the materials and facilities are tramwting
factors of SALL and acquisition of learning anatoamgong the users.

RQ3: “To what extent does SALL promote learner aatay among the users?”

SALL is one of the emerging technologies that Halpromoting learner autonomy (Warschauer & Liaw
2011). Student who possesses high SALL tends te hafter learner autonomy. In this study, learner
autonomy is defined as learners’ motivation. Thenef relationship between SALL (attitudes) and
autonomy (motivation) was identified. Pearson datien coefficient determines the extent of SALL in

promoting learner autonomy among students and others.

Results showed the respondents’ attitudes and atwtiv were significantly correlated. The extent of
relationship between SALL and autonomy containedlenate positive correlation (r=0.481, p<.05). It

indicates that the higher attitudes towards the IStie respondents have, the more motivated theyoare

come to the centre. These correlations may be aighe fact that SALL is a factor in promoting the

respondents autonomy. Additionally, it can be stidt the respondents’ motivation was somewhat
influenced by the positive attitudes.

RQ4: “What are the most preferable materials anilitias perceived by the users in the SALLC?”

Descriptive statistics with mode option was carmed to find the most preferable materials andlitas.
Results showed that computer and Internet areisteléarning tools that the respondents prefarge. It
was found out that the most preferable materiatsfanilities perceived by the respondents can dttau
them to be better automotive learners. The follgwiable shows the ranking of the most preferable
materials and facilities perceived by the respotgien

RQ 5: “What are the feedbacks of the users on &id 6?”

The last part of the questionnaire included opeednquestions. Firstly, the respondents were asked
mention available materials and facilities whichulcbsupport their needs. Most of them suggestettitea
centre should provide both materials and facilit@emputer was rated by 60.63% of the respondents a
the most important facility in the centre. It wdscafound that 51.9% of the users felt neutral wheked
how difficult it was for them to find the materiais the SALLC. Besides, 70.5% of the users rated th
using the SALLC materials absolutely helped there&on English by their own in future.

4.1 Interpreting Data of the Interview

This study also used semi-structured interview Wwhét a level of in-depth information gathering.n@ent
analysis and transcription of note-taking wereiedrout for the qualitative data collected froneinviews.
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Majority of the respondents knew the existencéhefSALLC from their lecturers. The frequency thatsin

of the respondents visited the SALLC was aboutaveiaveek. Half of the respondents often used caenput
and Internet to access their works, some of thesfemed VCD and CD, while very few used tape at the
SALLC. Many found that the SALLC was very useful gaining more vocabulary and entertainment.
Although the respondents liked to use the cenfiey bften needed someone to help them. For those wh
had a goal when they came to the centre, theirygaalto improve communication. All of the resportden
thought that they could develop and improve langusiglls after they joined the SALLC. The materials
were found interesting in motivating them to gahe SALLC to study and improve their language skill

However, they did face problems of lacking of miaierand facilities in the SALLC and unfamiliarityith
the language. Hence, majority of them suggestedthi@acentre could improve in terms of the faakti
such as computer and Internet, space, staffs gretteadvisors to develop the SALLC.

5. Conclusion

This research was carried out to determine studettitsides towards the SALLC. First, the data shdw
that they had positive attitudes towards cominguse the materials and facilities inside the centre.
Interestingly, they displayed positive attitudewaods learning by themselves.

These findings indicate that users can be selfssctearners by generating SAL towards their legrnin
While higher education institutions strive to ceed¢arning environments that promote SAL, it isayu
important to determine the perception and prepassiof those learners for which the environment is
created and with which they interact. As the depmlent of SAL is a balance between the learner hed t
environment, it may not be successful if learnacklthe resources. McMurry, Tanner & Anderson (3010
maintain that the majority of the students actuallg unaware of the available resources of SAloalgh
some have discovered how to use self-access cafteetively.

The results also indicated that learning at the ISAlenabled them to work on things they were really
interested in. It can be assumed that the userfaeoarably tending to learn by themselves, and tinay
seem to be satisfied with the SALLC and have pasitittitudes towards it. Malcolm (2011) has also
concluded that the SALLC has created a comfortabiéronment that they can enjoy working in, enaplin
them to generate their own ideas during their iegrprocess.

It was also shown that most of the SALLC’s usersewgghly motivated to go to and use the centreval$
also concluded that their willingness in using thaterials and facilities could motivate them. Dainy
(2001) stated that human motivation is at its higlvehen people are competent, have sufficient aumgn
set worthwhile goals, get feedback and are confirime others. Motivation also increases when a krarn
desires to improve his current self to his ideaplzage proficiency aim (Gillies 2010).

To sum up, the findings are very interesting asSA&LC could help change the existing views of Thai
students who see themselves as passive learneyshdive become self-access learners. Accordineto t
results of the present study, the centre servetests’ needs and can promote SAL. Besides, the EAEL
able to prepare students to improve themselvelifétong learning in the future.
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Table 1. Extents of Attitudes towards the SALLC

Variable Range | Frequency Percentage
(Score) | (Respondents)
High (positive) 66-100 | 160 76.20
Attitudes  Medium 32-65 50 23.80
Low (negative) 1-35 - -
Total 210 100.00
Table 2. Extents Motivations towards the SALLC
Variable Range Frequency | Percentage
(Score) | (Respondents
High Motivation| 18-25 143 68.1
Medium 8-17 67 31.9
Low 1-7 i} i}
Total 210 100-00
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Table 3. Factors Promoting SAL among Students dmer &Jsers

Materials and Facilities meal SD
1. Grader reader 3.46 .842
2.Grader reader with cassette 3.48 .97
3.0ther reading materials i.e. newspapes,51 .929
magazine, etc.

4 Dictionaries 3.78 1.099
5.Grammar books & exercises 3.6( 975
6.Vocabulary books & exercises 3.67 91
7.Listening materials 3.83 917
8.Writing materials 3.40 919
9.SALL guide 3.49 1.036
10.Computer and Internet 4.39 .907
11.Satellite TV 3.47 1.15Q
12.Tape recorder 3.58 .981]
13.CD and DVD 3.80 .995
Overall (total score= 65) 47.39 7.72

www.iiste.org

Table 4. The Respondents’ Rank of the most Prefeidaterials and Facilities

Materials and Facilities

Rank

Computer and Internet

1

CD and VCD

Tape recorder

Dictionaries

Listening materials

Al Bl WD

Vocabulary books & exercises

Graded reader with cassette

Writing materials

Grammar books & exercises

Graded reader

10

SALLC guide

10

Other reading materials i.e. newspaper, magazine

12

Satellite TV

12
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